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Abstract
This study aims to measure the attitudes and beliefs toward hospitalised older 
adults that student nurses bring in to nurse education and to evaluate whether they 
change during professional socialisation. A number of previous studies have 
explored the attitudes of student nurses towards older people. However many of 
those studies have produced inconclusive results. Moreover dated attitudinal 
measures have been utilised to answer a broad range of questions relating to older 
people. This research attempts to address the deficits in previous research.
Phase I of the study describes the qualitative approach in the form of six semi- 
structured focus group interviews. Participants include trained nurses from the 
care of older adults areas (n 5 + 4)\ and from the acute clinical areas (n 4); 
nursing lecturers (n = 6) and student nurses (/? = 9+8). Data are subjected to 
interpretational analysis and ten themes are explicated. A systematic approach is 
used to identify intergroup commonalities which are then incorporated into an 
eighty item questionnaire. Phase II describes the quantitative approach in the form 
of a twenty item Likert questionnaire. Convenience sampling is utilised in the 
selection of subjects. 295 questionnaires were returned from a total of 388 (77% 
return rate) from trained nurses in the acute areas (n 62, 82%); from care of 
older adults areas (n 63, 69%); nursing lecturers from a school of nursing and 
midwifery (n 55, 93%));two cohorts of student nurses (n 64, 78% * 50, 63%). 
Comparative results demonstrate that there are significant intergroup differences. 
Both student cohorts appear the least positive whereas the lecturers and nurses 
who worked with older adults seem to be the most positive. The nurses who work 
in the acute areas seem to be significantly less positive when compared to the 
nurses who work with older people. The results indicate that nurses who spend 
most time with student nurses have less positive attitudes and beliefs than other 
groups. This may well have a detrimental effect on how student nurses view older 
people. Awareness of our attitudes and beliefs are crucial so that older adults 
receive the care they deserve. Thus the policy implications which arise from the 
research relate to the implementation of strategies to raise the awareness of biases 
against entering a career in nursing older people.
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SECTION 1
BACKGROUND TO THE STUDY
LITERATURE REVIEW
Chapter 1. Background to the Study
1.1 Introduction
This study has been carried out during a period of time when nurse education in 
the United Kingdom has undergone rapid and fundamental change, from the 
introduction of the 1992 diploma programmes to the amalgamation of nursing 
colleges within institutes of higher education with the additional task of 
introducing new curricula. Furthermore, clinical settings where student nurses 
learn aspects of nursing practice have also changed in that much nursing practice 
commonly occurs out with the acute hospital setting and in the community and 
nursing home settings. Thus student nurses are allocated more frequently to 
placements where the majority of the clients are older. It is therefore important 
that student nurses are equipped with the appropriate skills to work in a variety of 
settings. The generic nature of nurse education precludes teaching student nurses 
all nursing knowledge. However, in the attempt to prepare student nurses 
appropriately for their career, nurse educationalists could be accused of allowing 
gerontological nursing issues to be subsumed under the myriad of “important” 
nursing skills i.e. the skills which equip student nurses to function safely in 
medical and surgical wards.
The changes within nurse education identified above, and the changing 
demographic trends, dictate that student nurses must be adequately prepared to 
nurse the client groups with whom they are going to come into contact. However, 
there is concern that, while students are being prepared for working with acute 
medical and surgical patients, this is done at the expense of the specific needs of 
older patients. If schools of nursing and midwifery neglect the needs of older 
adults through nurse education, this readily sends out the message to the students 
that the needs of this client group are unimportant.
This chapter begins with an outline of the main demographic changes in relation to 
older people in the United Kingdom and then goes on to consider both the status of
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older people in society and that of the nurses who work with them. Older people 
are defined by Sutherland (1999) as being over retirement age. The thorny issue of 
educational preparation for working with older people is examined with reference 
to current trends within nurse education. Finally the aims and objectives of the 
research are contextualised.
1.2 Demographic Factors
Increasing longevity and declining fertility rates characterise the main 
demographic trends in industrialised societies. Those patterns have been identified 
in a number of diverse countries including the United Kingdom, Australia and 
Canada (Anderson and Hussey, 2000). The Audit Commission (1997 ) describes 
increasing longevity as one of the greatest achievements of the twentieth century, 
and as such, should be viewed as a cause for celebration. Instead, MacDowell, 
Proffitt and Frey (1999) describe how articles about older adults identify 
increasing longevity and decreasing fertility as major social and health problems 
which require some firm action. Anderson and Hussey (2000) estimate that people 
over 65 years old will account for 19.8% of the population in 2020 from 16% in 
the year 2000 whereas in 2020 the over 80 age group will account for 5.1% of the 
population having risen from 4.2% in the year 2000. There is a concern that too 
few younger people will be producing too little in the way of taxes to finance 
health and social services which will be used in the main by older people. Thus 
chronological age has a profound practical significance in everyday life. 
Bureaucratic organisations use age as a criterion for certain rights and 
responsibilities such as retirement and the distribution of an old age pension. 
Maddox ( 1996) describes how the age of 65 years may be a bureaucratic 
convenience which does not match realitv.
The Audit Commission (1997) identifies the public sector as the major provider 
of services for older people. Conversely, Walker and Warren (1994) describe the 
role of the state as minor in direct care supervision while relying primarily on 
informal carers. The national figures for admissions to hospital for those over
aged 65 account for 47% of both the Department of Health expenditure and for 
local social services expenditure (Audit Commission, 1997). ft seems reasonable 
and not entirely unexpected that people require more services as they grow older 
as there is a relationship between increasing age and a rise in incidence of ill 
health and disability (Walker and Warren, 1994). However, it is unreasonable to 
assume that ageing means inevitable decline (Levin and Levin, 1980) or that 
ageing is synonymous with disease (McPherson, 1992). This assumes that ageing 
is a medical condition whereas it is a normal process. If one follows the argument 
of ageing as inevitable decline to its logical conclusion this implies that ageing is 
incurable therefore not worth treating. In this context then, health education and 
promotion, in old age, would be seen as irrelevant as would disease prevention due 
to the inevitability of the condition of ageing. Latimer (2000) describes how older 
patients who come into medical wards as emergencies with acute problems such a 
cerebrovascular accident, are often redefined as patients with chronic difficulties. 
Those patients are then cared for as social problems as opposed to medical or 
nursing problems. Crouch (1997) states that the resultant poor quality of life in 
old age devalues the whole o f life. Furthermore the relationship with inevitability 
is not supported by the numbers of older people living independently as only 5% 
of older adults are insitutionalised. In other words, 95% of older adults are living 
in their own homes.
Jacobzone (2000) states that there is a decline in functional disability among older 
adults in the United States of America which accompanies the increase in life 
expectancy, thus reinforcing the lack of a relationship between ageing and 
inevitable decline. Consequently, if Jacobzone is correct, older people are able to 
live more autonomous and independent lives and in turn, cause fewer pressures per 
capita on social services. However, it would be useful to replicate the research in 
the United Kingdom to evaluate whether there is a similar decrease in functional 
disability as there are unique cultural and social differences between the two 
countries especially with regard to health and social policies.
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Nevertheless, it is the perception of decline which has an impact on how older 
adults are viewed in society.
1.3 Status of older adults in contemporary society
Older adults are frequently described as a burden, not as independent functioning 
beings who are going about their daily life. Edwards and Foster (1998) describe 
how this burden can be seen as costly, where older people are considered in tenns 
of how many resources are required to support them. There is also the perception 
that older adults no longer make an economic contribution to society 
compounding the view that they are a drain on society (McPherson, 1992).
There are consequences to perpetuating those views, in that there is a sense of 
losing the things that older people can offer the youngest, for example, knowledge 
and experience. There is a loss of awareness that old age as a time of life is 
valuable (Audit Commission, 1997) and there is the ongoing conspiracy of pushing 
older people out of view of mainstream society by policies to ghettoise them in 
sheltered housing. Thus the views often put forward about older people seek to 
justify their social and economic exclusion from health and social services as they 
are of little economic and social value (Bytheway, 1995). Not only are older adults 
undervalued and excluded in society, they are ignored in hospital.
1.4 Status of older people in hospital
Clark (1998) puts forward evidence where admission to hospital itself can 
dramatically reduce the ability of older people to manage on their own both 
psychologically and physically. This may happen because older people can take 
longer to recover from treatment. This contrasts with one of the National Health 
priorities which is to increase turnover by early discharge of patients.
Furthermore, older people may need care which is not seen as medically active 
but crucial for fostering independence and autonomy (Sutherland, 1999). Older 
people who are taking up beds if they do not require active medical treatment are 
often ignored by staff who concentrate on ‘TeaF’ patients ( Bullock, 2000). The
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term bed blocking is thus applied. Crouch ( 1997) describes this term as 
derogatory and disrespectful to older people. She goes on to state that care in the 
community has failed and there is little provision for older patients who have little 
income and no one fit to care for them thus their only recourse may be a hospital 
bed.
Furthermore Nay (1998) describes how older patients are perceived. She goes on 
to explain how a combination of actions such as infantilisation; fostered 
dependency; not listening to the patient; telling rather than asking; all contribute 
to being, at best, just a number and, at worst, a worthless burden. Nursing practice 
reflects the assumption that nurses know best for older people, resulting in them 
being infantilised and even objectified. Reed and Clark (1999) describe how 
nursing care is often professionally defined as opposed to individually defined, 
thereby considering the needs of the organisation not those of the client. In other 
words the nurse very often decides if there is a problem with little recourse to the 
patient while paying lip service to the concept of individualised care and decision 
making on the part of the patient. Government led policies such as the 
Community Care Act 1990 increase the likelihood of clients remaining passive 
recipients of care rather than being involved in decision making (Walker and 
Warren, 1994) as the range of choices for older people are reduced. The evidence 
for this is demonstrated through the closure of long term beds without evaluating 
the consequences. The values and expectations attributed to older people are in 
turn reflected in the importance and status of nurses who work with older people.
1.5 Status of nurses who work with older people
There is the suggestion that nurses who work with older adults require less 
advanced nursing skills (Edwards and Foster, 1998) than those nurses workinng in 
the acute areas. Furthermore, the specialty has been described as the Cinderella 
service due to its unpopularity with nurses and its low status (Reed and Clark,
1999). There is also a perception that those areas are under resourced for trained 
staff and for equipment. The high number of nursing auxiliaries and health care
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assistants further supports the notion that the work is largely unskilled labour. 
There has been little written in the literature about the specific skills required to 
work with older people or if indeed there are core competences for this specialty, 
although the report by the Standing Nursing and Midwifery Advisory Committee 
(2001) identifies some areas which require attention with respect to older people 
which are lacking in the pre-registration curricula. Furthermore, the framework 
which is used to organise nursing practice, the nursing model, is embedded in a 
culture of cure as opposed to fostering the skills of independence and self 
actualisation (Wade, 1993). The National League for Nursing (1992) discusses the 
importance of identifying core competences which are required for caring for 
older adults. They identify the need for nurses to be innovative and dynamic and 
furthermore, “it is nurses who will be needed to evaluate, create and redesign 
innovative ways to expand health care delivery to meet the changing demographic 
environment” (National League for Nursing, 1992, p.2). The Audit Commission 
(1997) warns that for longevity to be enjoyed other requirements including 
adequate finances, fitness and good health are crucial so that quality of life is 
maintained for both older people and their families. This would take the form of 
active care, preventing ill health wherever possible, providing active rehabilitation 
after illness and accessing the right kind of support when health is failing. Thus 
there are real opportunities for nurses to appraise critically their roles within 
gerontological nursing and to become much more creative and dynamic.
However, creativity and innovation are dependent on student nurses having the 
appropriate pre-registration educational preparation. There must also be a 
willingness to work with this age group which impacts on how older adults are 
viewed, especially with regard to nursing practice. Those factors are partly the 
concern and the responsibility of schools of nursing and midwifery.
1.6 Educational Preparation
Edwards and Foster (1998) describe how nurses caring for older people in both 
nursing homes and hospitals are inadequately prepared for their role. This could be
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the result of a lack of preparation of faculty to teach gerontological content which 
was identified by Sheffler (1995). Thus it comes as no surprise that staff are ill 
prepared for their role if teachers are unprepared for teaching gerontological 
content. It could be argued that the changes in educational preparation for student 
nurses, in many ways, have contributed to a deterioration in knowledge and skills 
for working with an older age group.
The 1982 schemes of nurse training which were more the apprenticeship style 
training attempted to link theory to practice where students would be given the 
theory then they would go to the wards and supposedly put the theory to practice 
(United Kingdom Central Council for Nurses, Midwives and Health Visitors,
U. K. C. C. 1986 ). The student nurses therefore had “a care of the elderly “ 
block where they received the related theory followed by practice in a care of the 
elderly ward. The main criticism of this format has been put forward by Fielding 
(1986) who identified that the lectures had a strong bio-medical influence and 
there was very much a disease oriented style. The students were taught about the 
problems associated with ageing, for example incontinence and senile dementia, 
yet those problems are in the minority when considering the lives of older people.
This is supported by the figures put forward by Wade (1993) 7.4% of older 
women are incontinent of urine every day whereas only 2.9% of men are 
incontinent. Only 10% of men and women over the age of 85 have considerable 
cognitive impairment which means that 90% of over 85's are not considerably 
cognitively impaired. If teaching staff portray older adults as having those types 
of problems, specifically linking them to ageing, it is no surprise that student 
nurses will think that those problems are the norm as opposed to the exception.
Much discussion and consultation took place within the U. K. C. C. (1986) during 
the development of the 1992 programmes where nurse education would lead to a 
diploma instead of a certificate. They decided to incorporate older adults as part of 
the adult programme instead of opening a separate register for those students who
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may wish to specialise in working with older adults. The rationale for this was 
quite clear in that the register for nurses working with older adults was predicted 
to be under subscribed.
What is important is that all nurses need some gerontological nursing input as 
older people are not confined to the care of older adult settings but are in many 
acute and community areas. However, it seems that the knowledge and skills that 
are required to look after older adults effectively have been submerged and lost, 
meaning that qualified nurses are inadequately equipped to provide for the care 
needs of this group, valuing instead high technological models of care (Wade, 
1993). Furthermore length of student placements in the care of older adult settings 
have accounted for an average of four to six weeks out of three years education so 
that student nurses have had little contact with older people.
Since the 1997 diploma programmes have been introduced, and in response to 
current demographic trends, student nurses now go to nursing homes and 
residential homes as well as ward settings thus they spend approximately eighteen 
weeks in settings where there are older adults. However local programmes still 
suffer from a lack of innovative and creative educational input. At one stage a 
lecture on the ageing process was thus described as ’’degeneration”. After several 
pointed comments, the lecture is now called the ageing process.
Peach (1999) identified in the U. K. C. C. Report Fitness for Practice that pre­
registration nurse education needs to take into account demographic changes so 
that nurses are prepared in caring for older adults effectively. Preparation will be 
influenced by changes in long term care arrangements as well as changes in 
societal views and attitudes towards ageing, dependency and death. If the trend 
involving reliance on informal networks of care remains, then nursing needs to 
take account of those networks also.
There is a real opportunity to try and identify some of the core competences
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student nurses require to achieve fitness for practice where gerontological nursing 
is concerned. However, it depends on the collaboration of both the 
educationalists and the clinical staff to explore the issues associated with looking 
after older people and therefore to develop an innovative, non ageist and exciting 
programme to prepare students adequately. Innovative programmes on their own 
will not encourage nurses to go and work in the care of older adult settings 
without firstly examining nurses’ attitudes and beliefs towards older people.
1.7 Aims of the research
Care of older patients will, for clear social and medical reasons, inevitably 
represent increasing levels of demand for health care services in general and 
nursing care in particular. Traditional nursing responses to ageing have been 
characterised as mainly concerned with chronicity and long term care. This area of 
nursing will have continuing importance but the largest change is likely to be a 
need to respond to increasing proportions of older adults requiring acute care. Put 
another way, the proportion of people requiring acute care who are older will 
increase considerably in the future. Furthermore, demands for provision of nursing 
care are predicted to increase substantially due to both the demographic changes 
previously identified and to philosophical developments suggesting the aim of the 
research should focus on facilitating social and personal independence.
Units that provide care for older adults continue to be seen as undesirable places to 
work (Trehame, 1990). More generally attitudes among nurses working with older 
adults tend to be negative (Courtney, Tong and Walsh, 2000). In the United 
Kingdom student nurses are nowr expected to spend more time in care of older 
adult placements throughout their three year education. It is clearly important to 
assess whether negative attitudes towards older adults persist. In addition there is 
concern as to whether these attitudes are merely reflections of general social 
attitudes or have components specific to nursing. There is also interest in the 
effects of education, early professional experience and the impact of professional 
socialisation on these attitudes. This study considers the attitudes of a range of
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nurses and teaching staff drawn from different points of professional experience.
The overall aim of this research therefore is to examine how professional 
socialisation impacts on student nurses’ attitudes and beliefs towards hospitalised 
older adults, in other words, to evaluate the attitudes and beliefs of nurses, the 
impact of their personal, training and societal experiences of ageing and in 
particular the impact of nursing older people within the hospital setting. Thus the 
attitudes and beliefs of student nurses are compared to those of clinical nurses 
working in the acute setting and the care of older adults setting and finally with 
those of the lecturing staff.
1.8 Objectives of the research
1. To compare the attitudes and beliefs towards older adults of student nurses with 
those of nursing lecturers.
2. To compare the attitudes and beliefs of student nurses with those of trained 
nurses who work either in acute and in older persons’ care areas.
3. To compare the attitudes and beliefs of nurses who work with older people with 
those who work in the acute areas.
4. To evaluate whether student nurses’ attitudes and beliefs towards older adults 
change after a clinical placement.
5. To evaluate whether student nurses attitudes and beliefs towards older adults 
change after theoretical input.
The aims and objectives were achieved by completing focus group interviews 
consisting of groups of lecturers, clinical nurses from both the care of older adult 
areas, the acute areas and also student nurses. The qualitative data were analysed 
using thematic analysis and from this data a questionnaire was formulated. This 
questionnaire was used to compare the attitudes and beliefs of student nurses with 
the attitudes and beliefs of the other nursing groups. Finally the results from the 
focus group interviews were compared with the results from the questionnaire to 
evaluate the utility of each method as a data collecting strategy'.
Chapter 2. Literature Review
2.1 Introduction
The literature review considers the utility of attitude as an operational concept and 
its relevance to beliefs and stereotypes and their interchangeable use within the 
literature. Furthermore, the literature relating to the attitudes of both trained 
nurses and student nurses towards older adults are explored with consideration 
given to the influence of demographic variables. Factors which may influence 
nurses’ attitudes and beliefs include educational preparation; the organisation and 
quality of the work ; the status of the work in the care of older adults setting are 
considered. Professional socialisation is put forward as the conceptual framework 
for the formation of negative attitudes towards older adults. It is argued that 
student nurses come into nurse education with society’s attitudes and through the 
process of professional socialisation, they take on the attitudes of the profession. 
Consequently, the study involves investigating the attitudes of trained nurses and 
lecturers toward older adults as they are the most significant groups in this 
process (Bradby,1990). Their attitudes and beliefs are then compared to those of 
student nurses. A critique of the commonly used measures for attitudes towards 
older adults is presented. Finally, the incorporation of methodological 
triangulation, by utilising both qualitative methods in the form of focus groups and 
quantitative methods in the form of an attitudinal measure, is justified.
2.2 Methods employed for the literature review
Computerised literature searches were carried out on a regular basis for the 
following databases: CINAHL, BIDS and ASSIA for the years commencing from 
1980. Searches used a series of combinations of the following text words: 
attitudes, elderly /older people, student nurses, trained nurses, nurse education, 
stereotypes, ageism, effects of ageism, the work in the care of older adults setting, 
professional socialisation, focus groups, qualitative and quantitative approaches, 
questionnaire design.
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The Journal of Social Psychology was hand searched for the years 1960-1996. The 
database of references were further developed using an incremental approach, 
examining the list of references for each article retrieved. Articles which were 
relevant to the research were selected and this was an ongoing process.
Guidelines and policy documents relating to the nursing care of older people were 
also accessed. Sequential literature searches continued as dictated by the phase of 
the research. The literature review was updated frequently (at least every six 
months) until completion of the research.
2.3 Attitudes
A number of authors have identified the enduring popularity of studying attitudes 
within the psychological literature ( Allport, 1954; Rokeach, 1972; Eiser, 1986). 
This is amply demonstrated through the plethora of definitions of attitudes plus the 
competing theories as to how attitudes are formed. Furthermore, there are a 
number of arguments as to how and what should be measured, in other words, can 
attitudes be measured as an entity or do attitudes consist of components which 
should be independently assessed? The following literature review puts forward 
the arguments for both stances. However, the evidence is weighted towards 
considering attitudes as a unified concept as opposed to measuring each 
component separately. Consequently, this stance was taken in the research.
The main purpose of the review is to explore the rationale for focussing on the 
constructs of attitudes and beliefs and their relationship to behaviour. The concept 
of attitude as likes or dislikes is considered by the author to be a naive view which 
does not take into account the situation or the object. Nor does it take into account 
the complex interplay between liking or disliking situations or objects which may 
have conflicting emotions attached. However, the concept of attitudes as inter­
related beliefs fits well with some of the studies where those concepts are used 
interchangeably.
The notion that the activation of an attitude is both situation and object dependent
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is supported as this is very relevant to the subject under study. It is argued that 
nurses hold views of older people which differ from the views of wider society. 
This is postulated as being due to the unique situations where nurses come into 
contact with older adults. Thus attitudes and beliefs are situation and object 
dependent. The genetic and instinctual nature of attitudes is discarded in favour of 
the view that attitudes are developed through direct and indirect experiences and 
acknowledging the importance of socialisation, of which the media is an important 
strand. It is argued here, that student nurses are professionally socialised into 
holding the attitudes of the profession towards older adults.
2.4 Definitions of attitudes
Allport defined an attitude in 1935 as “ a mental and neural state of readiness, 
organised through experience, exerting a directive or dynamic influence upon the 
individual’s response to all objects and situations with which it is related”
(Allport, (1954, p. 24). Allport’s definition conveys a strong link between attitude 
and behaviour through the use of the words directive and dynamic which is not 
reflected in other more recent definitions. Ajzen (1988) defines an attitude as “a 
disposition to respond favourably or unfavourably toward an object, person, 
institution or event’’(p. 4) Disposition could be further defined as an intention 
which is less forceful than dynamic or directive. However an intention does not 
necessarily result in a behaviour and for an attitude to be recognised, it must take 
the form of a response whether it is verbal, as in an expression of an opinion or in 
a non verbal response as in a facial expression (Rokeach 1972; Eiser, 1986). This 
response is identified by Eagly and Chaiken (1993) who define attitude as “a 
psychological tendency that is expressed by evaluating a particular entity with 
some degree of favour or disfavour”(p. 1). They further explain what they mean by 
both a “psychological tendency” which they describe as an internal state, and 
“evaluate”, which refers to a class of response. They differentiate between affect 
as a component of attitude and evaluate as a type of response. They include within 
their descriptions of evaluative response, liking or disliking, whereas authors have 
used evaluate and affect interchangeably (Ajzen, 1988 ). Atkinson, Atkinson,
Smith and Nolan-Hueksena (2000) also describe attitudes as expressing feelings,
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leaving little distinction between affect and evaluative response. The final 
definition for consideration has been put forward by Rokeach (1972). This is the 
most complete and unambiguous definition of them all. “An attitude is a relatively 
enduring organisation of inter-related beliefs that describe, evaluate and advocate 
action with respect to an object or situation, with each belief having cognitive 
affective and behavioural components” (p.132). This definition as well as 
describing attitudes as beliefs also identifies the inter relatedness of the three 
components. The definitions by Allport (1954) and Rokeach (1972) also 
acknowledge the relevance of the object and the situation to the evocation of an 
attitude. Rokeach goes on to say that the inter- relationship between the object 
and the situation is important for the activation of an attitude. This inter­
relationship between object and situation guides the direction of this study, as 
much of the work done on nurses’ attitudes towards older people are carried out 
using generic measures. It is argued that nurses view older people, not from a 
generic stance but very much from a professional stance thus making generic 
tools largely redundant in this context.
2.5 Formation of Attitudes
There are a number of theories as to how attitudes are formed. Allport (1954) 
describes attitudes as having both an instinctual component as well as a habit 
component in any proportion. This instinctual component is further explored by 
McGuire (1969) in that he argues attitudes may have genetic and physiological 
strands. Furthermore, Eagly and Chaiken (1993) warn that the genetic influence 
should not necessarily be ignored. They claim that some attitudes may be 
unlearned i.e there is another route to acquiring attitudes other than direct or 
indirect experience. However, they do not suggest any examples of unlearned 
attitudes. The arguments put forward by McGuire (1969) are ill supported by 
empirical literature and some examples which he uses, in themselves, display 
negative views about both ageing and illness. The ageing example is when he 
describes how attitudes change to take account of the conservatism of old age. 
This relies on the assumption that as people grow older, they become more 
conservative. The second example which he uses is his description of the attitudes
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of epileptics as being misanthropic and distrustful. People who have epilepsy have 
much to contend with through stigmatisation from society without having to 
contend with labels such as those. There is little research to suggest that people are 
genetically prone to having positive or negative attitudes towards objects or 
situations. This study argues from the stance that nurses’ attitudes to older adults 
are influenced through the process of professional socialisation, in other words, 
through direct and indirect experiences, therefore they are not instinctual.
Ajzen and Fishbein (1980) put forward another model in their theory for reasoned 
action. They postulate that we form beliefs about an object by associating it with 
certain attributes. Since the attributes that come to be linked with the object are 
already viewed negatively or positively, we automatically and simultaneously 
acquire an attitude towards that object. There is almost an assumption of passivity 
or reactivity about those explanations where attitudes are formed through 
processes of instinct or genes whereas the explanation put forward by Ajzen and 
Fishbein (1980) tends to describe a more dynamic process. Furthermore attitude 
development occurs through direct experience with the attitude object or indirect 
experience. Indirect experience includes media images (Ajzen and Fishbein,
1980). Eiser ( 1987) concurs with them as to the influence of the media which 
allows for widely shared attitudes. Thus development of an attitude requires some 
sort of experience with the attitude object. Processes including socialisation are 
described as external variables in the development of attitudes (Ajzen and 
Fishbein, 1980).
Eagly and Chaiken (1993) further describe the process of acquisition of attitudes. 
Firstly, a person does not have an attitude until they respond to a situation. They 
state that a mental representation of an attitude may be stored in the memory and 
can be activated by the presence of the attitude object or cues which are related to 
it. Once the person has responded evaluatively whether on a cognitive, affective 
or behavioural level, they are then considered to have an attitude. The two 
processes described differ in the internalisation of the attitude. Eagly and Chaiken
(1993) suggest that the development of the attitude depends on the evaluative
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response whereas Ajzen and Fishbein (1980) suggest attitudes form from beliefs 
and attributes with or without direct experience of the attitude object and occur 
automatically. It is proposed, in this research that student nurses come in to 
nursing education with society’ views of older people, obtained from both direct 
and indirect experiences and influenced by media images. Through contact with 
older people within the hospital setting, combined with the process of professional 
socialisation, they then develop attitudes, beliefs and values which are widely 
upheld in the profession. The staff involved in professional socialisation are both 
the clinical staff and the lecturing staff
2.6 Components of attitudes
Eagiy and Chaiken (1993) support the notion that attitudes can be visualised as 
being on a continuum ranging from negative to neutral to positive. However, 
Rokeach (1972) disagrees with the concept of neutrality in that he argues that the 
affective component can be activated if our beliefs are challenged. Our beliefs 
therefore, are negative or positive. He further argues against the continuum in that 
our beliefs and behaviours do not always coincide. He goes on to describe two 
dimensions, the first being the like/dislike dimension and the goodness^adness 
dimension. The example he gives is smoking, where people may know smoking is 
bad for them but they still indulge in the behaviour. This argument can be applied 
to nurses’ attitudes towards older adults in that nurses may like older adults but 
they may not necessarily value working with them.
Eagiy and Chaiken (1993) argue that the cognitive, affective and behavioural 
components can all be ranged along a continuum, separately or integrated. What 
does differ is the measurement of the components, that is , whether the 
components can be measured tri- dimensionally or uni -dimensionally. Ajzen
(1988) argues that the components can measured as independent entities.
However, Eagiy and Chaiken (1993 ) suggest that no conceptual distinction of the 
components should be made when attempting to measure attitudes. Indeed, when 
the literature for attitudes to older adults is studied, there are often no conceptual 
distinctions made certainly between cognitions (beliefs ) and attitudes. This
-17-
supports the view of Rokeach (1972) who defines attitudes as inter related beliefs.
Eiser (1986) describes how there is little research to indicate how the 
components relate to each other and it is this ambiguity which allows theorists to “ 
treat attitudes as internally consistent structures or as conglomerations of 
essentially distinct components” (p. 54). Furthermore, in 1987 Eiser goes on to 
explain how well the three components go together will be influenced by the 
extent they were acquired together. In other words, there is little certainty as to 
how each of the components are acquired and whether they are acquired 
simultaneously. However, Rokeach (1972) describes attitudes as beliefs and it is 
the beliefs which have cognitive, affective and behavioural components. He agrees 
with Eagly and Chaiken (1993) that it is difficult to isolate and manipulate the 
components independently of each other.
2.7 Attitudes and Behaviour
The putative relationship between attitudes and behaviour is worthy of further 
consideration. There is little agreement in the literature as to whether there is a 
relationship between the two concepts, that is, whether attitudes predict and/or 
explain behaviour or indeed if there is any link between them at all. Eiser (1986) 
describes how different definitions have failed to resolve the relationship between 
inner experiences on one hand and observable behaviour on the other. Rokeach 
(1972) states that there must be a link between attitude and behaviour as a 
predisposition that does not lead to a response cannot be detected. However, 
Newcomb (1964) describe attitudes as determining behaviour. The concept of 
detennining behaviour is more decisive and less thoughtful than the words used by 
Ajzen and Fishbein (1980) who argue that attitudes predict or indeed foretell 
behaviour. They rationalise this stance in their theory of reasoned action. They 
postulate that, in general, people behave sensibly and rationally and they consider 
the consequences of their actions prior to carrying them out. Thus behaviour lacks 
capriciousness and thoughtlessness so, unless there are unforeseen events people 
will act according to their intentions. Intentions will be influenced by the attitude 
towards the behaviour and the person’s perception of the social pressures under
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which they perform or do not perform the behaviour. This process is reflected in 
the comments made by Levin (1988) who suggests that the apparent decrease in 
negative attitudes to older people can be linked more to social pressures not to 
display negative attitudes as opposed to an actual change in society’s attitudes.
Eiser (1986) however criticises attitude theorists who neglect the social and 
communicative context within which attitudes are expressed. Furthermore, he 
agrees that our attitudes are shaped by other people’ interpretations of what we say 
and what we do. Thus the relationship between the attitude object and behaviour is 
complicated by other people’s interpretations of the object and as Rokeach (1972) 
has previously identified, the particular situation in which the attitude object 
occurs. This is crucial to the objectives of this research as it is the attempt to 
discover how nurses view hospitalised older adults as opposed to how they view 
older adults as part of society. Thus, the central tenet of this research is that nurses 
view older adults in the context in which they care for them, that is in the social 
and communicative context of the hospital. Additionally, it is important to identify 
how both clinical nurses working with older adults in different settings and 
lecturers view older adults as their interpretations of the context may influence 
student nurses.
Eagly and Chaiken (1993) corroborate the link between attitude and behaviour in 
that people who evaluate an attitude object positively are more likely to behave 
toward the object positively and vice versa for a negative evaluation of an attitude 
object. Furthermore, they suggest that increasing behavioural or cognitive input 
relates more strongly to attitude relevant behaviours, however a link between 
affect and strength of attitude behaviour is yet to be made. Ajzen and Fishbein 
(1980) go on to differentiate between attitudes to the object as opposed to 
attitudes toward the behaviour. They are suggesting that it is not so much the 
attitude toward the object which is important but the behaviour towards the object 
This would suggest that research should be aimed at the latter not the former.
-19-
2.8 Stereotypes of older people
If one accepts that attitudes are made up of three distinct components, whether 
they are measured independently or not, one of the components are cognitions, in 
other words, beliefs. Beliefs then, are an important part of attitudes and thus must 
be considered in relation to nurses’ attitudes to older people especially when there 
is a further link between beliefs and stereotypes.
As previously stated Rokeach (1972) describes attitudes as inter related beliefs. 
Furthermore, Eagly and Chaiken (1993) define beliefs as “ the associations or 
linkages between the attitude object and various attributes” (p. 103) Interestingly, 
Katz (1960) succinctly describes the relationship between attitudes and beliefs as 
“ All attitudes thus include beliefs, but not all beliefs are attitudes” (p. 168). Eagly 
and Chaiken (1993) further describe stereotypes as the beliefs about the group. 
Stereotypes usually have negative connotations despite their neutral description. 
Authors frequently discuss beliefs and/or stereotypes as stereotypical beliefs 
(Snyder and Miene, 1994; French, 1990). Thus the relationships between beliefs, 
stereotypes and attitudes are well documented.
Mackie, Hamilton, Suskind and Rosselli (1996) describe stereotyping as an 
efficient tool for making sense in a complex world where there are similarities and 
differences. However French (1990) identifies them as over generalisations which 
grossly simplify reality thereby relieving us of the need to consider people as 
individuals. Thus, they encourage homogeneity among groups of people with the 
effect of treating them similarly. To summarise, a stereotype can be defined as a 
pre-evaluation of the individual based on pre-existing assumptions about a group 
to which they are ascribed by the person. Stangor and Schallor (1996) explain 
how stereotypes come from two complimentary perspectives, the individual 
perspective and the cultural perspective. This can be likened to student nurses who 
come into nursing practice with their own stereotypes of older adults and they 
meet the stereotypes held by the nursing culture. Individual stereotypes rely on 
direct contact with the social group for development whereas cultural approaches 
depend on indirect contact such as parents, peers, television. If stereotypes are
- 2 0 -
formed through those sources, then student nurses may be very short of both direct 
and indirect sources especially with regard to their quality. Snyder and Miene
(1994) identify how society is age segregated so that young adults may have 
limited contact with older adults unless there are grandparents living close by. 
Fennell, Phillipson and Evers (1988) describe how current social policies in the 
united Kingdom such as housing policies exacerbate this lack of contact. 
Consequently younger adults may have limited direct contact with older adults 
resulting in stereotypical beliefs being from indirect sources.
An example of an indirect source for stereotypes is the media. Both Sny der and 
Miene (1994) and Bytheway (1995) describe media depictions as powerful 
transmitters of cultural stereotypes. However the stereotypes of older people on 
television range from them being invisible (French, 1990; Bytheway ,1995) where 
they do not exist, to potentially negative stereotypes where they are portrayed as 
cantankerous old men or women spoiling family life. Even more damaging to 
older adults is when they are portrayed as being ill especially with Alzheimer5s 
(Feldman, 1999). Finally adverts promoting the use of hair dyes and anti wrinkle 
creams, encourage a distaste for growing older where the signs of ageing are to be 
avoided at all costs (Bernard, 1998). McBride (2000) describes the forestalling of 
wrinkles as dealing with the surface issues rather than tackling the problems and 
issues associated with ageing. It could be argued therefore that not only is there a 
lack of positive images of ageing in the media, there is an abundance of negative 
images which encourage people to dislike and fear the ageing process. 
Furthermore, Stangor and Schallor (1996) argue that people do form stereotypes 
about people they have not met and they suggest that direct contact has little effect 
on the stereotypes formed. The consequence of this is obvious in that people are 
forming stereotypes from indirect sources which will remain despite direct 
evidence to the contrary.
Indirect contact also includes learning stereotypes by observation and imitation, 
listening to disparaging group labels or derogatory jokes which elicit approving 
laughter (Mackie et al, 1996). Bytheway (1995) describes how humour may well
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be seen as laughing at ourselves but on the other hand it may be felt as humiliation 
among older adults especially if the humour is directed at older adults being 
incontinent and smelling of urine .
Snyder and Miene (1994) describe three orientations to stereotyping which are 
firstly, from a cognitive perspective which acts as a cognitive economy function. 
Secondly, there is a psychodynamic orientation which has an ego protective 
function and thirdly, a sociocultural orientation where stereotypes function to help 
people to fit their own social and cultural in-groups. Those orientations are 
particularly relevant to their research which found that when stereotypes belonging 
to men and women were examined in relation to attitudes to older people, their 
increase or decrease was dependent on the ego protection function. Thus 
stereotypes are not just about applying ready made labels to people but they 
protect people from their own frailties.
2.9 Ageism
Butler (1975) is attributed with being the first to coin the word ageism in 1968 
within the cultural context of the United States of America. Thus ageism can be 
considered culture specific. He goes on to define this term as “ ageism can be seen 
as a process of systematic stereotyping of and discrimination against people 
because they are old, just as racism and sexism accomplish this for skin colour and 
gender... Ageism allows younger generations to see older people as different from 
themselves, thus they subtly cease to identify with their elders as human beings”
(p. 12 ) Authors have argued against the concept of age stereotyping as applying 
only to older adults as all groups can be penalised because of their age (Bytheway, 
1995; French, 1990). French gives examples of teenagers being seen as 
irresponsible or middle aged adults who are seen as “past it” in terms of their 
employment. Bytheway (1995) goes on to give a very straightforward definition of 
ageism as being “prejudice on the grounds of age, just as racism and sexism is 
prejudice on the grounds of race and sex” (p. 9). Furthermore, Bytheway states 
that prejudice against older people is indisputable as does Bernard (1998) whereas 
Schonfield (1982) argues against the wholesale application of age related
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stereotypes in American society. There is ample evidence to support Bytheway’s
(1995) contention that society is indeed prejudiced towards older adults in a 
number of ways. Older adults are seen as a burden on society as they use up the 
majority of available resources in health and social care. Bytheway explains that 
this argument may be used in one of two ways. Firstly, it can be used to account 
for our own ambivalence to ageing. Secondly, it may be seen as cynical 
manipulation by politicians who suggest withdrawing funding for the support of 
older people as there is not enough money to meet their needs. Feldman (1999) 
suggests that ageing is not something we talk about comfortably in a culture 
which reveres youth. Interestingly, both Laws (1995) and Snyder and Miene
(1994) describe ageism as central to our identity, however, unlike sexism or 
racism, it is something we will all encounter if we live long enough.
Bytheway (1995) states that there is a difference between negative ageism, 
realism and what he describes as positive ageism. Positive ageism includes being 
patronising, where older adults are described as really nice and fascinating with 
lots of interesting stories to tell. Whereas older people who are described as pretty 
ordinary is much less ageist. Positive ageism is routinely used in the newspapers 
where it is newsworthy that an octogenarian sky dives out of an aeroplane. This 
may be a remarkable event if it is a person in their thirties, however it would not 
be considered newsworthy. In other words, some everyday events become notable 
purely due to the person’s age and for no other reason.
Language can be used as a tool for ageism where older adults are infantilised by 
nurses who call them such names as “poppet” or address them by their first name 
without seeking permission to do so. Phrases which apply ageist standards 
between older and younger people such as “mutton dressed as Iamb” and “dirty old 
man” can convey our distaste for considering older adults as normal sexual beings 
(French, 1990).
2.10 Effects of ageism on older people
Ageism towards older adults not only has an effect on the people we are being
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ageist towards from the individual’s view of their own ageing, but it also has a 
deleterious effect on the quality of care they receive in a care giving situation. 
Brubaker and Powers (1976) explain that the stereotypes of old age affect younger 
people in the way that they perceive and interact with older people. However, they 
also influence the way that older people define themselves. Consequently, older 
adults may delay seeking help as they are socialised into thinking a health 
problem is inevitable and is a part of ageing therefore it is incurable (French,
1990). Nay (1998) describes how older adults who do seek help are made to feel 
like machines, not individuals.
Anecdotal evidence suggests that, up until recently, a number of specialised units 
within hospital settings had age related limits for admission to the unit, for 
example, coronary care units had an age limit of seventy years old. Older adults 
received less than perfect matches for organs for transplants as they were older and 
only recently publicity has surrounded the use of “Do Not Resuscitate” orders 
without consultation with both patients and relatives. Edwards and Forster (1998) 
describe one of the effects of ageism as the devaluation of care which directly 
affects its quality in a negative way resulting in patients receiving less than 
adequate standards of care. Consequences will include older adults being treated 
homogeneously with little account of individuality. Furthermore, treatment may be 
withheld due to using biased judgements relating to prognosis (Sharpe, 1995). 
Older adults can be forced into a dependent role as it is quicker to carry out tasks 
to them, rather than encouraging them to complete tasks for themselves (Courtney 
et al, 2000). The negative stereotyping of older adults therefore results in them 
being viewed in a depreciatory manner and as less valuable members of society. 
(Grant, 1996)
Nurses can be seen to contribute to ageism through negative attitudes and 
infantilising older adults (Sharpe, 1995). This may be manifested in a lack of 
interest in working with older adults plus valuing technological cure over care 
(Edwards and Forster, 1998 ). The care which may be practised conforms to the 
stereotypes of ageing. An example of this can be seen in not actively treating
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older people with disability as it is considered to be an inevitable part of ageing 
(Reed and Clarke, 1999). Attitudes of both health professionals and those out with 
nursing are now discussed.
2.11 Student nurses’ attitudes towards older people
Studies have investigated student nurses’ attitudes with reference to well older 
adults, ill older adults and with consideration to classroom teaching. The studies 
have been ambiguous in their results as there seems to be little agreement among 
researchers as to how the above conditions influence student nurses’ attitudes. 
Gomez, Otto, Blattstein and Gomez (1985) used the Tuckman and Lorge (1953) 
Attitude Toward Old People Scale in a pre and post test design to evaluate the 
impact of an eight hours per week over three weeks, clinical experience with ill 
older adults. No clinical experiences with other age groups nor any age specific 
content were presented. Their results demonstrated a higher post test score in 
comparison with the pre test score. King and Cobb (1983) used Palmore’s ( 1977) 
Facts of Ageing questionnaire (F.A.Q.) in a pre and post test design to evaluate an 
eleven week structured experience with well older adults accompanied by a mix of 
lectures and contact with patients of varying wellness. Flowever they did not 
define the concept of varying wellness nor did they explain how they 
operationalised the concept therefore it is difficult to interpret its meaning. Their 
findings suggest that there was an increase in knowledge levels which would be 
expected if there is theoretical input. Student nurses also became less biased .Their 
findings were based on a sample size of 46. Galbraith and Suttie (1987) had a 
sample size of 86 nursing students and using a pre and post test design. They used 
a scale called the Oberleder Attitude Toward Ageing Scale(1982). The 
questionnaire was completed prior to commencement of the classroom content, 
plus a clinical rotation with well older people in the community or a nursing home 
environment. The questionnaire was once again completed at the end of the 
placement. They do not indicate how the scale was developed nor tests for 
reliability and validity. Nevertheless, they suggest that student nurses’ attitudes 
became significantly more positive for two reasons. Firstly, they postulated that 
this occurs through the students being exposed to classroom content which was
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related to the normal ageing process. Secondly, they were exposed to the well 
elderly which encouraged a more holistic perspective of older adults. Fox and 
Wold (1996) evaluated student perceived learning and attitude change toward 
caring for older people using a researcher devised 4 item questionnaire. They used 
two other measures but they were for purposes other than measuring attitudes. 
Once again a pre and post test design was used, therefore students were being 
measured prior to a concentrated course on gerontological concepts and post 
clinical experiences. Interestingly, they describe their gerontological content as 
emphasising the capabilities of older adults, rather than addressing their overt 
physiological problems. They claim that there were significant improvements in 
attitudes using their four item questionnaire.
Knowles and Sarver (1985), investigated the influence of age and gender of the 
patient on student nurses’ attitudes. They used a questionnaire for which there is 
no information given about reliability and validity. Their results indicated that 
older people are the least preferred and the decrease in preference is exponential to 
increasing age. Older women when compared to older men are the least preferred. 
Dellasega and Curriero (1991) carried out a longitudinal study using 39 junior 
student nurses. They were examined prior to commencement of clinical work in an 
institutional setting with older adults, after this experience, and once again after an 
experience with well older adults living in an apartment complex designed for 
older adults. Their measure was seeking to evaluate work preferences. Their 
results suggest that students prefer not to work with older adults and those results 
remained the same after both clinical experiences. However they do acknowledge 
their small sample size. Lusk, Williams and Hsuing (1995) using a sample of 63 
junior students, corroborated the results found by Dellasega and Curriero (1991).
Fielding (1986) used a qualitative approach to evaluate student nurses’ attitudes by 
using conversation analysis. She gathered the data by tape recording a sample of 
student nurses from first, second and third year during their clinical experiences 
and using two hour recording schedules. She also interviewed the students after 
their recording session. There was little evidence of consideration for ethical
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issues except informed consent, especially as patients’ conversations must have 
been included on the tapes. There also seems to be little attempt at thematic 
analysis and the discussion of the analysis relies almost wholly on the interview 
material as opposed to the recorded material. Consequently, the interview material 
seems to have yielded the most important findings. There are no comparisons 
made for stage of training when discussing the interviews and tape recordings. 
However, this is rectified through the use of a questionnaire which does not 
measure attitudes per se, but considered which placements students most and least 
enjoyed. The attributions Fielding does extrapolate from her interviews is that 
student nurses describe older adults in terms of dependency, mental confusion and 
the inability to care for themselves. The findings from the questionnaire were 
interesting in that the more senior students enjoyed the areas where the pace was 
fast and challenging, where patients recovered speedily and returned home. 
Conversely, some students found caring for older adults tedious, boring and 
heavy, although some students did learn from their experiences in the care of older 
adults which they described as worthwhile and interesting. The research by 
Fielding was notable for the fact that she tried to move away from a quantitative 
approach to a more qualitative approach where students were encouraged to 
explore their thoughts and ideas about the issues.
Goebel (1984) attempted to identify and compare characteristics ascribed by 
nurses to different age groups using a 35 statement scale derived from Kogan’s 
(1961) Old People (KOP) scale and the scale designed by Tuckman and Lorge 
(1953). She also developed a sub scale from the amalgamated questionnaire 
representing six characteristics generally found to be viewed negatively towards 
older adults relating to value, security, interpersonal, habits, responsibility and 
mentality. She tested for reliability but there is no indication as to whether pilot 
studies were completed. This amalgamated questionnaire was used to evaluate 
student nurses’ attitudes towards all age groups, not just older adults which is a 
cause for concern on two counts. Firstly, it was not validated and, secondly, it was 
originally designed to measure attitudes towards older adults. Her results indicate 
that older adults were viewed more negatively when compared younger adults.
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However, it is difficult to accept results based primarily on an older adult 
measure. One could question how relevant the statements were to all age groups 
and if that was the intention, it would have been advisable to develop a completely 
new measure. Furthermore, the questions were not validated for use among 
younger adults which may have skewed the results. This literature review thus far 
has examined student nurses’ attitudes under a variety of different conditions. 
However other studies have considered people out with nursing. Many of the same 
issues arise in that literature.
2.12 Attitudes of people out with nursing
Studies investigating attitudes to older adults have ranged from children’s attitudes 
through to radiographers and medical staff attitudes. Both Aday, Aday, Arnold 
and Bendix (1996) and Newman, Faux and Larimer (1997) among other authors 
have investigated children’s attitudes to older adults. Aday et al (1996) suggest 
that children of elementary school age have started to form negative attitudes to 
older adults in that they are generally described as being tired, ugly, helpless, ill 
and ready to die. Their study used a pre and post test design to measure attitudes 
after introducing a structured programme bringing older adults and fourth grade 
children together. The results of the measure indicate that there was a significant 
positive change in the pupils’ attitudes. Newman et al (1997) criticise studies 
measuring children’s attitudes as interpreting results using adult standards. 
However, they state that children may be entering school with negative attitudes. 
They introduced older adults into the school setting and utilised a pre and post test 
design. Newman et al (1997) seem to be supporting the notion that children can 
differentiate between the ageing process per se and the associated negative 
conditions. This point is critical in that it can be argued that it is not ageing itself 
which causes stereotyping and ageism but the perceived unpleasant conditions of 
ageing which give rise to negativity.
Other groups have been evaluated for attitudes towards older adults, including 
medical staff Pacala, Boult, Bland and O’Brien (1995) used a modified ageing
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game exercise to examine its effectiveness in influencing medical students’ 
attitudes towards caring for older people. The students were evaluated pre and 
post the ageing game workshops. The ageing game itself is based on some of the 
stereotypes of ageing where it is associated with an inevitable decline and illness 
such as arthritis. Due to an overwhelming positive response to the workshop, it 
became an integral part of the course. However, they concede that the workshop, 
while enhancing sympathy and attitudes, did not affect the general beliefs about 
the characteristics of older people. Those results are not surprising when the game 
itself is confirming those beliefs. Paris, Gold, Taylor, Fields, Mulvihill, Capello 
and deBeer (1997) used a cross sectional approach to examine the attitudes of 
medical staff. They used a time frame of nine years for their cross section. Their 
results suggest that attitudes between the different groups fluctuated between 
negative and neutral over the nine year span, therefore they came to the conclusion 
that there was no real improvement over time. Hellbusch, Corbin, Thorson and 
Stacey (1994) used the KOP scale (1961) to measure whether physicians’ 
attitudes affect their quality of care. Their findings suggest that the less 
experienced the doctor, the more positive the attitude at a significant level. This 
confirms much of the previous work evaluating nurses’ attitudes where more 
contact with older adults seems to result in more negative attitudes. However, a 
qualitative study by Fisher and Peterson (1993) investigated the use of a 
depersonalisation strategy by surgeons. The methods used to gather data included 
in depth interviews, participant observation and a structured questionnaire. They 
do not give details of the questionnaire. Nevertheless, their findings are interesting 
in that they claim that surgeons hold callous and uncaring attitudes toward older 
people. Some surgeons admitted that older people received less aggressive 
treatment depending on whether they were perceived to have a limited life 
expectancy. Nor did they worry about the cosmetic appearance of the surgery if the 
patient was older. However there were other surgeons who would treat all people 
the same regardless of age. No sample sizes are given so it is difficult to evaluate 
the scale of the problem. Worryingly, the authors state that nurses followed the 
lead of the surgeons.
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Fowler (1997) used both trained and student radiographers in her study with the 
KOP scale (1961) and follow up interviews. According to her results, the range of 
scores elicited similar scores between the groups. However, in the follow up 
interviews, students identified the importance of treating older people as 
individuals. They were aware of the perceived lack of time to spend with older 
adults and they also identified how older adults are treated differently in hospital 
where there is an obligation to treat them well. Two major implications can be 
drawn from this study. Firstly, there is the perception that older adults are slower 
and are more time consuming than younger adults and thus more dependent. 
Secondly, they distinguish between an older person in society and an older person 
as their patient.
2.13 Comparative Studies
Other studies have gone on to compare student nurses’ attitudes with other groups 
of health workers. Heliker, Brophy, Naughton-Walsh, Druyan, Hungelmann, 
Jacobs, Lapalio, Sabbia- Madden and Schulte (1993) used students from nursing, 
dentistry and medicine, incorporating a pre and post test design. They had a total 
of 28 students who were randomly assigned into control and experimental groups. 
They used an informal two hour interaction with an older adult on three separate 
occasions, as their intervention. Their measure was the KOP scale (1961). They 
acknowledge that the sample size was small but they go on to suggest that the 
results indicate that there were significant differences between the control group 
and the experimental group so that interaction does have an influence on attitudes. 
However, it is not until the discussion that the reader is made aware that the article 
is reporting on a pilot study.
Sherman, Roberto and Robinson (1996) investigated the knowledge and attitudes 
of hospital personnel using the FAQ (1977). The sample included all grades of 
nurses, occupational and physiotherapists, medical staff, housekeeping, dietitians 
and medical records personnel. Demographic variables of age and level of 
education had an effect in that increasing age and higher levels of education 
contributed to more positive attitudes whereas, not surprisingly for knowledge
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levels across occupations, clinical staff had higher knowledge levels than non 
clinical staff. Carpenter (1996) used a survey approach to evaluate why students 
were interested in working with older adults. His sample was drawn from nursing, 
public policy, nutrition, social work and sociology courses whose interest 
developed from a desire to understand their own ageing and that of their families 
and friends. They also expressed the notion that older people are an undervalued 
group. However there is little information on how the groups compared.
Trehame (1990) used 40 students and 25 clinical staff including nursing 
auxiliaries in her longitudinal survey. Her question related to the continuing 
unpopularity of care of the older adult. Students were evaluated three times using 
the Ageing Opinion Survey (Kafer, Rakowski and Hickey, 1980) and a stress scale 
which was constructed for the study. There is no discussion as to the testing of the 
stress scale prior to use. Trehame (1990) also neglects to discuss how the data 
were analysed. But she states that her findings indicate that student nurses’ 
attitudes became slightly more negative during the care of the older adult training 
module whereas the clinical nurses attitudes were found to be less positive when 
compared to the students although the difference was not significant.
Slevin (1991) used secondary school pupils who were in their final years of 
schooling with no formal input into the health care environment. He also set out to 
measure differences between males and females among these groups. Finally, he 
compared those attitudes to those of student nurses and trained nurses. He used a 
purpose designed instmment called Attitudes to the Elderly Inventory which had 
been used as a measure for medical students. The measure employed a yes/no 
scoring. There is little indication relating to the content of the questionnaire, 
however it could be argued that, one of the few examples of a statement given “ it 
is better not to fight death and sometimes better to bring it about” (Slevin, p. 1199) 
is a double barrelled statement seeking to elicit two separate issues, that of 
allowing older people to die and that of helping older people to die. Results 
suggest that both fourth year and fifth year school pupils had less positive attitudes 
and did not hold older adults in high esteem and this was mirrored in the student
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nurse population. Boys were more negative than girls. However, the mean scores 
for trained nurses were more negative than both the student nurses and the school 
pupils. Slevin’s (1991) results are confirmed by Lookinland and Anson’s (1995) 
study which considered the impact of trained nurses’ role modelling on high 
school students working in the health care environment as those high school 
students are potential students of the future. They used the KOP scale (1961). 
According to the results and in contrast to Slevin (1991), the high school students 
had less favourable attitudes than the trained nurses. When they further examined 
demographic variables, they claimed that female nurses were more positive than 
males and that Black, Hispanic and Asian nurses expressed unfavourable attitudes. 
Lookinland and Anson (1995) put forward the view that increased exposure to ill 
and infirm older adults increases negative attitudes.
McCracken, Fitzwater, Lockwood and Bjork (1995) compared student nurses’ 
attitudes in Norway with those in the United States of America. (USA) Once again 
the KOP scale (1961) was used to measure attitudes as well as visual analogue 
scales, but a qualitative approach was also included in the design. Qualitative data 
took the form of asking student nurses to write a paragraph relating an important 
experience with an older adult. Interestingly no significant differences were 
explicated using the KOP scale (1961). However there were differences between 
the two groups depending on stage of education where first year student nurses 
were more positive in Norway than those in the USA although scores for the 
American students did improve over second and third year. They found no 
significant differences for age.
2.14 Trained Nurses’ Attitudes Toward Older Adults
Sharpe (1995) discusses how ageism is evidenced in the nursing profession 
through our unwillingness to work with older adults and our lack of desire to 
specialise within this field. This is accompanied by our acceptance of the ageing 
process as a state of inevitable decline which justifies our inaction over the 
provision of treatment and active nursing management to improve the quality of 
life. Bernard (1998), in an exploratory study, investigated female nurses’ views of
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their own ageing. Those nurses were asked what they feared most and what they 
felt they had to look forward to in ageing. The issues most feared, not 
unexpectedly, were dependency, ill health, loneliness, loss of dignity and looking 
old. This study confirms the comment by both French (1990) and Bytheway
(1995) where a society which supports youth encourages women to fear ageing. 
Furthermore, the issues most feared are what French (1990) describes as the myths 
of ageing and as such are phenomena of ageism. Interestingly those nurses who 
dreaded ageing are interpreting it from an ageist stance. Although, some of the 
nurses felt that there was nothing to look forward to in growing old, others saw 
time and freedom and the opportunity to be oneself as advantages to ageing.
Penner, Ludenia and Meads (1984), hypothesised that negative attitudes 
developed through nurses’ experiences with older adults. They drew their 58 
respondents from a nursing home, although they do not indicate their grades. They 
used three different scales including the KOP scale (1961) and FAQ (1977). They 
were trying to evaluate attitudes towards three groups of older persons, including 
older people in general, older patients and the types of patients they cared for. 
Their findings suggest that their sample was significantly more negative towards 
their own patients as opposed to an older patient or an older person. However it is 
not clear how they managed to distinguish between the attitudes of trained nurses 
towards the three groups of older people other than using three questionnaires.
This study also suggested that younger, less experienced nursing staff were most 
likely to hold the negative stereotypes.
Brower (1985) studied the relationship between nurses’ educational level, age and 
the extent to which they worked with older adults. The KOP scale (1961) was used 
on a sample of 581 trained nurses from different health care settings. According to 
findings, there were no significant effects for age, although older nurses under 
certain favourable conditions i.e. working in nursing homes were more positive 
than those older nurses with a higher level of education. Level of education had 
no effect among the younger nurses. A second main effect was that nurses who
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spent a high percentage of their time with older adults had less favourable 
attitudes.
Tierney, Lewis and Vallis (1998) studied the knowledge and attitudes of nurses 
working in an acute ward with an orthopaedic specialty where the patients are 
predominantly in the older age group and usually account for approximately 70% 
of the admissions in one year. They used the KOP scale (1961) and a modified 
FAQ (1977). They sampled four orthopaedic centres in Scotland with a return rate 
of 71.9% for their questionnaires. Results suggest that, where there is 
gerontological input, knowledge scores are higher than those without this input. 
Gerontological input took the form of a gerontological medical specialist attached 
to the ward. Attitude scores were generally high and there was no significant 
association for gender and age. Finally, there was a link between higher levels of 
nursing qualification and knowledge.
Meyer, Bridges and Spilsbury (1999) investigated the specific needs of older 
adults in an Accident and Emergency department. They found that negative 
attitudes were related to unplanned and poorly delivered care for older people. The 
conclusion which can be drawn from the above studies, is that negative attitudes 
toward older adults does not necessarily occur in care of older adult settings, but 
are present within any hospital settings where older people are nursed.
2.15 Educational Preparation for Working with Older People
Education itself may have a powerful effect on the quality of care for older adults 
through issues such as decision making, viewing older patients holistically and 
promoting independence. Wade (1999) suggests that knowledge may be important 
in fostering positive attitudes and advocates that gerontology is built across the 
curriculum with a focus on self actualization and independence. Edwards and 
Forster (1998) suggest that there is a lack of educational preparation for registered 
nurses as well as for all other groups of nurses and this may be enforcing the 
message that this speciality does not require appropriately trained nurses. Fielding 
(1986) when examining the gerontological content of the nursing programme in
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her study, describes how lecture content was based on a decremental model of 
ageing where there was an emphasis on physical and mental deterioration. Wade 
(1999) suggests many years later that while societal views and stereotypes tend to 
shape attitudes, the process of education tends to consolidate rather than dispel 
ageism. The theories underpinning the care of older adults are incorporated into 
the adult programme so that the speciality has no identity of its own. Knowledge 
and skills to look after older adults have effectively been lost so that qualified 
staff are ill equipped to provide for the care needs of this group (Wade, 1999). 
MacDowell et al (1999) investigated the influence of gerontological input for both 
nurses who gave direct care and for workers who did not such as support staff and 
managers. They used the KOP scale (1961) and FAQ (1977). They found that their 
hypothesis where a gerontological educational programme would have a positive 
effect on both knowledge and attitudes was accepted, however the negative scores 
for the KOP scale had significantly improved whereas the positive scores had 
become more negative. Although the hypothesis can be accepted, the important 
issue is that gerontological educational preparation does have an effect.
Sheffler (1995) examined the role of faculty in influencing student nurses’ 
attitudes towards older adults. Once again, a pre and post test design was used 
where students were evaluated prior to and post a nursing home experience. She 
hypothesised that there would be a positive relationship between nursing students’ 
attitudes (n=42) and that of the instructors who taught in the clinical setting (n =3). 
Her findings suggest that faculty members with high scores, that is, more positive 
attitudes, had the students with the higher scores. However, those results need to 
be considered carefully with reference to sample size, particularly the clinical 
instructors.
Angiullo, Whitboume and Powers (1996) used psychology students to measure 
change in attitudes and knowledge level after psychology and ageing classes. They 
were measured at three different times and control groups were considered in the 
design. There was an increase in positive attitudes over the whole class but no 
significant differences between the control and experimental groups. They suggest
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therefore, that changes in attitudes and knowledge towards ageing can be 
accounted for through the positive effects of instruction.
Finally, McCracken et al (1995) identified a negative correlation between 
clinical/lecture time devoted to older adults and attitudes particularly in their 
American sample. Students in this sample reported that their schools place greater 
emphasis on gerontological clinical experiences as opposed to classroom learning. 
Gerontological content was frequently buried under the integrated and clinical 
learning experiences. Wade (1999) suggests that gerontological input should be 
taught by teachers who have a demonstrated interest in the subject and also by 
clinical staff who are equipped to teach.
There seems to be overwhelming evidence to suggest that gerontological content 
as a component of nurse education is important in shaping the attitudes of student 
nurses. Nevertheless, there is still an emphasis on the importance of clinical 
experiences with a lack of consideration as to how this message is being 
interpreted, in that the skills to look after older adults can be picked up in the 
wards with little preparation. Furthermore, there is an increasing tendency to use 
principles to teach nursing and nursing disorders with little acknowledgement of 
the special requirements for older people. Therefore student nurses will leave 
nurse education lacking in a basic knowledge concerning the specific needs of 
older adults.
2.16 The work in the care of older adults setting
The work within care of the older adult has been seen as an influencing factor 
which has an effect on nurses’ attitudes to older adults. Studies have taken two 
main routes, that of identifying the components which produce the negative 
attitudes and that of identifying the components that make the care of older adults 
different from other areas.
The aim of identifying both components is to implement change to increase the 
popularity of the specialty.
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Wade (1999) suggests that the history of continuing care does nothing to enhance 
the image of looking after older adults with its roots in institutions and its 
association with the workhouse. She goes on to explain the workload is seen as 
heavy, with care which is mainly routinised and physical. The reliance on a skill 
mix which is dependent on less skilled nurses being left to work with highly 
dependent patients does not enhance the image. This applies to both the acute 
units as well as the long term units. In the acute units it will be the junior staff 
who are allocated to the older patients whereas in the care of the older adult units, 
untrained carers will be looking after highly dependent patients.
Saltmarche, Koldovny and Mitchell (1998) challenge care givers to view older 
adults as human beings with health care needs rather than diagnoses or problems. 
Reed (1993) carried out a study among 34 nurses in a number of wards for older 
adults one of which was long term care. The aim of the study was to investigate 
the relationship between the physiotherapists and the nurses. However, she found 
that in the long term care wards, the nursing staff found satisfaction in achieving 
good geriatric care as opposed to allowing physiotherapists access to the patients. 
Reed defines good geriatric care as the “labourious and thorough completion of 
ward routines designed to maintain basic comfort and hygiene.”( p. 86)
Consequently it is usually a means of achieving goals through the provision of 
physical care without necessarily responding to patient’s needs. In other words, the 
patient may well be clean, well fed and toiletted, but lacking in interpersonal or 
psychological well being (Wade, 1999). Davies (1993) evaluated the influence of 
role models in the clinical setting with a sample of 6 students. Student nurses’ 
positive perceptions of care provisions were described as; including holistic care; 
taking a personal interest in the patient, whereas negative perceptions included 
care which was routinised, rigid, rushed, standardised and imposed. The negative 
perceptions were viewed as increasing dependence among the patients.
Heiskanen (1988) compared the perceptions of nurses working in two different 
settings, one in a general hospital and one in the care of older adults. Her sample
consisted of both qualified and unqualified nurses. She does not indicate whether 
her measure was piloted and checked for reliability and validity. However, she 
states that her findings indicate that nurses in care of older adult settings found 
their work more unchallenging than those who worked in the acute clinical 
settings.
Pursey and Luker (1995) studied nurses who worked in a community setting. The 
design incorporated both qualitative and quantitative approaches. Nurses were 
asked to describe an incident in terms of impact on the life and career of the 
respondent. Interestingly, most of the nurses used a hospital based incident and 
some of the incidents dated back to their days as students. Nevertheless, the 
incidents they reported expressed a good deal of frustration towards a system 
which they felt presented barriers to effective nursing practice. One of the 
problems was getting through the routine. One of the participants stated that the 
care of older adults was the place to be avoided once they qualified. Wade (1999) 
describes how nurses who work with older adults are engulfed with a sense of 
inferiority where there is little recognition of the specialty and where the skills are 
considered basic.
Carr and Kazanowski (1994) attempted to identify the factors which caused 
satisfaction and dissatisfaction in long term care, the rationale being that work 
could begin in changing factors causing dissatisfaction. Wade (1999) suggests 
that nurses also need to explicate the skills and attributes required to work with 
older adults. Indeed, it could be argued that nurses in the care of older adults are 
carrying out very good work and being innovative in their approaches but they are 
not advertising their skills or their knowledge. However, Carr and Kazanowski
(1994) designed a questionnaire for which they give no account of piloting nor 
for testing reliability and validity. The questionnaire was distributed to 1000 
nurses and 347 completed questionnaires were returned. There is no indication 
how the data were analysed nor is the significance level given. It is not until 
further reading that it is evident that the nurses polled did not necessarily work in
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long term care and in fact some of the sample did not primarily work with older 
adults.
The factors which they did identity as causing dissatisfaction in long term care 
included poor staff cohesiveness, poor staffing, tremendous workload and poor 
working relationships with the administrators. This list would indicate that it is not 
the actual work which causes dissatisfaction but staffing issues which can 
certainly be seen as fairly easily rectified. The participants identified factors which 
would increase satisfaction as being, firstly, more specialised education which has 
been identified in the previous section as an important issue. Secondly, strategies 
to improve the image of long term care were seen as crucial, and, finally, setting 
about informing people that the care of older adults was challenging. Once again, 
those factors can be reduced through improved education but there is also a 
responsibility for nurses who work in long term care as they need to learn to 
publicise their activities and their innovative practice.
One of the issues which has not been addressed by the above authors is the 
technological debate. Stevens and Herbert (1997) suggest that nurses are taught to 
value technology over basic nursing care and this is reinforced by the lack of 
theoretical content about older adults which gives a thinly veiled message about 
the low value of working with older adults. Wade (1999) also considers the value 
placed on high technology through the disease oriented model of care which 
devalues the skills required for the less acute areas. She goes on to say that if 
technological care is no longer required then care needs alter and the glamour 
associated with technical care subsides and the expertise then required to look 
after older adults is considered inferior.
The literature review thus far has considered the work of writers who have 
attempted to research factors which may or may not influence attitudes towards 
older adults, with varying results. However, one factor which has not been 
explored in any great depth has been the influence of professional socialisation 
and how this process impacts on nurses’ attitudes towards older adults. It is
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acknowledged that student nurses may come in to nurse education with society’s 
attitudes towards older adults but the premise of this research is that society’s 
attitudes, that is beginning nurses’ attitudes, differs from those of the profession. 
Consequently, it is worth exploring how the process of clinical practice and 
education may influence the attitudes and beliefs of student nurses towards older 
adults in the hospital settings.
2.17 Process of professional socialisation
Philpin (1999) defines professional socialisation as “ the process of internalising 
the norms, beliefs and values of the professional culture to which students wish 
admission” (p. 1327) This definition by Philpin reflects the process put forward 
by du Toit (1995) who describes the process of professional socialisation as the 
novice entering the school with a set of values which may change during the 
socialisation process to reflect the values held in high esteem. Bradby (1990) sums 
it up by describing it as a status passage whereas Holland (1999) describes it as a 
period of transition where students are learning the roles of the nursing culture. 
Consequently, students are coming into nursing with one set of concepts and 
values which are changed in the light of socialisation with a resultant 
internalisation of those ideas. Once they have internalised the values, beliefs and 
norms of the occupation, then they can be considered socialised. Holland (1999) 
defines three transitions which students must go through in order to become a 
trained nurse including becoming a student nurse, being a student nurse and 
becoming a trained nurse. Some student nurses come into nursing with unrealistic 
images of what is involved (Holland, 1999), some of it being based on what they 
see on television (Kiger, 1993). Indeed, Spouse (2000) describes media portrayals 
of nurses as stereotypes, concerned with dramatic incidents of care. Some students 
come in with little knowledge as to what nursing is about (Bradby, 1990). 
Furthermore, some students enter nursing with preconceived ideas as nursing has 
always been a career goal. Some have had experience with a sick relative whereas 
others drift in (Kiger, 1993). Gray and Smith (1999) describe the process of 
professional socialisation as following a number of discrete stages when 
examining the diploma level students while Melia (1987) previously used the
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apprentice type training to explicate her stages. However there are commonalities 
across both studies.
2.18 Stages of becoming a nurse
Gray and Smith (1999) called their first stage anticipatory anxiety when students 
who are going to the ward do not know what to expect. It is described as a 
momentous event. The next stage Gray and Smith identify as reality hits home 
where placement expectations do not reflect reality. Embedded within this stage is 
“fitting in” and “mucking in”. Bradby (1990) defined fitting in as being accepted 
by colleagues and becoming part of the team whereas Melia defines mucking in 
as pulling your weight or taking your fair share of the work and Yong (1996) 
describes it as getting the work done. Students at this stage are rigid in their 
approach to clinical skills. It is almost as if they require a recipe to follow. This 
tendency is described as following the rules. (Reutter, Field, Campbell and Day, 
1997; Melia, 1987). Students at this stage are therefore unable to practise nursing 
in a holistic manner and are practising a series of tasks. Compounding this 
problem is the dichotomy between what the School of Nursing and Midwifery 
teaches as opposed to how practice is carried out in the clinical areas.
Reutter et al (1997) describes how the dichotomy is manifested. Firstly, students 
who are following the rules are presented with the first real versus ideal 
dichotomy where they need to take what they have learnt in the classroom and 
adapt it, taking consideration of the environment and the patient, while becoming 
aware of their limited knowledge base. Secondly, they have to come to terms with 
the realisation that there are more skills to be learned on top of the skills taught in 
the school. Thirdly, they may learn that what is practised in the clinical areas is 
not necessarily what is taught in the school. Interestingly, Simpson (1979) 
identified this problem many years ago yet it remains an ongoing problem, 
although, Fitzpatrick, While and Roberts (1996) suggest that the ability to discern 
between less effective behaviours is part of the socialisation process.
Contrary to popular belief, student nurses do not disregard the skills taught in the
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school but they may fit in to get through the placement. However they don’t give 
in to the norms and values of the unit but perhaps retain and perhaps reaffirm their 
concept of what constitutes good nursing practice. (Reutter et al, 1997 ) 
Conversely, Wilson and Startup (1991) suggest that students are aware from the 
outset that teaching staff and clinical staff expect different performances. Students 
are under the impression that the school is where the theory is learned, and the 
clinical areas are where the psychomotor skills are learned. Kiger (1993) found 
the dichotomy between the school and the clinical areas as understandable, 
desirable and useful, which if substantiated, makes the perennial discussions about 
the theory practice gap irrelevant. Furthermore, Kiger (1993) states that students 
should be credited with the ability to adapt intelligently and safely, an aspect 
which is seldom recognised. Melia(1987) found that students were quite 
accepting of the differences between the school and clinical areas. They generally 
believed the school taught the right way whereas skills needed to be modified due 
to the time factor in the wards.
The next stage according to Gray and Smith (1999) is becoming branch students, 
that is, following their chosen programme. This is seen as the time when the real 
learning occurs. Students are keen to learn technical skills and aspects of care 
which only staff nurses can deliver (Melia, 1987; Gray and Smith, 1999). Students 
by this stage are well aware of the hierarchy of skills (Holland, 1999) and are 
trying to differentiate their role from that of a nursing auxiliary who carries out the 
so labelled basic nursing skills. (Melia, 1987). This may well be the root cause of 
the disregard nurses have for the basic nursing skills when they are viewed as 
being appropriate for delegation to unskilled people, people who require little 
training to carry out those skills. Nurses have been all too willing to pass those 
skills to untrained auxiliaries while they do the important work, the technical 
work, the ward management, the following of the doctors on the ward round.
As nurses advance in their education, they seem to forget that the task of carrying 
out personal hygiene for the patient involves a number of other skills such as the 
development of observation skills and assessment skills among many others. If the
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argument relating to hierarchical skills, is followed to its natural conclusion in that 
the “basic nursing skills” are carried out by untrained nurses whereas trained 
nurses carry out the more technological skills, then areas where the bulk of the 
work is basic are going to be rejected as valuable learning areas. In other words, 
the art of nursing is subsumed under high technology. This is an unfortunate by 
product of turning over skills to unqualified staff as those skills automatically 
become devalued. This becomes obvious when senior students are more interested 
in carrying out technological skills to the detriment of the aesthetic skills of 
nursing. This is confirmed by Melia (1987), who differentiates between nursing 
work which is the province of the staff nurse and includes teaching and 
management, from student work. Student work is where they have responsibility 
for their own work, in other words they are taking on a patient load and organising 
the care for that group of patients. McBride (2000) describes this hierarchy as 
unspoken, where the profession values the high action areas, that is those areas 
with a high level of technological skills.
Philpin (1999) found that the work context was important, specifically in relation 
to the acute and chronic areas. The acute areas are where the emphasis is on cure, 
medical dominance and high technological interventions. Those acute areas 
include operating theatres, surgical areas and high dependency areas. The chronic 
areas are described as medical and care of older adults wards where the emphasis 
is on caring centred around nursing interventions. The chronic areas can be 
considered places where nurses have more autonomy as the medical model is less 
important and where patients are expected to participate more actively in their 
own care (Philpin, 1999). However, there is a fundamental problem where student 
nurses view nursing as being in the surgical wards (Kiger, 1993) and this tendency 
continues throughout student nurse education. Furthermore, Wilson and Startup 
(1991) identified in their study how nurses preferred surgical wards over medical 
wards, demonstrating that nurses prefer high technology nursing as opposed to 
care centred around nursing interventions.
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Students in the study by Melia (1987) described the work in the care of older 
adults as being more or less the same every day, as just basic nursing care. They 
did not feel that they were nursing this particular group, rather they were keeping 
them clean, whereas real nursing was administering injections and doing 
dressings, in other words, the care carried out in surgical wards. Consequently, 
the attractiveness of wards as learning areas, relies heavily on the provision of 
sought after technological skills and student nurses’ preferences reflect this 
hierarchy. Surgical wards are perceived as the most attractive where there is a 
high turnover of patients who require high technological skills to aid recovery. 
Lower, in the hierarchy are the medical wards where there is some high 
technology, but also an emphasis on basic nursing skills. At the base of the 
hierarchy is the care of older adults where all that may be learnt is basic nursing 
care. (Melia, 1987) Wilson and Startup (1991) emphasise the importance of good 
press for an area as that enhances its attractiveness. This is reflected in television 
programmes where high drama may be seen in a casualty.
Added to the issues of ward context and the hierarchy of skills is the perception 
that there is a different set of skills to be learnt in a care of older adults area. 
Philpin (1999) puts forward the view that students are encouraged to develop 
interpersonal skills as well as a greater knowledge of biological and social 
sciences in the care of older adults unit, whereas in the acute areas they are more 
likely to be picked on if they failed to conform to the area’s norms. Philpin 
further reiterates the view put forward by Reutter et al (1997) that patient 
communication and interaction is the essence of nursing.
Interestingly, Caris-Verhallen, de Gruijter, Kerkstra and Bensing (1999) reported, 
in their study, that nurses with positive attitudes towards older adults are more 
likely to pay attention to psycho-social items and use more effective 
communication than those nurses with less positive attitudes. However 
communication skills can sometimes be seen as common sense skills which any 
good nurse can learn as they go through their education just as there is the idea 
that nurses who come in to nursing are “naturally caring”. Both concepts require
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education but there is such an emphasis on learning technical skills that 
interpersonal skills are treated arbitrarily. Places where communication skills can 
be practised include the care of older adults areas. However, there may be a more 
task oriented approach to the organisation of the workload due to staff shortages 
and this impacts on the quality of interpersonal skills. Kiger (1993) quotes a 
student who describes psycho-geriatrics as leaving your brain and your sense of 
humour at the door, going in to do your work and going home again. There is no 
discussion as to why the student expressed this sentiment but descriptions like this 
may result from the organisation of the workload especially where the workload is 
heavy and the work, monotonous (Melia, 1987).
A final strand of professional socialisation, identified by Simpson (1979) is the 
influence of the role model. She describes role models as not serving the major 
influence that they are given credit for. However, Simpson is the only dissenting 
voice as most authors who consider the influence of the role model describe it as 
important for the internalisation of occupational norms. Campbell, Larivee, Field, 
Day and Reutter (1994) describe how students have their own images of what a 
good role model should be like and how they take what they perceive as positive 
qualities from a number of role models as they develop their own image of 
nursing. Most nurses will be able to look back on their career and remember the 
nurses whom they wished to emulate and those whose behaviour appalled and 
outraged them.
Buckenham (1998) states that role models are important agents in the 
simultaneous processes of interaction and learning whereas Fitzpatrick et al
(1996) describe the nurses in the clinical setting as the key people in the 
professional development of students. Other key players in the socialisation 
process who are not readily acknowledged are other student nurses. Wilson and 
Startup (1991) describe how student nurses gain support from each other. This is 
supported by anecdotal evidence where student nurses are well able to identity 
wards where they are allowed to carry out tasks and where the ward staff are 
helpful and supportive but they are also able to identify the wards where there is a
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lack of interest in the student. This information is passed from student to student 
in a very efficient manner so that most wards and clinical settings will have a label 
as a good ward or indeed a bad ward.
The concepts of attitudes and professional socialisation have been examined in 
detail with reference to clinical nurses and students as well as people out with 
nursing. A number of measures have been used to explicate people’s attitudes 
towards older adults. Therefore it is appropriate that those measures are 
considered in some depth.
2.19 Critique of the Commonly Used Measures
The most commonly used measures to quantitatively evaluate attitudes and 
stereotypes have been Tuckman and Lorge (1953) Attitudes to Older People 
(Gomez et al, 1985); Kogan (1961) Old People’s Scale (KOP) (McDowell et al, 
1999; Heliker et al, 1993); and Palmore’s (1977) Facts on Ageing Quiz, (FAQ) 
(McDowell et al, 1999).
Tuckman and Lorge (1953) were the first to put a questionnaire together to 
measure attitudes towards older adults. They developed their measure through, as 
they described, “fairly unstructured interviews” (p.249 ) with fifteen adults 
ranging from 21 to 65 years in age by discussions with social workers and 
directors of institutions for older adults; by reading case notes of older clients. The 
measure consists of 137 statements divided among nine categories and utilising a 
straight yes/no format a with mixture of factual and attitudinal items. The length 
of the questionnaire may well have an impact on the numbers of returns as it 
would be time consuming to complete (Kogan, 1979; Palmore, 1977). They 
acknowledge that while some of their statements are valid others lack evidence of 
validity. It is difficult to justify the use of some of the statements or to hazard a 
guess as to their purpose, for example, statement 99 is “They avoid going out in 
bad weather” (p. 253). This would seem to be a sensible precaution, not 
necessarily confined to older adults so how does it constitute an attitude?.
Tuckman and Lorge (1953) admit that they avoided difficult questions or
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statements which might discourage people from completing the questionnaire and 
the examples they gave were sexual irregularities which they do not define and 
criminal activities.
Kogan (1961) critiqued the Tuckman and Lorge (1953) scale for including 
beliefs which were difficult to imagine a positive or negative disposition, the 
example cited is “they worry about financial security.” (p. 153). Palmore (1977) 
commented on the lack of documentation to support the factual statements, 
thereby relying totally on the authors’ contention that the statements were true or 
false.
Kogan (1961) sought to add to the body of knowledge relating to attitudes to older 
adults having described the measure by Tuckman and Lorge (1953) as “a 
heterogeneous collection of belief and attitude statements”^ .  14) His aim was to 
develop a Likert scale to facilitate the study of attitudes towards older people with 
respect both to norms and individual differences. He linked the development of 
the questionnaire to the notion of older adults being assigned the status of minority 
group. Consequently, his questionnaire was developed from items in ethnic 
minority measures where the words old were substituted. Other statements were 
derived from the author’s and others’ intuitions relating to older people in society. 
However, on examination of his statements, some are double barrelled, for 
example “Most old people spend too much time prying into the affairs of others 
and giving unsought advice”, (p. 46) Palmore (1977) critiqued the tool for its 
ambiguous terminology and the example he cites is the use of the word most. 
Kogan (1961) suggests that although his questionnaire was designed to evaluate 
society’s attitudes towards older adults, that it may well be considered appropriate 
for use in nursing settings.
However Slevin (1991) states that the lack of a caring dimension makes it 
difficult to use in this context. Nurses interact with older adults under specific 
conditions where they are in hospital for whatever reason. Consequently, 
consideration must be given to the contextual impact on nurses’ attitudes.
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Palmore (1977) developed the Facts on Ageing Quiz (FAQ) after critiquing the 
measured developed by Tuckman and Lorge (1953) and Kogan (1961). His aim 
was to produce a short questionnaire confined to factual statements which can be 
evidenced by research. It was designed to cover basic physical, mental and social 
facts as well as the most common misperceptions. He does not discuss the 
development of the questionnaire. Palmore (1977) also put forward a number of 
purposes for the questionnaire including the indirect measurement of bias. 
Interestingly, he identifies 16 items from 25 which may be considered to measure 
negative bias if answered incorrectly but only 5 items which would measure 
positive bias under similar criteria. Furthermore, there remains 4 statements which 
have no bias including “In general most old people are pretty much alike” (p. 315) 
This statement would have a negative bias if it was answered as true as the 
implication would be that older adults as a group are viewed homogeneously. 
However, when viewing the numbers of statements with a negative bias and the 
numbers with a positive bias, it could be argued that the questionnaire has an 
inherent negativity. Palmore (1980) claimed that the FAQ was only ever an 
indirect measure of attitudes and consequently may be less accurate than direct 
measures of attitudes. Miller and Dodder (1980) challenge Palmore (1977) for 
using the word “most” in his FAQ , the self same criticism that Palmore had 
levelled at Kogan’s (1961) questionnaire. They also mention that Palmore had 
used double barrelled items in the questionnaire.
For all their problems the three questionnaires have been used extensively in 
attitudinal research and certainly within nursing research. To summarise, then, the 
problems associated with the above measures include the advanced age of the 
measures; the cultural specificity of terminology used; the ambiguity in the 
construction of some of the statements. However, the main reason for rejecting the 
above measures is that they were designed to measure the attitudes of people 
within society. Few studies on nurses’ attitudes have acknowledged that they have 
a unique relationship with older adults when compared with wider society as much 
of their work is attending to ill older adults. Consequently, the measures 
discussed are unsuitable for this study as it has been argued that student nurses
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come into nurse education with society’s view of older people, but through contact 
with clinical staff and lecturing staff, they develop similar attitudes to those of 
staff towards older adults. The attitudes developed by those in the profession are 
in response to the particular context in which they meet older people, thus they are 
peculiar to the profession. For the reasons discussed, it was important to develop 
a measure which would acknowledge the context of nurses’ work with older 
people
The design of the research follows two phases, that of a qualitative phase and a 
quantitative phase. Consequently, the rationale for triangulation is discussed in the 
next section
2.20 Methodological Triangulation
Oppenheim (1992) describes how it is all too easy to impose a pre-conceived 
framework to measure attitudes, but this can result in unintentionally measuring 
the wrong attitude. He recommends a series of in depth interviews to decide more 
precisely what it is we wish to measure. He is therefore advocating the use of 
methodological triangulation.
However, it is worth considering whether attitudes should be evaluated 
quantitatively or qualitatively, whether one method is more appropriate than the 
other, or indeed do the methods compliment each other? There are difficulties in 
conceptualising attitudes as either relatively enduring psychological phenomena 
or as situationaily transitory aspects of experience. If they are enduring 
psychological phenomena, they are in some sense quantifiable. However if they 
are transitory, then this will make them much more difficult to quantify, thus they 
may be more identifiable qualitatively. It has been argued that attitudes are 
internally consistent structures ( Eiser, 1987) in other words stable, although they 
are context dependent (Oppenheim, 1992; Rokeach, 1972). Newcomb (1964) 
sums up the dilemma when he states that attitudes are enduring in the sense that 
we take some particles from a previous situation, but we acquire new particles 
through our experiences of new situations. In other words we carry attitudes with
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us and add to them as we move on to other situations. This research is based on 
the argument put forward by Newcomb (1964) as the qualitative phase 
determines the situation specific phenomena whereas the quantitative phase 
evaluates the stability of those phenomena. The qualitative approach in the form 
of focus group interviews are used to identify the most appropriate items for the 
questionnaire, thus explicating attitudes qualitatively. The questionnaire is then 
constructed using a quantitative format. This is discussed in more detail when the 
construction of the questionnaire is considered.
There has been a great deal of debate regarding the epistemological, ontological 
and methodological differences between the rationalistic and the naturalistic 
paradigm. (Lincoln and Guba, 1985). Authors continue to be divided over the 
utility and the necessity of combining the two paradigms in research. 
Consequently, triangulating qualitative and quantitative methods remains an 
anathema to some writers whereas other writers accept that there are 
epistemological, ontological and methodological differences, but the outcomes of 
the research may well be similar as are some of the processes to achieve the 
outcomes. The following discussion provides an overview of the issues raised 
relating to triangulation of methods and are grounded in an exploration of the 
arguments put forward by writers relating to the qualitative versus quantitative 
debate. Kimchi, Plivka and Stevenson (1991) describe methods triangulation as 
the use of two or more research methods at the level of design or data collection.
Dootson (1995) describes the rationalistic and naturalistic paradigms as two world 
views where quantitative research lends itself to the rationalistic paradigm 
whereas qualitative research lends itself to the naturalistic paradigm. Leininger 
(1994) argues against mixing the paradigms as they have different goals, different 
uses of research methods and the need for different criteria to fit with each 
paradigm. She describes their mix as violating the intent and the philosophic 
purposes of the research. However, it can be argued that a relatively large amount 
of research does not adhere to the principles underlying the paradigms, for 
instance how much quantitative research incorporates random samples and
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m a n ip u la t io n ?  M o s t  o f  th e  s tu d ie s  d e s c r ib e d  in  th e  lite ra tu re  r e v ie w  d o  n o t  a d h e re  
to  th o s e  p r in c ip le s .  C o m e r  (1 9 9 1 )  id e n t if ie s  h o w  s tu d ie s  d o  n o t  a d h e re  to  th e  
p u r is t  le tte r  o f  t h e ir  p a r a d ig m  a n d  sh e  c ite s  as a n  e x a m p le  th e  u se  o f  w o rd s  s u c h  as  
f r e q u e n c y , p r o p o r t io n  a n d  o th e rs  w h ic h  a re  s l ip p e d  in to  q u a lit a t iv e  s tu d ie s  th u s  
im p ly in g  s o m e  so rt o f  m e a s u re m e n t.
M o r s e  (1 9 9 1 )  ta k e s  a  m id d le  c o u rs e  b e tw e e n  th e  s e p a ra tis ts  a n d  th e  
c o m b in a t io n is ts .  H e r  a rg u m e n t  is  th a t w h e n  th e re  a re  b o th  q u a lit a t iv e  a n d  
q u a n t ita t iv e  a s p e c ts  in  a  re s e a rc h  p ro je c t  th e n  th e y  c a n n o t  b e  w e ig h te d  e q u a lly ,  
ra th e r  it  m u s t  b e  d r iv e n  q u a n t it a t iv e ly  o r  q u a l it a t iv e ly  w it h  c o m p le m e n t a r y  in p u t  
f r o m  th e  s e c o n d a r y  a p p ro a c h . S h e  a rg u e s  th a t e a c h  a s p e c t  m u s t  b e  c o m p le t e  in  
i t s e l f  a n d  b le n d in g  o f  th e  m e th o d s  c o m e s  n o t  f r o m  c o m p le m e n t a r y  p h i lo s o p h ic a l  
a p p ro a c h e s , n o r  th e  in fe a s ib le  m e rg in g  o f  n u m e r ic a l  a n d  te x tu a l d a ta  b u t  f r o m  
f it t in g  th e  re s u lts  in to  a  c o h e re n t  a n d  c o h e s iv e  o u t c o m e  o r  th e o ry , o r  c o n f i r m in g  o r  
r e v is in g  e x is t in g  th e o ry . W h i le  M o r s e  ( 1 9 9 1 )  d o e s  a c k n o w le d g e  th e  tw o  
p a r a d ig m s , sh e  a d v o c a te s  a  se p a ra tis t  a p p r o a c h  w it h in  th e  re s e a rc h .
In d ir e c t  co n tra s t  to  M o r s e  (1 9 9 1 ) , M y e r s  a n d  H a a s e  ( 1 9 8 9 )  a rg u e  th at e a c h  
a p p r o a c h  s h o u ld  b e  v a lu e d  e q u a lly  a n d  b o th  s u b je c t iv e  a n d  o b je c t iv e  d a ta  s h o u ld  
b e  r e c o g n is e d  as le g it im a t e  a v e n u e s  f o r  g a in in g  u n d e rs ta n d in g . F u r th e r m o r e , th e  
ta s k  b e c o m e s  o n e  o f  in te g ra t in g  th e  u n d e rs ta n d in g  o f  d a ta  f r o m  v a r io u s  s o u rc e s . 
T h e y  a re  th u s  a d v o c a t in g  th at n o  o n e  m e th o d  is  b e tte r  th a n  th e  o th e r  a n d  th e  ta s k  
o f  t r ia n g u la te d  re s e a rc h  is  th e re fo re  to  b r in g  th e  re s u lts  to g e th e r  in  a 
c o m p r e h e n s iv e  fo rm a t.
F u r th e rm o re , D z u r e c  a n d  A b r a h a m , ( 1 9 9 3 )  a rg u e  th at th e  d ic h o t o m y  b e tw e e n  th e  
p a ra d ig m s  s h o u ld  b e  re je c te d  as th e  d is t in c t io n s  b e tw e e n  th e m  s e rv e s  l i t t le  
p u rp o s e  a n d  l im it s  n u rs in g  k n o w le d g e  a s th e  n a tu re  o f  th e  in q u ir y  i t s e l f  b r in g  th e  
tw o  tra d it io n s  to g e th e r. M y e r s  a n d  H a u s e  ( 1 9 8 9 )  d e s c r ib e  th e  in te g ra t io n  o f  th e  
a p p ro a c h e s  as in e v ita b le  a n d  e ss e n tia l in  fu r th e r in g  n u rs in g  s c ie n c e . D z u r e c  a n d  
A b r a h a m  (1 9 9 3 )  id e n t ify  a n u m b e r  o f  s im ila r it ie s  b e tw e e n  th e  tw o  m e th o d s  b a s e d  
s p e c i f ic a l ly  a t th e  le v e l o f  re s e a rch  o u t c o m e  a n d  re la te d  to ; th e  f in d in g s ;  th e
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in te rp re ta t io n  o f  v a l id it y  a n d  r e l ia b i l i t y ;  th e  g e n e r a l is a b il it y  is s u e s ; th e  u s e  o f  d a ta  
re d u c t io n . T h e y  a ls o  su g g e s t  th a t th e re  a re  o th e r  c o m m o n a l it ie s  w h ic h  a re  re le v a n t  
a n d  in te g ra t iv e ly  l in k  q u a lit a t iv e  a n d  q u a n t ita t iv e  in q u iry .  ( P le a s e  se e  D z u r e c  a n d  
A b r a h a m  (1 9 9 3  f o r  m o r e  d e ta il)
T h e r e  a re  a  n u m b e r  o f  re a s o n s  w h y  c o m b in in g  re s e a rc h  m e th o d s  e n h a n c e  th e  
p ro je c t . A lt h o u g h  B e g le y  (1 9 9 6 )  s ta te s  th a t t r ia n g u la t io n  m a y  b e  ta k e n  to  re p re s e n t  
th e  p o s it iv is t  v ie w , a s  th e re  is  an  in h e re n t  a s s u m p t io n  th a t th e re  is  o n e  s in g le  
r e a lity ,  d a ta  c o l le c t io n  u s in g  b o th  m e th o d s  m a y  w e l l  p r o v id e  a  c o m p le m e n t a r y  
p ic tu re . C o w m a n  ( 1 9 9 3 )  fu rth e r  e x p la in s  th a t th e  c o m b in a t io n  o f  d is s im i la r  
m e th o d s  p r o v id e s  th e  o p p o r t u n ity  to  c o u n te r b a la n c e  th e  w e a k n e s s  o f  o n e  m e th o d  
w ith  th e  s tre n g th  o f  a n o th e r. D e V r ie s ,  W e ij t s ,  D ijk s t r a  a n d  K o k  ( 1 9 9 2 )  u s e  th e  
w o r d  s y n e rg y  to  d e s c r ib e  th e  c o m b in a t io n  o f  a p p r o a c h e s  in  th a t th e  o u t c o m e  o f  th e  
c o m b in a t io n  is  g re a te r  th a n  th e  e f fe c ts  o f  th e  tw o  u s e d  s e p a ra te ly . B e g le y  (1 9 9 6 )  
d e s c r ib e s  th e  a im s  o f  t r ia n g u la t io n  a s c o m p le te n e s s  a n d  c o n f ir m a t io n  o f  d a ta . 
B r ie t m a y e r ,  A y r e s  a n d  K n a f l  (1 9 9 3 )  d e f in e  t r ia n g u la t io n  f o r  c o m p le te n e s s  a s  
r e v e a lin g  m u lt ip le  d im e n s io n s  o f  a n  a re a  o f  in te re s t  w h ic h  c a n  c a p tu re  a  
c o n te x tu a l p o r tra y a l o f  th e  p a r t ic ip a n ts  o f  th e  re s e a rc h . A n a ly s i s  f o r  c o n f ir m a t io n  
a r is e s  f r o m  th e  c o n v e r g e n c e  o f  th e  tw o  m e a s u re s . B a n ik  (1 9 9 3 )  a rg u e s  th a t th e  
p u rp o s e  o f  t r ia n g u la t io n  is  to  a n s w e r  re s e a rc h  q u e s t io n s  o r  to  te st h y p o th e s e s  in  th e  
m o s t e f fe c t iv e  w a y . U s in g  m u lt ip le  m e th o d s  to  e x p l ic a t e  p h e n o m e n a  a n d  d is c o v e r  
d if fe r e n t  a sp e cts  a ss is ts  in  th e  v a l id a t io n  o f  s tu d y  f in d in g s ,  le n d s  e m p ir ic a l  s u p p o rt  
to  th e  d a ta  a n d  m a y  c o n tr ib u te  to  c o n v e r g e n t  v a l id it y .  S t e c k le r ,  M c L e r o y ,  
G o o d m a n , B ir d  a n d  M c C o r m i c k  (1 9 9 2 )  b e lie v e  th a t th e  a d o p t io n  o f  m ix e d  
m e th o d s  are  u s u a lly  a  p ra g m a t ic  d e c is io n  a n d  th e ir  a p p lic a t io n  w i l l  h e lp  p r o p e r ly  
u n d e rs ta n d  o r  e v a lu a te  c o m p le x  p h e n o m e n a .
T h e  ra t io n a le  fo r  u t i l is in g  m e t h o d o lo g ic a l t r ia n g u la t io n  w a s  g o v e rn e d  b y  th e  n e e d  
to  id e n t ify  th e  p h e n o m e n a  w h ic h  e n c a p s u la te d  n u rs e s ’ v ie w s  a n d  a tt itu d e s  o f  o ld e r  
a d u lts . T h is  w a s  c o m p le t e d  b y  u s in g  th e  q u a lit ie s  o f  q u a lit a t iv e  re s e a rc h  w h ic h  
in c lu d e  the e l ic it a t io n  o f  in d iv id u a l  a n d  g ro u p  c o n s t r u c t io n s  th ro u g h  in te r a c t io n s  
w h ils t  a c k n o w le d g in g  th e  s u b je c t iv ity  o f  th e  re s e a rch e r. W h e r e a s  th e  q u a n t ita t iv e
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p h a s e  w a s  a im e d  at e v a lu a t in g  th e  g e n e r a l is a b i l it y  a n d  s t a b il ity  o f  th e  a tt itu d e s  a n d  
v ie w s  id e n t if ie d  th ro u g h  th e  fo c u s  g ro u p  in te r v ie w s  w h ils t  in c o r p o r a t in g  a  m o r e  
o b je c t iv e  a p p ro a c h .
2.21 Conclusion to the chapter
T h e r e  s t i l l  s e e m s  to  b e  a  la c k  o f  c la r it y  a s  to  th e  c o m p o n e n ts  o f  a n  a tt itu d e  a n d  
t h e ir  r o le  in  p r e d ic t in g  o r  d e te r m in in g  b e h a v io u r ,  a lth o u g h  th e re  s e e m s  to  b e  n o  
d o u b t  a s  to  th e ir  a c q u is it io n . B e l ie f s  a re  c o n s id e r e d  to b e  a  c o m p o n e n t  o f  a tt itu d e s . 
F u r th e r m o r e , s te re o ty p e s  a re  b e lie fs  a b o u t  a  g ro u p . T h e  a c q u is it io n  o f  a tt itu d e s  
a n d  b e l ie f s  a re  im p o r ta n t  to  th is  re s e a rc h  as it  is  p o s tu la te d  th a t s tu d e n t n u r s e s ’ 
b e lie f s  a n d  a tt itu d e s  to w a rd s  o ld e r  a d u lts  a re  in f lu e n c e d  b y  th e ir  c o n ta c t  w it h  
t ra in e d  n u rs e s  a n d  le c tu r in g  s ta ff , in  o th e r  w o rd s  th ro u g h  th e  p r o fe s s io n a l  
s o c ia l is a t io n  p ro c e s s . It h a s  b e e n  a rg u e d  th a t  s tu d e n t n u rs e s  e n te r  th e  p r o fe s s io n  
w ith  th e  b e l ie f s  a n d  a tt itu d e s  d e v e lo p e d  th ro u g h  p r im a r y  a n d  s e c o n d a r y  
s o c ia l is a t io n  a n d  th e n  ta k e  o n  th e  b e l ie f s  a n d  a tt itu d e s  o f  th e  p ro fe s s io n . T h e  
n e g a t iv e  b e l ie f s  a n d  a tt itu d e s  re s u lt  in  o ld e r  a d u lts  b e a r in g  th e  e f fe c ts  o f  a g e is m  
w h e re  th e y  m a y  b e  d e n ie d  g o o d  q u a lit y  n u r s in g  c a re  o r  th e  n e c e s s a ry  tre a tm e n ts  
to  m a in t a in  o r  a tta in  a  s a t is fa c to ry  life . It is  th e  s e e m in g  l in k  b e tw e e n  a tt itu d e s  
a n d  b e l ie f s  w ith  th at o f  p ro fe s s io n a l s o c ia l is a t io n  w h ic h  h a s  g u id e d  th e  lite ra tu re  
re v ie w .
A  n u m b e r  o f  s tu d ie s  h a v e  e x a m in e d  s tu d e n t n u r s e s ’ a tt itu d e s , b u t  m o s t  s tu d ie s  
h a v e  a d o p te d  m e a s u re s  w h ic h  a re  d e s ig n e d  to  b e  u s e d  in  th e  w id e r  s o c ie ty .  It is  
s u g g e s te d  th at th o se  m e a s u re s  a re  in a p p ro p r ia t e  f o r  e v a lu a t in g  n u r s e s ’ a tt itu d e s  fo r  
tw o  m a in  re a s o n s . F ir s t ly ,  th e  u t i l i t y  o f  th e  w e l l  e s ta b lis h e d  m e a s u re s  h a s  b e e n  
c o n s id e r e d  as h a s  th e ir  w o r d in g  a n d  th e  p u r p o r te d  a im s  o f  th e  q u e s t io n n a ire s .  
S e c o n d ly ,  n u rse s  m e e t  m a n y  o ld e r  a d u lts  u n d e r  u n iq u e  a n d  d if fe r e n t  
c ir c u m s ta n c e s  fro m  s o c ie ty , in  th at th e y  a re  m e e t in g  o ld e r  a d u lts  w h e n  th e y  a re  i l l  
o r  h a v e  a  h e a lth  p r o b le m , a n d  th is  in  i t s e l f  is  th o u g h t  to  in f lu e n c e  t h e ir  a tt itu d e s  
a n d  b e lie fs .  S tu d ie s  h a v e  a tte m p te d  to  id e n t ify  w h e th e r  th is  d o e s  h a v e  a n  e f fe c t  o n  
s tu d e n t a tt itu d e s  a n d  b e lie fs  w ith  v a r y in g  re s u lts . T h e r e  h a s  b e e n  lit t le  q u a lit a t iv e  
w o rk  c a r r ie d  o u t in  th is  a re a  w ith  s o m e  n o ta b le  e x c e p t io n s  ( F ie ld in g ,  1 9 8 6 ).
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S tu d ie s  h a v e  c o n s id e r e d  th e  r e le v a n c e  o f  t r a in e d  n u rs e s ’ a tt itu d e s  to w a r d s  o ld e r  
a d u lts  in  b o th  th e  a c u te  s e t t in g  as w e l l  a s  th e  c a re  o f  o ld e r  a d u lt  se tt in g  w h i le  
o th e r  s tu d ie s  h a v e  in v e s t ig a te d  th e  r o le  o f  e d u c a t io n a l p r e p a ra t io n  a n d  a ls o  th e  
a p p a re n t u n p o p u la r it y  o f  th e  w o r k  in  c a re  o f  th e  o ld e r  a d u lt .
It is  e v id e n t , th ro u g h o u t  th e  lite ra tu re  r e v ie w , th a t th e re  h a s  b e e n  a  f a ir  a m o u n t  o f  
w o r k  c a r r ie d  o u t  o n  a tt itu d e s  to w a rd s  o ld e r  a d u lts , w h e th e r  th e  w o r k  h a s  b e e n  
e x a m in in g  s tu d e n t a n d  tra in e d  n u rs e s , o r  o th e r  m e m b e r s  o f  th e  m u lt id is c ip l in a r y  
te a m . H o w e v e r ,  th e re  is  a  la c k  o f  c o n s e n s u s  w it h  r e fe re n c e  to  th e  re s u lts . T h is  
m a y  b e  d u e  to  f la w s  w it h in  th e  re s e a rc h  o r  in d e e d  th e  u s e  o f  in a p p ro p r ia te  
m e a s u re s . F e w  s tu d ie s  h a v e  u s e d  m e t h o d o lo g ic a l  t r ia n g u la t io n  to  g a in  a n  in s ig h t  
in to  th e  a tt itu d e s  a n d  b e l ie f s  o f  n u rs e s  to w a rd s  o ld e r  a d u lts , a n d  th is  m a y  h a v e  
fu rth e r  c o n tr ib u te d  to  th e  la c k  o f  c o n s e n s u s .
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Fig 3.1 Overview of Study Design Phase I 
(Qualitative phase)
October 1995 ongoing January 1996- October 1996
C o m m e n c e d  lite ra tu re D e v e lo p e d  m o d e r a t o r
r e v ie w  w h ic h  w a s g u id e  f r o m  lite ra tu re
u p d a te d  a n  a  s ix r e v ie w
m o n t h ly  b a s is
— J
March 1997 - December 1997 October 1996 - March 1997
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Chapter 3: Study Design Phase I
3.1 Introduction
F o c u s  g ro u p  in te r v ie w s  w e re  u s e d  to  c o l le c t  q u a lit a t iv e  d a ta  f r o m  n u rs e s  w o r k in g  
in  a  v a r ie t y  o f  c l in i c a l  se tt in g s , s tu d e n t n u rs e s  a n d  n u r s in g  le c tu re rs . T h is  c h a p t e r  
e x p lo r e s  th e  u t i l i t y  o f  fo c u s  g ro u p s  as a  q u a lit a t iv e  s tra te g y , th ro u g h  e x a m in in g  
th e  lite ra tu re . T h e  lite ra tu re  p e r ta in in g  to  th is  m e th o d  is  a m b ig u o u s  in  r e la t io n  to  
th e  s iz e , c o n s t itu t io n  a n d  e x e c u t io n  o f  fo c u s  g ro u p s . T h i s  a m b ig u it y  is  c o n s id e r e d  
in  th e  f o l lo w in g  s e c t io n s . T h e  c h a p te r  th e n  c o n c lu d e s  w it h  a  d is c u s s io n  a b o u t  th e  
o p e r a t io n a l is a t io n  o f  th e  fo c u s  g ro u p  s tra te g y .
3.2 Defining Focus Groups
C a r e y  ( 1 9 9 4 )  d e s c r ib e s  th e  d e f in it io n  o f  th e  fo c u s  g ro u p  t e c h n iq u e  a s  im p r e c is e .  
H o w e v e r ,  sh e  g o e s  o n  to  d e f in e  it  a s  “ u s in g  a  s e m i s t ru c tu re d  g ro u p  s e s s io n ,  
m o d e ra te d  b y  a  g r o u p  le a d e r , h e ld  in  a n  in f o r m a l  s e t t in g , w ith  th e  p u r p o s e  o f  
c o l le c t in g  in f o r m a t io n  o n  a  d e s ig n a te d  t o p ic ” (p . 2 2 6 )  F u r th e rm o r e  K i t z in g e r
(1 9 9 6 )  e x p la in s  th e  e th o s  o f  fo c u s  g ro u p s  b y  d e s c r ib in g  th e m  as a  f o r m  o f  g r o u p  
in t e r v ie w  w h ic h  c a p it a l is e s  o n  c o m m u n ic a t io n  b e tw e e n  re s e a rc h  p a r t ic ip a n ts  in  
o rd e r  to  g e n e ra te  d ata . T h is  e m p h a s is  o n  in te r a c t io n  is  re ite ra te d  b y  M o r g a n  
(1 9 9 6 )  w h o  th e n  g o e s  o n  to  id e n t ify  th e  th re e  m a jo r  c o m p o n e n ts  o f  fo c u s  g ro u p  
re s e a rc h  as b e in g , f ir s t ly ,  a  m e th o d  d e v o t e d  to  d a ta  c o l le c t io n ,  s e c o n d ly ,  
in te ra c t io n  a s th e  s o u rc e  o f  d ata  a n d  f in a l ly  a c k n o w le d g e m e n t  o f  th e  a c t iv e  r o le  o f  
the re s e a rc h e r  in  c r e a t in g  th e  g ro u p  d is c u s s io n  f o r  d ata  c o l le c t io n .  T h e  l in k  
b e tw e e n  th e  e s s e n t ia l c o m p o n e n ts  p u t fo r w a r d  b y  M o r g a n  (1 9 9 6 )  c a n  r e a d i ly  b e  
id e n t if ie d  in  C a r e y ’ s (1 9 9 4 )  d e f in it io n . M o r g a n  (1 9 9 6 )  g o e s  o n  to  state  th a t  h is  
d e f in it io n  p re c lu d e s  o th e r  g ro u p s  w h o s e  p u r p o s e  is  n o t re s e a rc h  a n d  in te r e s t in g ly  
w h e re  n o  o n e  a c ts  as in te rv ie w e r.
M e r t o n ,  F is k e  a n d  K e n d a l l  (1 9 9 0 )  d e s c r ib e  th e  p u r p o s e fu l u se  o f  g ro u p  
in te ra c t io n  a s  d a ta  w h ic h  d is t in g u is h e s  th e m  f r o m  o th e r  g ro u p s . T h e  fo c u s s e d  
n a tu re  o f  th e  a c t iv ity  a ls o  d is t in g u is h e s  th e m  f r o m  o th e r  g ro u p s  ( K it z in g e r ,  1994).
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B a s c h  (1 9 8 7 )  c o n c e p tu a l is e s  fo c u s  g ro u p s  a s  g ro u n d e d  w it h in  q u a lit a t iv e  re s e a rc h . 
T h e r e f o r e  th e y  d o  n o t  n e c e s s a r ily  r e f le c t  th e  s tre n g th  o f  fe e lin g s  o r  o p in io n s  w h ic h  
h e  sta te s  w o u ld  b e  u s e f u l ly  f o l lo w e d  u p  u s in g  m o r e  q u a n t ita t iv e  m e th o d s . T h u s  
fo c u s  g ro u p s  a re  u s e fu l in  d e te r m in in g  a tt itu d e s  a n d  o p in io n s  q u a lit a t iv e ly  
w h e re a s  th e  d a ta  g a th e re d  c a n  b e  q u a n t if ie d  in  q u e s t io n n a ire s . T h e  im p o r ta n t  
e le m e n ts  o f  fo c u s  g ro u p s  w o u ld  b e  c o n s id e r e d  a s  th e  fo c u s s e d  n a tu re  o f  th e  
d is c u s s io n ,  u s in g  a n  a p p ro p r ia te  b u t  n o t  n e c e s s a r i ly  re p re s e n ta t iv e  s a m p le  w h o  
w o u ld  e x p lo r e  th e  “ w h y s  a n d  w h e r e fo r e s ”  o f  th e  t o p ic  w it h  g u id a n c e  f r o m  a  
m o d e ra to r .
3.3 Types of focus groups.
C a ld e r  (1 9 7 7 )  d e s c r ib e s  f o c u s  g ro u p s  a c c o r d in g  to  th e  ty p e  o f  k n o w le d g e  th e y  
g e n e ra te . H e  la b e ls  k n o w le d g e  as e v e r y d a y  k n o w le d g e  a n d  s c ie n t i f ic  k n o w le d g e .  
T h e  e v e r y d a y  k n o w le d g e  s te m s  f r o m  th e  te r m s  a n d  la n g u a g e  p e o p le  u se  to  g iv e  
m e a n in g  to  th e ir  e v e ry d a y  w o r ld ,  w h e re a s  th e  s c ie n t if ic  k n o w le d g e  is  w h e re  
n u m e r ic a l  m e a s u re m e n t  is  u s e d  to  te s t  c o n s tr u c ts  a n d  h y p o th e s e s . H e  th e re fo r e  is  
q u ite  c le a r ly  s ta t in g  th a t e v e ry d a y  k n o w le d g e  c a n n o t  b e  c o n s id e r e d  s c ie n t if ic .  
T h o s e  c o n c e p ts  a re  e m b e d d e d  in  h is  d e s c r ip t io n s  o f  th e  ty p e s  o f  fo c u s  g ro u p s  h e  
p u ts  fo rw a rd . T h e y  c a n  b e  e x p lo r a to ry  w h e re  th e ir  p u rp o s e  is  to  g e n e ra te  
h y p o th e s e s . T h e y  c a n  b e  u s e d  to id e n t if y  c o n s tr u c ts  p r io r  to  a  q u a n t ita t iv e  
a p p r o a c h  a n d  a re  la b e lle d  p re  s c ie n t if ic .  T h e y  c a n  b e  c l in i c a l  g ro u p s  w h ic h  h e  
d e s c r ib e s  as a n  a p p r o a c h  w h ic h  a tte m p ts  to  c o n d u c t  q u a lit a t iv e  re s e a rc h  a s  a  
s c ie n t i f ic  e n d e a v o u r  a n d  is  th e re fo re  la b e l le d  q u a s i s c ie n t if ic .  T h e  j u s t i f ic a t io n  f o r  
th is  s ta n c e  is  th a t c l in ic a l  ju d g e m e n t  is  u s e d . T h is  is  c o n s id e r e d  to  b e  a  s ta r t in g  
p o in t  w h ic h  h a s  b e e n  d e v e lo p e d  f r o m  s c ie n t i f i c a l ly  v a l id  th e o ry  w h e re  th e y  a re  
p r o v id in g  in s ig h ts  in to  p e o p le ’ s u n c o n s c io u s  m o t iv a t io n s . F in a l ly ,  th e y  c a n  b e  
p h e n o m e n o lo g ic a l in  th a t th e y  g iv e  a c c e s s  to  p e o p le ’ s c o m m o n  s e n se  c o n c e p t io n s  
a n d  e v e ry d a y  e x p la n a t io n s , th e re fo re  th e y  d e p e n d  o n  c o l le c t in g  d a ta  w h ic h  a re  
e v e ry d a y  k n o w le d g e . W i lk in s o n  (1 9 9 8 )  u s e s  a n  in c lu s iv e  d e f in it io n  o f  
p h e n o m e n o lo g y  w h e n  re fe r r in g  to  fo c u s  g ro u p s  so  th at a  w id e  v a r ie t y  o f  ty p e s  o f  
re s e a rc h  a re  e n c o m p a s s e d  w ith in  it. A s  w e l l  as p e o p le ’ s o w n  e x p e r ie n c e s ,  
m e a n in g s  a n d  u n d e rs ta n d in g s , sh e  in c lu d e s  th e  in d iv id u a l ’ s a tt itu d e s , o p in io n s ,
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k n o w le d g e  a n d  b e l ie f s  as su b se ts  o f  p h e n o m e n o lo g y .  T h e  r a t io n a le  f o r  th is  is  th a t  
th e  re s e a rc h e r  is  t r y in g  to  e x tra c t  th e  p a r t ic ip a n t ’ s u n d e rs ta n d in g  o f  th e  is s u e s  
u n d e r  q u e s t io n . H o w e v e r  W e b b  a n d  K e r v e n  ( 2 0 0 1 )  c a ll  in to  q u e s t io n  th e  
c o m p a t ib i l i t y  o f  f o c u s  g ro u p s  w ith in  a  p h e n o m e n o lo g ic a l  f r a m e w o rk .
F u r th e rm o r e  th e y  sta te  th a t th e  g ro u p  c o n te x t  d o e s  n o t a l lo w  d a ta  to  b e  g a th e re d  
in  a n  u n c o n t a m in a te d  w a y . In  o th e r  w o r d s  t h e y  a re  s u g g e s t in g  th a t th e  g r o u p  
c o n te x t  c o n ta m in a te s  th e  d a ta  th u s  it  d o e s  n o t  c o n f o r m  to  a  p h e n o m e n o lo g ic a l  
p h ilo s o p h y . H o w e v e r ,  th e y  p re se n t n o  s u p p o r t in g  e v id e n c e  to  s u b s ta n tia te  th is  
c la im . C a ld e r  ( 1 9 7 7 )  g o e s  o n  to sta te  th a t  th e  g o a ls  o f  th e  re s e a rc h  w i l l  d ic ta te  
h o w  th e  g ro u p  is  c o n d u c t e d  a n d  th e  d a ta  is  in te rp re te d . T h e  im p l ic a t io n s  f r o m  th e  
lite ra tu re  a re  th e re fo r e  th a t fo c u s  g ro u p  in t e r v ie w s  a re  u s e fu l a c c o r d in g  to  th e  
o b je c t iv e s  o f  th e  re s e a rc h .
3.4 Uses of focus groups
F o c u s  g ro u p  te c h n iq u e s , a c c o r d in g  to  M o r g a n  (1 9 8 8 )  a n d  G r a y -  V ic k r e y  ( 1 9 9 3 )  
h a v e  b e e n  b o r r o w e d  f r o m  m a r k e t in g  r e s e a rc h  a n d  in c o r p o r a te d  in to  s o c ia l  
s c ie n c e s  a n d  la t te r ly  in to  n u rs in g  re s e a rc h . H o w e v e r  P o w e l l ,  S in g le  a n d  L l o y d  
(1 9 9 6 )  q u o te  B o g a r d u s  a s  b e in g  th e  o r ig in a t o r  in  1926. H e  w ro te  a b o u t  th e m  a s  a  
te c h n iq u e  f o r  u n d e rs ta n d in g  p e o p le ’ s a tt itu d e s  a n d  o p in io n s  a b o u t  d if fe r e n t  s o c ia l  
is s u e s  w h e th e r  it  w a s  ra c e  re la t io n s  o r  a tt itu d e s  to  w h a t h e  d e s c r ib e s  as m o t io n  
p ic tu r e s  ( B o g a rd u s , 1 926). H o w e v e r ,  b o th  K r u e g e r  (1 9 9 4 )  a n d  C a r e y  (1 9 9 4 )  c r e d it  
th e  w o r k  o f  M e r t o n  et a l in  th e  1 9 4 0 's a s  in f lu e n c in g  th e ir  u p s u rg e  in  p o p u la r it y  
( M e r t o n  e t a l ,  1 9 9 0 )
W it h in  n u rs in g , th e  re s e a rc h  p ro je c ts  u s in g  f o c u s  g ro u p s  h a v e  b e e n  m a n y  a n d  
v a r ie d , c r o s s in g  d if fe r e n t  sp h e re s  o f  n u r s in g  a n d  n u rs e  e d u c a t io n . G r a y  - V ic k r e y
(1 9 9 3 )  p ro m o te s  th e  u t i l i t y  o f  fo c u s  g ro u p s  w it h in  g e ro n t o lo g ic a l n u r s in g  a n d  a ls o  
as a  m e th o d  o f  c o l le c t in g  d a ta  f r o m  v is u a l ly  im p a ir e d  o ld e r  a d u lts , th e re fo re  sh e  is  
s u g g e s t in g  th at it  c a n  b e  u se d  fo r  b o th  n u rs e s  a n d  c l ie n t  g ro u p s . C a r e y  ( 1 9 9 4 )  
d e s c r ib e s  h o w  th e y  c a n  b e  u se d  to  e x p lo r e  b e l ie f s  a n d  a tt itu d e s  to w a rd s  A I D S .  
P o w e l l  et a l (1 9 9 6 )  u se d  fo c u s  g ro u p s  to  e n h a n c e  th e  v a l id it y  o f  m e n ta l h e a lth  
q u e s t io n n a ire s  a n d  M i l l e r ,  M a g g s , W a r n e r  a n d  W h a le  (1 9 9 6 )  u s e d  fo c u s  g ro u p s  to
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e v a lu a te  b o th  n u rs e s  a n d  u s e rs  as to  th e  le v e ls  o f  s a t is fa c t io n  w it h  h e a lth  s e r v ic e s .
N o t  o n ly  a re  th e  u s e s  o f  fo c u s  g ro u p s  m u lt if a r io u s  in  th e ir  ra n g e  o f  t o p ic s  a n d  t h e ir  
p a r t ic ip a n t  g ro u p s , th e y  a ls o  la c k  h o m o g e n e it y  in  h o w  a n d  th e  p u rp o s e s  f o r  w h ic h  
th e y  a re  o rg a n is e d . C o n s e q u e n t ly ,  fo c u s  g ro u p s  in te r v ie w s  h a v e  n o t  a lw a y s  b e e n  
c o n f in e d  to  re s e a rc h , a lth o u g h , M o r g a n  ( 1 9 9 6 )  w o u ld  p r e c lu d e  a l l  th o s e  w h ic h  d o  
n o t  h a v e  a  re s e a rc h  p u rp o s e . M a c in t o s h  ( 1 9 9 3 )  u s e d  fo c u s  g ro u p s  a s  a  te a c h in g  
stra te g y , o rg a n is e d  th ro u g h  t e le c o n fe r e n c in g  a n d  d is ta n c e  le a rn in g , th e  sta te d  
p u rp o s e  b e in g  to  e x p lo r e  is su e s  a n d  m a in t a in  m a x im u m  p a r t ic ip a t io n  in  c la s s .  
M c K i n l e y ,  M a n k u - S c o t t ,  H a s t in g s , F r e n c h  a n d  B a k e r  (1 9 9 7 )  u s e d  t w o  f o c u s  
g ro u p s  to  d e v e lo p  a  q u e s t io n n a ire  to  e v a lu a te  p a t ie n t  s a t is fa c t io n  w ith  o u t  o f  h o u rs  
p r im a r y  c a re . M i l l e r  e t a l (1 9 9 6 )  u s e d  fo c u s  g ro u p s  in  a  n o v e l  w a y  in  th a t th e  
g ro u p s  m e t  o n  th re e  se p a ra te  o c c a s io n s  w it h  th e  e x p re s s  p u r p o s e  o f  a l lo w in g  e a c h  
g ro u p  to  c h a lle n g e  id e a s  f r o m  the o th e r  th re e  g ro u p s  to  g a in  c o n s e n s u s  f o r  a  
p r o j e c t . F in a l ly  H o w a r d ,  H u b e lb a n k  a n d  M o o r e  (1 9 8 9 )  u s e d  o n ly  o n e  f o c u s  g r o u p  
w ith  f o u r  p a r t ic ip a n ts  to  e v a lu a te  s tu d e n t p e r fo r m a n c e  a fte r  g ra d u a tio n .
3 .5  P u r p o s e s  o f  fo c u s  g r o u p s
T h e r e  a re  a  n u m b e r  o f  re a s o n s  fo r  u s in g  fo c u s  g ro u p s  in c lu d in g  th e  d e v e lo p m e n t  
o f  a  n e w  m e a s u r in g  in s tru m e n t  ( M c K i n l e y  et a l,  1997; G r a y  - V ic k r e y ,  1993  ) a n d  
th e  e n h a n c e m e n t  o f  th e  v a l id it y  o f  q u e s t io n n a ire s  ( P o w e ll  e t  a l, 1996). P o w e l l  e t a l 
fu rth e r  e x p la in  th e  u se s  o f  fo c u s  g ro u p s  a s b e in g , f ir s t ly ,  th e y  p a y  e x p l ic i t  a t te n t io n  
to  th e  c o n s u m e rs  ra th e r  th a n  th e  p r o fe s s io n a ls  w it h  th e  c o n s u m e r  b e in g  re g a rd e d  
as th e  e x p e rt. S e c o n d ly ,  th e y  d e p e n d  o n  d y n a m ic  in te r a c t io n  to  d e r iv e  in f o r m a t io n  
so u g h t ( K it z in g e r ,  1 9 9 6 ) a n d , th ir d ly , th e y  p r o v id e  g re a te r in s ig h ts  in to  a tt itu d e s , 
b e lie f s  a n d  o p in io n s  ( C a r e y ,  1994). K i t z in g e r  (1 9 9 6 )  g o e s  o n  to  e x p la in  th e  
e s s e n c e  o f  fo c u s  g ro u p s  . S h e  d e s c r ib e s  th e  u se  o f  g ro u p  in te r a c t io n  as p a r t  o f  th e  
m e th o d  w h e re  p e o p le  a re  e n c o u ra g e d  to  t a lk  w ith  e a c h  o th e r. F u r th e rm o r e , th e y  
a l lo w  p a r t ic ip a n ts  to  e x p lo r e  is su e s  o f  im p o r ta n c e  to  th e m , u s in g  th e ir  o w n  
v o c a b u la ry .  S h e  d e s c r ib e s  fo c u s  g ro u p s  “ as r e a c h in g  th e  p a rts  th at o th e r  m e th o d s  
c a n n o t  r e a c h ”  (p .3 7  ). H o w e v e r  sh e  d o e s  id e n t ify  a  d is a d v a n ta g e  in  th a t th e y  c a n  
s ile n c e  in d iv id u a l  v o ic e s  o f  d isse n t.
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M o r g a n  ( 1 9 9 6 )  id e n t if ie s  o n e  o f  th e  u s e s  o f  f o c u s  g ro u p s  a s  c o m b in in g  th e m  w it h  
s u rv e y s  in  th a t th e y  c a n  b e  u s e d  to  d e s ig n  th e  c o n te n t  o f  q u e s t io n n a ire s . H o w e v e r  
M o r g a n  d o e s  a c k n o w le d g e  th at th is  p a r t ic u la r  a s p e c t  is  la c k in g  in  s y s te m a t ic  
p u b lic a t io n s . K r u e g e r  (1 9 9 4 )  s o u n d s  a  w a r n in g  w h e n  he  lis t s  th e  m is u s e s  o f  fo c u s  
g ro u p s  w h e re  th e y  m a y  b e  u s e d  to  im p r o v e  m o r a le  b y  p r o v id in g  fe e l in g s  o f  
in v o lv e m e n t  w h e re  th e  im p re s s io n  is  g iv e n  th a t th e  o rg a n is a t io n  is  l is t e n in g  w h e re  
in  fa c t  th e y  a re  g iv in g  th e  im p r e s s io n  o f  l is t e n in g  w ith o u t  a c t u a l ly  d o in g  so .
H u g h e s  a n d  D u m o n t  (1 9 9 3 )  state  th a t fo c u s  g ro u p s  are  p a r t ic u la r ly  u s e fu l f o r  
r e f le c t in g  th e  s o c ia l  r e a lit ie s  o f  a  c u lt u r a l  g ro u p  th ro u g h  d ir e c t  a c c e s s  to  la n g u a g e  
a n d  c o n c e p ts  w h ic h  s tru c tu re  p a r t ic ip a n t s ’ e x p e r ie n c e s . M o r g a n  (1 9 9 6 )  p o in t s  o u t  
th a t fo c u s  g ro u p s  a re  n e ith e r  a s  s t ro n g  a s p a r t ic ip a n t  o b s e r v a t io n  in  th e ir  a b i l i t y  to  
o b s e rv e  p h e n o m e n a  in  th e ir  o w n  se tt in g s  n o r  as s tro n g  a s in - d e p t h  in d iv id u a l  
in te r v ie w s  in  p r o v id in g  a  r i c h  u n d e rs ta n d in g  o f  p a r t ic ip a n t s ’ k n o w le d g e  b u t  th e y  
are  b e tte r  at c o m b in in g  th o se  tw o  g o a ls  th a n  e it h e r  t e c h n iq u e  a lo n e .
3.6 Focus Groups Versus Individual Interviews
R u b in  a n d  R u b in  (1 9 9 5 ) , id e n t ify  th a t p a r t ic ip a n t s  in  a  g r o u p  s p a rk  o ft ' e a c h  o th e r  
a n d  e n r ic h  th e  g e n e ra t io n  o f  data. H o w e v e r ,  F e r n  (1 9 8 2 )  in  h is  re s e a rc h  id e n t if ie d  
th at s in g le  in te r v ie w s  g e n e ra te d  m o r e  id e a s  th a n  g ro u p  in te r v ie w s . T h is  w a s  n o t  
c o m p a r a b le  w ith  T h o m a s ,  M a c m i l la n ,  M c C o l l ,  H a le  a n d  B o n d  ( 1 9 9 5 )  w h o  
in v e s t ig a te d  th e  u t i l i t y  o f  b o th  m e th o d s  a n d  s ta te d  th at c e r ta in  c o n c e p ts  w e re  
m o re  l ik e ly  to  b e  ra is e d  th ro u g h  g ro u p  in te r a c t io n  w h e n  c o m p a r e d  w ith  s in g le  
in te rv ie w s . H o w e v e r ,  th e y  d o  state th a t th e  in fo r m a t io n  w a s  n o t  a n y  d e e p e r  o r  
r ic h e r . ( T h o m a s  et a l, 1 9 9 5 ) W h it e  a n d  T h o m s o n  (1 9 9 5 )  state  th a t fo c u s  g ro u p s  
p r o v id e  a  s y n e rg y  w h ic h  is  n o t  fo u n d  in  in d iv id u a l  in te rv ie w s .
A  p ra g m a t ic  re a s o n  f o r  th e  use  o f  fo c u s  g ro u p s  a ls o  lie s  in  th e  s e e m in g  r e d u c t io n  
in  th e  a m o u n t  o f  t im e  in te r v ie w in g  th ir ty  in d iv id u a ls  as o p p o s e d  to  s ix  g ro u p s .  
H o w e v e r ,  fo c u s  g ro u p s  a re  n o t the q u ic k  a n d  e a s y  o p t io n  ( R e e d  a n d  P a y t o n , 1997)  
e s c h e w e d  b y  s o m e  a u th o rs  b u t a re  d i f f i c u l t  to  a rra n g e  s p e c i f ic a l ly  a ro u n d  n u r s e s ’ 
o f f  d u ty  w h ic h  in c lu d e s  n ig h t  sh ifts  a n d  d a y s  o ff .  T h e y  a ls o  h a v e  a  h ig h  d r o p  o u t
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ra te  w h e re  p e o p le  h a v e  a g re e d  to  c o m e  b u t  s im p ly  d o  n o t  a r r iv e  a n d  so  re s e a rc h e rs  
a re  p u t  in  a  p o s it io n  w h e re  th e y  m u s t  o v e r  re c r u it  to  m e e t th e  m in im u m  s a m p le  
s iz e  w h ic h  c o n s t itu te s  a  g ro u p .
3.7 Group and sample size
G r e e n b a u m  (1 9 8 8 )  id e n t if ie s  th re e  d if fe r e n t  ty p e s  o f  fo c u s  g ro u p s  w h ic h  h e  g o e s  
o n  to  d e s c r ib e  a s  f u l l  g ro u p s  w h e re  th e re  a re  te n  to  tw e lv e  p e o p le ,  m in i  g ro u p s  
w h e re  th e re  a re  fo u r  to  s ix  p a r t ic ip a n ts  a n d  te le p h o n e  g ro u p s  w h o  a re  l in k e d  b y  
c o n f e r e n c in g  fa c i l it ie s .  H o w e v e r ,  G r e e n b a u m  (1 9 8 8 )  lo o k s  a t fo c u s  g ro u p s  a n d  
th e ir  ro le  in  re s e a rc h  v e r y  m u c h  f r o m  a  m a r k e t in g  sta n ce . F e r n  ( 1 9 8 2 )  
in v e s t ig a te d  h o w  s a m p le  s iz e  in f lu e n c e d  th e  fo c u s  g ro u p  d is c u s s io n .  H e  u s e d  a  
s a m p le  s iz e  o f  fo u r  a n d  o n e  o f  e ig h t. H i s  re s u lts  in d ic a te d  th a t a  fo c u s  g r o u p  o f  
f o u r  g e n e ra te d  le s s  c o n c e p ts  th a n  a  g ro u p  o f  e ig h t. T h is  is  d ia m e t r ic a l ly  o p p o s e d  
b y  M o r g a n  ( 1 9 9 6 )  w h o  c o m m e n ts  th a t s m a lle r  g ro u p s  a re  e a s ie r  to  m a n a g e  f r o m  
a  m o d e ra t o r  s ta n c e  e s p e c ia l ly  i f  th e  t o p ic s  a re  h ig h ly  c h a rg e d  a n d  th e re  is  m u c h  
d is c u s s io n . C a r e y  (1 9 9 4 )  re in fo rc e s  th is  v ie w  w h e n  sh e  sta te s  th a t th e  le s s  p e o p le  
th e re  a re  in  th e  g ro u p , th e  in c re a s e d  l ik e l ih o o d  th a t p e o p le  w i l l  in te ra c t , a g a in  
ite ra t in g  th e  e a se  b y  w h ic h  m o d e ra to rs  c a n  m a n a g e  a n d  a tte n d  to  th e  g ro u p . 
H o w e v e r  sh e  d o e s  state  th at s m a lle r  f o c u s  g ro u p s  ca n  b e  m o r e  la b o u r  in te n s iv e .
H o w e v e r  in fo r m a t io n  a b o u t g ro u p  s iz e s  in  th e  lite ra tu re  r e m a in  v a r ia b le  w h e re  
s o m e  a u th o rs  a d v is e  f r o m  s ix  to te n  p e o p le  ( H o w a r d  et a l,  1 9 8 9 )  o r  b e tw e e n  fo u r  
a n d  e ig h t  ( K it z in g e r ,  1 9 9 6 ) o r  in d e e d  fo u r  a n d  f iv e  ( T w in n ,  1 9 9 8 ). M e r t o n  et a l
(1 9 9 0 )  h o w e v e r  p u t fo rw a r d  th is  a d v ic e  w h e n  th e y  state th a t th e  s iz e  o f  th e  g ro u p s  
s h o u ld  b e  g o v e rn e d  b y  th e  f o l lo w in g  c o n s id e ra t io n s , it s h o u ld  n o t  b e  so  la rg e  ‘ "as 
to  b e  u n w ie ld y  o r  to  p re c lu d e  a d e q u a te  p a r t ic ip a t io n  b y  m o s t  m e m b e r s  n o r  s h o u ld  
it  b e  so  s m a ll  th a t it  fa i ls  to  p ro v id e  s u b s ta n t ia lly  g re a te r c o v e ra g e  th a n  th a t o f  an  
in te r v ie w  w ith  o n e  in d iv id u a l .  “  (p . 137). T h e y  g o  o n  to  r e c o m m e n d  g ro u p s  o f  
tw e lv e  to  f if te e n  o r  as m a n y  as f if te e n  to  tw e n ty  p a rt ic ip a n ts .
H o m o g e n e ity  h a s  b e e n  d is c u s s e d  b y  a  n u m b e r  o f  d if fe r e n t  a u th o rs . C a r e y  (1 9 9 4 )  
re c o m m e n d s  th at fo c u s  g ro u p s  s h o u ld  b e  h o m o g e n e o u s  f o r  a g e , sta tu s, c la s s ,
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o c c u p a t io n  a n d  c h a ra c te r is t ic s  as th e y  w i l l  h a v e  a n  in f lu e n c e  o n  w h e th e r  
p a rt ic ip a n ts  in te ra c t  w ith  e a c h  o th er. S h e  a ls o  states th at th e y  s h o u ld  b e  stra n g e rs . 
H o w e v e r  w o r k  b y  F e rn  (1 9 8 2 )  states th at th e re  a re  o n ly  s lig h t  d if fe r e n c e s  w h e n  
c o m p a r in g  h o m o g e n e o u s  a n d  n o n  h o m o g e n e o u s  g ro u p s  a n d  th e  d if fe r e n c e s  d o  n o t  
u p h o ld  the m a in te n a n c e  o f  h o m o g e n e ity . C a ld e r  (1 9 7 7 )  p u rp o rts  th a t th e  p u rp o s e  
o f  th e  g ro u p  s h o u ld  d ic ta te  th e  h o m o g e n e ity  a n d  h e  g o e s  o n  to  r e c o m m e n d  that 
e x p lo ra to ry  re s e a rc h  s h o u ld  u se  h e te ro g e n e o u s  g ro u p s  as th e y  m a y  p r o d u c e  r ic h  
in fo rm a t io n  w h e re a s  h o m o g e n e o u s  g ro u p s  m a y  b e  u se d  to fa c ilita te  ra p p o rt.
S o m e  a u th o rs  s u c h  as M a c in t o s h  (1 9 9 3 )  d o  n o t  a p p e a r  to  c o n s id e r  th e se  is s u e s  as  
h e r  fo c u s  g ro u p s  w e re  m a d e  u p  o f  p e o p le  w h o  a tte n d e d  h e r c o u rs e  o n  d if fe r e n t  
te le c o n fe r e n c in g  s ite s  w h ile  o th e rs  s u c h  as P o w e l l  e t a l (1 9 9 6 )  re je c t  th e  use  o f  
h o m o g e n e ity  a n d  th e  u se  o f  s tra n g e rs  f o r  b o th  p ra g m a t ic  a n d  id e o lo g ic a l  re a s o n s , 
w h e re  p ra g m a t ic  re a s o n s  in c lu d e  th e  l im it a t io n s  o f  t im e  a n d  a v a i la b le  re s o u rc e s  
w h ile  id e o lo g ic a l ly  p re - fo rm e d  g ro u p s  a re  m o r e  l ik e ly  to  o f f e r  a  s u p p o r t iv e  
e n v ir o n m e n t  c o n d u c iv e  to  o p e n  d is c u s s io n  as th e y  a re  m o re  l ik e ly  to  b e  g ro u p s  o f  
fr ie n d s .
3.8 The number of focus groups
M il lw a r d  (1 9 9 5 )  states th at d a ta  g e n e ra te d  a fte r  a b o u t ten  s e s s io n s  is  la rg e ly  
re d u n d a n t  w h e re a s  K r u e g e r  (1 9 9 4 )  su g g e sts  th at th e  m in im u m  m a y  b e  th re e  a n d  
the m a x im u m  tw e lv e . H o w e v e r  he  re c o m m e n d s  th a t fo c u s  g ro u p s  a re  c o n d u c t e d  
se v e ra l t im e s  w ith  s im i la r  ty p e s  o f  p a r t ic ip a n ts . N y a m a th i a n d  S h u le r  (1 9 9 0 )s ta te  
th at fo u r  fo c u s  g ro u p s  a re  s u f f ic ie n t  b u t c o n s id e r a t io n  o f  re s p o n s e  s a tu ra t io n  is 
m a d e  a fte r  th e  th ird  in te rv ie w . F in a l ly  S te w a rt  a n d  S h a m d a s a n i (1 9 9 0 )  su g g e s t  
that th e re  are  n o  g e n e ra l ru le s  as to  th e  o p t im a l n u m b e r  o f  fo c u s  g ro u p s . T h e y  put  
fo rw a rd  the ra t io n a le  o f  w o r k in g  o u t th e  n u m b e r  o f  g ro u p s  re s tin g  o n  the  
h o m o g e n e ity  o f  th e  p o te n t ia l p o p u la t io n , a n d  th e  e a se  o f  re s e a rc h  a p p lic a t io n .  
F u rth e rm o re , th e y  su g g e s t that o n e  fo c u s  g ro u p  m a y  w e ll b e  e n o u g h . (S te w a rt  a n d  
S h a m d a s a n i, 1990).
K it z in g e r  (1 9 9 4 )  c la im e d  to h a v e  c o m p le te d  th e  la rg e st n u m b e r  o f  g ro u p  
in te rv ie w s  at th e  t im e  b y  c a r r y in g  o u t 5 2  g ro u p  in te rv ie w s . H e r  ju s t i f ic a t io n  fo r
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th is  w a s  th e  m a n y  ty p e s  o f  p e o p le  w h o  w e re  in v o lv e d  in  the is su e s  o f  A I D S .  
H o w e v e r ,  e x te rn a l in f lu e n c e s  s u c h  as c o s ts  in  te rm s  o f  t im e  a n d  re s o u rc e s  o fte n  
d ic ta te  th e  n u m b e rs  o f  fo c u s  g ro u p s . T h is  w a s  d e m o n s tra te d  b y  H o w a r d  e t a l
(1 9 8 9 )  w h o s e  re a so n  f o r  c a r r y in g  o u t o n e  fo c u s  g ro u p  in te r v ie w  w a s  d if f i c u l t y  in  
a r r a n g in g  m u tu a lly  c o n v e n ie n t  t im e s  fo r  fo c u s  g ro u p  d is c u s s io n s .
3.9 Role of the Moderator
M o d e r a t o r  e f fe c t  has b e e n  c o n s id e re d  b y  F e rn  (1 9 8 2 )  w h o  c o m p a r e d  m o d e ra te d  
g ro u p s  w ith  u n m o d e ra te d  g ro u p s . H is  f in d in g s  su g g e st th at th e re  a re  n o  
d if fe r e n c e s  b e tw e e n  th e  tw o . H o w e v e r ,  A g a r  a n d  M a c d o n a ld  (1 9 9 5 )  w a rn  that 
m o d e ra to r  c o n tro l has a n  im p o r ta n t  e f fe c t  o n  th e  q u a lit y  o f  g ro u p  d is c u s s io n  in  
th a t to o  m u c h  c o n tro l c a n  p re v e n t  d is c u s s io n  w h e re a s  to o  lit t le  c o n tro l c a n  re s u lt  
in  th e  to p ic  n o t  b e in g  d is c u s s e d . T h is  w a rn in g  is e c h o e d  b y  M o r g a n  (1 9 9 6 )  w h o  
sta tes th a t th e  d is c u s s io n  m a y  fo c u s  o n  th e  in te re sts  o f  th e  re s e a rc h e r  n o t  th e  
p a r t ic ip a n ts  a n d  h e  g o e s  o n  to  e la b o ra te  b y  s ta tin g  th a t to o  m a n y  q u e s t io n s  o n  the  
m o d e ra to r  g u id e  m a y  in d ic a te  th is  p h e n o m e n o n . F e rn  (1 9 8 2 )  su g g e sts  th at 
p e r c e iv e d  d if fe r e n c e s  a re  m o r e  l ik e ly  to  b e  lin k e d  to  th e  in h ib it in g  e f fe c ts  o f  g ro u p  
in te ra c t io n .
B a s c h  (1 9 8 7 )  d e s c r ib e s  th e  ro le  o f  he  m o d e ra to r  as “ the in s tru m e n t w h e re  th e y  
cre a te  a  n o n  th re a te n in g  s u p p o rt iv e  c l im a t e  that e n c o u ra g e s  a ll  p a r t ic ip a n ts  to  
sh a re  v ie w s ;  fa c i l it a t in g  in te ra c t io n  a m o n g  m e m b e rs ;  in te r je c t in g  p r o b in g  
c o m m e n ts , t ra n s it io n a l q u e s t io n s  a n d  s u m m a r ie s  w ith o u t in te r fe r in g  to o  b ru s q u e ly  
w ith  th e  d ia lo g u e ; c o v e r in g  im p o rta n t  to p ic s  a n d  q u e s t io n s  w h ile  r e ly in g  o n  
ju d g e m e n ts  to  a b a n d o n  a s p e c ts  o f  the o u t lin e , n o t in g  n o n  v e rb a l re s p o n s e s / ' 
(P .4 1 5 )
A  d e c is io n  has to  be m a d e  as to w h o  w i l l  ta k e  th e  ro le  o f  m o d e ra to r . C a r e y  (1 9 9 4 )  
states th at the re s e a rc h e r  is  n o t a lw a y s  th e  b e st p e rso n  to  m o d e ra te  as th e y  m a y  
no t n e c e s s a r ily  h a ve  m o d e ra to r  s k ills .  H o w e v e r  M i l lw a r d  (1 9 9 5 )  states th at it is  
u s e fu l fo r  the m o d e ra to r  to  b e  d ire c t ly  in v o lv e d  in  th e  p ro je c t b e c a u s e  th e y  are
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s e n s it iv e  to  th e  is s u e s  a n d  th e  n eed  fo r  m e t h o d o lo g ic a l r ig o u r  e v e n  i f  th e ir  g ro u p  
m a n a g e m e n t  s k i l ls  a re  n o t  e s p e c ia l ly  p o lis h e d .
M i lh v a r d  (1 9 9 5 )  id e n t if ie s  fo u r  ty p e s  o f  m o d e ra to r  s ty le  re la t in g  to  c o n te n t  a n d  
p ro c e s s  w h ic h  d ic ta te  th e  re la t iv e  s tru c tu re  o f  th e  in te rv ie w s  w h e re  h ig h  c o n tro l o f  
c o n te n t  a n d  p ro c e s s  le a d  to  a  h ig h ly  s t ru c tu re d  in te rv ie w , m o re  s u ite d  to  a  o n e  to  
o n e  in te r v ie w , w h e re a s  th e  f in a l ty p e  is  le a st s tru c tu re d  w h e re  th e re  is  lo w  c o n tro l  
o f  c o n te n t  a n d  p ro c e s s . T h is  is  c h a ra c te r is e d  b y  a  s e l f  m a n a g e d  g ro u p . M i l lw a r d
(1 9 9 5 )  g o e s  o n  to  s u g g e s t  th at th e  m o s t  a p p r o p r ia te  ty p e  f o r  th e  fo c u s  g ro u p  is  
lo w  c o n tro l a n d  h ig h  p ro c e s s  w h e re  c o n tro l o v e r  c o n te n t  is  m in im a l  b u t th e  
m o d e ra to r  e n s u re s  a l l  re le v a n t  issu e s  a re  c o v e r e d  in  d e p th . T h is  m o d e ra to r  s ty le  
w a s in c o rp o ra te d  in to  th e  re s e a rch  s tra te g y , h o w e v e r  g ro u p  d y n a m ic s  d ic ta te  h o w  
w e ll th is  c a n  b e  a d h e re d  to  as th ere  is  a  te n d e n c y  to  m o v e  to  a  m o r e  d id a c t ic  s ty le  
w h e n  th e  g ro u p  a re  n o t  d is c u s s in g  is s u e s  w ith  e a c h  o th e r  b u t th ro u g h  the  
m o d e ra to r .
3.10 Interview Guide
T h e  p u rp o s e  o f  the in te r v ie w  g u id e  is  to  d ire c t  th e  g ro u p  d is c u s s io n  a n d  to  
s t im u la te  c o n v e r s a t io n  a b o u t the re s e a rc h  to p ic  as w e ll  as to  e n s u re  a ll  th e  d e s ire d  
in fo rm a t io n  is  c o v e r e d  ( D i lo r io ,  H o c k e n b e r r y -  E a t o n , M a ib a c h  a n d  R iv e r o ,  1994) 
P r in c ip le s  in  d e v e lo p in g  the q u e s t io n s  a re  p u t fo rw a rd  b y  K in g r y ,  T ie d je  a n d  
F r ie d m a n  (1 9 9 0 )  w h o  s u g g e s t that q u e s t io n s  s h o u ld  m o v e  f r o m  g e n e ra l to  s p e c if ic  
a n d  n o n  th re a te n in g  to  m o re  th re a te n in g , the p u rp o s e  b e in g , to e n c o u ra g e  
p a r t ic ip a t io n  fro m  a ll  m e m b e rs  o f  th e  g ro u p  at th e  start o f  th e  in te rv ie w . H o w e v e r  
the in te r v ie w  q u e s t io n s  a ct o n ly  as a  g u id e  a n d  th e  m o d e ra to r  m a y  a sk  o th e r  
q u e s t io n s  o r  use c o m m e n ts  as n e c e s s a ry  to  s t im u la te  a n d  fo c u s  d is c u s s io n .
3.11 Data collection
T h e r e  are  in h e re n t  d i f f ic u l t ie s  in  re c o rd in g  in fo rm a t io n  u s in g  v id e o  a n d  a u d io  
e q u ip m e n t  a lth o u g h  th e  b e n e fits  ca n  o u tw e ig h  th e  d if f ic u lt ie s .  P o lg a r  a n d  T h o m a s  
(1 9 9 5 )  d e s c r ib e  th e  a d v a n ta g e  o f  v id e o  re c o r d in g  as u s e fu l fo r  g a th e r in g  n o n  
v e rb a l p lu s  v e rb a l data . H o w e v e r  B o t t o r f f  (1 9 9 4 )  w a rn s  that m ic r o p h o n e s  m a y  no t
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p ic k  u p  a ll  v e rb a l b e h a v io u r  n o r  d o e s  it  re c o rd  g ro ss  b o d y  m o v e m e n ts .
P a rt ic ip a n ts  m a y  re fu s e  to  s p e a k  in  th e  p re s e n c e  o f  th e  c a m e ra  o r  s a n it is e  th e ir  
v ie w s  s o  th a t th e re  is  a  la c k  o f  tru e  re p re s e n ta t io n  o f  fe e lin g s  a n d  th is  m a y  h o ld  
true  a ls o  fo r  a u d io  r e c o r d in g  ( P o lg a r  a n d  T h o m a s ,  1 9 9 5 ). T h e  re a l a d v a n ta g e  o f  
b o th  v id e o  a n d  a u d io  re c o r d in g  is  th a t th e y  a c t as v a l id it y  c h e c k s  in  th at ra w  d a ta  
are a v a ila b le  fo r  s c ru t in y  ( P o lg a r  a n d  T h o m a s ,  1 9 9 5 ). F u r th e rm o r e , th e  p r o v is io n  
o f  d a ta  m a y  se rv e  a  ra n g e  o f  a n a ly t ic a l in te re sts . T h e y  a ls o  a l lo w  e v e n ts  to  b e  
re v ie w e d  as o fte n  as is  d e s ir a b le  o r  n e c e s s a ry  ( B o lt o r f f ,  1994). M w a n g a ,
M u g a s h e , M a g n u s s e n , G a b o n e  a n d  A a g a a r d - H a n s e n  (1 9 9 8 )  w h o  u se d  a v id e o  
re c o rd e r  in  th e ir  fo c u s  g ro u p  s tu d y , e x p la in  that, o c c a s io n a lly ,  th e  p a r t ic ip a n ts  
re fe r  to  the p re s e n c e  o f  th e  c a m e ra  e s p e c ia l ly  w h e n  it in v o lv e s  th e  use o f  s w e a r  
w o rd s  o r  c r u d e  re fe re n c e s  to  b o d y  p arts . H o w e v e r ,  p a r t ic ip a n ts  se e m  to  r e la x  a n d  
ig n o re  th e  c a m e ra  o n c e  th e  in te r v ie w  is  u n d e rw a y .
3.12 The ambiguities of focus group research.
T h e  m a in  p ro b le m  w ith  u s in g  fo c u s  g ro u p s  is  th e ir  re la t iv e  la c k  o f  c o n s is te n c y  in  
m a k e  u p  a n d  c o n te n t. T h is  is  s u p p o rte d  b y  F e rn  ( 1 9 8 2 )  w h o  states that th e re  is 
n o th in g  s a c re d  o r  n e c e s s a r ily  c o r re c t  a b o u t the c u rre n t  w a y  o f  c a r r y in g  o u t  th is  
ty p e  o f  re s e a rch . T h is  e c h o e s  C a ld e r  (1 9 7 7 )  w h o  d e s c r ib e s  a  “ v a g u e  se n se  o f  
u n e a s in e s s ’ ’ (p .3 5 3 )  w ith  the fo c u s  g ro u p  te c h n iq u e . In te re s tin g ly , C a ld e r  p uts  
fo rw a rd  a  n u m b e r  o f  q u e s t io n s  c o n c e r n in g  the d e s ig n  o f  fo c u s  g ro u p s  w h ic h  
tw e n ty  y e a rs  la te r  r e m a in  u n s a t is fa c to r ily  a n s w e re d . T h o s e  c o n c e rn s  in c lu d e ,  th e  
n u m b e rs  o f  g ro u p s  w h ic h  s h o u ld  m a k e  u p  a p ro je c t ;  th e  im p o r ta n c e  o f  
h e te ro g e n e ity  v e rs u s  h o m o g e n e ity ;  th e  im p o r ta n c e  o f  th e  m o d e ra to r  as an  
in f lu e n c in g  fa c to r . O n e  c o u ld  a rg u e  th a t th is  c o n c e rn  w ith  re g a rd  to  the m e th o d  
m a y  b e  la b e lle d  b y  o th e rs  as the n e e d  fo r  ru le s  as id e n t if ie d  b y  B u r r o w s  (1 9 9 8 )  
w h o  d e s c r ib e s  n o v ic e  re s e a rc h e rs  as b e in g  ru le  b o u n d . H o w e v e r ,  w r ite rs  d o  n e e d  
to  b e  m o re  e x p l ic i t  in  th e ir  re s e a rc h  re p o rts  so  th at th e re  is  a n  in c re a s in g  b o d y  o f  
k n o w le d g e  a v a ila b le  a b o u t  w h a t w o rk s  a n d  w h a t d o e s  not. T h is  a p p ro a c h  w i l l  th en  
a llo w  p o te n t ia l re s e a rc h e rs  to  m a k e  m o re  in fo r m e d  c h o ic e s  a b o u t th e  use o f  fo c u s  
g ro u p s  in  th e ir  re se a rch . M o r g a n  (1 9 9 6 )  d e fe n d s  th e  lim it a t io n s  o f  fo c u s  g ro u p  
d e s ig n  as b e in g  d u e  to  th e  re c e n t u p su rg e  in  p o p u la r it y  w ith in  s o c ia l  s c ie n c e s
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re s e a rc h  w h e re  th e y  c o n s e q u e n t ly  r e f le c t  a  d e c a d e  o r  so  o f  a c t iv ity  w h ic h  h a s  
b e e n  n o ta b le  in  its  la c k  o f  s ta n d a rd is a t io n  w ith  re g a rd  to  q u e s t io n s  a n d  
p ro c e d u re s . H e  g o e s  o n  to  a rg u e  th a t a n y  te n d e n c y  to w a rd s  s ta n d a rd is a t io n  s h o u ld  
not b e  in f lu e n c e d  b y  e ith e r  the ten ets  o f  q u a lit a t iv e  re s e a rc h  o r  p a s t t r a d it io n , th at  
is  q u a n t ita t iv e  re s e a rc h , b u t b y  th e  g o a ls  o f  th e  re s e a rch . T h u s  he  is  s u p p o r t in g  the  
n o t io n  th at it  is  n o t th e  p a ra d ig m s  w h ic h  d ic ta te  th e  use  o f  fo c u s  g ro u p s  as a  d a ta  
c o l le c t in g  stra te g y  b u t  it  is  th e  g o a ls  w h ic h  a re  im p o rta n t .
3.13 Advantages of Focus Groups.
A  p ra g m a t ic  a d v a n ta g e  id e n t if ie d  b y  G r a y  V ic k r e y  (1 9 9 3 )  is  th e ir  p r o d u c t iv it y  in  
that s ix  p e o p le  c a n  b e  se e n  w ith in  o n e  to  o n e  a n d  a h a l f  h o u rs  as o p p o s e d  to  s in g le  
in te rv ie w s  w h ic h  c a n  ta k e  up  to  ten  h o u rs . C a r e y  (1 9 9 4 )  c la im s  th at d a ta  c a n  b e  
e n r ic h e d  th ro u g h  th e  g ro u p  p ro c e s s  a n d  d e p e n d in g  o n  th e  se tt in g , th e y  c a n  b e  m o r e  
in fo rm a t iv e . T h e y  p r o v id e  in s ig h ts  in to  th e  s o u rc e s  o f  c o m p le x  b e h a v io u r s  a n d  
th e y  d if f e r  f r o m  in d iv id u a l  in te rv ie w s  in  th at p a r t ic ip a n ts  c a n  q u e s t io n  e a c h  o th e r  
a n d  e x p la in  is su e s  ( M o r g a n  a n d  K r u e g e r ,  1998). T h e y  le n d  th e m s e lv e s  to  
g a th e r in g  d a ta  w h ic h  m a y  o th e rw is e  b e  d i f f i c u l t  to  c o l le c t  i.e  p a r t ic ip a n t  
o b s e rv a t io n  ( M o r g a n  a n d  S p a n is h , 1984).
F ro m  the re s e a rc h e r ’ s p o in t  o f  v ie w , it is  the  c h a n c e  to  o b s e rv e  p a r t ic ip a n ts  e n g a g e  
in  in te ra c t io n  w h ic h  is  o f  rea l in te re st to  th e  re s e a rc h e r  ( M o r g a n  a n d  S p a n is h ,
1984 ). K in g r y  et a l ( 1990) e m p h a s is e  the im p o r ta n c e  o f  b e in g  s k i l le d  in  the  
g ro u p  p ro c e s s  a n d  th e y  g o e s  o n  to  say  th at m o s t  n u rse s  are  c o m fo r t a b le  w ith  th is  
type o f  in te ra c t io n , a lth o u g h  th e y  d o  n o t e x p la in  h o w  th e y  c a m e  to  th at c o n c lu s io n .  
It s e e m s  to  n e g a te  th e  im p o r ta n c e  o f  le a rn in g  s m a ll g ro u p  m a n a g e m e n t. F in a l ly  
a c c o r d in g  to  B a s c h  (1 9 8 7 )  s y n e rg y  p ro d u c e s  a  w id e  ra n g e  o f  in fo r m a t io n  a n d  th e  
p o te n tia l e x p o s u re  o f  im p o r ta n t  u n d e rs ta n d in g s  s e r e n d ip ito u s ly  is  a k e y  asset.
3.14 Disadvantages of focus groups
T h e  d a ta  c o lle c t e d  is n o t g e n e ra lis a b le  ( G ra y -  V ic k r e y  1993; B a s c h , 198 7 ), 
H o w e v e r ,  fo c u s  g ro u p s  s h o u ld  n o t b e  u s e d  i f  g e n e r a l is a b il ity  is  a  p re re q u is ite  
u n le ss  th ere  a re  a  n u m b e r  o f  fo c u s  g ro u p s  b e in g  used. S o m e  re s e a rc h  fo r  e x a m p le .
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b y  K i t z in g e r  (1 9 9 6 )  w h o  u s e d  5 2  g ro u p s , m a y  b e  c o n s id e re d  g e n e r a l is a b le  d u e  to  
th e  s h e e r  v o lu m e  o f  fo c u s  g ro u p s , b u t o n  a v e ra g e  th e y  a re  n o t u s u a lly  u s e d  in  th is  
c o n te x t. B ia s  m a y  b e  a  p r o b le m  i f  th e  re s e a rc h e r  c o m e s  to  the g ro u p  w ith  p re  
c o n c e iv e d  id e a s  ( C a r e y ,  1 9 9 4 ) W e a k n e s s e s , a c c o r d in g  to  M o r g a n  a n d  K r u e g e r  
(1 9 9 8 )  re la te  to  the p ro c e s s  o f  p r o d u c in g  fo c u s s e d  in te ra c t io n s  ra is in g  b o th  the  
ro le  o f  th e  m o d e ra to r  in  g e n e ra t in g  th e  d a ta  a n d  th e  im p a c t  o f  th e  g ro u p  itse lf . 
W h e r e  th e  m o d e ra to r  m a y  b e  to o  d ire c t iv e ,  th e re  m a y  b e  a  la c k  o f  e x p e r ie n c e  
re la te d  to  g ro u p  d y n a m ic s .  T h e  c h ie f  d is a d v a n ta g e  re la te s  to th e  u n n a tu ra l s e tt in g  
a n d  th e  re s e a rc h e r ’ s r e la t iv e  la c k  o f  c o n tro l o n  th e  p ro c e e d in g s  ( M o r g a n  a n d  
S p a n is h , 1984). B a s c h ( 1 9 8 7 )  id e n t if ie s  o n e  o f  the d is a d v a n ta g e s  as e x c lu d in g  
th o s e  w h o  m a y  b e  in t im id a t e d  b y  e x p re s s in g  th e ir  v ie w s  a m o n g  o th e r  p a r t ic ip a n ts
M o r g a n  a n d  K r u e g e r  (1 9 9 8 )  h o w e v e r , state a  v e r y  im p o rta n t  p o in t  in  th at th e re  
a re  m a n y  w a y s  o f  d o in g  fo c u s  g ro u p s  a n d  re s e a rc h e rs  h a v e  to  m a k e  c h o ic e s  h o w  
th e y  a re  g o in g  to  c a r r y  o u t  th e  re se a rch . T h e y  state  th at re s e a rc h e rs  w h o  a re  u s in g  
fo c u s  g ro u p s  s h o u ld  b e  in c o rp o ra t in g  in to  th e ir  d e s ig n  a  r e v ie w  o f  w h a t  th e y  h a v e  
d o n e  a n d  w h y  th ey  h a v e  d o n e  it. F u r th e rm o re , M o r g a n  (1 9 9 6 )  h a s  e m p h a s is e d  th is  
p o in t  in  a  p re v io u s  a r t ic le  a b o u t h o w  re s e a rch  d e s ig n  w ith in  fo c u s  g ro u p  re s e a rc h  
m u s t b e  m a d e  e x p lic it .  A  n u m b e r  o f  a u th o rs  d o  w a n t to  le a v e  a f le x ib le  a p p ro a c h  
to  fo c u s  g ro u p  re s e a rc h , a rg u in g  that in f le x ib i l i t y  is  no t a ten et o f  q u a lita t iv e  
re s e a rc h  h o w e v e r , fo c u s  g ro u p  d e s ig n  w o u ld  b e n e f it  f ro m  m o re  d is c u s s io n  a b o u t  
w h a t w o rk s  fo r  th is  m e th o d  a n d  w h a t d o e s  not.
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Fig 3.2 Overview of the process of recruitment to the focus group
interviews
October 1996 - December 1996 October 1996
November 1996 - January 1997
\/
L e tte rs  se n t to  
p o te n t ia l p a r t ic ip a n ts  
in v i t in g  th e m  to  
p a r t ic ip a te  in  fo c u s  
g ro u p  in te r v ie w s
January 1997- March 1997
T h o s e  w i l l in g  to  
p a r t ic ip a te  w e re  
c o n ta c te d  a g a in  v ia  
le tte r  w ith  a d a te  a n d  
t im e  f o r  in te r v ie w
April 1997- December 1997
F o c u s  g ro u p  
in te rv ie w s  w e re  se t u p  
a n d  c o m p le te d  o v e r -r-"
a n  8 m o n th  p e r io d
\
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3.15 Operationalisation of the focus group strategy
T h e  g o a l o f  th is  p h a s e  o f  th e  re s e a rc h  is  to  p ro d u c e  a  q u e s t io n n a ire  f r o m  the  
e v e ry d a y  k n o w le d g e  o f  the fo c u s  g ro u p s . H o w e v e r  a  s e c o n d a ry  a im  is  to  c o m p a r e  
b o th  th e  q u a lita t iv e  a n d  q u a n t ita t iv e  sets o f  d a ta  to  e v a lu a te  th e  u t il ity  o f  e a c h  
a p p ro a c h .
F o c u s  g ro u p s  in te r v ie w s  w e re  u se d  fo r  a  n u m b e r  o f  re a so n s . T h e  in te n t io n  w a s  to  
e x p lo r e  n u rs e s ’ a tt itu d e s , b e lie fs  a n d  v a lu e s  to w a rd s  o ld e r  a d u lts  w ith in  a  h o s p ita l 
se ttin g . T h e  f in d in g s  w e re  to b e  in c o rp o ra te d  in  to  an  in s tru m e n t  to  m e a s u re  
q u a n t ita t iv e ly  n u rs e s ’ a tt itu d e s , b e lie fs  a n d  v a lu e s  a n d  to  c o m p a r e  a n y  d if fe r e n c e  
a c ro s s  th e  le v e ls  o f  s ta ff. F o c u s  g ro u p s  w e re  id e n t if ie d  as a  m e th o d  f o r  d e v e lo p in g  
a  q u e s t io n n a ire  as th e y  w o u ld  use the e v e ry d a y  la n g u a g e  a n d  c o n s tru c ts  n o r m a lly  
u s e d  b y  n u rse s.
A  p i lo t  in te r v ie w  w a s  c a r r ie d  o u t u s in g  a  c o n v e n ie n c e  s a m p le  o f  n in e  th ir d  y e a r  
s tu d e n t n u rs e s , th e  p u rp o s e s  o f  w h ic h  w e re  to  test th e  m o d e ra to r  g u id e  a n d  to  
e v a lu a te , f ir s t ly , th e  m o s t  a p p ro p r ia te  n u m b e r  o f  p a r t ic ip a n ts  a n d  s e c o n d ly  the  
le n g th  o f  t im e  re q u ire d  to  o b ta in  r ic h  a n d  m e a n in g fu l data. T o p ic s  w e re  c o v e re d  in  
d e p th  o v e r  o n e  h o u r  b u t  th e re  w e re  d if f ic u l t ie s  in  fa c i l it a t in g  a  g ro u p  o f  n in e . F o r  
e x a m p le , e n s u r in g  an  e q u a l c o n tr ib u t io n  to  th e  d is c u s s io n  w a s d i f f i c u l t  to  a c h ie v e  
in  s u c h  a  la rg e  g ro u p . F o r  th is  re a s o n , it w a s  th o u g h t a d v is a b le  to  use  4 -6  
p a rt ic ip a n ts  as th e y  w o u ld  b e  m o re  m a n a g e a b le  fo r  fa c ilita t io n . T h e  m o d e ra to r  
g u id e  re q u ire d  n o  a lte ra t io n  as th e  q u e s t io n s  w e re  u n d e rs to o d  a n d  a n s w e re d  
s a t is fa c to r ily . T h e  m o d e ra t io n  o f  the g ro u p  w a s  c h a lle n g in g  in  th at it w a s te m p tin g  
to  c o n tr ib u te  m o re  th a n  fa c i l it a t io n  a llo w s . H o w e v e r ,  th e  m o d e ra to r  a c k n o w le d g e d  
h e r d e f ic ie n c ie s  a n d  re m a in e d  in  the b a c k g r o u n d  e x c e p t  fo r  s e e k in g  c la r if ic a t io n  
o f  a n s w e rs  w h e n  n e c e ssa ry . T h e  p ilo t  in te r v ie w  p r o v id e d  r ic h  d e s c r ip t io n s  a n d  w a s  
m u c h  m o re  s u c c e s s fu l th an  a n t ic ip a te d . T h e  d a ta  fro m  th e  p i lo t  in te r v ie w  w e re  
in t r o d u c e d  to  th e  m a in  re s e a rc h  as th e  q u a lity  o f  the d a ta  w a s  e x c e lle n t .
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F o r  th e  p u rp o s e s  o f  th is  re s e a rc h  th e  g ro u p s  w e re  h o m o g e n e o u s  f o r  sta g e  o f  
e d u c a t io n  o r  n u rs in g  p ra c t ic e , fo r  in s ta n c e , stu d e n ts  fo rm e d  a g ro u p , n u rs e s  f o r  th e  
ca re  o f  o ld e r  a d u lts  fo r m e d  a  g ro u p  as d id  n u rs e s  f r o m  th e  a c u te  w a rd s  a n d  f in a l ly  
n u rs in g  le c tu re rs  fo r m e d  a  g ro u p . T h e r e  w a s  n o  fu rth e r  a tte m p t to  m a in t a in  
h o m o g e n e ity  as a ll  g ro u p s  w e re  h e te ro g e n e o u s  f o r  a g e  a n d  f o r  se x . M o s t  o f  the  
g ro u p s  k n e w  e a c h  o th e r  w h e th e r  as f r ie n d s , c o lle a g u e s , o r  s im p ly  a c q u a in ta n c e s .
T h e  o n ly  g ro u p  w h o  w e re  stra n g e rs  w e re  th e  g ro u p  fr o m  th e  a c u te  w a rd s . T h e y  
m e t as a  g ro u p  o f  stra n g e rs  a n d  o n ly  tw o  o f  th e  g ro u p  w e re  k n o w n  to  th e  
m o d e ra to r . M o d e r a t io n  o f  th is  g ro u p  w a s  m o re  in te rv e n t io n is t  th a n  fo r  th e  o th e r  
g ro u p s  as th e  m o d e ra t o r  h a d  to  p ro b e  a n d  g u id e  th e  d is c u s s io n  m o r e  th an  sh e  h a d  
d o n e  fo r  the p r e v io u s  g ro u p s . T h is  m a y  h a v e  b e e n  fo r  a  n u m b e r  o f  re a s o n s , 
in c lu d in g  th e ir  la c k  o f  a c q u a in ta n c e s h ip . H o w e v e r ,  it m a y  h a v e  b e e n  d u e  to  the  
p e r c e iv e d  ir r e le v a n c e  o f  th e  t o p ic  to  th e m  as th e y  w e re  c o m in g  to  s p e a k  a b o u t  th e  
c a re  o f  o ld e r  a d u lts .
S a m p le s  w e re  d ra w n  fr o m  th e  p o p u la t io n s  w h o  w o u ld  b e  in v o lv e d  in  th e  
p ro fe s s io n a l s o c ia lis a t io n  p ro c e s s  that is  n u rs e s  fro m  th e  c a re  o f  o ld e r  a d u lts  
se ttin g , f ro m  g e n e ra l m e d ic a l/ s u rg ic a l se tt in g  a n d  n u rs in g  le c tu re rs  f r o m  a  S c h o o l  
o f  N u r s in g  a n d  M id w if e r y .  T h i r d  y e a r  s tu d e n t n u rs e s  w e re  a ls o  in c lu d e d  as th e y  
w e re  p art o f  th e  in fo r m a l s o c ia lis a t io n  p ro c e s s  in  th at th e y  d is c u s s  th e  p e rc e iv e d  
a d v a n ta g e s  a n d  d is a d v a n ta g e s  o f  the c l in ic a l  a re a s  a m o n g  th e m s e lv e s . T h e  n u m b e r  
o f  fo c u s  g ro u p s  th e re fo re  re a c h e d  fo u r . H o w e v e r ,  th e  d ata  g a th e re d  d u r in g  th e  
p ilo t  s tu d y  w e re  p e rt in e n t  to  th e  re s e a rc h  th e re fo re  it  w a s fe lt  th at th e y  s h o u ld  be  
in c lu d e d  w ith  th e  r e m a in d e r  o f  the d ata , h a v in g  f irs t  so u g h t p e r m is s io n  f r o m  the  
p a rt ic ip a n ts . T w o  fo c u s  g ro u p s  w e re  c o m p le t e d  fo r  the c a re  o f  o ld e r  a d u lts  g ro u p  
as th e  m o d e ra to r  d id  n o t  re m a in  as n e u tra l as w o u ld  b e  id e a l fo r  th e  f ir s t  g ro u p  
in te rv ie w . C o n s e q u e n t ly ,  a n o th e r  in te r v ie w  w a s  c a r r ie d  o u t w ith  p a r t ic ip a n ts  fro m  
a n o th e r  h o s p ita l w h e re  o ld e r  a d u lts  w e re  n u rs e d . In re tro sp e c t a n d  a fte r  e x a m in in g  
th e  tr a n s c r ip t io n  fo r  th e  f ir s t  in te r v ie w  th e re  w e re  to o  m u c h  r ic h  d a ta  to  a b a n d o n  
the w h o le  in te r v ie w  th e re fo re  it w a s in c lu d e d  in  the re se a rch .
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T h e  in te n t io n  h a d  b e e n  to  a c c e s s  p a r t ic ip a n ts  u s in g  ra n d o m  s a m p lin g , as 
s u g g e s te d  b y  K in g r y  et a l (1 9 9 0 )  b u t p a r t ic u la r ly  w h e re  th e  stu d e n ts  w e re  
c o n c e rn e d , ra n d o m  s a m p lin g  w a s  d i f f i c u l t  to  a c h ie v e  as a  n u m b e r  o f  th e  c la s s  
a p p r o a c h e d  w e re  in  th e  p ro c e s s  o f  re -s itt in g  th e ir  e x a m s  a fte r  f a i l in g  a n d  it  w a s  
u n fa ir  to  p u t a d d e d  p re ss u re  o n  th e m  to  u s e  p ro te c te d  s tu d y  t im e . T h e r e fo r e  
c o n v e n ie n c e  s a m p lin g  w a s  u s e d  to  re c ru it  to  a ll  g ro u p s  ( M c D a n ie l  a n d  B a c h ,
1996).
P e r m is s io n  w a s  s o u g h t a n d  g ra n te d  f r o m  s e n io r  m a n a g e rs  o f  th e  re le v a n t  T ru s t s  
a n d  th e  S c h o o l o f  N u r s in g  a n d  M id w if e r y .  ( A p p e n d ix  I S p e c im e n  le tte r to  
m a n a g e rs )  I n c lu s io n  c r it e r ia  w e re  u se d  f o r  n u rse s  w h o  w o rk e d  in  th e  c l in ic a l  
se ttin g s . O n ly  f ir s t  le v e l n u rs e s  w h o  sp e n t the m a jo r ity  o f  th e ir  t im e  o n  d a y  d u ty  
w o u ld  b e  a p p ro a c h e d  fo r  in c lu s io n  in  th e  stu d y . T h e  s e n io r  m a n a g e r  in  th e  P r im a r y  
C a r e  T r u s t  w a s  a p p r o a c h e d  fo r  a  lis t  o f  n a m e s  o f  f ir s t  le v e l n u rse s  w h o  w o r k e d  in  
the c a r e  o f  th e  o ld e r  a d u lt  w a rd s . F r o m  th is  lis t , d e p e n d in g  o n  th e  n u m b e rs  o f  s t a f f  
in  th e  w a rd , fro m  o n e  to  th re e  p a rt ic ip a n ts  w e re  s e le c te d  f o r  in v ita t io n  to  
p a r t ic ip a te  in  th e  re s e a rch . A n  e x a m p le  o f  th is  s e le c t io n  p ro c e s s  w a s , o n e  o f  th e  
w a rd s  h a d  tw o  f ir s t  le v e l n u rse s  so  o n ly  o n e  n u rs e  w a s  s e le c te d  w h e re a s  a n o th e r  
w a rd  h a d  s ix  f irs t  le v e l n u rs e s  so  th re e  n u rs e s  w e re  s e le c te d . T h e  p a r t ic ip a n ts  w e re  
s e le c te d  p u r e ly  on  th e ir  p o s it io n  o n  th e  lis t  i.e  th e  f irs t  o n e , tw o  o r  th ree  g ra d e  ( E )  
f irs t  le v e l n u rse s  o n  th e  lis t. T h is  p ro c e s s  w a s  re p e a te d  w h e n  re c ru it in g  f o r  th e  
s e c o n d  in te r v ie w  w ith  th e  c a re  o f  o ld e r  a d u lts  s ta ff, h o w e v e r  th e y  w e re  in  a  
d if fe r e n t  h o s p ita l a lth o u g h  th e y  w e re  u n d e r  th e  sa m e  T ru s t .
T h e  lis t  fo r  the g e n e ra l a cu te  m e d ic a l a n d  s u rg ic a l w a rd s  w a s  o b ta in e d  fro m  
P e r s o n n e l a fte r  fo rw a r d in g  a  c o p y  o f  th e  le tte r o f  p e rm is s io n  fro m  th e  S e n io r  
N u r s e  f o r  th e  A c u t e  T ru s t . N u rs e s  w h o  w e re  o n  p e rm a n e n t  N ig h t  D u ty  a n d  
E n r o l le d  N u rs e s  w e re  f ir s t ly  e x c lu d e d  fro m  the n u m b e rs . E v e r y  fo u rth  n a m e  w a s  
then s e le c te d  fr o m  th e  lis t  a n d  a  le tte r w a s  sent o u t s e e k in g  th e ir  p a r t ic ip a t io n  in  
th e  re s e a rc h  ( A p p e n d ix  II)
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I n c lu s io n  c r ite r ia  f o r  th ird  y e a r  stu d e n t n u rs e s  w e re  th at th e y  w e re  f o l lo w in g  the  
a d u lt  n u rs in g  p ro g ra m m e . R e c ru itm e n t  fo r  th e  s tu d e n t p o p u la t io n  c o n s is te d  o f  the  
re s e a rc h e r  s p e a k in g  to  th e  c la s s  a n d  e x p la in in g  w h a t sh e  w a s d o in g  a n d  a s k in g  fo r  
v o lu n te e rs  to  p a r t ic ip a te  b y  a d d in g  th e ir  n a m e s  to  a l is t  p u t o n  th e  n o t ic e b o a r d  fo r  
th e m  to  c o m p le te  w h ils t  e n s u r in g  that th e re  w a s  n o  p re ss u re  fo r  th e m  to  
p a rt ic ip a te . C o o l ic a n  (1 9 9 4 )  d is c u s s e s  th e  p o s it io n  o f  in f lu e n c e , p re s t ig e  a n d  
p o w e r  w h ic h  the in v e s t ig a to r  has o v e r  th e  p a rt ic ip a n ts . T o  c o u n te ra c t  th is  
p o s it io n , the re s e a rc h e r  is  o b lig e d  to g iv e  th e  p a r t ic ip a n t  e v e ry  c h a n c e  n o t  to  
p a r t ic ip a te  b o th  b e fo re  a n d  a fte r  th e  p ro c e d u r e  w h e th e r  it is  q u a lit a t iv e  o r  
q u a n t ita t iv e  re s e a rch . T h is  w a s d o n e  fo r  b o th  sets o f  stu d e n ts , th e  p i lo t  g ro u p  a n d  
th e  m a in  s tu d y  g ro u p  fo r  b o th  p h a se s  o f  th e  re s e a rc h . T h e  stu d e n ts  w e re  a ls o  
a s s u re d  that th e re  w o u ld  b e  n o  c o n s e q u e n c e s  i f  th e y  w is h e d  to  w ith d r a w  at a n y  
sta g e  o f  th e  re se a rch .
I n c lu s io n  c r ite r ia  fo r  th e  le c tu r in g  s t a f f  w a s  to  in c lu d e  o n ly  le c tu re rs  w h o  w e re  
te a c h in g  th e  C o m m o n  F o u n d a t io n  P r o g ra m m e  o r  th e  A d u lt  P r o g ra m m e , th e re fo re  
le c tu re rs  f ro m  the o th e r  b ra n c h e s  w e re  e x c lu d e d .
T h e  s c h o o l w h e re  th e  s tu d y  to o k  p la c e  h a d  re c e n t ly  a m a lg a m a te d  w ith  a 
U n iv e r s it y ,  b r in g in g  tw o  c a m p u s e s  to g e th e r, th e re fo re , le c tu re rs  w h o  w e re  b a se d  
o n  th e  o th e r  c a m p u s  w e re  a p p ro a c h e d  to ta k e  p art in  the re s e a rc h  a s  th e y  w e re  n o t  
so f a m il ia r  to  the re s e a rc h e r  as h e r c o lle a g u e s  o n  h e r o w n  c a m p u s .
O n c e  th e  p o p u la t io n s  w e re  id e n t if ie d , le tte rs  e x p la in in g  the re s e a rc h  w e re  se n t o ut  
a c c o m p a n y in g  a re q u e st fo r  p e o p le 's  p a r t ic ip a t io n  in  the in te rv ie w s . ( A p p e n d ix  II 
S p e c im e n  le tte r to  p o te n t ia l p a r t ic ip a n ts )  A  s e l f  a d d re s s e d  e n v e lo p e  w a s  in c lu d e d  
to in c re a s e  th e  rate o f  re tu rn . T a b le  3.1 in d ic a te s  the n u m b e r  o f  p e o p le  a s k e d  to 
p a r t ic ip a te  fro m  e a c h  g ro u p  a n d  th e  a c tu a l n u m b e r  o f  re p lie s  c o n f ir m in g  th e y  w e re  
w il l in g  to ta k e  part.
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Unit Number of letters 
sent out
Number of 
replies
Response rate
%
C a r e  o f  the  
E ld e r ly  ( A )
25 7 2 8 %
C a r e  o f  th e
E ld e r ly
( B )
21 7 3 3 %
G e n e ra l M e d ic a l  
a n d  S u rg ic a l  
F lo o r s
3 7 13 3 5%
L e c tu re rs 10 7 70%
Table 3.1 Numbers of people asked to take part in the focus group interviews 
and the numbers of replies
T h e  in te r v ie w  g u id e  w a s  d e v e lo p e d  th ro u g h  re a d in g  th e  lite ra tu re  o n  a tt itu d e s  
to w a rd s  o ld e r  a d u lts  ( K in g r y  et a l, 1990). A  p r e lim in a r y  g u id e  w a s  p ut to g th e r  
e n t it le d  “ w h a t I w a n t to  k n o w ”  ( see  ta b le  3 .2 )  T h is  l is t  w a s  e x a m in e d , th e  b ro a d  
issu e s  w e re  id e n t if ie d  a n d  in c o rp o ra te d  in to  th e  in te r v ie w  g u id e  ( see  ta b le  3 .3  ). 
B r o a d  q u e s t io n s  w e re  u se d  a n d  th e  p a r t ic ip a n ts  w e re  in fo rm e d  o f  th e  q u e s t io n s  
p r io r  to  c o m in g  to th e  g ro u p .
-74-
_________________________________ What I want to Know________________________________
1. Is th e re  s u c h  a  th in g  as n e g a t iv e  a tt itu d e s  to  o ld e r  a d u lts?
2. Is th e re  s u c h  a  th in g  a  p o s it iv e  a tt itu d e s?
3. H o w  d o  n e g a tiv e  a n d  p o s it iv e  a tt itu d e s  m a n ife s t  th e m s e lv e s ?
4. D o  n e g a t iv e  a tt itu d e s  h a v e  a n  e f fe c t  o n  th e  c a re  o f  o ld e r  a d u lts  in  th e  a c u te  
s e c to r  a n d  th e  ca re  o f  o ld e r  a d u lt  s e c to r?
5. D o  n e g a t iv e  a tt itu d e s  a f fe c t  p e o p le  w o r k in g  in  th e  c a re  o f  o ld e r  a d u lts ?
6. H o w  d o  n e g a t iv e  a tt itu d e s  a f fe c t  th e  o rg a n is a t io n  o f  c a re ?
7. D o  th e y  re s u lt  in  p o o r  p ra c t ic e ?
8. A r e  o ld e r  a d u lts  n e g le c te d  in  the g e n e ra l a c u te  w a rd s ?
8. W h a t  d o  y o u  th in k  a b o u t n u rs e s  c h o o s in g  to  w o rk  w ith  o ld e r  ad u lts?
10. D o  p e o p le ’ s a tt itu d e s  in f lu e n c e  th e  q u a lit y  o f  ca re ?
11. T h e r e  is  the id e a  th at a tt itu d e s  a n d  b e l ie fs  c a n  b e  a lte re d  f o r  a n u m b e r  o f  
re a s o n s  o n e  b e in g  w o r k in g  w ith  o ld e r  a d u lts , d o e s  th is  c h a n g e  b e lie fs  a n d  i f  so , 
fo r  b e tte r  o r  w o rs e ?
12. D o  te a c h in g  s t a f f  in f lu e n c e  a tt itu d e s  to o ld e r  a d u lts?
13. W h a t  a g e  g ro u p  w o u ld  n u rs e s  p r e fe r  to  w o rk  w ith  a n d  w h y ?
14. S h o u ld  th e re  b e  a c a re  o f  o ld e r  a d u lts  b ra n c h ?
15. A r e  o ld e r  a d u lts  d e v a lu e d  in  to d a y ’ s y o u th  o r ie n te d  c u ltu re ?
16. H ig h  te c h n o lo g y  c a re  v e rs u s  lo w  t e c h n o lo g y  ca re .
17. W h a t  s k i l l s  a n d  k n o w le d g e  d o  n u rs e s  re q u ire  to  w o rk  w ith  o ld e r  a d u lts?
18. H o w  d o  y o u  fe e l a b o u t th e  w o rk  in  th e  c a re  o f  o ld e r  a d u lts?
19. D o  n e g a t iv e  a tt itu d e s  c o m e  fro m  s o c ia l  s te re o ty p e s  o f  o ld e r  a d u lts?
20. D o e s  s o c ie ty  in  g e n e ra l d e v a lu e  i t ’ s o ld e r  a d u lts?
Table 3. 2 The questions which were developed from the literature review
T h e y  a ls o  m a n a g e d  th e  o rd e r  b y  w h ic h  th e  to p ic s  w e re  c o v e re d . T h e  fo c u s  g ro u p  
q u e s t io n s  w e re  c h a n g e d  s l ig h t ly  d e p e n d in g  o n  the g ro u p s . In o th e r  w o rd s  th e y  
w e re  ta ilo re d  to  su it th e  g ro u p s. O n e  t o p ic  w h ic h  w a s d e v e lo p e d  b y  m o s t o f  the
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g ro u p s  w ith o u t  p ro m p t in g  w a s  th e  p o s s ib le  le a r n in g  e x p e r ie n c e s  f o r  s tu d e n t n u rs e s  
g o in g  to  th e  ca re  o f  o ld e r  a d u lt  w a rd s .
A lo n g  w ith  th e  fo c u s  g ro u p  q u e s t io n s  g ro u n d  ru le s  w e re  d e v e lo p e d  fo r  a l l  th e  
g ro u p s  w h e re  the p ro c e s s  w a s  e x p la in e d  to  th e  p a r t ic ip a n ts  in  w r it in g  a n d  o n c e  
a g a in  p r io r  to  c o m m e n c in g  th e  in te rv ie w s . T h e  u se  o f  th e  ta p e  a n d  v id e o  re c o rd e r  
w e re  e x p la in e d  in  th a t i f  o n e  s o u rc e  f a ile d  a n o th e r  s o u rc e  fo r  in fo r m a t io n  w a s  
b e in g  g a th e re d . T h e  is s u e  o f  c o n f id e n t ia l it y  w a s  re ite ra te d  ( W h ite  a n d  T h o m p s o n ,  
19 9 5 ) a n d  p a r t ic ip a n ts  w e re  in fo r m e d  th at th e y  c o u ld  s to p  th e  in te r v ie w  i f  th e y  
w is h e d  at a n y  t im e . T h e  p u rp o s e  o f  th e  g ro u p  in t e r v ie w  w a s o n c e  a g a in  e x p la in e d ,
i.e  to  d e v e lo p  a  q u e s t io n n a ire .
T h u s  p a r t ic ip a n ts  w e re  in fo r m e d  o f  th e  p u rp o s e  o f  th e  re s e a rc h , th e  d e s ig n  a n d  th e  
d is s e m in a t io n  o f  th e  re s e a rch . T h e y  w e re  a s s u re d  th a t th e re  w o u ld  b e  p r iv a c y  in  
g a th e r in g , s to r in g  a n d  h a n d lin g  data . T h e  o n ly  p e o p le  w h o  w o u ld  v ie w  th e  v id e o  
ta p e s  w o u ld  b e  th e  re s e a rc h e r  a n d  th e  s u p e r v is o r  o f  th e  re se a rch . T h e y  w e re  a ls o  
g u a ra n te e d  that the d a ta  w o u ld  b e  d e s tro y e d  at th e  c o n c lu s io n  o f  the s tu d y . 
H o w e v e r  th e  d ata  w o u ld  b e  s to re d  o n  c o m p u te r  u n t il that t im e  ( C e r in u s , 2 0 0 1 ;  
M e d ic a l  R e s e a r c h  C o u n c i l ,  2 0 0 0 ). A l l  d a ta  w e re  a n o n y m is e d  b y  e n s u r in g  
p a rt ic ip a n ts  d id  n o t u se  n a m e s  d u r in g  th e  in te rv ie w s . I f  n a m e s  w e re  u se d , th e y  
w e re  c h a n g e d  d u r in g  tr a n s c r ip t io n  o f  th e  re s e a rc h  as w e re  a ll re fe re n c e s  to  
h o s p ita ls .
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_______________  Focus Group Questions______________________
1. A r e  th e re  p o s it iv e  a n d  n e g a tiv e  a tt itu d e s  to  o ld e r  a d u lts?
2. H o w  a re  th o se  a tt itu d e s  p o rtra y e d ?
3. H o w  d o  a tt itu d e s  to  o ld e r  a d u lts  d i f f e r  f ro m  a tt itu d e s  to  w o r k in g  w ith  o ld e r  
a d u lts?
4. D o  y o u  th in k  the c a re  o f  o ld e r  a d u lts  is a  s p e c ia lty ?
5. W h a t  d o  y o u  th in k  a b o u t th e  w o rk  a s s o c ia te d  w ith  o ld e r  a d u lts ?
6. W h a t  d o  y o u  th in k  a b o u t th e  n u rse s  w h o  w o r k  w ith  o ld e r  a d u lts?
7. A r e  o ld e r  a d u lts  tre a te d  d if fe r e n t ly  in  th e  g e n e ra l a cu te  w a rd s  as c o m p a r e d  to  
the c a re  o f  o ld e r  a d u lt  w a rd s ?
8. H o w  n e g a tiv e  o r  p o s it iv e  d o  y o u  th in k  te a c h e rs  are  a b o u t o ld e r  a d u lts?
9. H o w  h a v e  y o u r  e x p e r ie n c e s  in  n u rs in g  in f lu e n c e d  y o u r  v ie w  o f  o ld e r  a d u lts ?
Table 3. 3 Interview guide used during the focus group interviews
T h e  ro le  o f  m o d e ra to r  w a s e x p la in e d  w h ic h  w a s  to  a sk  the q u e s t io n s  a n d  se e k  
e la b o ra t io n  b u t to  s ta y  n e u tra l w ith in  th e  d is c u s s io n ( R e is k in ,  1992). T h e y  w e re  
a s k e d  to  state w h a t th e y  fe lt a b o u t the to p ic s  a n d  a p ro m is e  o f  n o  re p e rc u s s io n s  
w a s  g iv e n  fo r  a n y  is s u e s  ra is e d . T h e y  w e re  a s k e d  to  s p e a k  in d iv id u a l ly  a n d  n o t  
sp e a k  o v e r  e a c h  o th e r  a n d  the t im e  l im it  o f  o n e  h o u r  w a s p u t o n  th e  d is c u s s io n . A t  
th is  sta g e  th e y  w e re  a f fo rd e d  th e  o p p o rtu n ity  to  a sk  a n y  q u e s t io n s  p r io r  to  
c o m m e n c in g  th e  in te rv ie w .
F o r  a ll  m e m b e rs  o f  th e  g ro u p  to  p a r t ic ip a te  it is im p o rta n t  that an  a tm o s p h e re  
c o n d u c iv e  to fa c i l it a t in g  trust is  e ss e n tia l ( W h it e  a n d  T h o m s o n ,  1 995). D i l o r io  et 
a l ( 19 9 4 ) d e s c r ib e  th e  s e tt in g  as c r u c ia l  w h e re  it  s h o u ld  b e  n e u tra l b u t  f a m il ia r  
a n d  th is  w as a c h ie v e d  f o r  a ll in te rv ie w s  e x c e p t  fo r  the a cu te  s t a f f  w h o  w e re  
re q u ire d  to  c o m e  in  to  th e  s c h o o l. T h e  o th e r  s t a f f  in te rv ie w s  w e re  c a r r ie d  o u t in  
the re le v a n t  h o s p ita l. R e fre s h m e n ts  w e re  p r o v id e d  in  the fo rm  o f  tea  a n d  c o f fe e ,  
c a k e s  a n d  b is cu its . M c D a n ie l  a n d  B a c h  (1 9 9 6 )  d e s c r ib e  th e  use o f  re fre s h m e n ts  as 
a  m e a s u re  to  re la x  th e  a tm o sp h e re .
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T h e  n u m b e rs  o f  m a le s  w h e n  c o m p a r e d  to  fe m a le s  re f le c t  a  h ig h e r  ra t io  th a n  
w o u ld  n o r m a lly  b e  fo u n d  w ith in  th e  n u rs in g  o c c u p a t io n . T h is  w o u ld  b e  a c c o u n t e d  
fo r  b y  th e  m a le  s tu d e n t n u rse s  w i l l in g  to  ta k e  p art w h ic h  w o u ld  s l ig h t ly  s k e w  th e  
n u m b e rs . (S e e  ta b le  3 .4  fo r  th e  n u m b e rs  o f  p a r t ic ip a n ts  a n d  d is t r ib u t io n  b y  g e n d e r)
T h e  n u m b e rs  o f  p a r t ic ip a n ts  f o r  e a c h  in t e r v ie w  w h e re  s t a f f  n u rs e s  w e re  ta k in g  p art 
is  a c c o u n te d  fo r  b y  th e  n u m b e rs  o n  d u ty  a t a n y  o n e  t im e . It w a s  v e r y  d i f f i c u l t  
b r in g in g  to g e th e r  a  s iz e a b le  g ro u p  d u e  to  th e  s h if t  sy s te m  w h ic h  in c lu d e s  n ig h t  
s h ift  a n d  d a y s  o f f  a n d  a n n u a l le a v e . T w o  fo c u s  g ro u p s  h a d  b e e n  a rra n g e d  u s in g  
s t a f f  f r o m  th e  a c u te  w a rd s , b u t p o te n t ia l p a r t ic ip a n ts  fo r  the f ir s t  in te r v ie w  d id  n o t  
a rr iv e  a n d  o n ly  o n e  o u t  o f  the fo u r  in fo r m e d  th e  re s e a rch e r.
F o c u s  g r o u p s M a le s F e m a le s T o t a l  in  e a c h  g r o u p
C a r e  o f  th e  e ld e r ly  
( A )
0 5 5
C a r e  o f  th e  e ld e r ly 1 3 4
( B )
M e d ic a l  a n d 0 4 4
S u r g ic a l f lo o rs
L e c tu re rs 1 5 6
S tu d e n ts 6 9
( A )
S tu d e n ts
'* >
5 8
(B )
T o ta l 8 2 8 3 6
T a b le  3 . 4  T h e  D is t r ib u t io n  o f  m a le  a n d  fe m a le  p a r t ic ip a n t s  o f  e a c h  fo c u s  
g r o u p  a n d  th e  to t a l n u m b e r s  f o r  e a c h  in t e r v ie w .
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D a ta  w e re  c o lle c t e d  u s in g  b o th  a  v id e o  re c o rd e r  a n d  a n  a u d io  re c o rd e r , th e  p u r p o s e  
b e in g  th at i f  o n e  s tra te g y  f a ile d  th e n  d a ta  w o u ld  s t i l l  b e  re c o rd e d  u s in g  a n o th e r  
m e th o d . T h e  p i lo t  in t e r v ie w  h a d  a lre a d y  s h o w n  th a t  th e  m o d e ra t o r  w a s u n a b le  to  
k e e p  f ie ld  n o te s  d u r in g  th e  in te r v ie w  w h ile  s im u lta n e o u s ly  f a c i l it a t in g  the  
in te r v ie w  as it  re q u ire d  f o l lo w in g  th e  f lo w  o f  d is c u s s io n  a n d  a s k in g  a p p ro p r ia te  
q u e s t io n s  f o r  c la r if ic a t io n  o r  e x p la n a t io n . T h e r e  a re  d is a d v a n ta g e s  in  r e ly in g  s o le ly  
o n  th e  u se  o f  fre e  fo rm  n o te s  in  th at in fo r m a t io n  c a n  b e  in te rp re te d  in  a  d if fe r e n t  
m a n n e r  f ro m  in te n d e d  a n d  th at in fo r m a t io n  m a y  b e  lo s t  d u r in g  th e  in te rv ie w .  
B r it te n  (1 9 9 5  ) id e n t if ie s  th at w r it in g  n o te s  d u r in g  a n  in te r v ie w  c a n  in te r fe re  w ith  
th e  p ro c e s s  o f  in te r v ie w in g  so  fo r  th o se  re a s o n s  f ie ld  n o te s  w e re  c o m p le te d  o n c e  
e a c h  in t e r v ie w  w a s  f in is h e d . T h e  f ie ld  n o te s  re c o rd e d  th e  m o d e r a t o r ’ s fe e lin g s  
re g a rd in g  th e  u t i l i ty  o f  e a c h  in te r v ie w  a n d  the b ia s e s  th at m a y  h a v e  in f lu e n c e d  th e  
in te rv ie w s . T h is  a s p e c t  is  n o w  e x p lo re d .
T h e  s ix  in te r v ie w s  w e re  c o m p le te d  a p p r o x im a te ly  w ith in  o n e  h o u r  as a g re e d  w ith  
a ll p a r t ic ip a n ts . A l l  in te r v ie w s  p r o d u c e d  v e ry  g o o d  q u a lity  data . T h e  m o d e ra to r  
w a s v e ry  a w a re  o f  h e r  b ia s e s  a n d  h e r  c o m m it m e n t  to  m in im is e  in f lu e n c in g  th e  
d is c u s s io n . N e v e r th e le s s ,  a n  in c id e n t  o c c u r r e d  in  o n e  o f  th e  c a re  o f  o ld e r  a d u lts  
in te r v ie w s  w h e re  th e  m o d e ra to r  c h a lle n g e d  o n e  o f  th e  p a r t ic ip a n ts  to  e x p la in  a  
re m a rk  a b o u t h o w  s tu d e n t n u rs e s  w e re  u n p re p a re d  fo r  w o r k in g  in  c a re  o f  th e  o ld e r  
a d u lt . T h e  d e c is io n  w h e th e r  to  a b a n d o n  th is  in te r v ie w  d u e  to  th e  in c id e n t  o r  
w h e th e r  to  re ta in  the in te r v ie w  fo r  a n a ly s is  re q u ire d  c o n s id e ra t io n . T h e  f in a l  
d e c is io n  w a s  m a d e  fo r  b o th  p ra g m a t ic  a n d  id e o lo g ic a l  re a so n s . P r a g m a t ic a l ly ,  it 
w o u ld  h a v e  b e e n  a  w a ste  o f  t im e  fo r  th e  p a rt ic ip a n ts  w h o  h a d  k in d ly  a g re e d  to  tak e  
p art in  th e  in te r v ie w  a n d  id e o lo g ic a l ly  a  lo t  o f  g o o d  d ata  w e re  g a th e re d  fro m  th is  
in te r v ie w  w h ic h  w o u ld  h a v e  b e e n  lo s t  to  the re s e a rch . In re tro s p e c t  c h a l le n g in g  the  
p a r t ic ip a n ts  m a d e  lit t le  a p p a re n t d if fe r e n c e  to  le v e ls  o f  p a r t ic ip a t io n  in  th e  
in te rv ie w .
T h e r e  is  a  se n se  o f  s e l f  d o u b t w h e n  c a r ry in g  o u t fo c u s  g ro u p  in te rv ie w s  as to  h o w  
m u c h  fa c i l i t a t io n  is  a p p ro p r ia te  a n d  th e re  is  n o  q u e s t io n  th at fa c i l it a t in g  e a c h  
g ro u p  w a s  d if fe r e n t  d e p e n d in g  o n  w h o  w a s  ta k in g  part. T h e  s tu d e n t g ro u p s  k n e w
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e a c h  o th e r  a n d  th e y  k n e w  the fa c i l it a t o r  w e ll  as th e y  h a d  c o n ta c t  w ith  h e r as a  
le c tu re r  fo r  a lm o s t  th re e  ye a rs . T h e y  c o m m u n ic a t e d  w e ll w ith  th e  f a c i l it a t o r  a n d  
w ith  e a c h  o th e r. H o w e v e r  th e re  w a s  a  te n d e n c y  fo r  th e  stu d e n ts  to  ta lk  o v e r  e a c h  
o th e r  a n d  th e re  w e re  c e r ta in  d is a g re e m e n ts  a m o n g  th e m  w h ic h  w a s  e n te r ta in in g  
a n d  m a d e  fo r  a l iv e l ie r  in te rv ie w . T h e r e  is  n o  d o u b t th at in  o n e  o f  th e  s tu d e n t  
g ro u p s , a  p a r t ic ip a n t  u s e d  th e  fo c u s  g ro u p  d is c u s s io n  to  h a v e  h is  o p in io n s  h e a rd  
a n d  o n c e  th is  w a s  d o n e  he  se ttle d  d o w n  a n d  to o k  p art in  th e  in te rv ie w . O n e  
p a r t ic ip a n t  in  th e  o th e r  s tu d e n t in te r v ie w  w a s u n h a p p y  a b o u t th at th e  d is c u s s io n  
w a s h e a d in g  in  a  n e g a t iv e  d ire c t io n  a n d  ite ra te d  th is . S h e  c o n t in u e d  to  p a r t ic ip a te  
in  th e  in te rv ie w . T h e  le c tu re r  g ro u p  w a s  m u c h  m o re  sed ate  th a n  th e  stu d e n t  
g ro u p s  b u t  that m a y  h a v e  b e e n  d u e  to  th e  m o d e ra to r  b e in g  in t im id a te d  b y  
in te r v ie w in g  h e r  p e e rs . T h e y  w e re  a ls o  v e ry  re la x e d  w ith  e a c h  o th er. T h e  d e c is io n  
h a d  b e e n  m a d e  n o t to  in te r v ie w  le c tu re rs  f r o m  th e  c a m p u s  w h e re  th e  m o d e ra to r  
w o rk e d  b u t  to  u se  le c tu re rs  f ro m  th e  o th e r  c a m p u s  w h o  w e re  n o t so  w e ll  k n o w n  to  
the m o d e ra to r  at th at t im e . C o n s e q u e n t ly  th is  m a y  h a v e  in f lu e n c e d  the d is c u s s io n .  
H o w e v e r ,  th e  in te r v ie w  w a s a r ic h  s o u rc e  o f  data .
T h e  in te rv ie w s  w ith in  th e  c a re  o f  o ld e r  a d u lts  p ro c e e d e d  v e ry  s a t is fa c to r i ly  e x c e p t  
fo r  th e  in c id e n t  a lre a d y  d is c u s s e d . T h e  o n ly  in te r v ie w  w h ic h  re q u ire d  the  
m o d e ra to r  to  g u id e  r e la t iv e ly  c o n s is te n t ly  w a s  the in te r v ie w  w ith  th e  s t a f f  n u rs e s  
fro m  th e  a cu te  a reas. T h e  m o d e ra to r  w a s  n o t so  w e ll k n o w n  to  tw o  o f  th is  g ro u p  
a n d  th e y  d id  n o t k n o w  e a c h  o th e r  to  a n y  d e g re e  a n d  th is  im p a c te d  o n  th e  g ro u p  
d y n a m ic s  w h ic h  g o e s  a g a in s t o n e  o f  th e  c e n tra l ten ets o f  fo c u s  g ro u p  
in te r v ie w in g , that o f  p a r t ic ip a n ts  b e in g  s tra n g e rs  ( K ru e g e r , 1994). T h is  g ro u p  d id  
n o t g e l so  w e ll ,  n o r  d id  th e y  re la x  as r e a d ily  as o th e r  g ro u p s . A n o t h e r  re a s o n  fo r  
th is  m a y  h a v e  b e e n  th e  p e rc e iv e d  ir re le v a n c e  o f  the to p ic  to  n u rse s  w h o  w o r k  in  
th e  a c u te  a reas.
3 .1 6  C o n c lu s io n
T h e  p ro c e s s  o f  o rg a n is in g  a n d  ru n n in g  fo c u s  g ro u p s  is  t im e  c o n s u m in g  b u t  as a 
d a ta  c o l le c t io n  stra te g y , it is r e w a rd in g  fo r  th e  r ic h n e s s  o f  th e  d ata  a lo n e . T h e  
g ro u p  d y n a m ic s  a n d  in te ra c t io n  c le a r ly  e n h a n c e  th e  data  c o l le c t io n  a n d  th is  is
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e v id e n c e d  b y  a  c o m p a r is o n  o f  th e  d ata  c o l le c t e d  fro m  th e  a cu te  c a re  s t a f f  a n d  th e  
o th e r  g ro u p s . T h e y  w e re  n o t ic e a b ly  le ss  fo rw a r d  in  th e ir  c o m m u n ic a t io n s  th a n  th e  
o th e r  g ro u p s . T h is  m a y  b e  f o r  th e  a fo re m e n t io n e d  re a s o n s , th e re fo re  it m a y  b e  
w o rth  s u p p o rt in g  the v ie w  o f  P o w e ll  et a l, ( 1 9 9 6 ) w h o  re c o m m e n d s  th e  u se  o f  
g ro u p s  c o n s is t in g  o f  p e o p le  w h o  k n o w  o n e  a n o th e r  ra th e r th a n  f o l lo w in g  th e  
a d v ic e  th at th e y  s h o u ld  b e  s tra n g e rs  ( C a r e y , 1 9 9 4 ).
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Chapter 4: Qualitative Analysis of Data and Results
4.1 Introduction
S ix  h o u rs  w o rth  o f  fo c u s  g ro u p  d ata  w e re  c o l le c t e d  u s in g  the v id e o  a n d  a u d io  
re c o rd e r . A s  th e re  w e re  n o  p ro b le m s  w ith  th e  e q u ip m e n t , o n ly  th e  v id e o  re c o rd e d  
d ata  w e re  u se d . T h is  d e c is io n  w a s  m a d e  fo r  p ra g m a t ic  re a s o n s  in  th at t r a n s c r ip t io n  
w a s e a s ie r  w ith  s o u n d  a n d  v is io n  th a n  d e p e n d in g  o n  s o u n d  a lo n e . H o w e v e r ,  as  
w ith  a ll  o th e r  a sp e c ts  o f  th e  fo c u s  g ro u p  m e th o d , th e re  a re  d if f e r in g  d e p th s  o f  
tra n s c r ip t io n  w h ic h  a re  d e p e n d e n t o n  p u rp o s e . F u r th e rm o re  th e  p ro c e s s  o f  d ata  
a n a ly s is  has b e e n  d e s c r ib e d  as the le a st w e ll  d e v e lo p e d  a n d  a g re e d  u p o n . T h u s  th is  
c h a p te r  c o m m e n c e s  w ith  a  b r ie f  d is c u s s io n  o f  th e  tra n s c r ip t io n  p h a se , th en  
c o n t in u e s  w ith  s o m e  o f  th e  a rg u m e n ts  p u t fo rw a rd  b y  a  n u m b e r  o f  a u th o rs  o n  h o w  
to  c o n d u c t  d a ta  a n a ly s is . A  m o d e l o f  q u a lit a t iv e  a n a ly s is  is  p re s e n te d  a n d  f in a l ly  
the is su e s  o f  r e l ia b i l i t y  a n d  v a l id it y  a re  c o n s id e re d . O n c e  th e  a sp e c ts  o f  d a ta  
a n a ly s is  a re  e x p lo r e d  th e  re s u lts  e x tra p o la te d  fr o m  th e  fo c u s  g ro u p  in te r v ie w s  are  
p re se n te d .
4.2 Transcription of the Interviews
L e v e l o f  t ra n s c r ip t io n  o f  q u a lita t iv e  d a ta  d e p e n d s  o n  th e  p u rp o s e  o f  the in te rv ie w s ,  
w h e th e r  th e  a im s  o f  th e  in te rv ie w s  a re  to  e x tra p o la te  n e w  c o n c e p ts  o r  w h e th e r  th e  
a im  is  to  test a  q u e s t io n n a ire . T h e r e fo re ,  th e  a im s  o f  th e  re s e a rc h  n e e d  to  be  
e x p lic it .  K r u e g e r  (1 9 9 4 )  id e n t if ie s  h o w  tr a n s c r ip t io n  c a n  v a ry  f r o m  a fu ll  v e rb a t im  
t ra n s c r ip t io n  to  n o te  b a s e d  o r  in d e e d  m e m o ry - b a s e d  tra n s c r ip t io n . K r u e g e r  
d e s c r ib e s  a tra n s c r ip t io n -b a s e d  stra te g y  as th e  m o s t  t im e  c o n s u m in g  a n d  h e  g o e s  
o n  to  su g g e st as d o e s  K n o d e l (1 9 9 3 )  a n d  C a r e y  a n d  S m ith  (1 9 9 4 )  th at a ll  
c o m m u n ic a t io n s  s h o u ld  b e  o b s e rv e d  in c lu d in g  b o d y  la n g u a g e , g e stu re s  a n d  to n e s  
o f  v o ic e .  H o w e v e r  S te w a rt a n d  S h a m d a s a n i (1 9 9 0 )  state th at n o n  v e rb a l 
c o m m u n ic a t io n  n e e d  n o t b e  in c lu d e d .
T h e r e  is  a ls o  a  la c k  o f  co n s e n s u s  o n  h o w  m u c h  e d it in g  s h o u ld  be c a r r ie d  out. 
S te w a rt a n d  S h a m d a s a n i (1 9 9 0 )  state th at e d it in g  is  a  m a tte r o f  p re fe re n c e
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w h e re a s  M i l l w a r d  (1 9 9 5 )  d is a g re e s  in  th a t th e re  s h o u ld  b e  n o  e d it in g  as d a ta  
s h o u ld  b e  c a p tu re d  “ w a rts  a n d  a l l ”  (p. 2 8 7 )  F o r  th e  p u rp o s e s  o f  th is  re s e a rc h , a  fu l l  
v e rb a t im  t r a n s c r ip t io n  in c lu d in g  b e h a v io u r s  a n d  n o n  v e rb a l c o m m u n ic a t io n  w e re  
in c lu d e d  as th e  u lt im a te  a im  o f  th is  w o r k  is  to  e v a lu a te  the e f fe c t iv e n e s s  o f  b o th  
the q u a lit a t iv e  a n d  q u a n t ita t iv e  m e th o d s  u s e d  fo r  d ata  c o lle c t io n .  F a m i l ia r i t y  w ith  
th e  d a ta  is  a ls o  an  a d v a n ta g e  o f  f u l l  t ra n s c r ip t io n .
4.3 Analysis of Focus Group Data
K r u e g e r  (1 9 9 4 )  states th at n o  p a rt o f  th e  fo c u s  g ro u p  in te r v ie w  is  as i l l  s t ru c tu re d  
as a n a ly s is  w h i le  C a r e y  (1 9 9 4 )sta te s  th a t th e  p ro c e s s  o f  a n a ly s is  is  the le a st a g re e d  
u p o n  a n d  th e  le a s t  w e l l  d e v e lo p e d . K r u e g e r  (1 9 9 4 )  g o e s  o n  to  su g g e s t th a t a n a ly s is  
g o e s b a c k  to  th e  in te n t o f  th e  s tu d y . In o th e r  w o rd s , th e  o u tc o m e s  o f  th e  s tu d y  
d ic ta te  th e  le v e l o f  a n a ly s is . T h e r e  a re  th re e  w a y s  o f  d e a l in g  w ith  q u a lit a t iv e  data ; 
that o f  s ta y in g  c lo s e  to  th e  d ata  as o r ig in a l ly  re c o rd e d  a n d  p re s e n t in g  sw a th e s  o f  
q u o te s  w ith  the p u rp o s e  o f  a l lo w in g  th e  re a d e r  to  m a k e  se n se  o f  the d ata ; to  
s y s te m a t ic  a n a ly s is  o f  k e y  fa c to rs  w h ic h  h a v e  b e e n  id e n t if ie d ;  to  in te rp re t in g  w ith  
a v ie w  to m a k in g  se n se  o f  w h a t is g o in g  o n  ( W o o lc o t t ,  1994). M a s o n  (1 9 9 6 )  a d d s  
a n o th e r  d im e n s io n  w h e n  sh e  re fe rs  to  a n a ly s is  h a v in g  a re f le x iv e  le v e l. B o th  
a u th o rs  a g re e  th at d if fe r e n t  le v e ls  o f  a n a ly s is  c a n  o c c u r  in  the s a m e  p ie c e  o f  
re se a rch .
H o w e v e r ,  le v e l o f  a n a ly s is  has to  b e  c o n s id e r e d  w ith  m e th o d  o f  a n a ly s is . F o c u s  
g ro u p  d a ta  c a n  b e  a n a ly s e d  b o th  q u a lit a t iv e ly  a n d  q u a n t ita t iv e ly . A  q u a n t ita t iv e  
m e th o d  w o u ld  b e  c o n te n t  a n a ly s is  p u t fo rw a r d  b y  S te w a rt a n d  S h a m d a s a n i (1 9 9 0 )  
a lth o u g h  M i l lw a r d  (1 9 9 5 )  d o e s  su g g e st th at c o n te n t  a n a ly s is  c a n  b e  u se d  b o th  
q u a lit a t iv e ly  a n d  q u a n t ita t iv e ly , the q u a lit a t iv e  a p p ro a c h  e m p h a s is in g  m o re  
m e a n in g  th a n  q u a n t if ic a t io n . B e r g  (1 9 9 8 )  e x p la in s  h o w  c o n te n t  a n a ly s is  c a n  b e  
used  e f f e c t iv e ly  in  q u a lita t iv e  a n a ly s is  w h e re  te x tu a l e le m e n ts  c a n  b e  c o u n te d  
th e re b y  p r o v id in g  a  “ m e a n s  fo r  o rg a n is in g , in d e x in g  a n d  re t r ie v in g  d a ta "  (p .2 2 5  ) 
H o w e v e r ,  P o l it  a n d  H u n g le r  (1 9 9 3 )  d e f in e  c o n te n t  a n a ly s is  as “  a p ro c e d u re  fo r  
a n a ly s in g  w r itte n  a n d  v e rb a l c o m m u n ic a t io n  in  a  s y s te m a tic  a n d  o b je c t iv e  fa s h io n ,  
o fte n  w ith  a g o a l o f  q u a n t ita t iv e ly  m e a s u r in g  v a r ia b le s "  (p .4 3 3 ) .
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A  q u a lit a t iv e  a p p r o a c h  to  a n a ly s in g  fo c u s  g ro u p  d a ta  m a y  in c lu d e  th e m a t ic  
a n a ly s is . B a n is te r , B u r m a n , P a rk e r , T a y lo r  a n d  T in d a l l  (1 9 9 4  ) d e f in e  th e m a t ic  
a n a ly s is  as “ a c o h e re n t  w a y  o f  o rg a n is in g  o r  re a d in g  s o m e  in te r v ie w  m a te r ia l in  
re la t io n  to  s p e c if ic  re s e a rc h  q u e s t io n s ”  (p .5 7  ). T h e r e  a re  a n u m b e r  o f  m o d e ls  o f  
th e m a t ic  a n a ly s is  w ith  m u c h  th e  s a m e  a p p ro a c h . T h e  m o d e l w h ic h  is p u t fo rw a rd  
h e re  is  th e  in te rp re t iv e  m o d e l d is c u s s e d  b y  T e s c h  (1 9 9 0 ). S h e  su g g e sts  th a t th e  
d ata  is , f ir s t ly , d iv id e d  in to  se g m e n ts . S e g m e n ts  c a n  b e  se n te n c e s , p a ra g ra p h s  
w h a te v e r, b u t th e  u n d e r p in n in g  d e c is io n  as to  w h a t c o n s t itu te s  a  s e g m e n t is  
d e p e n d e n t  o n  c o m p r e h e n s io n  o f  th e  se g m e n t i f  it s ta n d s  a lo n e  w ith o u t  s u p p o r t in g  
text. L in c o ln  a n d  G u b a  (1 9 8 5 )  d e s c r ib e  the s e g m e n t in  te rm s  o f  a  u n it  w h ic h  c a n  
sta n d  b y  i t s e l f  a n d  s h o u ld  b e  h e u r is t ic . O n c e  th e  d a ta  h a v e  b e e n  s e g m e n te d  a n d  
a s s ig n e d  a u n iq u e  id e n t if ic a t io n  tag , th e  n e x t p h a s e  is  to  a tta ch  c a te g o r ie s  w h ic h  
c a n  b e  d e s c r ib e d  as a n  o r g a n is in g  sy s te m  w h e re  c o m m o n  e le m e n ts  a re  id e n t if ie d  
a n d  re la te d  to  c o n c e p ts  o r  th e m e s . L in c o ln  a n d  G u b a  (1 9 8 5 )  d e s c r ib e  th e  p ro c e s s  
o f  c a te g o r is a t io n  as b e in g  a c c o m p lis h e d  b y  e n s u r in g  th e  c a te g o r ie s  are  in te r n a lly  
h o m o g e n e o u s  a n d  e x te r n a lly  h e te ro g e n e o u s . T e s c h  (1 9 9 0 )  d e s c r ib e s  h o w  a n a ly s is  
c a n  b e  fo r  e ith e r  th e o ry  b u i ld in g  o r  fo r  d e s c r ip t io n . T h e  p u rp o s e  o f  th is  a n a ly s is  is  
fo r  d e s c r ip t io n  w h ic h  in v o lv e s  lo o k in g  fo r  c o m m o n a l it ie s  a c ro s s  ca s e s  o r  fo r  
co n s t itu e n ts  o f  p h e n o m e n a . T h e r e  a re  tw o  b a s ic  a v e n u e s  fo r  e s t a b lis h in g  a n  
o rg a n is in g  s y s te m , e ith e r  f r o m  p r io r  m a te r ia l i.e . th e  f r a m e w o rk  a n d  q u e s t io n s  o r  
fro m  th e  d ata  th e m s e lv e s . C o n c e p t s  w e re  d e v e lo p e d  f r o m  th e  d ata  th e m s e lv e s .  
C o n c e p t  d e v e lo p m e n t  in c lu d e d  the n a iv e  re a d in g  o f  th e  tra n s c r ip ts , id e n t ify in g  
fe a tu re s  a n d  p atte rn s  a n d  la b e l l in g  th e m  as c a te g o r ie s . T w e n ty - n in e  c a te g o r ie s  
w e re  e v e n tu a lly  d e v e lo p e d . D u r in g  c o d in g  o f  c a te g o r ie s , a ll  d a ta  w e re  in c lu d e d  
u n le ss  v e ry  o b v io u s ly  ir re le v a n t . A n  e x a m p le  o f  a n  o b v io u s ly  ir re le v a n t  d is c u s s io n  
ca n  b e  fo u n d  a m o n g  th e  s e c o n d  stu d e n t in te r v ie w  w h e n  th e re  w a s  a  d e to u r  in  the  
c o n v e rs a t io n  to th e  c o s t  o f  s ta y in g  in  n u rs in g  h o m e s  a n d  h o w  co s ts  re f le c te d  
w h e th e r  v is ito rs  w e re  in v ite d  to  p a rta k e  o f  tea  w h e n  th e y  c a m e  to  th e  n u rs in g  
h o m e . H o w e v e r  w h e n  c o d in g  a d v a n c e d  s o m e  d ata  w e re  re - c a te g o r is e d  a n d  s o m e  
w e re  d is c a rd e d . B o th  W o o lc o t t  (1 9 9 4 )  a n d  L in c o ln  a n d  G u b a  (1 9 8 5 )  su g g e s t that 
e r r in g  o n  the s id e  o f  o v e r  in c lu s io n  is  w is e r  th a n  re je c t in g  w h a t m a y  a p p e a r  at f irs t  
re a d in g  ir re le v a n t  ra th e r  th an  try in g  to tra ce  b a c k  m a te r ia l w h ic h  b e c o m e s  m o re
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re le v a n t  as th e  re s e a rc h  p ro c e e d s . T h e  tw e n ty -n in e  c a te g o r ie s  w e re  e v a lu a te d  fo r  
s im ila r it ie s  a n d  d if fe r e n c e s  a n d  c a te g o r ie s  w h ic h  w e re  s im ila r  w e re  c o l la p s e d  in to  
th e m e s . W h e re  th e re  w e re  n o  s im ila r it ie s ,  c a te g o r ie s  w e re  r e - la b e lle d  th e m e s . A  
n u m b e r  o f  c a te g o r ie s  w e re  to o  s im ila r  to  s ta n d  o n  th e ir  o w n . C a te g o r ie s  w h ic h  
b e c a m e  a th e m e  w e re  is su e s  s u c h  as the in f lu e n c e  o f  m e d ia  o n  a tt itu d e s , th e  
in f lu e n c e  o f  re la t iv e s , o r  s o c ie ty , w e re  s u b s u m e d  u n d e r  th e  th e m e  o f  s e c o n d a r y  
s o c ia lis a t io n . O n c e  th e  th e m e s  w e re  id e n t if ie d , th e  d a ta  w e re  th e n  d e -  
c o n te x tu a lis e d  a n d  re -c o n te x tu a lis e d  u n d e r  th e  h e a d in g s  o f  th e  th e m e s . (S e e  ta b le
4.1 fo r  f in a l lis t  o f  th e m e s )
_____________________________ Themes_____________________________
1. S o c ia l is a t io n  in f lu e n c e s  o n  stu d e n t n u rs e s ’ a tt itu d e s
2. S k i l l s  a n d  k n o w le d g e  re q u ire d  fo r  c a re  o f  th e  e ld e r ly
3. O r g a n is a t io n  o f  n u rs in g  c a re
4. L o o k in g  a fte r  o ld e r  a d u lts
5. L a b e l l in g  o ld e r  a d u lts
6. T h e  le a rn in g  o p p o rtu n it ie s  a n d  E x p e c t a t io n s  o f  s tu d e n t n u rse s  to w a rd s  c a re  o f  
th e  E ld e r ly
7. In te rp e rso n a l s k i l l s  in c lu d in g  c o m m u n ic a t io n  s k il ls
8. S t a f f  in f lu e n c e s  o n  s tu d e n ts ’ a tt itu d e s  to  o ld e r  a d u lts .
9. C a t e g o r is in g  n u rs e s  w h o  w o r k  in  c a re  o f  th e  e ld e r ly
10. L e c t u r e r s ’ In f lu e n c e s  o n  stu d e n t n u rs e s ’ a tt itu d e s  to  o ld e r  a d u lts
Table 4.1 Themes developed from the focus group data.
T h e  d ata  w e re  a n a ly s e d  u s in g  th e  s c is s o rs  a n d  so rt  m e th o d  w h e re  d ata  w e re  cu t  
in to  se g m e n ts  o n c e  c a te g o r ie s  a n d  th e m e s  w e re  a ss ig n e d . T h e  s e g m e n ts  w e re  then  
g lu e d  o n  to  d if fe r e n t  c o lo u r e d  c a rd s , the d if fe r e n t  c o lo u rs  re p re s e n t in g  the fo c u s  
g ro u p s . T h e  a re  a  n u m b e r  o f  c o m p u te r  p ro g ra m m e s  n o w  a v a ila b le  w h ic h  h a v e  
c o d in g  a n d  re t r ie v in g  fa c i l it ie s .  T h e r e  is  n o  d o u b t  th at th e y  are  e f f ic ie n t  at 
h a n d lin g  la rg e  a m o u n ts  o f  d a ta  w h ile  im p r o v in g  r ig o u r  b y  p r o d u c in g  c o u n ts  o f
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p h e n o m e n a  a n d  s e a r c h in g  fo r  d e v ia n t  c a s e s  ( S i lv e r m a n , 2 0 0 0 ). H o w e v e r ,  th e re  are  
a  n u m b e r  o f  c o n c e rn s  a b o u t c o m p u te r is e d  q u a lit a t iv e  a n a ly s is  d is c u s s e d  b y  
H o l lo w a y  a n d  W h e e le r  (1 9 9 6 )  w h ic h  in c lu d e  th e  te m p ta t io n  to  o v e r  c o l le c t  d ata , 
la c k  o f  s c ru t in y  o f  th e  d a ta  a n d  th e  d is t a n c in g  o f  th e  re s e a rc h e r  f r o m  th e  data .
T h e y  a ls o  id e n t ify  th e  d i f f i c u l t y  in  le a rn in g  h o w  to  use  q u a lita t iv e  a n a ly s is  
p a c k a g e s  fr o m  m a n u a ls . T h e r e fo r e ,  the a d v ic e  p u t  fo rw a r d  b y  B e r g  (1 9 9 8 )  w a s  
h e e d e d  w h e n  h e  sta te d  th a t i f  th e  le n g th  o f  t im e  ta k e n  to  le a rn  a  c o m p u te r  
p ro g ra m m e  o u tw e ig h s  th e  a d v a n ta g e s  o f  c o m p u te r is e d  q u a lita t iv e  a n a ly s is  th e n  th e  
p ro c e s s  d e fe a ts  th e  p u rp o s e . U s in g  th e  m o r e  m e c h a n ic a l s c is s o r  a n d  so rt  m e th o d  
e n c o u ra g e s  a  f a m il ia r it y  w ith  th e  data. A n  a d d e d  b o n u s  o f  m a n u a l a n a ly s is  is  p u t  
fo rw a r d  b y  R e e d  a n d  P a y to n  (1 9 9 7 )  w h o  t r ie d  to  u se  c o m p u te r  s o ftw a re  to  
a n a ly s e  q u a lita t iv e  d ata . T h e y  fo u n d  th a t th e  d a ta  w e re  m u c h  r ic h e r  th a n  w a s  
a p p a re n t  f r o m  th e  lis ts  p ro d u c e d  b y  th e  p ro g ra m m e .
K it z in g e r  (1 9 9 6 )  d e s c r ib e s  the a n a ly s is  o f  fo c u s  g ro u p  d a ta  as b e in g  th e  s a m e  as  
a n y  o th e r  q u a lita t iv e  d a ta  w h e re  th e  re s e a rc h e r  id e n t if ie s  th e m e s  a n d  re la te s  th e m  
to  th e  v a r ia b le s  w ith in  th e  sa m e  p o p u la t io n . S h e  d o e s  q u a lif y  th is  a d v ic e  b y  s ta tin g  
that th e re  s h o u ld  be s o m e  il lu s t ra t io n  o f  th e  ta lk  b e tw e e n  p a rt ic ip a n ts  ra th e r th an  
p re s e n tin g  is o la te d  q u o ta t io n s  ta k e n  o u t o f  c o n te x t.
H o w e v e r ,  fo c u s  g ro u p  d a ta  d if f e r  fro m  o th e r  d a ta  c o l le c t io n  m e th o d s  u s in g  a  
q u a lit a t iv e  a p p ro a c h  in  th at g ro u p  d y n a m ic s  m u s t  b e  ta k e n  in to  c o n s id e ra t io n  in  
the a n a ly s is . C a r e y  (1 9 9 4 )  su g g e sts  th at it  is  in a p p ro p r ia te  to  l i f t  fo c u s  g ro u p  d ata  
o u t o f  co n te x t  a n d  C a r e y  a n d  S m ith  (1 9 9 4 )  in  a fu rth e r  a r t ic le  e x p la in  th a t th e  
g ro u p  c o n te x t  m u st b e  in c o rp o ra te d  w ith in  th e  a n a ly s is  a n d  th is  in c lu d e s  the  
r e la t io n s h ip  o f  th e  in d iv id u a l  to  the g ro u p . C a r e y  (1 9 9 4 )  e m p h a s is e s  the  
im p o r ta n c e  o f  re p o rt in g  o th e r  g ro u p  c h a ra c te r is t ic s  o th e r  th a n  d e m o g ra p h ic s  a n d  
that w o u ld  in c lu d e  p a r t ic ip a t io n  in  the c o n v e r s a t io n . O t h e r  g ro u p  d y n a m ic s  fo r  
e x a m p le , h e a te d  d is c u s s io n  s h o u ld  a ls o  b e  in c o rp o ra te d .
In th e  e v e n t, d u r in g  th e m a t ic  a n a ly s is , th e  o rd e r  o f  d is c u s s io n  w a s  o fte n  
m a in t a in e d  in  that c o d in g  w o u ld  o c c u r  u n if o r m ly  o v e r  s e q u e n tia l c o n v e r s a t io n a l
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se g m e n ts . A s  a ll  d a ta  w e re  u n iq u e ly  ta g g e d , i f  th e re  w a s d o u b t a b o u t  th e  
c o n te x tu a l re le v a n c e , th e n  th e  d ata  w e re  e a s ily  re -c o n te x tu a lis e d  b a c k  to  th e  
o r ig in a l t ra n s c r ip t io n .
4.4 Rigour and the Decision Trail or Validity and Reliability
T h e  is s u e  o f  v a l id it y  a n d  r e l ia b i l i t y  in  q u a lit a t iv e  re s e a rc h  is  c o n t ra d ic to ry  a n d  
tro u b le s o m e  fo r  n o v ic e  re s e a rch e rs . T h e r e  is  a  la c k  o f  a g re e m e n t c o n c e r n in g  the  
a p p ro p r ia te n e s s  o f  th o se  c o n c e p ts  w ith in  q u a lit a t iv e  re se a rch . T h is  is  c o n f ir m e d  b y  
B e c k  (1 9 9 3 )  w h o  states that th e re  is la c k  o f  c o n s e n s u s  a m o n g  th e  
p h e n o m e n o lo g is ts  th e m s e lv e s  as to  th e  r e le v a n c e  o f  r e l ia b i l i t y  a n d  v a l id it y  in  
p h e n o m e n o lo g ic a l re s e a rch . T h e r e  s e e m s  to  b e  fo u r  s ta n c e s  in  re la t io n  to  th is  
is su e . T h e  f ir s t  s ta n c e  is  to  u se  th e  te rm s  a n d  c h e c k  fo r  th e ir  in c lu s io n  in  th e  
a n a ly s is  as s u g g e s te d  b y  B r in k  (1 9 9 1 ). S h e  ta k e s  th e  q u a n t ita t iv e  th e o r ie s  o f  
r e l ia b i l i t y  a n d  v a l id it y  a n d  d is c u s s e s  h o w  th e y  c a n  b e  tra n s la te d  a n d  in c o rp o ra te d  
in to  q u a lit a t iv e  re s e a rc h . H e r  ra t io n a le  f o r  ta k in g  th is  a p p r o a c h  is , f ir s t ly ,  to  m a k e  
q u a lita t iv e  p a p e rs  m o r e  a c c e p ta b le  f o r  a tt ra c t in g  fu n d in g  a n d , s e c o n d ly ,  to  try  a n d  
e s ta b lis h  c o m m o n  te rm s  as o p p o s e d  to  th e  p r o lif e r a t io n  o f  te rm s  n o w  b e in g  
d is c u s s e d  w it h in  q u a lit a t iv e  re se a rch . H e r  d is c u s s io n  o f  v a l id it y  a n d  r e l ia b i l i t y  a re  
g ro u n d e d  in  tw o  k e y  n o t io n s , that o f  e r ro r  in  r e l ia b i l i t y  a n d  v a l id it y ,  a n d  th a t o f  
m e a s u re m e n t.
T h e  s e c o n d  s ta n c e  s e e m s  to  b e  to  use q u a lit a t iv e  te n n s  b u t to  l in k  th e m  b a c k  to  
is s u e s  o f  r e l ia b i l i t y  a n d  v a l id ity .  B a i le y  ( 1 9 9 6 )  d e s c r ib e s  th is  as ta k in g  a  
p o s it iv is t ic  a p p ro a c h  a n d  th is  is  h o w  B e c k  (1 9 9 3 )  in c o rp o ra te s  th e  c o n c e p ts  in to  
h e r  p ap e r.
T h e  th ird  s ta n ce  s e e m s  to  b e  th at r e l ia b i l i t y  is  n o t a p p ro p r ia te  h o w e v e r  v a l id it y  is  
se e n  as a p p ro p r ia te . B a n is te r  et a l (1 9 9 4 )  e x p a n d  o n  th is  n o t io n  b y  s ta tin g  that 
th e re  is  no  p la c e  fo r  c o n s is te n t  a c c o u n ts  in  q u a lita t iv e  a n a ly s is  a lth o u g h  th e y  d o  
su g g e st th at r e p lic a t io n  m a y  a ris e  f r o m  re - in te rp re t in g  the d a ta  f r o m  d if fe r e n t  
s ta n d p o in ts  o r  e x p lo r in g  th e  data  w ith in  d if fe r e n t  co n te x ts . K r e f t in g  (1 9 9 0  ) 
a g re e s  that th e  n o t io n  o f  r e l ia b il ity  b e c o m e s  ir re le v a n t  w h e n  o n e  o f  the
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a s s u m p t io n s  o f  q u a lit a t iv e  re s e a rc h  is  th a t th e re  a re  m u lt ip le  re a lit ie s . V a l id i t y  is  
se e n  as b e in g  re le v a n t  th ro u g h  th e  a b i l i t y  o f  th e  re s e a rc h e r  to  u n d e rs ta n d  a n d  
re p re s e n t p e o p le ’ s m e a n in g s . ( B a n is t e r  et a l, 1994)
T h e  fo u rth  s ta n c e  is  th e  s e e m in g  in a p p ro p r ia te n e s s  o f  b o th  r e l ia b i l i t y  a n d  v a l id it y ,  
w h ic h  a re  re p la c e d  w ith  the c o n c e p ts  o f  r ig o u r  a n d  th e  d e c is io n  tra il. T h e  fo u rth  
s ta n ce  w a s  ta k e n  fo r  th is  p h a s e  o f  th e  re s e a rc h  as v a lu a b le  e x p e r ie n c e  w a s  g a in e d  
in  th e  use  o f  a n  a lte rn a t iv e  fr a m e w o rk  in s te a d  o f  th e  m o r e  p o s it iv is t ic  a p p ro a c h e s  
fo r  v a l id it y  a n d  r e l ia b il it y .  H o w e v e r ,  it  w o u ld  a p p e a r  th at th e  q u a lita t iv e  
re s e a rch e rs  a re  s t il l  u s in g  r e l ia b i l i t y  a n d  v a l id it y  in  the g u is e  o f  r ig o u r  a n d  th e  
d e c is io n  tra il to  im p le m e n t  q u a lita t iv e  m e a s u re s  o f  th o s e  p a r t ic u la r  c o n c e p ts .
L e in in g e r  (1 9 9 2 )  has d is c u s s e d  th e  im p o r ta n c e  o f  n o t u s in g  q u a n t ita t iv e  c r it e r ia  to  
e v a lu a te  q u a lit a t iv e  re s e a rc h  as th is  w i l l  w e a k e n  th e  re s e a rc h . S a n d e lo w s k i (1 9 9 3 )  
o n  th e  o th e r  h a n d  w a rn s  that c a re  m u s t  b e  ta k e n  in  k e e p in g  th e  te rm  r ig o u r  as  
f le x ib le  as p o s s ib le  so  th at th e  s p ir it  o f  q u a lit a t iv e  a p p r o a c h  m a y  b e  m a in ta in e d ,  
that o f  “ the a rt fu ln e s s , v e rs a t il ity  a n d  s e n s it iv it y  to  m e a n in g  a n d  c o n te x t  th at m a rk  
q u a lita t iv e  w o rk s  o f  d is t in c t io n ”  (p. 1 ) T h e r e  se e m s  to  b e  a  c o n f l ic t  b e tw e e n  the  
n e e d  fo r  ru le s  to  im p le m e n t  r ig o u r  in  th e  a n a ly s is  o f  d a ta  a n d  th e  n e e d  to  m a in ta in  
a e s th e t ic is m  w h ic h  u n d e rp in s  q u a lit a t iv e  re se a rch .
R ig o u r  h a s  b e e n  c o n c e p tu a l is e d  b y  H o l lo w a y  a n d  W h e e le r  (1 9 9 6 )  as r e q u ir in g  tw o  
e le m e n ts , that o f  tru s tw o rth in e s s  a n d  th a t o f  th e  d e c is io n  tra il. L in c o ln  a n d  G u b a  
(1 9 8 5 )  su g g e st h o w  tru s tw o rth in e s s  in  a  re s e a rc h  p ro je c t  ca n  b e  e v a lu a te d  th e re b y  
e n h a n c in g  r ig o u r . T h e y  su g g e st th at q u a lita t iv e  re s e a rc h  is  m e a s u re d  fo r  
c r e d ib i l i t y ,  t r a n s fe ra b ility , d e p e n d a b il it y  a n d  c o n f ir m a b il i t y .  T h e y  g o  o n  to  
in d ic a te  h o w  th o se  fo u r  c o n c e p ts  ca n  b e  m e a s u re d .
C r e d ib i l i t y  s h o u ld  in c lu d e  d e s c r ib in g  a n d  id e n t ify in g  in  d e ta il b o th  th e  p a r t ic ip a n ts  
in  th e  re s e a rc h  a n d  th e  re se a rch e r. T h e  p a r t ic ip a n ts  in  th e  re s e a rc h  a re  d e s c r ib e d  
o n  p a g e  75 . T h e  re s e a rc h e r  has b e e n  a n u rs e  te a c h e r  fo r  15 y e a rs  a n d  has h a d  
d ire c t  l in k s  w ith  c a re  o f  o ld e r  a d u lt  a re a s  fo r  12 y e a rs  w h e re  an  in te re st in  a tt itu d e s
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a n d  b e lie fs  to w a rd s  o ld e r  a d u lts  has b e e n  a w a k e n e d . T h e r e  has a ls o  b e e n  a  r is in g  
a w a re n e s s  o f  the in ju s t ic e s  to w a rd s  o ld e r  p e o p le  b e c a u s e  th e y  a re  o ld . F r o m  th o se  
e x p e r ie n c e s , th e  re s e a rc h e r  is  w e ll  a w a re  o f  h e r  o w n  b ia s e s  a n d  h e r  o w n  
s h o rtc o m in g s , w h ic h  h e lp s  in  th e  m in im is a t io n  o f  th e m . C r e d ib i l i t y  is  m e a s u re d  
b y  p ro lo n g e d  e n g a g e m e n t  w h ic h  m e a n s  b e c o m in g  o r ie n te d  to  th e  s itu a t io n . T h is  
has b e e n  in te rp re te d  f o r  th is  re s e a rc h , b y  th e  p r o lo n g e d  e n g a g e m e n t  w it h in  th e  
f ie ld  o f  th e  c a re  o f  o ld e r  a d u lts  as a c l in ic a l  te a c h e r  a n d  th e  p r o lo n g e d  c o n ta c t  w ith  
stu d e n ts  ta lk in g  to th e m  a b o u t  th e ir  e x p e r ie n c e s  w o r k in g  w ith  o ld e r  p e o p le ,  a ls o  
s p e a k in g  to  s t a f f  w o r k in g  in  th e  area. T h is  w o u ld  in c lu d e  s h a r in g  id e a s  a n d  
e x p e r ie n c e s  w ith  o th e r  le c tu r in g  s ta ff. T h e  s e c o n d  m e a s u re  fo r  c r e d ib i l i t y  is  
p e rs is te n t o b s e rv a t io n  a n d  th is  a g a in  w a s  a c h ie v e d  b y  w o r k in g  in  th e  area . T h e  
th ir d  m e a s u re  is  t r ia n g u la t io n .
T r ia n g u la t io n  w a s a c h ie v e d  th ro u g h  u s in g  d if fe r e n t  s o u rc e s  to  c o l le c t  the fo c u s  
g ro u p  d a ta , b y  u s in g  d if fe r e n t  m e th o d s  i.e . q u a lit a t iv e  a n d  q u a n t ita t iv e . H o w e v e r ,  
it h a s  a lre a d y  b e e n  a rg u e d  th at m e th o d s  t r ia n g u la t io n  i t s e lf  is  f r o w n e d  u p o n  b y  
re s e a rc h e rs  s u c h  as L e in in g e r  (1 9 9 2 )  u n le s s  th e y  a re  u s e d  as se p a ra te  
p a r a d ig m a t ic  stu d ie s . T r ia n g u la t io n  has b e e n  u s e d  in  th is  re se a rch . T h e  n e x t  
m e th o d  fo r  e n h a n c in g  c r e d ib i l i t y  is p e e r d e b r ie f in g  w h ic h  w a s n o t u t i l is e d ,  
h o w e v e r  th e  th e m e s  id e n t if ie d  b y  th e  re s e a rc h e r  w e re  c h e c k e d  b y  tw o  c o lle a g u e s  
u n c o n n e c te d  w ith  th e  re s e a rch . T h e  c o lle a g u e s  w e re  a sk e d  to  re a d  the  
tra n s c r ip t io n s  a n d  to  a s s ig n  c a te g o r ie s  to  the s e g m e n ts  o f  data . T h e  a s s ig n m e n t  o f  
c a te g o r ie s  b y  the p e o p le  u n c o n n e c te d  w ith  th e  re s e a rc h  c o r re la te d  w e l l  w ith  the  
th e m a t ic  a n a ly s is  c o n d u c t e d  b y  th e  re s e a rch e r. R e fe r e n t ia l a d e q u a c y  w a s  g a in e d  
th ro u g h  v id e o  tap e  r e c o rd in g s  as th e y  c a n  b e  u s e d  to  c o m p a r e  th e  a n a ly s e s  w ith  the  
p o rtra y a l o n  v id e o . M e m b e r  c h e c k s  as a m e th o d  o f  e n h a n c in g  c r e d ib i l i t y  w a s  
re je c te d  f o r  tw o  m a in  re a s o n s , th e  f irs t  b e in g , th e  in fo rm a t io n  w a s re a d ily  
a v a ila b le  o n  v id e o  ta p e  th e re fo re  w a s c r e d ib le .  It w o u ld  s e e m  to  b e  c o m m o n  
p ra c t ic e  that o n c e  th e  d ata  w e re  t ra n s c r ib e d  th e y  c o u ld  be ta k e n  b a c k  to  the  
p a rtic ip a n t/ s  fo r  c la r if ic a t io n  a n d  e x p a n s io n  o f  th e  d ata  as o p p o s e d  to  c h e c k in g  the  
a c c u r a c y  o f  th e  d ata  ( H o f fa r t ,  1991). T h is  w o u ld  a p p e a r  th e n  that it  is  a c c e p ta b le  
to  c h a n g e  the c o n te n t in  lig h t  o f  th e  p a rt ic ip a n ts  c h a n g in g  th e ir  m in d s  a fte r  s e e in g
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the data . S a n d e lo w s k i (1 9 9 3 )  in d e e d  e x p la in s  th a t m e m b e r  c h e c k s  c a n  b e  a  th re a t  
to  v a l id it y  as th e y  m a y  n o t b e  in  the b e st p o s it io n  to  c h e c k  th e  a c c u r a c y  o f  th e  d ata  
as th e y  m a y  w e ll h a v e  fo rg o tte n  g iv in g  s o m e  o f  th e  in fo rm a t io n .
T r a n s fe r a b i l it y  h a s  b e e n  p u t fo rw a rd  b y  L in c o ln  a n d  G u b a  (1 9 8 5 )  as b e in g  
e n h a n c e d  b y  p r o v id in g  t h ic k  d e s c r ip t io n , h o w e v e r  th e y  d o  id e n t ify  th at t h ic k  
d e s c r ip t io n  is  n o t r e a d ily  d e f in e d . T h e y  e x p la in  th a t the p u rp o s e  o f  p r o v id in g  t h ic k  
d e s c r ip t io n  is  to  a l lo w  th e  re a d e r  to  d e c id e  w h e th e r  it is  t r a n s fe ra b le  to  th e ir  area. 
T h i c k  d e s c r ip t io n  w a s  u se d  in  th is  re s e a rc h  to  fo r  th is  re a so n . J a s p e r  (1 9 9 4 )  uses  
the w o rd  g e n e r a l is a b il it y  a n d  states th at a  s tra te g y  fo r  e n s u r in g  th is  c o n c e p t  is  to  
ta k e  th e  th e m e s  b a c k  to  m o r e  q u a n t ita t iv e  m e a s u re s  to  e v a lu a te  fo r  c o - e x is t in g  
th e m e s  a n d  c a te g o r ie s . H o w e v e r ,  the  ra t io n a le  fo r  u s in g  q u a lit a t iv e  re s e a rc h  m a y  
b e  that th e re  is  a q u e s t io n  re g a rd in g  c u r r e n t  m e a s u re s , th e re fo re  it  w o u ld  b e  
u n re a s o n a b le  to  u se  o th e r  q u a n t ita t iv e  m e a s u re s  as a  stra te g y  fo r  e v a lu a t in g  
g e n e ra lis a b il ity . T h i s  re s e a rc h  m a k e s  n o  c la im s  re g a rd in g  th e  is s u e  o f  
g e n e r a lis a b il ity  as o n ly  s ix  fo c u s  g ro u p  in te r v ie w s  w e re  c o m p le te d . H o w e v e r  
c o m p a r is o n s  b e tw e e n  th e  tw o  p h a se s  o f  th e  re s e a rc h  m a y  w e l l  c o n f ir m  
g e n ra lis a b il ity .
D e p e n d a b il ity ,  a c c o r d in g  to  L in c o ln  a n d  G u b a  (1 9 8 5 )  c a n  b e  e n s u re d  in  the  
fo l lo w in g  fo u r  w a y s . F ir s t ly ,  i f  th e  s tu d y  is  d e m o n s tra b ly  c r e d ib le  th e n  it s h o u ld  b e  
d e p e n d a b le . S e c o n d ly ,  th e  use o f  t r ia n g u la t io n  w i l l  e s ta b lis h  v a l id it y  w h ile  th ir d ly ,  
th e  use o f  in q u iry  te a m s  w ith in  the re s e a rc h  c o n d u c t in g  th e ir  in q u ir ie s  
in d e p e n d e n t ly  w i l l  a ls o  e s ta b lis h  d e p e n d a b ilit y .  F in a l ly ,  f is c a l a u d it  as d e s c r ib e d  
b y  L in c o ln  a n d  G u b a  (1 9 8 5 )  is w h e re  a n  a u d it o r  e x a m in e s  th e  p ro c e s s  o f  the  
in q u iry . T h is  p ro c e s s  w o u ld  a ls o  s a t is fy  th e  f in a l c o m p o n e n t  o f  th e  m o d e l,  that o f  
c o n f ir m a b il it y .  D e p e n d a b il i t y  is  so u g h t th ro u g h  c r e d ib i l i t y  a n d  t r ia n g u la t io n  as 
th e re  w e re  n o  in q u ir y  te a m s  w ith in  th e  re s e a rc h .
T h e  a u d it  tra il is  c o n f ir m e d  th ro u g h  th e  e x a m in a t io n  o f  ra w  d a ta , d ata  re d u c t io n  
a n d  a n a ly s is  n o te s , d a ta  re c o n s tru c t io n  a n d  s y n th e s is  p ro d u c ts , p ro c e s s  n o te s , 
in c lu d in g  m e th o d o lo g ic a l n o tes, m a te r ia ls  re la t in g  to  in te n tio n s  a n d  d is p o s it io n s
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a n d  f in a l ly  in s tru m e n t  d e v e lo p m e n t  fo r m s  ( L in c o ln  a n d  G u b a ,  1985).
A l l  o f  th e  a b o v e  a re  a v a i la b le  fo r  e x a m in a t io n  u n t il th e  re s e a rc h  is  c o m p le te d .
4.5 Results of the thematic analysis
T h e m e s  w e re  id e n t if ie d  u s in g  th e  m o d e l o f  in te rp re t iv e  a n a ly s is  p u t fo rw a rd  b y  
T e s c h  (1 9 9 0 ). T e n  th e m e s  h a v e  b e e n  e x tra p o la te d  fro m  th e  a n a ly s is . T h e  p ro c e s s  
o f  a n a ly s is  in c lu d e s  c o n s id e ra t io n  o f  th e  d e c is io n  tra il. E a c h  th e m e  w i l l  b e  
p re s e n te d  u s in g  th e  c o m m o n a l it ie s  a n d  th e  id io s y n c r a s ie s  f r o m  e a c h  o f  th e  fo c u s  
g ro u p  in te rv ie w s .
4.5.1 Socialisation Influences on student nurses’ attitudes
T w o  m a in  s tra n d s  w e re  id e n t if ie d  u n d e r  th is  th e m e , th o se  b e in g  th e  in f lu e n c e  
th ro u g h  th e  m e d ia  a n d  th e  m a n n e r  in  w h ic h  p e o p le  w e re  ra is e d , th at is  the  
in f lu e n c e  o f  p r im a r y  a n d  s e c o n d a ry  s o c ia lis a t io n . T a k in g  th e  m e d ia  in f lu e n c e  
f irs t , th is  w a s  id e n t if ie d  as a n  is su e  b y  th re e  o u t o f  th e  s ix  g ro u p s , th at o f  the  
s e c o n d  set o f  s tu d e n ts  OS'), th e  le c tu re rs  (L) a n d  th e  f ir s t  g ro u p  f r o m  th e  c a re  o f  
o ld e r  a d u lts  se tt in g  (A). T h e  s e c o n d  s tu d e n t in te r v ie w  d e v e lo p e d  in to  a  d is c u s s io n  
in to  w h o  h a d  the m o s t  s p e n d in g  p o w e r.
S 7 L ook at (he w a y  (he m ed ia  p re se n ts  (hem. I f  y o u  look  a t so m eb o d y  bu yin g  (he 
n ew est car, it 's a lw a y s  a  b ig  b londe. L eg g y  dam e. I t's  n ever  a n yb o d y  that h as g o t  
the sp en d in g  m on ey n ow adays. I f  y o u  lo o k  a t the m agazines, it ’v m o stly  y o u n g  
folk.
S 2 That so rt o f  m agazin e  is g e a r e d  to w a rd s  yo u n g  folk. There is a  lot o f  
m agazin es g e a r e d  fo r  the o v e r  50's
S 7 What I'm  sa y in g  is m ost advertisem en ts, fa ir  enough is g e a r e d  fo r  th a t age  
group, but y o u  lo o k  a t the fo lk  a d vertis in g , w ho a re  th ey using, a  yo u th fu l p e rso n  
S 8 B ecau se  th a t is the p e rso n  that has g o t the m on ey to  b u y  that.
S 7 N o it's  not, it's  the o ld  tha t has g o t the m on ey to  buy that. S
S 7 w a s  t ry in g  to  sa y  that a d v e rts  w e re  n o t p o r tra y in g  o ld e r  a d u lts , b u t u s in g  y o u th  
to  s e ll ite m s . T h is  c o in c id e s  w ith  B y t h e w a y ’ s (1 9 9 5 )  c o m m e n ts  a b o u t th e
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in v is ib i l i t y  o f  o ld e r  a d u lts  in  th e  m e d ia .
T h e  le c tu re rs  a ls o  p ic k e d  u p  o n  th e  e m p h a s is  o n  y o u th  in  th e  te le v is io n ,
L  3 I f  it's  b eg in n in g  to  sa g , y o u  g e t  it tu ck ed  a n d  p u ffe d  u p ...every th in g  is g e a r e d  
to w a rd s  h y in g  to  n eg a te  som e o f  the th in gs th a t a re  seen  a s  n eg a tive  a n d  n o t g o o d  
as y o u  g e l o lder.
A n o t h e r  le c tu re r  w e n t o n  to  e x p la in  h o w  a lo t  o f  th e  m e d ia  c o v e ra g e  is  n e g a t iv e
L  6 The am ou n t th ey  a re  co s tin g  o r  h ow  o ld  (hey are, fu n d in g  has broken  dow n, 
a n d  th ey  sh ow  y o u  p e o p le  a t the o th er e n d  o f  the spectru m  w ho a re  not cop in g , not 
d o in g  w e ll  a n d  b eco m in g  h igh ly  depen den t. There is n o t (he p o s it iv e  side, a p a r t  
fro m  jo k e s  a b o u t S a g a  h o lid a ys a n d  th in gs like (hat, so  a  lo t o f  im ages o f  
V ictor...........
L  4  M ost o f  them  p o r tr a y  the e ld e r ly  w ith  A lzh e im er's  o r  so m eth in g  like that.
L a te r  in  th is  d is c u s s io n  o n e  o f  th e  le c tu re rs  d e fe n d e d  p e o p le  w h o  c o m e  in to  
n u rs in g  w ith  n e g a tiv e  a tt itu d e s  a n d  th e  e x a m p le  he  u se d  to  d e m o n s tra te  h o w  
p e o p le  g ro w  u p  fa c e d  w ith  a  s o c ie ty  w h ic h  g iv e s  th e m  n e g a t iv e  v ib e s
L  5  w o u ld  be the sign  f o r  tw o  e ld e r ly  p e o p le  c ro ssin g  the ro a d . .......a n d  y o u
h ave an o ld  m an a n d  w om an w ith  a  hunch back  a n d  a  s tick ...........
T h e  f ir s t  c a re  o f  o ld e r  a d u lts  in te r v ie w  e c h o e d  th e  im p o r ta n c e  o f  the m e d ia  in  
p o r tr a y in g  s te re o ty p e s  o f  o ld e r  a d u lts , th a t is  i f  th e y  a p p e a re d  at a ll  in  te le v is io n .
T h e  c o m m o n  fa c to rs  in  the in te rv ie w s  o f  th o se  th re e  g ro u p s  s e e m s  to be the  
in a p p ro p r ia te  p o rtra y a l o f  o ld e r  a d u lts  a s  f r a il  a n d  in f ir m , p e o p le  w h o  are  a  
b u rd e n  o n  s o c ie ty  u n le ss  th e y  a re  the b u tt  o f  a g e is t  jo k e s . T h e r e  se e m s  to  b e  an  
o v e r e m p h a s is  o n  y o u th  w ith in  th e  m e d ia  w h e re  b e c o m in g  o ld  is  se e n  as le ss  th an  
d e s ira b le  a n d  th is  is re f le c te d  in  so a p s  a n d  c o m e d ie s  w h e re  th e re  is n o t a n  o ld
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p e rs o n  in  s ig h t u n le s s  th e y  h a v e  A lz h e i m e r ’ s. T h o s e  d e s c r ip t io n s  p u t fo rw a r d  b y  
the g ro u p s  c o n f ir m  th e  s te re o ty p e s  id e n t if ie d  b y  F re n c h , (1 9 9 0 ); B y t h e w a y  (1 9 9 5 );  
F ie ld m a n  (1 9 9 9 ).
S o c ie t y ’ s in f lu e n c e  w a s  id e n t if ie d  as im p o rta n t  a m o n g  th e  f ir s t  c a re  o f  o ld e r  
a d u lts  g ro u p  (A ), th e  f ir s t  s tu d e n t g ro u p  (P ), th e  s e c o n d  s tu d e n t g ro u p  (S), a n d  th e  
n u rse s  fro m  th e  a cu te  c a re  s e tt in g  (N). T h e  p a r t ic ip a n ts  f r o m  th e  f ir s t  c a re  o f  o ld e r  
a d u lts  g ro u p  e x p la in e d  h o w  w o r k in g  in  an  a re a  p r e d o m in a n t ly  f o r  o ld e r  a d u lts  w a s  
a  c o n v e rs a t io n  s to p p e r. W h e n  a s k e d  to  e la b o ra te  o n  th is  b y  th e  m o d e ra to r ,
A  4 A s in when y o u  're a  nurse, a n d  th ey  'll say, w h ere  do  y o u  nurse a n d  I ’ll  sa y  
h ere (in a  h o sp ita l ca rin g  f o r  o ld e r  adu lts) a n d  tha t seem s to  he the e n d  o f  the  
con versa tion .
A  2 / th ink y o u  can p u t it in a  b ro a d er  p e r sp e c tiv e  a n d  look  a t s o c ie ty ’s  a ttitu d es  
to  o ld e r  p e o p le  a s  very  n ega tive .
T h e  e x a m p le  w h ic h  w a s  u se d  to  d e m o n s tra te  th is  p o in t  w a s h o w  p e o p le  w e re  
w ritte n  o f f  as not b e in g  s u ita b le  to  w o rk  b e c a u s e  th e y  a re  o v e r  a  c e rta in  age.
T h e  p a rt ic ip a n ts  in  th e  f ir s t  stu d e n t in te r v ie w  a ls o  id e n t if ie d  s o c ie t y ’ s ro le  in  
p e rp e tu a t in g  n e g a tiv e  a tt itu d e s  a n d  th e y  lo o k e d  at it fro m  tw o  v ie w p o in t s ,  th at o f  
u p b r in g in g  a n d  th at o f  h o w  o ld e r  a d u lts  a re  treated .
P 3 p u t the b la m e  o n  th e  b re a k d o w n  in  fa m ily  v a lu e s
I f e e l  w e h ave to do  som eth in g  abou t fa m ily  va lu es to  edu ca te  our yo u th  to  h ave a 
little  resp ec t f o r  them.
B o th  P  3 a n d  P  8 w h o  c a m e  fro m  d if fe r e n t  c u ltu ra l b a c k g ro u n d s , A f r ic a n  a n d  
Ita lia n  re s p e c t iv e ly , sta ted  that, in  th e ir  c u ltu re  p e o p le  w e re  b ro u g h t u p  to  re s p e c t  
o ld e r  ad u lts . T h e ir  v ie w s  a b o u t o ld e r  p e o p le  a n d  th e  in f lu e n c e  o f  c u ltu re  is  
c o n tra ry  to  th e  d e f in it io n  o f  a g e is m  p u t fo rw a r d  b y  B u t le r  (1 9 7 5 )
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rf h e  o n e  e x a m p le  w h ic h  s e e m e d  to su m  u p  th e  a tt itu d e s  o f  s o c ie ty  c a m e  fro m  th is  
p a r t ic u la r  in te rv ie w
P  9 / w as g o in g  to  sa y , / th ink so c ie ty  p u ts  a  d iv id e  be tw een  the y o u n g  a n d  the 
e ld e r ly  a s well. L ikes o f  sh e lte re d  h ou sin g  a n d  things. A ll the e ld e r ly  c lu tte re d  
togeth er. I know  w h ere  I liv e  th ere  is q u ite  a  m ixture a n d  it's  not so  b a d  now, but 
when w e first m o v e d  (here it w as m o stly  e ld e r ly  p eo p le . When the k ids w ere  out 
p la y in g  the o ld  fo lk  w ere  out sa y in g  “oh don  V kick  y o u r  h a ll h ere  ” a n d  it ca u sed  
like y o u n g  a g a in st o ld . I think i f  th ey w ere  m ix ed  b e tte r  a ll the tim e y o u  w ou ldn  7 
g e t that as m uch
T h is  c o m m e n t  e c h o e s  th e  c o n c e p t  o f  g h e tto is a t io n  o f  o ld e r  a d u lts . F e n n e ll et al 
(1 9 8 8 )  d e s c r ib e  h o w  c u rre n t  s o c ia l  p o l ic ie s  e x a c e rb a te  a  la c k  o f  c o n ta c t  w ith  o ld e r  
p e o p le . T h e  id e a  th a t o ld e r  a d u lts  are  c lu t te re d  to g e th e r, a lm o s t  in v is ib le  f r o m  the  
rest o f  s o c ie ty , is a p o w e r fu l im a g e  a n d  it re d u c e s  the n e e d  fo r  y o u n g e r  a d u lts  to  
h a v e  c o n ta c t  w ith  th e m  a n d  in d e e d  to  b e  fr ie n d s  a n d  n e ig h b o u rs  w ith  th e m . T h is  is  
a ls o  c o n f ir m e d  b y  S n y d e r  a n d  M ie n e  (1 9 9 4 )  w h o  d e s c r ib e  o u r  s o c ie ty  as age  
se g re g a te d  th u s m in im is in g  c o n ta c t  b e tw e e n  y o u n g  a n d  o ld .
T h e  p a r t ic ip a n ts  in  th e  s e c o n d  stu d e n t in te r v ie w  to o k  a  m u c h  m o re  u p b e a t  
a p p ro a c h  to  s o c ie t y 's  in f lu e n c e  o n  a tt itu d e s. T h e y  fe lt  that a tt itu d e s  w'ere  
c h a n g in g . F ir s t ly ,  th e y  fe lt  that a tt itu d e s  w e re  an  in d iv id u a l c o n c e p t  a n d  th at it 
re la te d  b a c k  to  e x a m p le s  sh o w n  w h e n  th e y  w-’e re  y o u n g e r . T h e y  a ll a g re e d  w ith  th is  
c o m m e n t. H o w e v e r ,  o n e  p a r t ic ip a n t  q u a l i f ie d  th is  b y  sta tin g  that a tt itu d e s  can  
ch a n g e
S 6 / th ink it can ch an ge as well, from  w hen y o u  w ere you n ger to  now, w orking  
w ith  them  ju s t  changes.
L a te r  in  th e  in terview - o n e  o f  the stu d e n ts  re fe rre d  to  the ro le  o f  c o m p a n ie s ,  fo r  
e x a m p le  B  a n d  Q  w h e re  th ere  is a p o l ic y  to  e m p lo y  o ld e r  a d u lts . O n e  o f  the  
p a rt ic ip a n ts  a ls o  id e n t if ie d  h o w  o ld e r  a d u lts  w e re  g o in g  in to  s c h o o ls  to
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d e m o n s tra te  s k i l l s  w h ic h  are  n o t  so  p re v a le n t  to d a y . T h e  e x a m p le  th e y  g a v e  w a s  
k n itt in g . H o w 'e v e r  th e y  d id  c o m m e n t  o n  th e  m o re  n e g a tiv e  a sp e cts . O n e  o f  the  
p a r t ic ip a n ts  to ld  a  s to ry  o f  a n  in c id e n t  w h ic h  o c c u r r e d  in  o n e  o f  th e  w a rd s  w h e re  
h e  w a s a llo c a te d .
S  5 We h a d  one w om an  com in g  to  our w ard, sh e cam e in a n d  w e g o t h er s o r te d  out 
a n d  e v e n ’th in g  e lse . When sh e w a s there, su d d en ly  she g o t a ll  th ose  n ew  c lo th es  
a n d  every th in g  else, a n d  she w as a lw a y s  d re s se d  up sm a rtly  a n d  y e t  w hen sh e  
cam e in w ith  su sp e c te d  h ypo th erm ia  sh e  w asn  7 a n d  it se t a la rm  h ells  ringing. It 
tu rn ed  out h er d a u g h ter  h a le d  o ld  fo lk , h er mum w a s an o ld  p erso n , an o ld  b id d y  
who d id n '( d e se rv e  to  live.
T h e  o n ly  c o m m e n t  m a d e  b y  the a c u te  c a re  g ro u p  w a s  a b o u t th e  fci b u g  o f  a g e is m  on  
s tu d e n ts ’ b a c k s  w h e n  th e y  c o m e  in to  n u rs in g . T h e y  d id  n o t a c k n o w le d g e  a n y  
in f lu e n c e  fro m  n u rs e s , o n ly  that stu d e n ts  c o m e  in to  the p ro fe s s io n  w ith  s te re o ty p e s  
o f  a g e in g .
T h e r e  w a s a  c o m m o n  th e m e  then  fro m  a ll th e  g ro u p s  that s o c ie ty  h a d  a ro le  to  p la y  
in  in f lu e n c in g  s tu d e n t n u rs e s ’ a tt itu d e s , h o w e v e r  th is  m a y  b e  o f f  set b y  g o o d  ro le  
m o d e ls  d u r in g  se c o n d a ry ' s o c ia lis a t io n .
4.5.2 Skills and Knowledge required for looking after older adults
T h e  lite ra tu re  is c o n f l ic t in g  o n  w h e th e r  th e  c a re  o f  o ld e r  a d u lts  is  a s p e c ia l it y  a n d  
th is  a sp e ct w a s e x p lo r e d  w ith  e a ch  g ro u p  a fte r  in v e s t ig a t io n  w ith  the f irs t  stu d e n t  
g ro u p  as to  w h a t s h o u ld  b e  ta u g h t a b o u t c a re  o f  th e  o ld e r  a d u lt . T h e  m a in  s tra n d s  
th is  g ro u p  id e n t if ie d  w e re  f ir s t ly  m a k in g  e x p l ic i t  h o w  d is e a s e  a ffe c ts  o ld e r  a d u lts  
b e c a u se
P  6 We lo o k  a t d ise a se  but not in re la tio n  to  an yon e m  p a rticu la r.
O t h e r  stra n d s  th e y  fe lt  w e re  im p o rta n t  w e re  im p ro v e d  c o m m u n ic a t io n  s k i l ls  a n d  
ta k in g  in to  a c c o u n t  the c o n te x tu a l l iv e s  o f  o ld e r  a d u lts .
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T h e  s e c o n d  s tu d e n t g ro u p  w h e n  a s k e d  d ir e c t ly  i f  th e  c a re  o f  o ld e r  a d u lts  s h o u ld  be  
a s p e c ia lty  th e y  a ls o  id e n t if ie d  th e  im p o r ta n c e  o f  c o m m u n ic a t io n  s k ills .
S  3 B eca u se  o f  com m unication , re la tin g  to  com m unicate, to  g e t  on w e ll w ith  them, 
y o u  h ave  to  he very  k in d  a n d  ca rin g  to w a rd s  them  
M o d e r a t o r  D o y o u  not b eh ave  like (hat w ith  a ll  p a tie n ts?
S  3 You 've g o t to  he m ore  so, 1 fe e l. 1 don  7 know  w hat it is hut th ey  re sp o n d  h e ller  
to  you
S  7 The b o d y  a lso  rea c ts  d ifferen tly  
S  3 Y ou've g o t to  be m ore g en tle  w ith  them
T h e  c o n c e p t  o f  b o d y  c h a n g e s  w a s  p ic k e d  u p  a g a in  la te r  w h e n  o n e  o f  the s tu d e n t  
p a r t ic ip a n ts  sta ted  th at th e re  are  a  lo t  m o r e  d ise a se s  w h ic h  a f fe c t  o ld e r  a d u lts .
S  5 They te n d  to  he a ffec ted  m ore than o u r a g e  group. There is a lso  th e ir  
p h ys io lo g y , is d ifferen t to  ours, it is a  g o o d  hit d ifferent, th ey  're s ta r tin g  to  g e t  
sags, lin es a n d  w rinkles, th ey 're  m ore  vu lnerable, th e ir  a r te r ie s  a re  hardening.
T h e y  w e n t o n  to  d is c u s s  the e f fe c ts  o f  m o r p h in e  a n d  w h e th e r  th e y  w e re  a g e  
re la te d . T h e  c o n c lu s io n  w h ic h  w a s  re a c h e d  is  th at it is  a  s p e c ia l is e d  a re a  so  the  
" p e o p le  ca n  g o  m o re  in  d e p th  a b o u t the d if fe r e n c e s / '
M o s t  g ro u p s  s e e m e d  to  a g re e  th at p a t ie n c e  w a s  an  im p o r ta n t  a ttr ib u te  w ith in  th e  
c a re  o f  o ld e r  a d u lts . H o w e v e r ,  w h e n  b o th  sets o f  p a r t ic ip a n ts  fro m  th e  c a re  o f  
o ld e r  a d u lts  se ttin g s  w e re  a s k e d  i f  th e ir  a re a  w a s a s p e c ia lty , th e  o n e  is su e  w h ic h  
d id  d if f e r  w e re  th e ir  th o u g h ts  o n  th e  ro le  o f  p a t ie n ce . T h e  f ir s t  g ro u p  e x p la in e d  
that p a t ie n c e  w a s  im p o rta n t  as o ld e r  a d u lts  w e re  s lo w e r. In d e e d  th e y  fe lt  it w a s  
im p o rta n t  to  tre a d  w a r ily  w h e re a s  th e  o th e r  ca re  o f  o ld e r  a d u lts  g ro u p  d is m is s e d  
the id e a  th at n u rse s  re q u ire d  a n y  m o re  p a t ie n c e  in  c a re  o f  th e  o ld e r  a d u lt  th a n  in  
a n y  o th e r  a re a
V  4 The fa vo u rite  p h ra se  I a lw a ys  h ear w hen  / sa y  / w ork m  ca re  o f  the e ld erly . 
You m ust h a ve  w on derfu l p a tien ce . W hat p a tie n c e  d o  1 h ave  th a t l  w ou ldn  7 h ave
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T h e  f ir s t  g ro u p  fro m  the c a re  o f  o ld e r  a d u lts  w e n t o n  to  e x p lo re  h o w  th e ir  a re a  
c o u ld  b e  c o n s id e re d  a  s p e c ia lty . T h e y  id e n t if ie d  th e  w id e  k n o w le d g e  re q u ire d  to  
w o rk  in  th is  area.
A  5 It \s not ju s t  one thing, th ey  m ight he dem en ted , th ey  m igh t he d ia b e tic , th ey  
m ight h ave p o o r  m obility . So y o u  re a lly  h ave  to h ave a w ide  kn o w led g e  o f  a ll  
th ose  th in gs a n d  h ow  to  d e a l w ith  them  a n d  n ot ju s t  lum p the p e rso n  in a s  an  o ld  
p erso n  a n d  th a t's  it, fo r  y o u  h ave to  d e a l w ith  a ll  th ese  th ings sep a ra te ly , an  o ld  
p e rso n  w ith  s ix  d ifferen t th in gs w ron g  w ith  them.
A  4  You h ave to  he a w a re  o f  th ings like d ru g s a n d  that. W ill th ey  to le ra te  the sam e  
d o se  o r  w ill  th ey  re a c t in (he sa m e way. A n d  th e ir  sex u a lity  th a t is even  b e in g  
brou gh t in.
A  2 In th ose  areas, i f  y o u  g o  an yw h ere  else, th ey  a re  not re a lly  keen  to  ta lk  abou t 
them, th ey  don  V th ink it \s im portan t..........
T h e  is su e  o f  w h a t h a p p e n s  in  a re a s o u t w ith  th e  c a re  o f  o ld e r  a d u lts  is  fo l lo w e d  u p  
la te r  u n d e r  a n o th e r  th e m e  as b o th  g ro u p s  fro m  th e  c a re  o f  o ld e r  a d u lts  sp e n t a fa ir  
a m o u n t  o f  t im e  ta lk in g  a b o u t h o w  th e y  th o u g h t o ld e r  a d u lts  w e re  tre a te d  b y  n u rse s  
in  th e  a cu te  areas. H o w e v e r ,  th e re  are  s im ila r it ie s  a b o u t w h a t th e  s tu d e n t g ro u p  
s a id  w h e n  c o m p a r e d  to  th is  c a re  o f  o ld e r  a d u lts  g ro u p . T h is  stra n d  w a s  a ls o  p re se n t  
in  the s e c o n d  ca re  o f  o ld e r  a d u lts  in te r v ie w  w h e re  o n e  o f  the p a rt ic ip a n ts  sta ted  
that n u rse s  n e e d e d  s o m e  k n o w le d g e  o f  m o s t  m e d ic a l c o n d it io n s  b e c a u s e  th e re  is  a 
m u lt ip l ic it y  o f  p ro b le m s . A d d e d  to th is  w a s  a  re q u ire m e n t  fo r  k n o w le d g e  o f  
re h a b ilita t io n . T h e r e  w a s  b ro a d  g e n e ra l a g re e m e n t th e n  th at n u rs in g  o ld e r  a d u lts  
re q u ire d  s p e c ia l is t  s k i l l s  re la t in g  to  th e  m u lt ip le  p a th o lo g ie s  a n d  s o m e  a sp e cts  
w h ic h  w e re  p a r t ic u la r  to  o ld e r  ad u lts .
T h is  q u e s t io n  w a s fu rth e r  e x p lo r e d  in  re la t io n  to  h a v in g  a  s p e c ia l is t  w h o  w a s  an  
e x p e rt in  m atte rs  a s s o c ia te d  w ith  o ld e r  a d u lts  in tro d u c e d  in to  a ll a c u te  a re a s  
w h e re  th e re  w e re  o ld e r  p e o p le . It w a s fe lt  w o r t h w h ile  to  test th e  re a c t io n s  o f
in m ed ica l a ssessm en t in (nam e o f  an a cu te  h o s p i ta l ) , it '.v e x a c tly  the sa m e .
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n u rs e s  w h o  w o r k  w ith  o ld e r  a d u lts . T h e  s e c o n d  g ro u p  fro m  th e  c a re  o f  o ld e r  a d u lts  
th o u g h t th a t th e y  c o u ld  h a v e  a  ro le  in  th e  e d u c a t io n  a n d  p r o p h y la x is  o f  p ro b le m s  
a s s o c ia te d  w ith  o ld e r  a d u lts  c la im in g  th is  w o u ld  re d u c e  h o s p ita l stays. T h e y  a ls o  
s u g g e s te d  that th e y  c o u ld  e a se  th e  d is c o m fo r t  o f  s o m e  p a tie n ts . T h e  e x a m p le  
g iv e n  w a s  the n u m b e r  o f  t im e s  o ld e r  a d u lts  w e re  b e c o m in g  c o n s t ip a te d  in  th e  
a c u te  a re a s  d u e  to  la c k  o f  k n o w le d g e  o f  th e  a g e in g  p ro ce ss .
T h e  le c tu r in g  s t a f f  p e rs o n a lis e d  th e  is s u e  o f  th e  c a re  o f  o ld e r  a d u lts  s p e c ia l it y  a n d  
th e  s p e c ia l is t  n u rs e  in  a c u te  care . D is c u s s io n  to o k  p la c e  in  re la t io n  to th e ir  ro le s  
as c a re rs  a n d  o n  th e  w h o le  th e y  th o u g h t it  w a s  ra th e r d e m e a n in g  f o r  o ld e r  a d u lts  to  
h a v e  s p e c ia l is t  n u rse s .
L  4 ........ She w o u ld  h a ve  b itte r ly  re se n te d  h a v in g  a  sp e c ia l n u rse  a s s ig n e d  to  h er
b eca u se  sh e w a s in the e ld e r ly  c a te g o ry  b eca u se  she d idn  7 se e  h e r s e lf  a s  e lderly . 
She w o u ld  h ave  been  m ost a n n o yed  i f  sh e  though t a n yb o d y  th ou gh t sh e w as  
e ld erly .  (S h e  is  t a lk in g  a b o u t h e r o w n  m o th e r)
L  3 The f i t  ones, even  the ones w ho com e in to  the a cu te  situ a tion , know  that th ey  
are  g o in g  to  g o  out again . They a re  not e ld e r ly  in (heir m inds a t all.
L  3 p ic k s  u p  th e  th re a d  a g a in  la te r w h e n  sh e  says
I'm  torn  b e tw een  the tw o  because, y e s , / think the o ld e r  p e rso n  d o e s  n eed  som eon e  
w ho h as a  g re a te r  u n derstan d in g  ab o u t h ow  to in teract w ith  th e  e lderly , (hey  
m aybe  n e e d  m ore tim e. There a re  sp e c ia l  sk id s  p a r tic u la r ly  in th e com m u n ica tion  
area, but h avin g  s a id  that / reco g n ise  th a t m an y e ld e r ly  don  7 w ant to  be tr e a te d  
differen tly , a n d  it's  m aybe  to  p re p a re  nu rses to  be a w a re  o f  the fa c t that p e o p le  as  
th ey  g e t  o lder, th ey  n e e d  to  be  m ade a w a re  m ore o f  the d ifficu lties  a n d  sk ills  
ra th er than sin g lin g  them  out, a n d  y e t  l  s t i l l  f e e l  there is a  p la c e  fo r  so m eb o d y  who  
sp ec ia lise s  a n d  co n sid ers (he e ld e r ly  as im portant.
T h e  le c tu r in g  g ro u p  m a d e  the a s s u m p t io n  that o ld e r  p e o p le  w o u ld  b e  treated  
d if fe r e n t ly  in  th e  a c u te  a re a s, but th is  is  n o t n e c e s s a r ily  the ro le  o f  th e  s p e c ia lis t
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w h o  is  th e re  to  a d v is e  a n d  to  e n su re  c u rre n t  b e st p ra c t ice . It is  th is  w h ic h  is  
s o m e tim e s  m is s in g  so  th at o ld e r  p e o p le  are  n o t re c e iv in g  as g o o d  c a re  as is  th e ir  
e n t it le m e n t.
T h e  a cu te  c a re  g ro u p  s p e c if ie d  t im e  a n d  p a t ie n c e  as th e  m o s t  im p o r ta n t  s k i l l s  a n d  
o n e  p a r t ic ip a n t  a ls o  a s k e d  th e  o th e rs  in  th e  g ro u p  w h e th e r  n u rs e s  w o r k in g  in  th e  
c a re  o f  o ld e r  a d u lts  lo s t  th e ir  s k il ls  as th e re  w a s  m o re  b a s ic  n u rs in g  ca re  a s s o c ia te d  
w ith  th is  s p e c ia lty . O n e  m e m b e r  o f  th is  g ro u p  d id  n o t fee l that the ca re  o f  o ld e r  
a d u lts  w a s a  s p e c ia l it y .
N  1 / w as g o in g  to  sa y , it p ro b a b ly  d o esn  7 d iffer that much, bu t it's  not a  
sp ec ia lly . There is m o re  a  fu l l  team  th a t so r t o f  sp ec ia lise  in c a re  o f  the e ld e r ly  
a n d  th ey  d o  rea lly , w e ll th ey  try.
H o w e v e r  o n e  o f  th e  o th e r  p a r t ic ip a n ts  s a id
N  I l  w o u ld  sa y  it sh o u ld  be, becau se  th ey  h ave  d ifferen t n eed s  to  us a n d  th ere  a re  
differen t ch an ges
O ld e r  a d u lts  ta k e  u p  m o s t  o f  the b e d s  w ith in  th e  a cu te  trusts  so  c a r e fu l  
c o n s id e ra t io n  n e e d s  to  b e  g iv e n  to  th e  fe a s ib i l i t y  o f  p r o v id in g  p o s t re g is tra t io n  
e d u c a t io n  fo r  n u rs e s  to  s p e c ia lis e  in  th is  area . T h e  a rg u m e n ts  p u t fo rw a r d  b y  the  
p a rt ic ip a n ts  o f  fo c u s  g ro u p  in te rv ie w s  a re  n e b u lo u s  a n d  i l l- d e f in e d  as it w o u ld  
se e m  that the is su e s  p u t fo rw a rd  b y  the g ro u p s  a re  the issu e s  w h ic h  s h o u ld  c o n c e rn  
a ll a reas. A s  an  e x a m p le , i f  a n u rse  w o rk s  in  a  s u rg ic a l w a rd  th e y  n e e d  d e ta ile d  
k n o w le d g e  o f  th e ir  p a r t ic u la r  s p e c ia l it y  to  b e  a b le  to  n u rse  th at p e rso n  b a c k  to  
h e a lth . T h e r e  has a lre a d y  b e e n  d is a g re e m e n t  re la t in g  to th e  im p o r ta n c e  o f  p a t ie n c e  
w ith in  the c a re  o f  o ld e r  a d u lts  a n d  s h o u ld  p a t ie n c e  as a  c o n c e p t  n o t a p p ly  to  a ll 
areas. G o o d  c o m m u n ic a t io n  s k i l ls  w o u ld  a p p e a r  to  be e ss e n tia l n o  m a tte r w h e re  a 
n u rse  w o rk s . T h e r e fo r e ,  i f  n u rse s  w h o  w o rk  in  th e  c a re  o f  o ld e r  a d u lts  w is h  to  b e  
seen  as s p e c ia lis ts  th e y  n e e d  to  b e  m o r e  e x p l ic i t  a b o u t w h a t th e y  d o . T h e r e  w a s  a 
te n d e n c y  in  the s e c o n d  c a re  o f  o ld e r  a d u lts  in te r v ie w  to e m u la te  th e  a cu te  a re a s  b y
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e m p h a s is in g  the m o r e  t e c h n o lo g ic a l a sp e c ts  o f  th e ir  w o r k  b u t th is  se e m s  to  b e  s e l f  
d e fe a t in g  i f  th e y  w is h  to  b e  re c o g n is e d  as a  s p e c ia lty  in  th e ir  o w n  r ig h t, n o t  as  
f o l lo w e r s  o f  th e  a c u te  c a re  m o d e l.
4.5.3 Organisation of Nursing care in the care of older adults setting
A  n u m b e r  o f  c a te g o r ie s  w e re  s u b s u m e d  u n d e r  th is  th e m e  a ll re la te d  to  th e  
o rg a n is a t io n  o f  th e  w o rk . S o m e  c a te g o r ie s  w e re  d is c u s s e d  m o r e  th a n  o th e rs  b u t  
th e y  a ll p ro d u c e d  re le v a n t  data.
T h e  f ir s t  c a te g o ry  w h ic h  w i l l  b e  a d d re s s e d  is  th e  p e re n n ia l p ro b le m  o f  b a s ic  v e rsu s  
te c h n ic a l s k il ls .  A  n u m b e r  o f  a u th o rs  h a v e  a lre a d y  id e n t if ie d  th a t th e  s k i l ls  
p u rp o rte d  to  b e  le a rn t b y  stu d e n ts  a re  b a s ic  n u rs in g  s k i l ls  o r  a s  s o m e  p u n d its  a re  
c a l l in g  th e m  e s s e n t ia l s k ills .  ( G r a y  a n d  S m it h , 19 9 9 ; M e l ia ,  1987). C h a n g e  o f  
n a m e  a lo n e  is  n o t g o in g  to  a lte r  s tu d e n t n u rs e s ’ p e rc e p t io n s  o f  th o se  s k il ls ,  o n ly  a 
fu n d a m e n ta l s h if t  in  n u rs e s ’ a tt itu d e s  to  te c h n ic a l s k i l l s  w i l l  a c h ie v e  th is .
T h e  g ro u p s  v a r ie d  in  th e ir  id e a s  a b o u t th e  le v e l o f  b a s ic  s k i l l s  in  the w a rd s . T h e  
tw o  stu d e n t g ro u p s  d if fe r e d  in  th e ir  v ie w s  a b o u t th e  le v e l o f  s k i l l  r e q u ire d  to  w o rk  
w ith  o ld e r  a d u lts . H o w e v e r  th e re  w a s  a ls o  in tra g ro u p  d is a g re e m e n t.
T h e  f irs t  g ro u p  w^ere m o re  in  a g re e m e n t a b o u t th is  is su e
P 6 They use term s like low  tech  n u rsin g  a n d  everyth in g . There is qu ite  a  s tig m a  
a tta c h e d  i f  y o u  w ant to  d e v e lo p  in itia lly  a s it were. P erh a p s y o u  m igh t he 
p r e v e n te d  fro m  d o in g  th a t in ca re  o f  th e  e ld e r ly  ward. It d ep en d s  on w h at y o u  
want. I don  7 know, I  think that ’v not true. There is a  lo t o f  tech n o logy’ in ca re  o f  
the e ld e r ly  a s w ell, hut it isn  7 re c o g n ise d  rea d y . P eo p le  h ave th is idea  th a t it is 
re a lly  d u d  a n d  a d  com m odes
A n o t h e r  a s p e c t  o f  c a r in g  fo r  o ld e r  a d u lts  w a s p u t fo rw a rd  b y  o n e  o f  the o th e r  
p a r t ic ip a n ts  f r o m  th is  in te rv ie w .
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P 5 M in d  y o u  in sa y in g  th a t I  w o rk ed  on a  p sy c h o  g e r ia tr ic  w a rd  fo r  a b o u t a  y e a r  
before  c o lleg e  a n d  f a i r  enough y o u  d id  use a  lo t o f  com m u n ica tion  sk id s  bu t a fte r  
a  w h ile  it  \s like  m a yb e  y o u r  so c ia lisa tio n  g o t in v o lv e d  in it a n d  y o u 'd  te n d  to  
sw itch  o f f  It w a s like h ere 's  y o u r  lunch a n d  that w a s it........
L a t e r  in  th e  in te r v ie w
P 2 / th ink it is a  d ifferen t typ e  o f  sk ills  y o u  a re  con cen tra tin g  on, y o u  're m ore  
co n cen tra tin g  on y o u r  com m u n ica tion  sk ills  a n d  like  w hat y o u  can  n o tice . i t 's  a ll  
the w ee  things, i t 's  n o t that y o u  can  use th is m ach in e o r  tha t m achine, o r  I can  do  
th is o r that, the next thing.
P  6 I t's  s t i l l  h an ds on though. You can  7 g e t  enough p ra c tic e  o f  tha t
H o w e v e r  w h e n  a s k e d  i f  c a re  o f  th e  o ld e r  a d u lt  w a s  re p e t it iv e  a n d  b o r in g  o n e  
p a r t ic ip a n t  re s p o n d e d
P 4 / th ink e v e ry  p la c e  w o u ld  g e t like  th a t i f  y o u  w ere  there y e a r s  a n d  yea rs , like  i f  
y o u  w ere  on the sa m e  w a rd  f o r  y e a r s  a n d  y o u  g o t to  know  it r e a lly  w ed, a n d  it 
w o u ld  beco m e an a u to m a tic  thing.
N o t  a ll  th e  o th e r  p a r t ic ip a n ts  a g re e d  w ith  th is  re m a rk
M o d e r a t o r  So y o u  sa y  it w ouldn  7 r e a d y  m a tte r  w h ere y o u  work, the w ork  w o u ld  
g e t r e a d y  boring, re p e titiv e  a n d  rou tin e?
P 4 Yes, unless y o u  co u ld  m ake it o th erw ise  
P  2 I d isa g ree
P 9 / don  7 th ink so  e ith er  beca u se  / w o rk ed  in a  n u rsin g  hom e b efo re  1 ca m e into  
nursing f o r  n ea r ly  fo u r  y e a r s  a n d  I n ever  fo u n d  it like that.
P  5 1  though t the n u rsin g  hom e w a s q u ite  g ood .
P  9 M a yb e  it w a s b eca u se  the c lien ts  w ere  ch an g in g  eve ry  n o w  a n d  again , a n d  l  
f  ou n d as y o u  g e t to  know  a n d  b u ild  up y o u r  re la tion sh ip , tha t it d idn  7 m ake it 
boring, but then it d ep en d s on the team .
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It w o u ld  a p p e a r  th at s o m e  o f  th e  s tu d e n ts  w ith in  th is  in te r v ie w  d id  f in d  th e  c a re  o f  
o ld e r  a d u lts  b o r in g  b u t w e re  h a v in g  d if f ic u l t ie s  in  c o m in g  o u t a n d  s a y in g  so. T h is  
m a y  w e ll h a v e  b e e n  d u e  to  a  v e ry  s tro n g  c o n t in g e n t  w h o  b e l ie v e d  that th e  c a r e  o f  
o ld e r  a d u lts  w a s  a  le a rn in g  e x p e r ie n c e  a n d  th e  p e o p le  w h o  d id  n o t  a g re e  w ith  th is  
s u m m a ry  w e re  u n w il l in g  to  c o m m it  th e m s e lv e s  to  th at p o in t  o f  v ie w .
T h e  s e c o n d  s tu d e n t in te r v ie w  w a s  m o r e  c o n s e n s u a l o n  th e  s u b je c t  o f  b a s ic  n u rs in g  
c a re . O n e  o f  the p a r t ic ip a n ts  h a d  v e ry  o b v io u s ly  h a d  a b a d  e x p e r ie n c e  w ith in  c a re  
o f  th e  o ld e r  a d u lt  a n d  w a s  v e ry  s c a th in g  a b o u t th e  q u a lit y  o f  th e  w o rk .
S  6 / like  w ork in g  w ith  o ld  p e o p le  a s such  hut I th ink the w a rd  se ttin g  re a lly  p u ts  
y o u  off. I don  V kn ow  a b o u t a n y b o d y  else. W ell the w a rd  th a t I w as on, w e g o t  (hem  
up a t 7 in the m orning, g o t them  up, g o t them  w ashed, g o t them  to  the sa m e tab le. 
E v e ry d a y  th ey  sa t  there, g a v e  them  th eir breakfast, to ile t te d  them, g a v e  them  th eir  
lunch, to ile t te d  them, g a v e  them  th e ir  dinner, to ile t te d  them, a n d  then six  o ' c lo ck  
s ta r te d  p u ttin g  them  ba ck  to  b e d  again , a n d  th a t's  a l l  w e d id . 1 f e l t  1 w a s in th a t 
to ile t, 1 m ean  th a t \s w hat s tu d en ts  a re  th ere  f o r  an yw ay. O n ce y o u  w h ee l on e  in 
then out again , a n d  y o u  f in ish e d  d o in g  them  all, a n d  y o u  s ta r t again. But I like  o ld  
p e o p le  in d iv idu ally , a n d  l  g o t on w ith  them, a n d  I lea rn ed  a  lo t fro m  them  but it is 
the se ttin g .
L a te r  in  the in te r v ie w  that sa m e  p a r t ic ip a n t  c o u ld  see  the p o s s ib il it ie s  w ith in  th is  
ty p e  o f  a re a  b u t sh e  fe lt  t ie d  to  th e  to ile t t in g  re g im e . H o w e v e r ,  w h e n  sh e  is  
s p e a k in g  a b o u t th e  p o s s ib il it ie s ,  sh e  ca n  a lm o s t  b e  a c c u s e d  o f  in fa n t i l is in g  o ld e r  
a d u lts  S h e  w en t on  to sa y  S
S  6 1 w a n ted  to  take them  f o r  walks, p la y  g a m es with  them  all, but 1 w as to o  bu sy  
to ile t tin g  them  a ll the tim e. 1 f e e l  i f  I c o u ld  s it  dow n  a n d  d o  a ll  o f  th ese  th in gs  
w hich  1 f e e l  is p a r t o f  nursin g  
S  5 You sh o u ld  h ave ju st don e it.
S 3 1 did, one o f  m y p la c e m e n ts  w h ere l  was, I s a id  w e ll I'm  h ere to  sp e n d  tim e  
w ith  the ladies, so  I did. i  sa t dow n  a n d  s tim u la te d  them, a n d  I did, I e n jo y e d  m y
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tim e.
O n e  p a r t ic ip a n t  in  th is  in te r v ie w  sta ted  th a t c a re  o f  th e  e ld e r ly  w a s  b a s ic  n u rs in g  
c a re  w h e re a s  s u r g ic a l h a s  w h a t w a s  p e r c e iv e d  as th e  ‘"h igh  te c h  s t u f f 'H o w e v e r  a  
c a u t io n in g  n o te  c a m e  f r o m  o n e  o f  the s tu d e n ts
S  7 1 th ink unless y o u  can  d e liv e r  the b a s ic  nu rsin g  care, y o u  can  7 s a y  y o u  a re  a  
nurse. You can  s a y  y o u  a re  a  tech n ic ian  w o rk in g  w ith  te ch n o lo g ica l equ ipm en t, 
hut a  m onkey c o u ld  do  th a t basica lly .
T h e y  a re  n o t d is p u t in g  th at c a re  o f  th e  o ld e r  a d u lt  is  b a s ic  n u rs in g  c a re  b u t w h a t is  
d is p u te d , is  th e  v a lu e  o f  b a s ic  n u rs in g  c a re  in  th at it is  the  a b i l i t y  to  g iv e  b a s ic  c a re  
w h ic h  is  p e r c e iv e d  as an  a ttrib u te  o f  a  g o o d  n u rse . T h is  a lt ru is m  d o e s  n o t se e m  to  
b e  re f le c te d  in  t ra in e d  n u rs e s  w h e re  te c h n o lo g ic a l  s k i l ls  a re  v a lu e d  m o re  th an  
b a s ic  n u rs in g  s k il ls .  C h a n g in g  the n a m e  fro m  b a s ic  n u rs in g  s k i l l s  to  e ss e n tia l 
n u rs in g  s k i l l s  is  c e r ta in ly  n o t g o in g  to  s o lv e  th e  p r o b le m  b u t th e re  is  a  n e e d  fo r  a  
fu n d a m e n ta l s h if t  in  a tt itu d e s  to w a rd s  b a s ic  n u rs in g  s k ills .  I f  n u rs e s  w e re  to  a sk  
p a tie n ts  w h a t th e y  f in d  the m o s t  b e n e f ic ia l ,  it is th e  q u a lity  o f  p h y s ic a l c a re  th e y  
re c e iv e , the a b i l i t y  to  fe e l c o m fo r ta b le  a n d  c le a n  w h ic h  h e lp s  p a t ie n ts  to  fe e l b e tte r  
a n d  in d e e d , lo o k  b etter.
T h e y  a re  n o t w o r r y in g  a b o u t c o n c e p ts  s u c h  as w h a t is  c a r in g  in  n u rs in g . W h a t  is  
sa d  is  th at n u rse s  w h o  w o rk  in  th e  c a re  o f  o ld e r  a d u lts  a re  a ls o  f a l l in g  in to  th e  trap  
o f  a tte m p tin g  to  p ro m o te  th e  te c h n o lo g ic a l o v e r  th e  b a s ic  n u rs in g  ca re . T h is  is  
re in fo rc e d  b y  th e  p a r t ic ip a n ts  o f  the s e c o n d  c a re  o f  o ld e r  a d u lts  in te rv ie w .
F ir s t ly  the p a r t ic ip a n ts  fe lt  that th e re  w a s  a  s tro n g  in f lu e n c e  fr o m  th e  c o l le g e  o f  
n u rs in g  w h o  e m p h a s is e d  to th e m  th at c a re  o f  th e  e ld e r ly  w a s  a c a s e  o f  te n d e r, 
lo v in g  ca re . O n e  o f  th e  p a rt ic ip a n ts  g o e s  o n  to  sa y  h o w  th e y  w e re  ta u g h t in  c o lle g e
V  2 .......... You g iv e  them  a wash, y o u  g iv e  them  a feed, fe e d  them. They don  7 have
an yth in g  re a lly  w ro n g  w ith  them  th ey  a re  o n ly  th ere  b eca u se  th ere  is no o th er
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p la c e  for them  a n d  th ey  do  g e t the w ro n g  a ttitu de.
L a te r , w h e n  a s k e d  d ir e c t ly  a b o u t c a re  o f  th e  o ld e r  a d u lt  b e in g  a b o u t  b a s ic  nursing 
s k ills .
V  4  You 'll learn  th a t in a n y  o f  the w ards, y o u  'll learn  that an yw h ere.
V  1 That's h a d , p e o p le  a u to m a tica lly  lin k  b a s ic  nu rsin g  sk ills , hut th ey  d o n 't o n ly  
link that th ey  see  that as the o n ly  input in ca re  o f  the e lderly . T hat's a ll  y o u  're 
g o in g  to  d o ......
H o w e v e r ,  V  1 sta rte d  to  q u e s t io n  w h a t c o n s t itu te s  b a s ic  n u rs in g  s k i l l s  a n d , a g a in , 
it w a s  b e in g  q u e s t io n e d  as to  w h e th e r  it  w a s  th e  c o l le g e  w h o  d e f in e d  w h a t is  
c o n s id e re d  a b a s ic  s k il l .
T h e y  d o  e m p h a s is e  th e  in te n tio n  o f  th e  m e d ic a l  s t a f f  w ith in  th e  h o s p ita l to  m a k e  
th e  a re a  m o r e  a c u te , b y  e x p a n d in g  a n d  in t r o d u c in g  m o re  t e c h n o lo g ic a l e q u ip m e n t . 
H o w e v e r  w h a t is  sta ted , is  that n u rs in g  m a n a g e m e n t  is  h o ld in g  th e  w a rd  s t a f f  b a c k  
b y  n o t e n c o u ra g in g  a sp e cts  o f  the e x p a n d e d  ro le . T h e  e x a m p le  g iv e n  is  that o f  
in tra v e n o u s  in je c t io n  tra in in g . T h e y  se e  as th e  p u rp o s e  o f  th is  to  s to p  n u rse s  
m o v in g  o u t o f  the area . In o th e r  w o rd s  th e y  are  im p ly in g  th at n u rs in g  m a n a g e m e n t  
is  d e - s k i l l in g  th e m . T h is  is a d if f ic u l t  a rg u m e n t , as th e  q u e s t io n  w h ic h  ca n  be  
p o s ite d  is  w h o  b e n e f its  f r o m  n u rse s  b e in g  a b le  to  d o  in tra v e n o u s  in je c t io n s , the  
m e d ic a l s t a f f  as it sa v e s  th e m  a n o th e r  c h o re  o r  th e  p a t ie n ts  as th e y  n o  lo n g e r  h a v e  
to w a it  o n  th e  d o c to rs  c o m in g  to the w a rd ?  N e v e rth e le s s , th e re  is an a tte m p t b y  
n u rse s  w h o  w o rk  w ith  o ld e r  a d u lts  to  b e c o m e  m o re  te c h n o lo g ic a l.
P a rt ic ip a n ts  fro m  th e  firs t  c a re  o f  o ld e r  a d u lts  in te r v ie w  a ls o  fe lt  a  la c k  o f  su p p o rt  
fro m  te a c h e rs  w h e re  th e ir  a re a  w a s  c o n c e r n e d  in  that th e y  fe lt  te a c h e rs  d id  no t  
e m p h a s is e  the n e e d  fo r  s p e c if ic  s k i l ls  a lth o u g h  th e y  s u g g e s te d  that th e re  w e re  
im p ro v e m e n ts . O n e  o f  th e  p a rt ic ip a n ts  w e n t  o n  to  ta lk  a b o u t h o w  th e  c a re  o f  o ld e r  
a d u lts  se e m s to  h e r
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A  3 It is n o t r e a lly  a s  p re s tig io u s  a s  h igh  tech  nursing, I.C. U. a n d  s tu f f  lik e  that. 
P e o p le  up th ere  a re  n u rsin g  m achinery, th e y 'v e  fo r g o t  th e ir  n u rsin g  care.
T h is  p a r t ic ip a n t  w e n t  o n  to  s u g g e s t th at s k i l ls  s h o u ld  n o t b e  c o n s id e re d  b a s ic  b u t  
e s s e n t ia l n u rs in g  s k i l l s  o r  as su g g e s te d  b y  o n e  o f  th e  o th e r  p a r t ic ip a n ts , u n iv e rs a l  
n u rs in g  s k ills .  W it h in  th at d e f in it io n  sh e  in c lu d e s  c o m m u n ic a t io n  s k ills .  O n e  
p a r t ic ip a n t  g o e s  o n  to  ta lk  a b o u t h o w  stu d e n ts  re a c t to  m a c h in e ry .
A  4  S om etim es s tu d en ts  ligh t up w hen th ere  is so m eth in g  like  that. In stea d  o f  like  
y o u  're saying , s itt in g  them  dow n  a n d  ta lk in g  to  them , it is th e  w a y  f o r  them  
A  1 When y o u  ask  stu d en ts  w hen th ey  com e do w n  a n d  y o u  sa y  to  them, m ake a  list 
o f  w h at y o u  think y o u  w ill learn, i t 's  a ll  th ings like  T. P. R.., ca th e terisa tio n , a ll  
the tech n ica l s tu f f  like  (hat y o u  h ear a n d  w hen y o u  sa y  to them  w h at y o u  think  
w h at th e  im portan t th in gs w ill  be, com m u n ica tion  sk ills  is r e a lly  w hat y o n  w ill  
learn  here. I think a  lo t o f  p e o p le  th ink th ey  h ave  a  ch eck list to  say, I 've  d o n e  that 
a n d  I 'v e  d on e the o th er
A l l  th ink y o u  sh o u ld  co n cen tra te  on the com m u n ica tion  sk ills  m uch m ore, and, 
okay, it is useful to  them, how  to  p la y  w ith  a  m ach in e a n d  it is useful to  d o  a  B P  
but it is ju s t  a s  e ssen tia l to  w o rk  out, okay, th ere  is som eth in g  w ro n g  w ith  th is  
lady, w h at is it, a n d  b e  a b le  to  g o  through the g lo b a l assessm en t, than ju s t  say, 
righ t I  'll do  h er B P  a n d  th a t 'll b e  the e n d  o f  the s to ry
T h is  p a r t ic ip a n t  w a s th e re fo re  in d ic a t in g  th at th e re  a re  m o re  s k i l l s  in v o lv e d  in  
le a rn in g  to  n u rse , in c lu d in g  p ro b le m  s o lv in g  s k i l l s  a n d  o b s e rv a t io n a l s k i l ls ,  th a n  
k n o w in g  h o w  to o p e ra te  m a c h in e ry . T h is  g ro u p  m a d e  n o  a tte m p t to  m a k e  th e  c a re  
o f  o ld e r  a d u lts  s e tt in g  m o re  te c h n o lo g ic a l th a n  it  w a s  b u t th e y  w e re  s a y in g  that 
th e re  is  m o re  to  b a s ic  n u rs in g  c a re  th a n  ju s t  c a r ry in g  o u t th e  s k i l l s  . T h e y  w e re  a lso  
s c a th in g  o f  the w o r k  in  a cu te  c a re  w h e re  th e  h ie ra rc h y  o f  s k i l l s  w a s  p e rc e iv e d  to  
o p e ra te  w h e re  the ju n io r  n u rs e s  c a r r ie d  o u t th e  w a s h e s  a n d  h e lp  w ith  g e tt in g  o u t o f  
b e d  w h e re a s  th e  m o re  s e n io r  n u rs e s  h e lp e d  w ith  th e  y o u n g e r  p a t ie n ts  a n d  c h e c k e d  
the m a c h in e ry .
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T h e  p a r t ic ip a n ts  f r o m  a cu te  ca re , w h e n  a s k e d  a b o u t le a rn in g  o n ly  b a s ic  s k i l l s  in  
c a re  o f  th e  o ld e r  a d u lt , w e re  m ix e d  in  th e ir  v ie w s .
N  2  O b v io u s ly  n o t lo o k in g  in to  o th er a sp e c ts  b eca u se  w ith in  b a s ic  n u rsin g  ca re  
y o u  a re  look in g  a t th e ir  d ie t, y o u  're lo o k in g  a t th e ir  p re ssu re  areas, y o u  're 
lo o k in g  a t th e ir  m ob ility , y o u  're look in g  a t a l l  that, aren  7 y o u ?  I t's  not ju s t  b a sic  
n u rsin g  care. You've g o t  p e g  tubes, d ia b e te s , M. S. sufferers. You've g o t  a l l  tha t 
haven  7 yo u ?
M o d e r a t o r  So a re  y o u  sa y in g  there is m ore  than  b a sic  nursin g  ca re  in ca re  o f  the  
e ld erly?
N  1 W hat / w as a w a y  to  sa y  is m y im pression  is tha t a  lo t o f  ca re  o f  the e ld e r ly  
w a rd s  don  7 seem  to  m an age to  co p e  w ith  m uch m ore than, a n d  1 s a y  tha t becau se  
I  h ave seen  th e  p a tie n ts  com e into ou r w ard. 1 se e  it in ( ly in g  to  g e t  p a tie n ts  ba ck  
in to  ca re  o f  th e  e ld e r ly  hom e a n d  th ey  w on  7 take them  b a ck  b eca u se  th e y 'v e  g o t x, 
y ,  r , h a ppen in g  to  them  a n d  th ey won  7 take  them
N  4  D o  y o u  n ot th in k  a  lo t o f  them  lo se  th e ir  sk ills  b eca u se  th ere  is m ore than  
b a s ic  nursin g  care, a n d  y e t  a  lot o f  it is b a s ic  nursing care  w ith  a  lit t le  b it o f  
sp e c ia lis e d  ca re  on the s id e?
L a t e r  in  th e  d is c u s s io n  o n e  o f  th e  p a r t ic ip a n ts  d e s c r ib e d  h o w  p a t ie n ts  c o m e  in to  
h e r  w a rd  fro m  n u rs in g  h o m e s  w ith  p re s s u re  so re s  a n d  she w e n t o n  to  sa y
N  1 ..............th ere  c o u ld  be an excu se i f  th ey  d idn  7 rea lise  a ll  the fa c to r s , y o u  know
turnin g them  a n d  fe e d in g  them. There can  7 b e  an excuse to  com e in, so m e  o f  the 
s ta te s  th ey  com e in, in a n d  y o u  think, w h at am  I g o in g  to  d o 7 This is a  nursing  
hom e w ith  tra in e d  staff. They sh o u ld  be  a b le  to  see  th is p ro b lem , a n d  so r t it out 
lo n g  before  it g o t to  th a t stage.
N  4  But then a  lo t o f  the hom es a re  sh o r t s ta ffe d  too.
N  1 / a lw a ys  think th a t's  not an excuse
T h e  le c tu re rs  ta lk e d  a b o u t h o w  th e  s tu d e n ts  v ie w e d  th e  c a re  o f  o ld e r  a d u lts  a n d  
o n e  o f  th e  a sp e cts  w h ic h  stu d en ts e n jo y e d  w a s  the d is c u s s io n s  th e y  h a d  w ith  o ld e r
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a d u lts  h o w e v e r
L  6 ......... i f  it's  dow n  to  the ca se , w h ere it's  do w n  to  how  m an y p e o p le  y o n  g e t  up,
w a sh e d  a n d  d re sse d  a n d  to ile t te d  a n d  w h a tever
L  3 / th ink w e a re  s t i l l  lin g erin g  in a  b a ck w a ter  a n d  th is is w h ere  p e o p le  g o  i f  th ey
a re  n o t g o o d  enough ...................... it's  m ore ex c itin g  in acu te  w h ere  th in g  a re
h a ppen in g
A n o t h e r  o f  th e  le c tu re rs  id e n t if ie d  h o w  m o re  s e n io r  stu d e n ts  d id  n o t see  th e  c a re  
o f  o ld e r  a d u lts  a re a  as b e n e f ic ia l  in  d e v e lo p in g  th e ir  s k ills .  H o w e v e r  th e  
p e rc e p t io n  o f  the w o rk  w a s s u m m e d  up  in  th is  c o m m e n t
L  1 It s  the p e rc e p tio n  o f  the typ e  o f  w ork  in the term s o f  i t 's  a ll  y o u  e v e r  d o  w ith  
e ld e r ly  p eo p le , m o stly  in a  con tin u in g  ca re  w a rd  than in reh a b ilita tio n  is  a ll  
y o u  're d o in g  is to ile ttin g  them, fe e d in g  them  a n d  w ash in g  them, a n d  in a  sen se  a ll  
o f  th a t takes lo n g er  beca u se  o f  the p e rso n  b e in g  e ld e r ly  in the f irs t p la c e ...........
T h e  v ie w s  fro m  a ll g ro u p s  w e re  m ix e d  as to  w h e th e r  the c a re  o f  o ld e r  a d u lts  w a s  
m o re  th an  b a s ic  n u rs in g  s k ills .  T h e  m o s t  im p o r ta n t  is su e  is  th e  d e v a lu in g  o f  b a s ic  
n u rs in g  s k i l l s  as s o m e th in g  th at ju n io r  n u rs e s  a n d  n u rs in g  a ss is ta n ts  do .
C r e a t in g  d e p e n d e n c e  c a m e  u p  m o s t ly  in  re la t io n  to  b e d  b lo c k in g  a n d  w a s  o n ly  
c o n s id e r e d  b r ie f ly  in  a ll g ro u p s  e x c e p t  th e  s e c o n d  stu d e n t in te rv ie w . T h e  first ca re  
o f  o ld e r  a d u lts  g ro u p  c o n s id e re d  it in  the m o s t  d e ta il. T h is  g ro u p  fe lt  that a c u te  
c a re  c re a te d  d e p e n d e n c e  b y  n o t lo o k in g  b e y o n d  the d ia g n o s is  fo r  n u rs in g  p ro b le m s
A  1 A lo t o f  them  as well, sa y  th ey  h ave  been  a d m itte d  w ith  a  f r a c tu r e d  n eck  o f  
fe m u r  o r  som eth ing, th a t's  w hat th ey  ure tr e a te d  fo r , every th in g  e lse  is not a  
p ro b lem , a  lo t o f  p ro b le m s  sh o u ld  h a ve  been  d e a lt w ith  s tra ig h t aw ay, even  in 
reh ab  w e h ave  a  lo t o f  p e o p le  com in g  in who h ave d e te r io ra te d  a  lot, g e n e ra lly  
y o u  f in d  that before  th ey  cam e in th ey  w ere independen t, (hey l iv e d  on th e ir  own  
a n d  d o in g  every th in g  f o r  th em selves, a n d  b y  the tim e (hey g e t  to  us, b eca u se  a  lo t
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o f  th ings haven  7 been  seen  to, th ey  b ecom e im m obile  a n d  a  lo t o f  them  don  V g e t  
hom e again . W hereas m ayb e  a t the s ta r t i f  th e ir  w h o le  p ic tu re  h a d  been  lo o k e d  at, 
it w o u ld  h a ve  been  b e tte r  f o r  them.
A l l  m e m b e rs  o f  th is  g ro u p  a g re e d  th at c a re  in  the a c u te  a re a s  in h ib ite d  re c o v e ry .  
O t h e r  s to r ie s  w e re  to ld  a b o u t p a t ie n ts  b e in g  le f t  in  c h a irs  w h ic h  a re  n o w  b a n n e d  in  
the c a re  o f  o ld e r  a d u lts  a n d  a ls o  b e in g  le ft  s it t in g  w ith  n o  p y ja m a  tro u se rs . T h e y  
a c c o u n te d  fo r  p a t ie n ts  b e c o m in g  m o re  d e p e n d e n t  in  th e  a cu te  a re a s  d u e  to  th e  
p e rc e iv e d  la c k  o f  t im e  to  m o b i l is e  o ld e r  p e o p le .
A  4 The p a c e  in the a cu te  h o sp ita l is fa s te r  so  an  e ld e r ly  p e rso n  w ho is s lo w er, it 
is q u ick er to  w h ee l them  than to  w a lk  them
T h is  c o m m e n t  is  e c h o e d  b y  o n e  o f  th e  o th e r  p a r t ic ip a n ts  w h e re  it ta k e s  to o  lo n g  to  
w a lk  p e o p le  to  th e  to ile t . B e d  b lo c k in g  w a s  a ls o  se e n  as a  c o n s e q u e n c e  o f  n o t  
lo o k in g  a fte r  o ld e r  a d u lts  in  the a c u te  a re a s  a n d  a l lo w in g  th e m  to  b e c o m e  
d e p e n d e n t in  h o s p ita l. C o u r t n e y  et a l (2 0 0 0 )  id e n t ify  h o w  p a tie n ts  c a n  b e  fo rc e d  
in to  th e  d e p e n d e n t ro le  b y  n u rse s  d o in g  ta sk s  to  p a t ie n ts  b e c a u s e  it is  q u ic k e r  than  
a llo w in g  th e m  to d o  ta sk s  fo r  th e m s e lv e s . T h e  s e c o n d  g ro u p  f r o m  th e  c a re  o f  
o ld e r  a d u lts  id e n t if ie d  a la c k  o f  k n o w le d g e  a b o u t  o ld e r  a d u lts  in  a c u te  c a re  as 
b e in g  th e  s o u rc e  o f  o ld e r  a d u lts  b e in g  a l lo w e d  to  b e c o m e  m o re  d e p e n d e n t.
T h e  g ro u p  fro m  th e  a c u te  a re a s  a g re e d  th at o ld e r  a d u lts  d id  b e c o m e  m o re  
d e p e n d e n t as th e y  w'ere le ft  to  c o p e  w h ile  th e  s ic k e r  p a tie n ts  to o k  u p  th e  n u r s e ’ s 
t im e . T h e  firs t  stu d e n t in te r v ie w  a ls o  id e n t if ie d  th is  a sp e c t w h e re  o ld e r  p e o p le  
w e re  b e in g  ig n o re d  a n d  s u f fe r in g  fro m  s e n s o ry  d e p r iv a t io n  as n u rs e s  w e re  to o  b u sy  
to c o m m u n ic a te ,  re s u lt in g  in  p a t ie n ts  b e c o m in g  d e p re sse d , th e re b y  d o in g  e v e n  
less  fo r  th e m s e lv e s . O n e  o f  th e  le c tu re rs  e x p re s s e d  s u rp r is e  at h o w  q u ic k ly  h e r  
m o th e r  w a s  e x p e c t in g  tasks that sh e  h a d  b e e n  w e ll a b le  to d o  to be d o n e  fo r  h e r b y  
th e  n u rs in g  sta ff.
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T im e  re s o u rc e s  w e re  v e ry  m u c h  a n  in f lu e n c in g  fa c to r  o n  th e  c a re  o ld e r  a d u lts  
re c e iv e d  in  th e  a c u te  a reas. T h is  w a s  c o n s id e re d  a m a jo r  is s u e  d u r in g  the f irs t  
s tu d e n t in te rv ie w .
P 2 / th ink m ore tim e sp en t com m u n ica tin g  see in g  how  the p e rso n  is fee lin g  in 
ca re  o f  th e  e ld e r ly  w a rd  ra th er than an a cu te  w ard. N u rsin g  s ta f f  h ere  h ave g o t  
o th er m ore  im portan t th in gs to  do  than  to  sp e n d  tim e h a v in g  a  ch a t w ith  so m eb o d y  
f o r  5 o r 10  m inutes.
P  6 If s t il l  seem s w ron g  to  s it dow n  a n d  ta lk  to  an ybody. You f e e l  o r  think y o u  're 
sk iv in g  e sp e c ia lly  in acute.
P  9 / th ink th ey  a re  g en u in e ly  bu sy  a n d  u n dersta ffed  a s w ell, y o u  know  w hich is 
not e n tire ly  th e ir  fault. They 've g o t so  m uch to  do  a n d  th e y 'v e  n ot g o t the tim e to  
do  it.
P  6 It p u ts  y o u  under p re ssu re  b eca u se  it is a  v ic iou s cycle . W here nurses a re  
under p re ssu re  the e ld e r ly  w ill b e  n eg lec ted . So  it g o e s  on.
T h is  p a r t ic ip a n t  th e n  w e n t o n  to  sa y  th at s o m e t im e s  th e  n u rs e s  w e re  b r in g in g  th e ir  
p e rs o n a l p r o b le m s  to  w o rk  a n d  sh e  a ls o  id e n t if ie d  th at s o m e  p e o p le  w e re  re a lly  
u n p le a sa n t to  w o rk  w ith .
T h e  le c tu r in g  s t a f f  d is c u s s e d  th e  t im e  re s o u rc e s  in  re la t io n  to  th e  v o lu m e  o f  w o rk  
in  a g iv e n  t im e  a n d  h o w  th is  m a y  w e ll  b e  c o m p o u n d e d  b y  o ld e r  a d u lts  re q u ir in g  
m o re  t im e  to  b e  sp e n t w ith  th e m  O n e  o f  the le c tu re rs  e la b o ra te d  o n  th is
L  4  / think in an a cu te  se ttin g  w h ere y o u  h ave  elderly , a  su rg ica l w a rd  in 
p a rticu la r , th ere  is th is  p e rc e p tio n  w h ere  p e o p le  h ave th e ir  opera tion , be w e ll  
enough in tw o  or th ree  d a ys  then g o  ou t the door, a n d  i f  th ey  don  7 re co ver  a t the 
ex p ec ted  rate, i f  th ey  requ ire  m ore help, i f  th ey  a re  a bit s lo w e r  to
m o b ilise ...................... then I 'm a fra id  a  lo t o f  the tim e it w ill be  the y o u n g e r  p a tie n ts
that g e t  m o re  o f  the nurse \s tim e i f  it h as been  rationed, w hich in f a c t  is h a ppen in g  
a lo t o f  the tim e
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T h e  s e c o n d  s tu d e n t in te r v ie w  re ite ra te d  the t im e  co n s tra in ts . T h e  g ro u p  fr o m  a c u te  
ca re  a d m it te d  th at th e re  w a s  a p r o b le m  w ith  t im e  re s o u rc e s . H o w e v e r  th e y  
in d ic a te d  that n u rs e s  in  the c a re  o f  o ld e r  a d u lts  h a d  m o r e  t im e  w h e re a s  th e  
a rg u m e n t w h ic h  c o u ld  b e  p u t fo rw a rd  is  th e  n u rse s  w h o  w o rk  w ith  o ld e r  a d u lts  a re  
b e tte r at p r io r it is in g  t im e  re s o u rc e s . T h e  s t a f f  in  th e  a cu te  a re a s  a ls o  fe lt  th a t th e y  
w e re  h a v in g  p r o b le m s  w ith  t im e  fo r  a l l  th e ir  p a t ie n ts  n o  m a tte r th e  age. T h e y  
e x p re s s e d  fe e lin g  o f  g u ilt  a b o u t th e ir  la c k  o f  t im e .
N  4  Their p sy c h o lo g ic a l s id e  is d e fin ite ly  not taken  ca re  o f  not in our w a rd s  a s  
such.
M o d e r a t o r  In w h at w ays?
N  4 B eca u se  y o u  ju s t  don  7 h ave the tim e to  s i t  a n d  sp ea k  to  them , f in d  ou t i f  
th ey  're h a v in g  p ro b lem s, w h a t's  b o th erin g  them
N  2 In ou r w a rd  the p sy c h o lo g ic a l input is q u ite  a  b ig  fa c to r , ou r b rea st lad ies, 
co lorec la ls , lo ts  o f  stom as, b o d y  im age input is m in im al. W hat y o u 're  re ly in g  on  
again, is, a n d  I'm  not knocking them  b eca u se  th ey  d o  a  b rillia n t j o b  is the s to m a  
a n d  the b rea s t nurse a n d  the sp e c ia lis t nurse. They com e in but y o u  th ink w h at d id  
I tra in  fo r? ........
O n e  o f  th e  p a r t ic ip a n ts  c o m m e n te d  o n  h o w  the p a t ie n ts  re m a rk  o n  h o w  b u s y  the  
n u rse s  a re  e s p e c ia l ly  w ith  d o c u m e n ta t io n  a n d  th e  p a p e rw o rk . T h e  n u rse s  in  th e  
a cu te  a re a s  w e re  w e ll a w a re  o f  th e ir  re s p o n s ib i l it ie s  to  th e ir  p a t ie n ts  b u t th e y  fe lt  
u n d e r co n s ta n t  t im e  p re ssu re s  to  c o m p le te  tasks. T h e y  a ll a g re e d  a b o u t the  
im p o r ta n c e  o f  c o m m u n ic a t io n  s k i l l s  b u t th e y  e x p re s s e d  c o n c e rn  th at th e y  d id  not 
h a v e  the t im e  to  s it d o w n  a n d  lis te n  to th e ir  p atie n ts . It w a s e x p re s s e d  in  th is  q u o te
N  2 Time fa c to r  th a t's  when y o u 're  a lw a y s  w ork in g  aga in st the clock, a n d  e v e ry
m inute y o u  're looking, w e ll so  a n d  so  is g o in g  th ere ......(e v e ry o n e  sp e a k s  at o n c e ,
ta lk in g  a b o u t h o w  th e y  ju g g le  ta sk s)
T h e  t im e  fa c t o r  a ls o  in f lu e n c e d  p r io r it ie s  fo r  c a re  a lth o u g h  th is  to p ic  w a s very' 
b r ie f ly  a llu d e d  to  b y  the a cu te  c a re  sta ff. T h e  e x a m p le  g iv e n  w a s  h o w  p r io r it ie s
w e re  g o v e rn e d  b y  th e  a c u te n e s s  o f  th e  p ro b le m s . F o r  e x a m p le , a  p a t ie n t  c o m in g  
b a c k  to  th e  w a rd  h a v in g  h a d  a  g e n e ra l a n a e s th e t ic  w o u ld  ta k e  p r io r ity  o v e r  o th e r  
p a tie n ts . T h e y  a ls o  sta te d  th a t th e y  d e p e n d e d  o n  o th e r  u s u a lly  m o re  j u n io r  s t a f f  
fe e d in g  b a c k  th e  a p p r o p r ia te  in fo rm a t io n  . W h e n  a s k e d  w h a t th e y  w e re  d o in g  
w h e n  th e y  w e re  n o t d o in g  h a n d s  o n  ca re  th e y  a ll  s p o k e  to g e th e r  g iv in g  a lis t  o f  
ta s k s
T o g e t h e r  D rugs, com pu ter, a s  little  as p o ss ib le  (laughs) w e 'd ra th er d o  h an ds on  
stuff, a d m ittin g  p e o p le , p r e  a n d  p o s t  op  reco rd in g s
N  4  M a k in g  beds, h a n d in g  ou t the dinners. There is a  lo t o f  th ings y o u  h a ve  to  do, 
w e ll th a t's  one o f  the fa c to r s  o f  su rg ica l. They h ea l b e tte r  i f  th ey  h ave g o o d  
nutrition .
T h e  f in a l c a te g o ry  f o r  th is  th e m e  a re  the is s u e s  o f  in d iv id u a l is e d  a n d  h o l is t ic  care . 
T h is  w a s  ra is e d  in  th e  in te r v ie w  a m o n g  the n u rs e s  w h o  w o rk e d  in  the a c u te  a re a s  
in  r e la t io n  to the fra g m e n ta t io n  o f  ca re . T h is  h a s  a lre a d y  b e e n  c o n s id e re d  e a r lie r  in  
th is  c o m m e n ta ry  w h e re  d if fe r e n t  s p e c ia lis ts  c o m e  in to , in  th is  in s ta n c e  s u rg ic a l  
a re a s , to  c a r ry  o u t c a re  a n d  the e x a m p le s  u se d  w e re  th e  s to m a  n u rs e  o r  th e  b re a st  
c a n c e r  n u rse . H o w e v e r ,  th e  le c tu r in g  s t a f f  d id  n o t  so  m u c h  c o n s id e r  f r a g m e n ta t io n  
b u t th e  g ro u p in g  o f  p a t ie n ts  s im p ly  th ro u g h  th e ir  a g e
L  1 ................... th ey  te n d e d  to  be  m ore g ro u p e d  a s th is a g e in g  p o p u la tio n  th a t w as
incontinent, im m obile  a n d  cou ldn  V ea t ..............
T h e  le c tu re rs  c o n s id e re d  h o w  it  w a s  m u c h  e a s ie r  fo r  o ld e r  a d u lts  to  m a in ta in  th e ir  
in d iv id u a lity ' i f  th e y  w e re  b e in g  n u rs e d  at h o m e , h o w e v e r ,
L  6 A n d  l  think in institu tions, i t 's  hard, it \s a  lo ss  o f  in d iv idu a lity , e v e ry b o d y  
s ta r ts  to  w e a r  the sam e typ e  o f  cloth ing. The w a rd  se ttin g  is v e ry  m uch the sam e, 
h o w e v e r  h a rd  y o u  try, h o w ever  re la tiv e s  brin g  in th in gs ..........
T h e  p a rt ic ip a n ts  f ro m  th e  f irs t  c a re  o f  o ld e r  a d u lts  in te r v ie w  b ro u g h t up  the
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s u b je c t  o f  in d iv id u a l i t y  th ro u g h  try in g  to  m o v e  a w a y  fro m  in s t itu t io n a lis a t io n .  
T h e y  d is c u s s e d  h o w  th e ir  a reas w e re  c h a n g in g  to a  m o re  in d iv id u a l is e d  a p p ro a c h .  
W h a t  w a s  in te re s t in g  w a s  h o w  th e y  s a w  a c u te  c a re  as b e in g  m u c h  m o r e  c o n v e y o r  
b e lt  c a re  as c o m p a r e d  to  c a re  o f  th e  o ld e r  a d u lt  a n d  th e y  d is c u s s e d  it  in  r e la t io n  to  
h ip  surgery'
A  2 I t's  like a  fa c to ry , it is a  co m p le te ly  d ifferen t b a ll g a m e here, b eca u se  y o u  
h ave  g o t y o u r  c lien te le  a n d  y o u ’ve g o t to  b u ild  up a  re la tio n sh ip  w ith  them  a n d  as  
y o u  said , (rust, a n d  th e ir  fa m ily  a n d  everyth in g .
A  3 We w ork a  lo t w ith  the w hole fa m ily  a n d  not ju s t  the p a tie n t a n d  re a lly  g e t  
in v o lv e d  in th e ir  s o c ia l  c ircu m stan ces a n d  everyth in g . You ve  g o t to  so r t ou t a n d  
h elp  them  so r t ou t th e ir  fu tu re .
L a t e r  in  th e  d is c u s s io n  th e  g ro u p  re tu rn  to  th e  fra c tu re d  fe m u r  a n d  o n e  o f  th e  
p a rt ic ip a n ts  ta lk e d  a b o u t  an  e x p e r ie n c e  o f  o n e  o f  th e  p a tie n ts  w h o  h a d  fa lle n  at 
h o m e . S h e  w a s  b ro u g h t  in to  C a s u a lt y  a n d  a n  X  ra y  w a s  c a r r ie d  out. T h e  w o m a n  
w a s sen t h o m e  o n ly  to  re tu rn  a fe w  h o u rs  la te r  w ith  a  fra c tu re . T h e  p o in t  the  
p a r t ic ip a n t  w a s m a k in g  w a s that la c k  o f  a s s e s s m e n t put the p a t ie n t at r is k  a n d  th e  
p a t ie n t  w a s re tu rn e d  to  a n  u n sa fe  e n v iro n m e n t.
T h e  d is c u s s io n  th e n  m o v e d  o n  to  h o w  le c tu re rs  c a n  te a c h  th e  s u b je c t  w ith o u t  
s ta rt in g  fro m  th e  n e g a t iv e s  b u t n o b o d y  r e s o lv e s  th is  d ile m m a  w ith  a  w a y  o f  
p re p a r in g  stu d e n ts  r e a lis t ic a lly  fo r  th e  c a re  o f  o ld e r  adu lts.
4.5.4 Looking after Older Adults
T h is  w a s  a  c a te g o ry  w h ic h  re m a in e d  o n  i t 's  o w n  as th ere  w a s  a  lo t  o f  in p u t  f r o m  
a ll g ro u p s . T h e  s e c o n d  stu d e n t g ro u p  sp e n t m o re  t im e  w ith  th is  is su e  th e re fo re  
th is  w il l  b e  the s ta rt in g  p o in t. O n e  p a r t ic ip a n t  w a s ta lk in g  a b o u t h e r  u p b r in g in g  
a n d  th e  r e la t io n s h ip  sh e  h a d  w ith  h e r g ra n d m o th e rs  th en  sh e  g o e s  o n  to  say  th at i f  
y o u  h a v e  a p o s it iv e  a tt itu d e  th en  y o u  a re  m o re  l ik e ly  to  h a v e  a  g o o d  w o rk in g  
re la t io n s h ip . T h is  p o in t  is e x p lo re d  fu rth e r  la te r  in the in te rv ie w  w h e n  th e y  are  
ta lk in g  a b o u t q u a lity  o f  ca re
S  7  A s lo n g  a s  th ey  g e t  the sam e ca re  a n d  the sa m e quality .
S 4 B ut w h a t so m e  p e o p le  w ill th ink is, i f  y o u  h a ve  th ese  a ttitu des, y o u  ca n 't h e lp  
le t it a ffec t y o u r  work.
S 2 I  don  7 th ink th a t \s a lw a y s  true though. I  th ink y o u  can se p a ra te  how  y o u  f e e l  
ab o u t th ings
T h is  c o n v e r s a t io n  is  l in k e d  to  w h e th e r  n u rs e s  d o  a l lo w  th e ir  s te re o ty p e s  to  
in f lu e n c e  th e ir  c a re  a n d  th e re  is  d is a g re e m e n t  w ith in  th e  g ro u p  w h ic h  is  n o t  
re s o lv e d . S o m e  o f  th e  p a r t ic ip a n ts  e n jo y e d  lo o k in g  a fte r  o ld e r  a d u lts  e s p e c ia l ly  
“ the w e a lth  o f  in fo r m a t io n ”  H o w e v e r  S  2  re tu rn e d  to  th e  is s u e  o f  s e p a ra t in g  s o c ia l  
l i f e  f ro m  w o r k  l i f e  . T h e  e x a m p le  he  u s e d  w a s  s ta n d in g  o n  th e  bus.
S  2 O ut in p u b lic  life, I  've g o t on a  bus a n d  p a id  m y fa re , p e o p le  g e l  on a n d  ex p ec t 
y o u  to  s ta n d ’ bu t I  m ean , i f  th ey  a re  a g ile  enough to  g e l  ou t a n d  w a lk  a n d  g e t on a  
bus, then th ey  h a ve  the sam e ex p ec ta tio n s  to  s ta n d  a s  l  have, bu t tha t d o esn  7 
affect the w a y  I  am  on the w ard, a n d  on the w a rd  th ese  p e o p le  a re  in n e e d  a n d  I 
w ill m ake th e ir  s ta y  on the w a rd  a n d  do  every th in g  to  m ake th e ir  s ta y  as p lea sa n t  
as it can  be.
S 7 I th ink in p u b lic , i f  y o u  don  7 g e t on w ith  som eone, an e ld e r ly  p e rso n  o r  
som eon e th a t is o lder, y o u  7/ a v o id  them. W hereas I think in the w ard, it d o esn  7 
m a tter w h eth er y o u  can  g e t on w ith  them  o r  not. H opefu lly  m ost f o lk  w ill g iv e  the  
sam e s ta n d a rd  o f  care.
S 5 / th ink y o u  can  hit on the p ro b lem  o f  the b a d  p a tie n t then.
T h e  to p ic  is  re v is ite d  a g a in  la te r  in  th e  in te r v ie w
S 4  I th ink it is a  jo b  tha t som e p e o p le  don  7 like doing, th erefore  i f  th ey don  7 like  
d o in g  it a n d  th ey  're f o r c e d  to, d a y  a fte r  d a y  th e ir  w ork  w ill b e  affected . Therefore  
y o u  w ant p e o p le  to  w ork  in that se ttin g , w ho w ant to  w ork in that se ttin g , th erefore  
w ill be  b e tte r  a t the job . S
S 5 e x p la in e d  th at th e  a d v ic e  he  w a s  g iv e n  w a s  to  re m e m b e r  that th e y  c o u ld  b e  h is
g ra n d p a re n ts  a n d  h e  th e n  w e n t o n  to  m a k e  a s a lie n t  p o in t  in  that s o m e  n u rs e s  fe lt  
u n a b le  to  u se  th is  a n a lo g y  as it w a s  d is t re s s in g  fo r  th e m . T h e y  re tu rn e d  to  th e  
a s p e c t  o f  b e in g  a b le  to  w o r k  w ith  o ld e r  a d u lts
S  4 I don  V th ink i f  y o u  can  V en jo y  w h a t y o u  are  doing, y o u  can  7 d o  it a s  
e ffec tive ly  a s  y o u  c o u ld  i f  y o u  w ere  en jo y in g  w hat y o u  a re  doing, a n d  (h ere  is an  
aw fu l lo t o f  p e o p le  in ca re  o f  the e ld e r ly  w a rd s th a t a re  not en jo y in g  w h at th e y  a re  
doing, th erefore  not d o in g  it a s  e ffec tive ly  a s th ey c o u ld
T h is  p a r t ic u la r  g ro u p  o f  s tu d e n t p a r t ic ip a n ts  a ls o  d e s c r ib e d  th e  s t a f f  w h o  w o r k  in  
the c a re  o f  o ld e r  a d u lts  as n o t  k e e p in g  u p  to d ate  w ith  k n o w le d g e  a n d  a n o th e r  
p a r t ic ip a n t  d e s c r ib e d  the w o rk  in  th e  c a re  o f  o ld e r  a d u lts  as “ n u m b in g  m o n o t o n y ” . 
T h e y  d e s c r ib e d  h o w  a tt itu d e s  in  th e  c a re  o f  o ld e r  a d u lts  h a v e  an  e f fe c t  o n  
th e m s e lv e s
S  4  A n d  n o t o n ly  i f  y o u  're th e r e fo r  a  sh ort while, y o u  can f e e l  tha t c reep in g  into  
y o u r s e lf  (everyo n e  a g rees)
S  2 You e n d  up not b e in g  b o th ered  a b o u t the care  bu t when y o u r  next b rea k  is, o r  
when it is a lm o st 4 o ’ c lo ck  (everyo n e  agrees)
O n e  is s u e  w h ic h  d id  c a u s e  d is tre s s  to  th is  g ro u p  w a s  th e  la c k  o f  c u ltu re s  fo r  
s e n s it iv it ie s  b e in g  sen t to  the b a c t e r io lo g ic a l la b o ra to ry  i f  p a t ie n ts  h a d  u r in a ry  
in fe c t io n s . T h e y  c ite d  c o s t  f o r  n o t s e n d in g  a w a y  s p e c im e n s  a n d  p e o p le  w e re  
c o m m e n c e d  o n  b ro a d  s p e c tru m  a n t ib io t ic s . O t h e r  p a t ie n ts  w e re  le ft  w a it in g  fo r  
tre a tm e n t f ro m  th e  m e d ic a l s t a f f  fo r  e x a m p le , s ix  h o u rs  fo r  a m a le  ca th e te r is a t io n .  
O n e  p a r t ic ip a n t  at th is  ju n c t u r e  w a s a n n o y e d  at th e  n e g a t iv e  fo c u s  o f  th e  
d is c u s s io n .
S 3 .........I h a ve  to  sa y  out o f  a ll  m y  ex p erien ce  1 h a ve  h a d  w ork in g  w ith  th e  e ld e r ly
the m a jo r ity  h ave been  good . There is one o r  tw o  th a t ju s t  don  V w ant to  be  there, 
a n d  th e y 'v e  been  th ere  to o  lo n g  a n d  re a lise  that th ey  h ave  to  m ove  on.
S 7 Two s ta f f  n urses  / have to  adm it r e a lly  d id  care  a n d  th ey  d id  try  to  p ic k  up on
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the s ta n d a rd  o f  ca re  g iv e n , a n d  th ey  ju s t  g o t to ld  b a s ic a lly  to  shu t up.
S 2 I t's  n o t th a t the s ta f f  a re  b a d , it \s th ere  is so  f e w  o f  them, th ey  can  7 d o  w h at 
th ey  w a n t to  d o  so  th ey  a re  sp en d in g  the w h o le  d a y  ju st try in g  to  k eep  up th e  
n o rm a l rou tin e
It d o e s  no t tak e  lo n g  fo r  the n e g a t iv e  s to r ie s  to  b e g in  a g a in
S  7  This is a  re a lly  b a d  a ttitu de . 1 sa w  tw o  N  A \s g o in g  a ro u n d  w ith  ru b b er  g lo v e s  
on a ll day. They w o u ld  not touch  anything, th ey  d idn  7 know  w hat w a s in the bed, 
th ey  d id n  7 know  w h at h a d  happened , a n d  th a t w a s th e ir  a ttitu d e  the m inute th ey  
g o t in the w ard, the la tex  g lo v e s  w ere  on.
H o w e v e r ,  th e y  d id  su g g e s t th a t s o m e  o f  th e  s t a f f  n u rs e s  in  th e  c a re  o f  o ld e r  a d u lts  
d o  c a re  a n d  try  to  im p r o v e  s ta n d a rd s. W h e n  a s k e d , i f  o ld e r  a d u lts  w e re  tre a te d  
d if fe r e n t ly  w ith in  th e  a c u te  a re a s  c o m p a r e d  to  th e  c a re  o f  th e  o ld e r  a d u lt  a re a s , 
th e y  a l l  a g re e d  th at th e re  is  a  d if fe r e n c e  a n d  w h e n  a s k e d  to  e la b o ra te
S  7  They g e t tr e a te d  fo r  illn ess like a b ro a d  spec. I t's  not re a lly  seen  a s  an o ld  
p erso n  re a lly
S  5 Som e o f  them  g e t tr e a te d  like th ey  a re  re a lly  thick. There w as on e w a rd  I  w as  
on, it w as o ve r  a  certa in  a g e  co t s id e s  on, w e don  7 fan cy them  fa d in g  out.
O n e  p a r t ic ip a n t  e x p la in e d  th at th e re  w a s  g o o d  a n d  b a d  to b e  seen  in  the a c u te  
a re a s  a n d  sh e  g a v e  an e x a m p le  o f  h o w  an  o ld  la d y  w ith  d e m e n t ia  w a s a l lo w e d  to  
stay  in  the w a rd  w h e re  sh e  w a s  a n d  o th e r  p a t ie n ts  w o u ld  b e  m o v e d  i f  th e y  o b je c te d  
to  h e r  m o v in g  a b o u t th e  w a rd  in  th e  n ig h t.
T h e  c o n v e y o r  b e lt a n a lo g y  is  u sed  b y  th e  s tu d e n ts  in  re la t io n  to  th e  ca re  o f  o ld e r  
a d u lts  a re a s  a n d  it s e e m s  to  re fe r  to  d if fe r e n t  ty p e s  o f  c l in ic a l  se ttin g . O n e  o f  th e  
p a r t ic ip a n ts  re fe rre d  to  a d e m e n t ia  w a rd  w ith in  a p s y c h ia t r ic  h o s p ita l w h e re  th e  
c a re  d e p e n d e d  o n  n u rse s  g o in g  o n  d u ty  g e tt in g  th e  p a t ie n ts  u p , w a s h e d , s h o w e re d ,  
to ile tte d  a n d  b re a k fa s te d  b u t  sh e  s u g g e s te d  that th e  m o t iv a t io n  in  th is  p a r t ic u la r
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w a rd  w a s  th at the s t a f f  c o u ld  s it d o w n  a n d  re a d  the n e w s p a p e r  o r  w a tc h  te le v is io n .  
T h e  m o s t  p o ig n a n t  s to ry  c o m e s  at th e  e n d  o f  th e  s e c o n d  s tu d e n t in te r v ie w
S  2 We h a d  th is o ld  guy’ a n d  he ju s t  s to p p e d  w a lk in g  right. H e w ou ldn  7 w a lk , he  
cou ldn  7 w alk  a n d  he ju s t  kep t sa y in g  1 can n ae walk. H e ran  ou t o f  f a g s  in the  
sm oke room  a n d  w e cau gh t him  w a lk in g  dow n  the co rr id o r , w a n tin g  to g e t h is j a g s  
out o f  the cu p b o a rd ' bu t he cou ldn  7 walk. We s a id  w h a t a re  y o u  w a lk in g  fo r , a n d  
he said , no 1 'm n ot a n d  w e said , w e ll y o u  're standing , then he ju s t  c o lla p se d  
(everyo n e  laughs).
T h e  f ir s t  s tu d e n t in te rv ie w ' w a s m u c h  m o re  p o s it iv e  a b o u t w o r k in g  w ith  o ld e r  
a d u lts . O n e  o f  th e  p a r t ic ip a n ts  sta ted  that h e  w o u ld  b e  v e ry  h a p p y  to  g o  a n d  w o rk  
in  a  c a re  o f  o ld e r  a d u lts  h o s p ita l d u e  to  th e  “ r ig h t  k in d  o f  a tm o s p h e re "  n o t l ik e  the  
a c u te  h o s p ita l w ith  th e ir  a tt itu d e s  to  o ld e r  a d u lts .
W h e n  a s k e d  w h a t th e y  e n jo y e d  a b o u t th e  c a re  o f  o ld e r  a d u lts  it  s e e m e d  to  b e  
s it t in g  a n d  c h a tt in g  to  th e m , it  w a s  a ls o  se e n  as c h a lle n g in g  to  n u rs e  th e m  a n d  
re h a b ilita te  th e m . T h is  g ro u p  fe lt  th a t n u rs in g  a ss is ta n ts  in  th e  c a re  o f  o ld e r  a d u lts  
w e re  u n w il l in g  to  ch a n g e . T h e y  a ls o  fe lt  th at t im e  s p e n t c h a tt in g  to p a t ie n ts  in  th e  
a cu te  a re a  w a s  in te rp re te d  as “ s k iv in g  ” b e c a u s e  th e y  w7e re  n o t se e n  as w o rk in g .  
O n e  o f  th e  p a r t ic ip a n ts  g a v e  a n  e x a m p le  o f  th is
P  8 / w a s feed in g  a  p a tie n t w ho h a d  a  s tro k e  but h e h a d  so m eth in g  else, a n d  1 w a s  
s ittin g  dow n  feed in g  him  a n d  the s is te r  lo o k e d  a t m e a n d  s a id  “w h at are  y o u  
s ittin g  dow n  for?  ”  W ell l  w asn  7 g o in g  to  s ta n d  o ver  him, but sh e  w asn  7 happy, 
b eca u se  I p id le d  up a  se a t to  f e e d  him. She w a n te d  m e to  s ta n d  o v e r  him, a n d  (hat 
a ttitu d e  w as y o u  don  7 h a ve  to  f e e d  him, ju s t  sh o ve  it in h is m outh.
T h e  p a rt ic ip a n ts  a l l  a g re e d  w ith  th is  sta te m e n t, h o w e v e r , th e y  fe lt  th at th e re  w a s  
m o re  t im e  in  th e  c a re  o f  o ld e r  a d u lts  fo r  p a t ie n ts  a n d  fo r  re la t iv e s  a lso . T h e y  a ll 
a g re e d  that th ere  w a s  m u c h  to  le a rn  in  the c a re  o f  o ld e r  a d u lts  w a rd s .
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T h e  le c tu re rs  ta lk e d  a b o u t  lo o k in g  a fte r  o ld e r  a d u lts  in  te rm s o f  h o w  th e y  w e re  
g ro u p e d , n o t  b e in g  tre a te d  as in d iv id u a ls .  O n e  p a r t ic ip a n t  f r o m  th is  g ro u p  
id e n t if ie d  h o w  p e rc e p t io n s  o f  b e in g  in  h o s p ita l m a y  d if f e r  fo r  th e  o ld e r  p e rs o n  
c o m p a r e d  to  w h e n  th e y  a re  in  the c o m m u n ity ' in  th a t th e re  c a n  b e  a n  e x p e c ta t io n  
th at in  h o s p ita l “ th in g s  a re  d o n e  fo r  th em . ” T h is  m a y  b e  d u e  to  p e o p le  h a v in g  a  
c lo s e r  se n se  o f  th e ir  id e n t ity  at h o m e . W h e n  a s k e d  a b o u t th e  ty p e  o f  w o r k  in  th e  
c a re  o f  o ld e r  a d u lts  s e tt in g
L  1 II's lhe p e rc e p tio n  o f  the typ e  o f  w ork  in term s o f  it's  a ll  y o u  ev e r  d o  w ith  
e ld e r ly  p e o p le , m o stly  in a  con tin u in g  ca re  w a rd  than  in reh a b ilita tio n  is a ll
y o u  ’re d o in g  is to ile ttin g  them, fe e d in g  them  a n d  w ash in g  th em ........
L  4  / th ink in an  a cu te  se ttin g  w h ere y o u  h ave  e lderly , in a  su rg ic a l w a rd  in 
p a rticu la r , th ere  is th is p ercep tio n , w h ere  p e o p le  h a ve  th e ir  opera tion , be w e ll  
enough in tw o  o r  th ree  d a y s  then g o  ou t again , a n d  i f  y o u  do n  V re c o v e r  a t  the
e x p e c te d  ra te , i f  th ey  req u ire  m ore h e lp ...................... then I'm  a fra id  a  lo t o f  the lim e
it w ill b e  the y o u n g e r  p a tie n ts  tha t g e t  m ore  o f  the n u rse 's  tim e i f  it has been  
rationed .
A s  o n e  o f  the p a r t ic ip a n ts  e x p la in e d , o ld e r  a d u lts  a re  d e v a lu e d  i f  th e y  ta k e  lo n g e r  
to  r e c o v e r  f r o m  illn e s s . L a t e r  in  th e  d is c u s s io n  a n  im p o r ta n t  p o in t  is  m a d e  th at 
n u rse s  m a y  w e ll b e  re c h a rg e d  b y  th e  p o s it iv e  fe e d b a c k  re c e iv e d  fro m  y o u n g e r  
p a tie n ts  b u t  in  th e  c a re  o f  o ld e r  a d u lts  th e re  m a y  b e  a  la c k  o f  p o s it iv e  fe e d b a c k
T h e  p a r t ic ip a n ts  f r o m  th e  f irs t  c a re  o f  o ld e r  a d u lts  in te r v ie w  fe lt  th at m o s t  p e o p le  
in  th e ir  a re a  w e re  th e re  b e c a u s e  th e y  w a n te d  to  b e  th ere . T o  u n d e r lin e  th is  
sta te m e n t, th e  fo l lo w in g  c o m m e n t  w a s m a d e
A  5 / th ink i f  th ey  d o n 7 h ave it w hen th ey  com e, th ey  d e v e lo p  it, beca u se  when one  
o f  the y o u n g  g ir ls  s a id  on the ward, tha t w hen she f i r s t  cam e to  the w a rd  a n d  when  
she sa w  a  nurse k issin g  one o f  the o ld  p eo p le , she thought, oh how  c o u ld  th ey d o  
that a n d  now, sh e d o es  it h e r se lf  a n d  she has d e v e lo p e d  a  p o s it iv e  a ltitu d e  to  h er  
jo b .
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It c o u ld  a ls o  b e  a rg u e d  that th is  s ta te m e n t d e m o n s tra te s  h o w  o ld e r  a d u lts  a re  
tre a te d  l ik e  c h ild r e n  to  b e  k is s e d  a n d  c u d d le d . H o w e v e r ,  it  w a s  a g re e d  b y  a ll  
p a r t ic ip a n ts  th at n u rs e s  in  th e  c a re  o f  o ld e r  a d u lts  s e tt in g  w e re  tre a t in g  p a t ie n ts  
m o re  as in d iv id u a ls  a n d  in s t itu t io n a lis a t io n  w a s  o n  the d e c lin e . T h e y  w e re  m o re  
s c a th in g  o f  th e  c a re  g iv e n  in  th e  a c u te  a re a s w h e re  o ld e r  a d u lts  w e re  seen  as b e d  
b lo c k e rs ,  s tu c k  in  s id e  ro o m s  a n d  le ft , b e c a u s e  th e y  w e re  m a k in g  a  n o is e . O n e  o f  
th e  p a r t ic ip a n ts  w e n t o n  to  d e s c r ib e  an  in c id e n t  w h e re  a p a t ie n t  w a s  le ft  in  o n e  o f  
th e  a c u te  a re a s  w ith  a  ca th e te r  d a n g lin g  d o w n  h is  le g s  a n d  w ith  n o  p an ts  to  c o v e r  
h im . A n o t h e r  e x a m p le  o f  ca re  w a s  g iv e n
A  3 When I w as in the sen io r  m ed ica l block, an o ld  m an d ie d  in the s id e  room  a n d  
his re la tiv e s  w en t in a t v is itin g  tim e a n d  fo u n d  him
D u r in g  th e  s e c o n d  c a re  o f  o ld e r  a d u lts  in te rv ie w , o n e  o f  th e  p a rt ic ip a n ts  e x p la in e d  
h o w  p a tie n ts  w h o  w e re  c o m in g  in to  c o n t in u in g  c a re  re q u ire d  m o re  c a re  n o w . T h is  
c o m m e n t  w a s  r e in fo r c e d  b y  a  p a r t ic ip a n t  w o r k in g  in  a s s e s s m e n t w h e re  th e re  w a s  a  
p e rc e p t io n  that o ld e r  a d u lts  w e re  b e in g  a d m it te d  f r a i le r  a n d  w ith  m o re  m e d ic a l  
p ro b le m s , s o m e t im e s  w ith  m o re  m e n ta l h e a lth  p ro b le m s . T h e y  e m p h a s is e d  the  
im p o r ta n c e  o f  a l lo w in g  p a t ie n ts  to  d o  as m u c h  as p o s s ib le  fo r  th e m s e lv e s . W h e n  
a s k e d  a b o u t th e ir  p e rc e p t io n  o f  the ca re  g iv e n  to o ld e r  a d u lts  in  the a cu te  a re a s , 
o n e  p a r t ic ip a n t  id e n t if ie d  h o w  y o u n g e r  p a tie n ts  re c e iv e d  m o re  c a re  a n d  o ld e r  
p a tie n ts  w e re  e n c o u ra g e d  to  b e c o m e  d e p e n d e n t a n d  th is  in  tu rn  s lo w e d  re c o v e ry . 
T h e y  a ls o  ta lk e d  a b o u t h o w  the u n its  w e re  a b u s e d  b y  the g e n e ra l p ra c t it io n e rs  
w h e n  s o c ia l a d m is s io n s  w e re  b e in g  m a s k e d  b y  th e m  as fa lls . In o th e r  w o rd s  th e y  
w e re  t iy in g  to  h a v e  p e o p le  a d m it te d  fo r  a  m e d ic a l p ro b le m  w h e n  th ere  m a y  b e  
n o n e . T h e  m o s t  c o m m o n  re a s o n  fo r  th is  w a s  to  a l lo w  ca re rs  to  g o  o n  h o lid a y .
T h e  p a r t ic ip a n ts  f ro m  th e  a c u te  a re a  a ls o  h a v e  c o n s id e ra b le  e x p e r ie n c e  in  lo o k in g  
a fte r  o ld e r  a d u lts . T h e y  ta lk e d  a b o u t h o w  th e y  c a n  b e c o m e  ra tty  w ith  the d e m e n te d  
p a tie n ts  w h e n  th e y  a re  w a n d e r in g  o f f  the  w a rd  a n d  th ere  w e re  a c u te ly  i l l  p a t ie n ts  
in  th e  w a rd . T h e y  ta lk e d  a b o u t the d if f ic u lt ie s  o f  b e d  b lo c k in g  w h e n  th e re  w e re  no  
b e d s  in  re h a b ilita t io n  to  m o v e  th e m  as th e y  n o  lo n g e r  re q u ire d  a c u te  c a re . S o m e  o f
th o se  p a t ie n ts  w e re  w a it in g  m a n y  m o n th s  fo r  a  b e d  in  a n o th e r  area . W h i le  th e y  
w e re  w a it in g  th e se  p a t ie n ts  lo s t  m o t iv a t io n  a n d  b e c a m e  fe d  u p  a n d  d e p re s s e d . O n e  
th in g  th is  g ro u p  d id  su g g e st th at a g e  is  ir re le v a n t  w ith  p a t ie n ts  b e in g  n ic e  o r  n a sty .
4.5.5 Labelling older Adults
L a b e l l in g  o f  o ld e r  a d u lts , w h e n  d is c u s s e d  w ith  th e  a cu te  c a re  p a r t ic ip a n ts ,  
c o n s id e re d  it  in  th e  c o n te x t  o f  b e d  b lo c k in g .  A lt h o u g h  it  w a s  r e c o g n is e d  th at o ld e r  
a d u lts  w e re  n o t n e c e s s a r ily  b e d  b lo c k e r s ,  it  te n d e d  to  b e  a s s o c ia te d  w ith  th e m . 
O n e  o f  th e  p a r t ic ip a n ts  fo u n d  it a b h o rre n t  that o ld e r  a d u lts  w e re  c o n s id e r e d  u s in g  
th is  la b e l.  T h e  o n ly  o th e r  la b e l u s e d  b y  th is  g ro u p  w a s  in  a s s o c ia t io n  w ith  th e  la c k  
o f  fa m ily  su p p o rt.
T h e  le c tu re rs  ra is e d  a  n u m b e r  o f  is su e s  u n d e r  th is  th e m e . T h e y  ta lk e d  a b o u t h o w  
o ld e r  a d u lts  w e re  g ro u p e d  in  th e  c a re  o f  o ld e r  a d u lt  w a rd s
L  1 ............... th ey  w ere  su b d iv id e d  in to e ith e r  g ra n n ies o r  w alkers, a n d  th e w a lkers
w ere  the p e o p le  w ho w ere  m ore  in depen den t a n d  the g ra n n ies w ere  the on es tha t 
w ere m ore d ep en d en t........
T h e y  w e n t o n  to  d is c u s s  h o w  la b e ls  a re  m o re  r e a d ily  a p p lie d  to  o ld e r  a d u lts  
p a r t ic u la r ly  la b e ls  s u c h  a s c o n fu s io n . F u r th e rm o re  th e y  d is c u s s e d  h o w , w h e n  
te a c h in g  a b o u t o ld e r  a d u lts , th e y  sta rte d  b y  t ry in g  to  d is m is s  th e  n e g a t iv e  im a g e s , 
th e  v e ry  p o in t  th e  f ir s t  s tu d e n t g ro u p  m a d e  w h e re , i f  the  n e g a t iv e  la b e ls  h a d  n o t  
b e e n  c o n s id e re d  in  th e  f ir s t  p la c e , th is  p a r t ic u la r  g ro u p  w o u ld  n o t  h a v e  th o u g h t o f  
th e m . T h e  h a n d o v e r  w a s  a ls o  se e n  b y  th e  le c tu r in g  s t a f f  as a  v e h ic le  f o r  la b e l l in g  
w h e re  o ld e r  a d u lts  a re  s p o k e n  a b o u t in  te rm s  o f  th e  task . T h is  p o in t  w a s  e x p a n d e d  
o n  b y  o n e  o f  th e  le c tu re rs
L  4 / w as lis ten in g  to  a  rep o rt in a  su rg ic a l w a rd  a  fe w  y e a r s  ago, it w a s the  
ch arge  nurse a n d  th ere  w a s at lea st ten  o th er n urses in (he office  lis ten in g  to  the  
rep o rt a n d  sh e s a id  “W ell M rs. So a n d  So , sh e is ju s t  ly in g  (here like  a b e a c h e d  
w h ale  d o in g  n oth in g  fo r  h erse lf a t a ll  ”  This w as a la d y  in h er la te  e ig h tie s  a n d  h a d
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an em erg en cy  su rg e ry  f o r  a  ru p tu red  p e p tic  u lcer a n d  she w a s not ex a c tly  a  f i t  a n d  
h ea lth y  p e rso n  a t th e  b e s t o f  tim es .............
L  3 Young p e o p le  can  7 se e  th em se lves a s  o ld  it 's a lm o st th a t y o u  se e  th is o ld  
p erso n  com in g  in a n d  y o u  can  7 im agin e th a t th ey  h a ve  a  fam ily , th a t th ey  h a ve  
don e a ll this, h ave seen  a ll  this, th a t th ey  h ave  been  able, active , in depen den t 
p e o p le  w ho h ave c o n tro lle d  a n d  run th e ir  ow n lives.
O n e  p a r t ic ip a n t  w e n t o n  to  sa y  th at th e  n u rs e s  d o n ’ t e v e n  b o th e r  to  le a rn  the  
p a t ie n t ’ s n a m e . H o w e v e r  a n o th e r  p a r t ic ip a n t  c o m m e n te d  that th is  w a s  n o t  
n e c e s s a r ily  re c ip r o c a l a s  o ld e r  a d u lts  e n jo y e d  h a v in g  y o u n g e r  a d u lts  a ro u n d  th e m  
as o p p o s e d  to  b e in g  s u rro u n d e d  b y  d o o m  a n d  g lo o m . O n e  o f  th e  c o m m u n it y  
le c tu re rs  re m a rk e d  o n  th e  c h e c k s  fo r  o ld e r  a d u lts  b e in g  c a l le d  M . O . T . s ’ s ra th e r  
l ik e  a  c a r  w h e n  th e y  a re  b e in g  p a s s e d  f it  fo r  a n o th e r  year.
T h e  p a rt ic ip a n ts  f ro m  th e  f ir s t  c a re  o f  o ld e r  a d u lts  in te r v ie w  id e n t if ie d  the  
n e g a t iv e  la n g u a g e  u se d  a b o u t  o ld e r  a d u lts , w o rd s  s u c h  as d e c re p it ,  s e n ile , o ld  
w o m a n . T h e y  c o n s id e r e d  h o w  o ld e r  a d u lts  a re  se e n  to  b e  o n  th e  s c ra p h e a p  w h e n  
th e y  re tire  fro m  w o rk . W h a t  w a s in te re s t in g  a n d  h a s  b een  o b s e rv e d  b y  th e  a u th o r  is 
th at o ld e r  p e o p le  d o n ’ t se e  th e m s e lv e s  a s  o ld  b u t th e y  d o  see  o th e rs  as o ld .
T h e  p a rt ic ip a n ts  f ro m  th e  f irs t  stu d e n t in te r v ie w  a ls o  d is c u s s e d  h o w  o ld e r  a d u lts  
w e re  la b e lle d  a n d  th e re  w a s  a  te n d e n c y  a m o n g  th e m  to d o  th e  la b e l l in g ,  th e  
e x a m p le  o f  w h ic h  is  th e  f o l lo w in g  d e s c r ip t io n
P  5 .............Like y o u  g o  d o w n  to  the sh o p p in g  cen tre  on a S a tu rd a y  m orn in g  a n d
y o u  're in a  rush o r  so m eth in g  like  that. W h o 'd  b e  in the w ay?  It w o u ld  b e  an o ld  
p erso n  when y o u  're in a  rush. They a lw a ys  seem  to  sp rin g  ou t o f  the  
w o o d w o rk ............
T h is  g ro u p  id e n t if ie d , as d id  th e  le c tu r in g  g ro u p , th e  te n d e n c y  to  fo rg e t  th at o ld e r  
a d u lts  h a v e  a p ast a n d  th e y  h a v e  a lo t to  o ffe r . H o w e v e r  o n e  o f  the p a rt ic ip a n ts  
m a k e s  a p o ig n a n t  s ta te m e n t a b o u t w h a t is  lo st w h e n  o ld e r  a d u lts  d ie
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P  6 Som e o f  them  h ave  l iv e d  through things, a n d  h ave h is to ry  th ey  can  o n ly  share. 
T h e y ’ve seen  it firs t hand. S o  th ey  a re  r e a lly  va luable. When th e  e ld e r ly  die, first 
h a n d  ex p erien ce  can  7 be to ld  b y  a n yb o d y  else. I t ’s s a d  b eca u se  p e o p le  don  7 
re a lly  re sp ec t o ld  p e o p le  a n d  w hat th e y 'v e  been  through
L a b e l l in g  is fu rth e r  e x p lo r e d  la te r  in  th e  in te r v ie w  w ith  re fe re n c e  to  h o w  o ld e r  
a d u lts  are  tre a te d  b y  s o m e  n u rs in g  s ta ff.
P  6 Very p a tro n isin g , th ey  n e e d  to  fe e l the p o w e r  a n d  control, bu t p a tro n is in g  
som eon e w ho is m uch o ld e r  than yo u , r e a lly  it's  em barrassin g .
M . You 're sa y in g  p a tro n isin g , but h ow  do  th ey  do  it?
P  6 Ju st the w a y  th ey  ta lk  to  them  a n d  tre a t them  
P  5 Talk do w n  to  them  
M  Talk dow n  to  th em ?
P  6 C a ll them  d e a r  o r  som ething, trea t them  tike  ch ildren  rea lly .
T h e  s u b je c t  w a s  re tu rn e d  to  y e t  a g a in  w h e n  o n e  o f  the p a r t ic ip a n ts  ta lk e d  a b o u t  
w h a t he c a l le d  b iz a r re  b e h a v io u r  a n d  h e  e x p la in e d
P  2 What I fo u n d  q u ite  b iza rre  is that w ork in g  h ere  (acu te h o sp ita l)  y o u  'll f in d  a  
lo t o f  the s ta f f  a lth ou gh  th ey  laugh a n d  jo k e  w ith  the y o u n g e r  p a tie n ts  th ey  w on  7 
try  that w ith  the o ld e r  p a tien ts . They a re  a  co m p le te ly  d iff eren t sp ec ies , y o u  can  7 
laugh a n d  jo k e  w ith  them, w hich is c o m p le te ly  untrue
H e  ra t io n a lis e d  th is  b e h a v io u r  b y  e x p la in in g  th at th o se  p a r t ic u la r  n u rs e s  fe lt  that 
th e y  d id  n o t  k n o w  h o w  to  g et a la u g h  f r o m  a n  o ld e r  p e rso n .
A t  the e n d  o f  th e  in te r v ie w  o n e  o f  th e  p a r t ic ip a n ts  su g g e ste d  that the g o v e rn m e n t  
m u s t s h o u ld e r  s o m e  o f  the b la m e  f o r  th e  p o s it io n  o f  o ld e r  a d u lts  in  s o c ie ty
P  6 That's sad, th a t's  r e a lly  what the g o vern m en t dec ided , w e don  7 value e ld e r ly  
p eo p le . So w e 'll ju s t  le t y o u  se t up a  hom e reg a rd less  o f  w ho y o u  a re  a n d  y o u  can
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abu se  y o u r  p a tie n ts  a n d  th a t ’s f in e  b y  us, th a t ’s  w h at the g o vern m en t seem  to  
think.
T h e  o n ly  o th e r  g ro u p  w h o  h a d  id e n t if ie d  is su e s  w h ic h  w e re  a p p ro p r ia te  to  th is  
th e m e  w e re  p a r t ic ip a n ts  fro m  th e  s e c o n d  s tu d e n t in te rv ie w . T h e y  d is c u s s  h o w  a lo t  
o f  o ld e r  a d u lts  w e re  v ie w e d  w ith  w h a t th e y  d e s c r ib e  as th e  V ic t o r  M e ld r e w  
s y n d ro m e . T h e y  w e n t o n  to  ta lk  a b o u t th e  s k i l ls  th at o ld e r  p e o p le  h a v e  a n d  th e n  
o n e  o f  th e  p a r t ic ip a n ts  c o n s id e re d  th e  is su e  o f  h o m o g e n e ity
S 2 / th ink w h at w e  f in d  is p e o p le  se e  the e ld e r ly  a s  a  w h o le  group, but th ey  w ill  
h ave a  g ro u p  o f  e ld e r ly  frien ds a n d  who th ey  know  w on  V trea t them  th at way.
S  7  O r don  7 even  th ink o f  them  us e lderly .
T h is  re m a rk  is  fo l lo w e d  up  in  re la t io n  to  th e ir  o w n  p a re n ts  a n d  re la t iv e s  w h o  th e y  
d id  n o t p e rc e iv e  as o ld  y e t o th e r  n u rs e s  m a y  d o  so. W h e n  a s k e d  d ir e c t ly  a b o u t th e  
s te re o ty p e s  h e ld , th e  f ir s t  re m a rk  re la te s  to  “ o ld  w o m e n  w ith  b lu e  r in s e s "  the  
s e c o n d  to  h a v in g  th e m  p u s h  in  fro n t  o f  y o u  at th e  su p e rm a rk e t. W h a t  w a s  
d is ta s te fu l w a s  h o w  o n e  o f  the s t a f f  n u rse s  h a d  b e e n  ta lk in g  a b o u t an  “ o ld  w r in k ly "  
b e in g  a d m it te d  to  th e  a c u te  w a rd . O n e  o f  th e  p a r t ic ip a n ts  in  th is  g ro u p  d id  id e n t ify  
that o ld e r  a d u lts  w e re  to  b e  fo u n d  in  n u m e ro u s  w a rd s  o u t w ith  the c a re  o f  o ld e r  
a d u lts  h o w e v e r  it  w a s  id e n t if ie d  th at s t ig m a  d o e s  h a v e  a  n e g a tiv e  e f fe c t  o n  th e  
c a re  o f  o ld e r  a d u lts  w a rd s . T h e  c o n c e p t  o f  h u m o u r  o r  in d e e d  la c k  o f  h u m o u r  w a s  
ra is e d  in  th is  g ro u p  as it d id  in  th e  o th e r  stu d e n t g ro u p  w h e re  o ld e r  a d u lts  w e re  
b e in g  se e n  as h u m o u r le s s . W h e re a s  o n e  o f  th e  p a r t ic ip a n ts  h a d  b e e n  g iv e n  a ro w  
b y  an o ld e r  a d u lt  fo r  r a is in g  th e ir  v o ic e  u n n e c e s s a r ily  w h e n  s p e a k in g  w ith  h im .  
H o w e v e r  o n e  p a r t ic ip a n t  c a l le d  s o m e  o f  th e  o ld e r  a d u lts  c a n ta n k e ro u s . W h a t  d id  
c a u s e  a m u s e m e n t  in  th is  p a r t ic u la r  g ro u p  w a s th e  id e a  o f  a ca re  o f  th e  e ld e r ly  
b ra n c h  S
S 5 L ook a t p r o je c t  2000, th ey  lo o k e d  a t a  ca re  o f  the e ld e r ly  b ran ch  a n d  th ey  
d e c id e d  not to  do  that, becau se  th ey  though t n o b o d y  w o u ld  w ant to  d o  th a t 
(everyon e laughs)
-1 2 2 -
4.5.6 Learning opportunities and expectations of student nurses in the care of 
older adults setting
T h e  m o s t  a p p ro p r ia te  p la c e  to  start in  c o n s id e r in g  th is  th e m e  w a s  fe lt  to  b e  s tu d e n t  
e x p e c ta t io n s . W h a t  d id  s tu d e n ts  e x p e c t  f r o m  th e  c a re  o f  o ld e r  a d u lts  se tt in g ?  T h e  
s e c o n d  s tu d e n t in te r v ie w  is  e x a m in e d  f ir s t  as th e y , o n  th e  w h o le  w e re  m u c h  m o re  
n e g a t iv e  a b o u t th e ir  e x p e r ie n c e .
O n e  o f  th e  stu d e n ts  d id  n o t  c o m e  o u t a n d  sa y  th at th e re  w e re  n o  le a rn in g  
o p p o rtu n it ie s  b u t sh e  w a s u n h a p p y  a b o u t s p e n d in g  h e r  s h ifts  as sh e  s a w  it 
to i le t t in g  p atien ts . S h e  h a d  p re v io u s  e x p e r ie n c e  o f  w o r k in g  w ith  o ld e r  a d u lts  b u t  
th is  a re a  as sh e  s a id  “ p u t h e r  o f f ’ S h e  e x p la in e d  th at sh e  th o u g h t th is  ty p e  o f  are a  
w o u ld  in v o lv e  m o re  a c t iv it ie s  w ith  o ld e r  a d u lts  f o r  e x a m p le  g o in g  f o r  w a lk s . O n e  
o f  th e  o th e r  p a r t ic ip a n ts  w h o  h a d  a  m o re  p o s it iv e  e x p e r ie n c e  d e s c r ib e d  h o w  th ere  
w a s  n o  set ro u t in e  a n d  p a t ie n ts  w e re  a l lo w e d  to  g et u p  w h e n  th e y  so  d e s ir e d  a n d  
th e re  w a s  m u s ic  w ith  p a t ie n ts  d o in g  j ig s . O n e  p a r t ic ip a n t  a d d e d
S  8 I f  y o u  w ork  up on A o r  B f it 's m uch m ore o f  an a ssessm en t w a rd  f o r  the  
e ld e r ly , so  it's  less e v e ry d a y  s tu f f  th a t's  g o in g  on. There is m ore  in vestig a tio n s  o f  
th is a n d  th a t g o in g  on.
L a c k  o f  s t im u la t io n  fo r  th e  p a t ie n ts  w a s  ra is e d  a g a in  a n d  o n e  o f  th e  p a r t ic ip a n ts  
sta te d  th a t th e y  m a y  n o t w a n t s t im u la t io n  in  c o n t in u in g  c a re  w a rd s . T h is  re m a rk  
s e e m s  to  d e m o n s tra te  a la c k  o f  in s ig h t  in to  o ld e r  a d u lts  liv e s . H e  w e n t o n  to  
d e s c r ib e  c a re  o f  th e  o ld e r  a d u lt  as “ s a m e y ” .
T h e  f ir s t  s tu d e n t in te r v ie w  h a d  m o re  v a r ie ty  in  th e ir  d is c u s s io n  a b o u t the c a re  o f  
o ld e r  a d u lts . W h a t  h a s  b e e n  n o t ic e a b le , as a  l in k  le c tu re r  in  o ld e r  a d u lts  a re a s , 
s in c e  P r o je c t  2 0 0 0  c o m m e n c e d , stu d e n ts  w e re  a llo c a te d  to  th e  s e tt in g  fo r  fo u r  
w e e k s  th ro u g h o u t th e ir  w h o le  e x p e r ie n c e  b u t th e y  c o u ld  c o m e  b a c k  d u r in g  
e le c t iv e . T h e y  c h o s e  n o t to  d o  so  a n d  th is  q u e s t io n  w a s e x p lo r e d  w ith  th is  g ro up . 
T h e  a n s w e r  g iv e n  w a s
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P  1 ................. When y o u 'r e  in C. F. P. y o u  g e t fo u r w eeks p la c e m e n t o f  ca re  o f  the
e ld e r ly  s itu a tion  a lo n g  w ith  a ll  the o th er branches, y o u  know, w h erea s y o u  com e  
in to  the branch  s itu a tio n  w h eth er it be  m e d ic a l o r  surg ica l, y o u  can  o n ly  g e t one  
ch o ice  fo r  an  e lec tive . I f  y o u  w ant to  w ork  in c a re  o f  the e lderly , w ell, yeah , bu t a  
lo t o f  p e o p le  m ay h ave  h a d  a  b a d  ex p erien ce  in ca re  o f  the e ld e r ly  w h en  th ey  w ere  
in C. F. P. so  th ey  a re  p u l  o f f  so  th ey  don  V w ant to  g o  hack.
M .  S o a re  y o u  sa y in g  then  th ere  sh o u ld  b e  a n o th er  ca re  o f  th e  e ld e r ly  co m p u lso ry  
in the adu lt branch  ?
P 3 I f  it is p o ss ib le , w e  w o u ld  a g ree  w ith  that.
P I  P  3 s a id  e a r lie r  on a b o u t m u ltip le  p a th o lo g ie s . T hat's r e a lly  the o n ly  
o p p o rtu n ity  y o u  h a ve  to  se e  p e o p le  w ith  m u ltip le  p a th o lo g ie s  a n d  h ow  it a ffects  
th e ir  lifes ty le s
T h is  g ro u p  id e n t if ie d  h o w  te a c h in g  s t a f f  a n d  c l in ic a l  s t a f f  ta lk e d  a b o u t  the c a re  
o f  o ld e r  a d u lts  w ith  th e m ; h o w  it w a s th e  C in d e r e l la  jo b  in  n u rs in g ; h o w  n u rse s  
w h o  w e n t in to  th is  s p e c ia lt y  w e re  u n a b le  to  g e t out. W h e n  a s k e d  a b o u t  th e ir  id e a s  
o f  th is  p e rc e p t io n
P  3 1 th ink it is rubbish . It is w ron g  a n d  th a t p e rc e p tio n  n eed s  to  b e  ch a n g ed  
beca u se  w ith  th is g ro u p  th ere  a re  a  lo t o f  p a th o lo g ie s  as I  s a id  e a r lie r  a n d  th ere  is 
a lo t y o u  can learn.
O n e  o f  th e  g ro u p  la te r  d e s c r ib e d  h o w  b u s y  th e  a sse s sm e n t w a rd  fo r  the c a re  o f  
o ld e r  a d u lts  w a s  in  re la t io n  to  a b u s y  s u rg ic a l w a rd . T h is  is  fu rth e r  e x p a n d e d
P 6 / w as on an a ssessm en t w a rd  in (name, o f  h osp ita l) a n d  if w a s re a lly  bu sy as 
well. There w as lo ts  to  do, d ifferen t th ings to  do
T h is  g ro u p  c e r ta in ly  fe lt  th at n u rs in g  o ld e r  a d u lts  w a s m o re  th a n  c l in ic a l  n u rs in g  
s k i l ls ,  that th e re  w e re  o th e r  s k i l ls  to  b e  le a rn e d  in  th is  ty p e  o f  area. H o w e v e r  th is  
w a s n o t fu rth e r  e x p lo re d .
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W h e n  a s k in g  th e  le c tu re rs  g ro u p  a b o u t th e  s k il ls  le a rn e d  in  th e  c a re  o f  o ld e r  
a d u lts , th e y  id e n t if ie d  th e  c o m m u n ic a t io n  s k i l l s  w h e re  stu d e n ts  h a d  e n jo y e d  
l is te n in g  to  o ld e r  a d u lt s ’ s to rie s . H o w e v e r ,  th is  g ro u p  e x p re s s e d  th a t o n c e  s tu d e n ts  
h a v e  d e v e lo p e d  th e  c o n f id e n c e  a n d  s k i l ls  in  n u rs in g , the s k i l l s  o n  o f f e r  in  th e  c a re  
o f  o ld e r  a d u lts  m a y  n o t b e  seen  b y  th e  stu d e n ts  as the m o s t  a p p r o p r ia te  s k i l ls  fo r  
p ro g re s s , th o u g h  th e y  d id  see  th e  re le v a n c e  o f  m a n a g e m e n t  s k i l l s  w it h in  th e  area . 
O n e  p a r t ic ip a n t  p u t fo rw a rd  th e  n o t io n  th at w h e n  stu d e n ts  h a v e  n e e d s  a n d  
o u tc o m e s  to  a c h ie v e , w h e re  th e re  a re  s k i l l s  w h ic h  h a v e  to  b e  a c q u ir e d  th is  ca n  
h a v e  a n  e f fe c t  o n  th e  p e rc e p t io n  o f  th e  p la c e m e n t . T h is  w a s  r e a d ily  id e n t if ie d  b y  
b o th  M e l ia  (1 9 8 7 )  a n d  G r a y  a n d  S m ith  (1 9 9 9 )  in  th e ir  s tu d ie s  w h e re  the h ie ra rc h y  
o f  s k i l ls  a re  l in k e d  to  th e  p ro c e s s  o f  p ro fe s s io n a l s o c ia lis a t io n .
O n ly  o n e  o f  th e  c a re  o f  o ld e r  a d u lts  g ro u p s  m a d e  m u c h  c o m m e n t  o n  le a rn in g  
o p p o rtu n it ie s  fo r  stu d e n ts . H o w e v e r ,  th e y  u s e d  th is  q u e s t io n  m o r e  as a  g r u m b lin g  
s e s s io n  a b o u t th e  q u a lit y  o f  stu d e n ts  b e in g  sen t to  th e  area.
V  4  There is som e (hat don  7 w ant a n y th in g  to  do  w ith  the p a tien ts . L ike th ey  ju s t  
s it  th ere  a n d  lo o k  th rou gh  th e h ooks a n d  s e e  a ll  the m ed ica l p ro ced u res , hut not 
a c tu a lly  h ave  to  sp e a k  to  them  o r  anyth ing . There a re  s t i l l  s tu d en ts  that w o u ld  
ra th er s it a t the d e sk  a n d  r e a d  ra th er  than  s it in the s ittin g  room  a n d  sp e a k  to  them  
a n d  f in d  out things.
V  2 O r “I 'v e  m a d e  a  bed, I  don  7 h a ve  to  m ake an o th er on e  ”
V  4  (Laughs) “/ 've d on e b lo o d  p ressu re . 1 d id  tha t on su rg ica l  ”
T h is  g ro u p  fe lt  th at th e  s tu d e n ts  la c k e d  l i f e  e x p e r ie n c e  a n d  w e re  b e in g  a llo c a te d  to  
th e  c a re  o f  o ld e r  a d u lts  to o  e a r ly  in  th e ir  n u rs in g  e d u c a t io n . H o w e v e r ,  a ll 
stu d e n ts , at th is  t im e  w e re  a llo c a te d  to  th e  ca re  o f  o ld e r  a d u lts  a re a s  as th e ir  th ird  
c l in ic a l  e x p e r ie n c e . T h e  le n g th  o f  th e  p la c e m e n t  w a s  a ls o  p e r c e iv e d  to  b e  a  
p ro b le m  a n d  in d e e d  th is  w a s an  is su e  th a t stu d e n ts  c o m p la in e d  a b o u t th e m s e lv e s .
V  1 I t ’s  on ly  a  fo u r  w eek  p la cem en t a n d  th a t's  a  m a jo r p ro b lem . The p la c e m e n ts  
are  not enough, th ey  com e in terrified .
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V  4  You're lo o k in g  a fte r  p e o p le  w ith  ren a l fa ilu re  a n d  h eart fa ilure, m ay w e ll be  
a ll a t once.
V  3 They m a y  w e ll kn ow  the theory. I'm  n o t sa y in g  th ey  don  7 kn ow  the theory. 
P ra c tic a lly  th ey  a re  so  f a r  b eh in d  to  w h a t w e w ere  u sed  to  b e in g  in the m odu lar  
tra in in g  th a t y o u  r e a lly  h ave  to  su p erv ise  them  on eve ry  l it t le  de ta il, a n d  the w a y  
the sta ffin g  is som etim es, it is ju s t  im p o ssib le
T h is  n e x t e x tra c t  f r o m  th e  c o n v e r s a t io n  d e m o n s tra te s  h o w  s te re o ty p in g  is  
w id e s p re a d  w ith in  n u rs in g  a n d  is  c e r ta in ly  n o t c o n f in e d  to  o ld e r  a d u lts .
V  3 I  th ink the p sy c h ia tr ic  p la cem en ts  is a  b a d  tim e. They c o u ld  be  using that tim e  
better. I  m ean  a  f i r s t  y e a r  stu den t nurse w hen  he o r  she g o e s  in to  a  p sy c h ia tr ic  
ward, b a s ic a lly  th ey  a re  not in vo lved  in anything. They s it  w ith  the p a tien ts .
V  4  / su p p o se  th a t is en h an cin g  th e ir  com m u n ica tion  skills.
V  3 Yeas, hut it d o esn  7 do  them  grea t, it d o esn  7 do  th e ir  c lin ic a l ex p erien ce  an y  
g re a t h e lp  co m in g  here. It m igh t be  a  b a d  tim e to  h a ve  a  p sy c h ia tr ic  experien ce
T h is  g ro u p  a re  u n w it t in g ly  u s in g  s te re o ty p e s  to d e s c r ib e  th e  ro le  o f  the n u rs e  w h o  
w o rk s  in  p s y c h ia t ry , w h e re  s k i l ls  o f fe r e d  in  th is  a re a  a re  se e n  as a lm o s t  v a lu e le s s  
in  th at th e y  s it a b o u t w ith  th e  p atie n ts . A l l  that is  m is s in g  fro m  th e  s te re o ty p e  is  
that th e y  are  u s u a lly  la b e lle d  as d r in k in g  te a  a ll d a y  as w e ll.
W h e n  a s k e d  d ir e c t ly  w h e th e r  th e  c a re  o f  o ld e r  a d u lts  h a d  a n y  m o r e  th an  b a s ic  
n u rs in g  s k i l ls  to  o f fe r ,  th e y  w e re  e m p h a t ic  th at th e re  w a s m o re . T h e y  fe lt  th at th e y  
h a d  m o re  to  o f fe r  th a n  a m e d ic a l w a rd  fo r  th e  ra n g e  o f  m e d ic a l p ro b le m s ,  
e n h a n c in g  c o m m u n ic a t io n  s k il ls ,  a n d  in d e e d  a c t iv e ly  e n c o u ra g in g  stu d e n ts  to  g o  
a n d  sp e a k  to  p atie n ts . O n e  p a r t ic ip a n t  sta ted  that n u rse s  n e e d e d  to  h a v e  s o m e  
d e g re e  o f  k n o w le d g e  a b o u t m o s t m e d ic a l c o n d it io n s .
V e r y  lit t le  c o n s id e ra t io n  w a s  g iv e n  to  le a rn in g  o p p o rtu n it ie s  fo r  stu d e n ts  in  the  
c a re  o f  o ld e r  a d u lts  b y  the a cu te  c a re  s ta ff. H o w e v e r ,  it w a s  fe lt  that it w a s  a 
m a tte r o f  le a rn in g  as y o u  g o  a lo n g  “ h a n d s  o n ”
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It w a s  d i f f i c u l t  to  p in  p e o p le  d o w n  as to  w h a t th e y  m e a n t b y  le a rn in g  o p p o rtu n it ie s  
in  th e  c a re  o f  o ld e r  a d u lts  a lth o u g h  m o s t  p a r t ic ip a n ts  d id  a c k n o w le d g e  th at th e re  
w a s  a d if fe r e n t  set o f  s k i l l s  to  b e  le a rn e d . T h e r e  s e e m s  to  b e  a d is re g a rd  fo r  th e  so  
c a lle d  b a s ic  n u rs in g  s k il ls .  W h a t  is  w r o n g  w ith  o f fe r in g  b a s ic  n u rs in g  s k i l l s  a n d  
s u re ly  e v e ry  w a rd , n o  m a tte r  w h e re , h a s  th e ir  ro u t in e  b a s ic  n u rs in g  c a re  as w e ll as  
th e ir  t e c h n o lo g ic a l s k i l l s  N o  m a tte r w h a t w a rd  a  p a t ie n t  is  o n  th e y  s t i l l  n e e d  
w a s h e d  a n d  o f fe re d  th e  v e ry  b a s ic s  o f  h y g ie n e .
T h e  o th e r  to p ic  w h ic h  w a s a s s o c ia te d  w ith  th is  th e m e  w a s s tu d e n t e x p e c ta t io n s .  
T h e  f ir s t  c a re  o f  o ld e r  a d u lts  g ro u p  s ta rte d  o f f  b y  s a y in g  th at s tu d e n ts , in it ia l ly  
w e re  q u ite  n e g a t iv e  a b o u t c o m in g  to  c a re  o f  th e  o ld e r  a d u lt  a n d  th e  re a s o n  fo r  th is  
is  d e s c r ib e d  in  th e  f o l lo w in g  sta te m e n t
A  3 They com e in a n d  ex p ec t to  f in d  a  lo t o f  o ld  “cro n es  ” beca u se  w hen th ey  w ere  
g e ttin g  th e ir  lec tu re s  f o r  co llege, w e h a d  an  in ciden t recen tly , it w a s  a  stu den t 
fro m  (nam ed) co lleg e , sh e  w as e ith er on th e a c c e ss  o r  p r e p a r a to iy  course, 1 can  7 
rem em b er bu t sh e w a s su rp r ise d  to  see  o ld  p e o p le  tha t w ere  q u ite  w ith  it, beca u se  
th ey  g o t so  m an y lec tu res  on dem entia , in con tin en ce a n d  d isease , to  se e  som eon e  
that w a s q u ite  n o rm a l a n d  old, it w a s q u ite  su rp risin g
T h e  p a r t ic ip a n ts  in th is  g ro u p  h a n d le d  th e  s tu d e n t n u rse s  b y  a s k in g  th e m  w h a t th e y  
e x p e c te d  to  g a in  o u t  o f  th is  p la c e m e n t
A  2 ........  Then th at p u ts  the b a ll in th e ir  court, a n d  y o u  can w ork  out ex a c tly
w h eth er th ey  a re  b e in g  to ta lly  u n rea lis tic  abou t w h at th ey  a re  g o in g  to  learn  
A  5 I'Ve h a d  a  s tu den t recen tly  who w asn  7 re a lly  lo o k in g  f o r w a r d  to  com in g  do w n  
here, b eca u se  sh e though t sh e w as g o in g  to  a  w a rd  w h ere p a tie n ts  w ere  g o in g  to  
he d y in g  a ll  a ro u n d  her. We \ e  g o t to  g e t  the p o in t o ve r  to  them  that th ey  can  
com e dow n  h ere  a n d  not n ecessa rily  even  se e  a  d ea th  on the ward.
O t h e r  is su e s  are  ra is e d  an d  re ite ra te d  b y  the s e c o n d  c a re  o f  o ld e r  a d u lts  g ro u p , 
o n e  e x a m p le  b e in g  the is su e  o f  in c o n t in e n c e . T h e  firs t  g ro u p  a ls o  m e n t io n e d  the
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s u rp r is e  stu d e n ts  h a v e  w h e n  th e y  f in d  th a t m o s t  o ld e r  a d u lts  c a n  h o ld  a  s e n s ib le  
c o n v e rs a t io n . H o w e v e r  th e y  fe lt  th a t th e y  w e re  a b le  to  id e n t ify  s tu d e n ts  w h o  d id  
n o t w a n t to  b e  th e re  a n d  th is  a g a in  is  a  c o m m o n  c o n c e p t  a c ro s s  b o th  th e  c a re  o f  
o ld e r  a d u lts  g ro u p s . W h e n  a s k e d  h o w  th e y  k n e w  w h o  w a s  in te re s te d
A  4  B ecau se  th ey  a re  m ore keen, m ore  in v o lv e d  w ith  the e lderly , w h erea s the  
o th ers w ill s ta n d  a ro u n d  sa y in g  th ey  a re  bored , s ta n d  th ere  f lick in g  through  a  
m agazine, w hen eve ryo n e  e lse  is ru sh in g  around.
W h e n  a s k e d  to  e x p a n d  o n  th e  b o re d  s tu d e n ts  the p a rt ic ip a n ts  a g re e d  that i f  a  
s tu d e n t h a d  c o m p le te d  a  ta s k  o n c e , th e y  fe lt  th at th e y  d id  n o t n e e d  to  d o  it a g a in  
b u t th e y  w e n t  o n  to sa y  th at th e se  s tu d e n ts  p ro b a b ly  b e h a v e d  in  th at m a n n e r  n o  
m a tte r w h a t w a rd  th e y  w e re  o n . H o w e v e r  th e y  a l l  a g re e d  th at s tu d e n ts  w h o  c a m e  
to  th e  c a re  o f  o ld e r  a d u lts  se tt in g  u s u a lly  e n jo y e d  th e ir  p la c e m e n ts , e v e n  th o u g h  
th e y  d e c id e d  th e y  m a y  n o t w a n t sta y  in  th is  a re a  o f  n u rs in g .
T h e  s e c o n d  c a re  o f  o ld e r  a d u lts  g ro u p  fe lt  th at s tu d e n t n u rs e s ’ a tt itu d e s  h a d  
c h a n g e d  o v e r  th e  p a st c o u p le  o f  y e a rs  in  th at th e y  w e re  m o re  p o s it iv e  a b o u t th e ir  
p la c e m e n t. T h e y  fe lt  th at m a n y  o f  th e m  w e re  s u rp r is e d  b y  h o w  a c u te  th e  w a rd s  
w ere.
V  3 .................I th ink a  lo t o f  them  a re  su rp r ise d  b y  h ow  m any acu te  p a tie n ts  y o u
can have in a  w ard.
V  1 They often  sa y  th ey  a re  p le a sa n tly  su rp r ise d  y o u  know  w ith  w h at a c tu a lly  
h a p p en ed  in the w ard. “I d idn  7 ex p ec t this, 1 d idn  7 ex p ec t to  se e  varie ty . ”  So y e s  
th ey com e in w ith  an a ttitu d e  but g o  ou t w ith  a  ch an ge f o r  the b e tte r
W h a t  th e y  d id  id e n t ify  w a s  th at th e re  w e re  stu d e n ts , n o  m a tte r w h a t w a s  d o n e  fo r  
th e m , ju s t  d id  n o t w a n t to b e  there. T h is  p a r t ic u la r  g ro u p  id e n t if ie d  that th e  
m e d ic a l s t a f f  w e re  e x a c t ly  th e  sa m e . W h e n  a s k e d  w h e re  stu d e n ts  d e v e lo p  th e  id e a  
that th e  c a re  o f  o ld e r  a d u lts  is a b o u t b a s ic  n u rs in g  c a re , th is  g ro u p  id e n t if ie d  b o th  
th e  a c u te  c a re  s t a f f  a n d  the te a c h e rs  as th e  c u lp r its .
V  3 W hether it is b eca u se  th ey  h ave  been  to  the a cu te  se ttin g  first, a n d  g e ttin g  the  
in form ation  fro m  them, the tra in e d  s ta f f  a t the a cu te  h o sp ita l o r  the tu tors, I  don  7 
know, bu t th ey  a re  c e r ta in ly  co m in g  in w ith  the ex p ec ta tio n s  th a t y o u  turn  
p a tien ts , w ash  p a tien ts , a l l  p a tie n ts  a re  incontinent, b a s ic a lly  th a t's  it.
T h e  c a re  o f  o ld e r  a d u lts  g ro u p  d e s c r ib e  s tu d e n ts  a s  b e in g  “  g o b  s m a c k e d  at th e  
a m o u n t  o f  w o r k , th e  q u a lit y  o f  w o r k  a n d  th e  q u a lit y  o f  p a tie n ts  as w e l l” .
T h e  le c tu r in g  s t a f f  w e re  in  d is a g re e m e n t  as to  w h a t s tu d e n ts ’ e x p e c ta t io n s  w e re
L  4  They (students) don  7 se e  it as re a l nursing.
L  2 A n d  y e t, isn  7 it in terestin g  b eca u se  l  h ave  b een  in variou s in terv iew s w h ere  
w e h a ve  been  in terv iew in g  f o r  p la c e s  a n d  the em p h a sis  on d iscu ssio n  o r  p a s t  
ex p erien ce  has been  w ith  the e lderly . L ike  “/ ’ve  w o rk e d  in a  sh o p  a n d  the p e o p le  I  
h ave to  c a re  f o r  m ost is the e lderly . When th ey  co m e into the sh o p  I h ave  to  h elp  
(hem  lo o k  f o r  w hat th ey  want, I  h ave  to  h e lp  them  ou t the door. ”  I t ’s  a lm o st like  at 
in terview , so m e o f  them  d o  p e rc e iv e  n u rsin g  a s  b e in g  r e la te d  to  th e  e ld e r ly  a n d  
w ant to  em ph asise  (hat even  though th ey haven  7 been  in a  ca rin g  s itu a tio n  p e r  se  
(hey h ave  been  in s itu a tio n s  w h ere th ey  h ave h e lp e d  the e ld e r ly
T h e  p a r t ic ip a n ts  fro m  th is  g ro u p  a ls o  d e s c r ib e d  h o w  e x p e c ta t io n s  d id  n o t m a tc h  
re a lity  in  th at stu d e n ts  re m a rk e d  that th e y  w e re  s u rp r is e d  that p a t ie n ts  c o u ld  w a lk . 
H o w e v e r  la te r  in  th e ir  e d u c a t io n  th e y  e m p h a s is e d  o th e r  s k il ls  to  b e  le a rn t in  th e  
ca re  o f  o ld e r  a d u lts  su c h  as l ia is in g  a n d  c o o r d in a t in g  a ll the s e rv ic e s  as o p p o s e d  to  
the h a n d s  o n  ca re  .
T h e  f ir s t  stu d e n t in te r v ie w  c o n s id e re d  h o w  th e  c o l le g e  c o lo u re d  th e ir  e x p e c ta t io n s  
o f  th e  c a re  o f  o ld e r  a d u lts  w h ic h  th e y  d e s c r ib e d  as a  n e g a tiv e  v ie w .
P  2 A t le a s t i f  y o u  h a d  a lre a d y  been  on y o u r  p la c e m e n t f ir s t  y o u 'v e  g o t the  
o p p o rtu n ity  to  m ake y o u r  ow n m in d  up, in s tea d  o f  th a t a lre a d y  b e in g  in th ere  
before  y o u  h e a d  out f o r  p lacem en t.
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P  7 Yes, but som eon e sa y in g  th a t sh o u ld  not n ecessa r ily  m ake up y o u r  m in d  
s tra ig h t aw ay.
P 2 N o  it doesn  7 m ake y o u r  m in d  up but it g iv e s  y o u  an im pression  th a t w e ll w hy  
d o  p e o p le  th ink that. 1 to ta lly  d isagree , I  'd lo ve  to  g o  a n d  w o rk  in c a re  o f  the  
elderly , I r e a lly  en jo y  it, but 1 s til l  f e l t  when I f i r s t  w en t th ere  ,w h y  d id  th ey  sa y  
(hat?  W hy do  th ey  f e e l  it's  g o in g  to  be  the en d  o f  y o u r  career, o r  i f  y o u  can  7 g e t  
so m eth in g  e lse  then g o  a n d  g e t a  j o b  in ca re  o f  the e lderly '}
In the s e c o n d  stu d e n t in te r v ie w  o n ly  o n e  c o m m e n t  w a s  m a d e  a b o u t  e x p e c ta t io n s
S  6 1  w a s  look in g  fo r w a r d  to  g o in g  there, 1 though t l ' d  g e t to  take  them  f o r  walks, 
p la y  g a m es  w ith  them . Talk to  them  a n d  a ll  th a t k in d  o f  s tu f f  a n d  a s  so o n  a s  J g o t  
th ere  a l l  m y id ea s w ere  sh a tte re d
T h is  p a r t ic ip a n t  h a d  fo u n d  th e  e x p e r ie n c e  v e ry  d is h e a rte n in g  a n d  d is c o u ra g in g .
S h e  h a d  h ig h  h o p e s  o f  th e  a re a  b u t sh e  fe lt  b a d ly  le t  d o w n  b y  th e  e x p e r ie n c e .
4 .5 .7  C o n t a c t  w it h  o ld e r  A d u l t s
T h e  a c u te  ca re  g ro u p  w e re  a sk e d  w h e th e r  stu d e n t n u rse s  c o m e  in to  n u rs in g  w ith  
n e g a t iv e  attitu d es.
N  4  N ot rea lly . / th ink th ere  m igh t be  the o d d  one, it d ep en d s on w h a t th ey 've  don e  
b efore  nursing. S om e o f  the m ore m atu re stu den ts tha t m aybe h a ve  w o rk e d  in 
hom es a n d  th ey  m igh t h ave  an a ttitu d e  p ro b le m  
M  W hy do  y o u  th ink th a t m ight b e 7
N  4  B ecau se  th e y ’ve h a d  to  d e a l w ith  d ifficu lt o ld e r  p eo p le , a n d  th ey 've  ju s t  g o t 
th is in th e ir  m in d  I think
N  3 A lo t o f  stu den ts before  th ey com e to  us h ave  been  to  (N a m ed  ca re  o f  o ld e r  
adu lt h osp ita ls) , so  th ey  know  so rt o f .  W e ’ve  g o t qu ite  a  lo t o f  e ld e r ly  p e o p le  in 
the w a r d , so  th ey 've  n u rsed  them  before  like in reh ab  or con tin u in g  care.
N  4  Q u ite  a  lo t o f  it is dow n  to first im pression s o r  h aving to nurse som eon e older, 
g iv e s  them  a  so rt o f  a ttitu de, y o u  know  the w a y  th ey  go, w h eth er it is p o s it iv e  o r
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n eg a tive . I f  th ey  've lo o k e d  a fter  som eon e w ho is r e a lly  nice, th ey  're a lw a y s  q u ite  
w illing, but i f  th e y 'v e  lo o k e d  a fter so m eo n e  w ho is can tan kerou s o r  hard!
N  1 I  w a s th inkin g th a t an o th er th in g  th a t m igh t influence them, th e ir  ow n  
d ea lin g s  w ith  g ra n d p a ren ts  a n d  that, b eca u se  a  lo t o f  p e o p le  don  V h ave  
g ra n d p a ren ts  n ow adays.
T h is  g ro u p  a c k n o w le d g e d  th at o ld e r  a d u lts  w e re  in te g ra te d  in to  a ll  w a rd s , 
th e re fo re  stu d e n ts  d id  n o t  n e c e s s a r ily  n e e d  to  g o  to  th e  ca re  o f  o ld e r  a d u lts  to  
n u rs e  o ld e r  p e o p le . O n e  o f  th e  p a r t ic ip a n ts  q u o te d  a  f ig u re  o f  8 0%  o f  o ld e r  a d u lts  
ta k in g  u p  s u rg ic a l b e d s . W h a t  w a s  id e n t if ie d  w a s  th at th e  n u m b e rs  o f  o ld e r  a d u lts  
in  th e  w a rd s  w o u ld  f lu c tu a te  a c c o r d in g  to  th e  w e a th e r  i.e . m o r e  o ld e r  a d u lts  in  th e  
W in te r .
T h e  s t a f f  f r o m  th e  s e c o n d  c a re  o f  o ld e r  a d u lt  in te r v ie w  fe lt  th at th e  n e g a tiv e  
a ttitu d e s  h e ld  b y  th e  stu d e n ts  w e re  c o m in g  f r o m  th e  o th e r n u rs e s  a n d  m e d ic a l  s t a f f  
in  th e  a cu te  a re a s  a n d  th e y  a ls o  id e n t if ie d  th a t th e  m a jo r ity  o f  b e d s  in  a c u te  a re a s  
w e re  o c c u p ie d  b y  o ld e r  a d u lts .
T h e  p a rt ic ip a n ts  f r o m  th e  f irs t  ca re  o f  o ld e r  a d u lts  in te r v ie w  fe lt , c o n tra ry  to  w h a t  
th e  s t a f f  f ro m  the a c u te  a re a s  e x p re s s e d , th a t th e  o ld e r  stu d e n ts  s e e m e d  to  re la te  
m o re  s u c c e s s fu lly  w ith  the o ld e r  p a t ie n ts  a n d  th is  w a s  a ttr ib u te d  to  y o u n g e r  
stu d e n ts  h a v in g  le s s  c o n ta c t  w ith  o ld e r  a d u lts . T h e y  a ls o  id e n t if ie d  th e  n u m b e rs  o f  
o ld e r  a d u lts  in  the a c u te  ca re  areas.
A  3 You know  I e n jo y e d  a ll  o f  m y train ing, but p re fe r re d  ca re  o f  the e lderly , a n d  
what k ills  m e is, it d o esn  V m a tter w hat w a rd  y o u  g o  into, the m a jo r ity  o f  y o u r  
p a tie n ts  a re  o lder, y o u  know  a n d  the n urses on th ese  w a rd s sa y  “ / w ou ldn  V like  to  
nurse care  o f  (he e ld e r ly  p e o p le  " y e t th ey  a re  d o in g  it a ll (he tim e.
T h e  stu d e n ts  f r o m  th e  f ir s t  in te r v ie w  r e a d ily  d is t in g u is h e d  b e tw e e n  o ld e r  p e o p le  as 
part o f  s o c ie ty  a n d  o ld e r  p e o p le  w h o  re q u ire d  n u rs in g  care . T h e y  a ls o  a g re e d  that 
th e  m a jo r ity  o f  w a rd s  w o u ld  h a v e  a n u m b e r  o f  o ld e r  a d u lts  a lth o u g h  th e y  d id  n o t
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d e f in e  w h a t th e y  m e a n t  b y  o ld e r  a d u lts . W h a t  w a s  in te re s t in g  w a s  th e  f ig u re  
q u o te d . T h e  a cu te  c a re  s t a f f  p u t fo rw a r d  th e  f ig u re  o f  80%  w h e re a s  th e  c a re  o f  
o ld e r  a d u lt  s t a f f  p u t fo rw a rd  the f ig u re  o f  70%  a n d  th e  stu d e n ts  p u t fo rw a r d  th e  
f ig u re  o f  5 0%  h o w e v e r  th e y  s u c c e e d e d  in  m a k in g  th e ir  p o in t.
T h e  p a r t ic ip a n ts  in  th e  s e c o n d  s tu d e n t in te r v ie w  th o u g h t th e  q u a lit y  o f  c o n ta c t  w ith  
o ld e r  a d u lts  w a s  p iv o t a l to  a tt itu d e . T h e y  a ll  a g re e d  that it  g o e s  b a c k  to  w h a t  
p e o p le  w e re  f ir s t  s h o w n  as a  y o u n g e r  p e rs o n
S  7 L ike I  h a d  a  b r illia n t gran n ie  so  l 'm  lo o k in g  fo r w a r d  to  g ro w in g  o ld e r  ‘cau se  
sh e h as a  ve ry  a c tiv e  life, w h erea s so m e b o d y  e lse  m ight h a ve  h a d  a  g ra n n ie  th a t 's 
a  g ro u ch  b a s ic a lly  a n d  th eir p e rc e p tio n  o f  the e ld e r ly  m ight be d ifferent.
S  6 I  th in k  it can  ch an ge a s  w ell, f r o m  w hen  y o u 'r e  y o u n g er  to  now, w ork in g  with  
them  ju s t  changes.
O n e  o f  th e  p a r t ic ip a n ts  w a s  n o t su re  that sh e  a g re e d  w ith  h o w  a tt itu d e s  m ig h t  
c h a n g e  b u t a n o th e r  p a r t ic ip a n t  h a d  fe lt  th at sh e  h a d  m o v e d  fro m  a  s l ig h t ly  n e g a tiv e  
s ta n ce  b e c a u s e  sh e  k n e w  v e ry  lit t le  a b o u t o ld e r  a d u lts  to  a  m o r e  p o s it iv e  stan ce . 
H o w e v e r  o n e  o f  th e  o th e r  p a r t ic ip a n ts  sta ted
S  4  M y a ttitu d e  c h a n g ed  the o th er w a y  round, I w o u ld  h ave lik e d  to  w o rk  w ith  the 
e ld e r ly  before  I  s ta r te d  on the course. N ow  I 've  w o rk e d  w ith  (hem  I don  7 w ant to  
w ork  w ith  (hem
I n fa n t ilis a t io n  o f  o ld e r  a d u lts  w a s c o n s id e re d  a ls o  w ith  re fe re n c e  to  th in k in g  
a b o u t o ld e r  a d u lts  as g ra n d p a re n ts  ra th e r th an  as a d u lts , in  o th e r  w o rd s , n o t  
c o n s id e r in g  th e m  as a d u lts  in  th e ir  o w n  rig h t. T h is  p a r t ic ip a n t  a ls o  c o m m e n ts  o n  
the in c re a s e  in  n e g a tiv e  a tt itu d e s  w ith in  s o c ie ty .
T h e  le c tu r in g  s t a f f  re ite ra te d  the p o in t  th at a tt itu d e s  o f  stu d e n ts  d e p e n d e d  o n  
p e rc e p t io n s  o f  o ld e r  a d u lts  th ey  had  m et e ith e r  as g ra n d p a re n ts  o r  n e x t d o o r  
n e ig h b o u rs . A c c o r d in g  to  o n e  o f  th e  le c tu re rs , a stu d e n t h a d  b e e n  ta k e n  a b a c k  that
th e re  w e re  o ld  p e o p le  in  th e  h o s p ita l a n d  th e  sa m e  le c tu re r  ta lk e d  a b o u t th e  
n u m b e rs  o f  p o te n t ia l s tu d e n ts  w h o  fo c u s s e d  o n  th e  y o u n g  a n d  c h i ld r e n  a n d  o n e  o f  
th e  p a r t ic ip a n ts  m a d e  a  p e r t in e n t  p o in t  in  re la t io n  to  th is  c o m m e n t.
L  5 I f  y o u  lo o k  a t the s im ila r itie s  b e tw een  lo o k in g  a fte r  e ld e r ly  p e o p le  a n d  very  
y o u n g  ch ildren , often  y o u  a re  d o in g  the sam e f o r  bo th  g ro u p s a n d  y o u  can  argu e  
that p e o p le  m igh t p e r c e iv e  a  certa in  charm  w ith  y o u n g  ch ildren  th a t isn  7 a ro u n d  
f o r  the e lderly , a  beau tifu l y o u n g  child, e igh teen  m onths o r  tw o  y ea rs , th is is a  
w rin k ly  o ld  p e rso n  a t e ig h ty  nine w h o 's  h ea vy  a n d  w ho sm ells, d o esn  7 co o p era te , 
a n d  m a yb e  b ite s  even.
H o w e v e r ,  o n e  c o u ld  a rg u e  th at re m a rk s  l ik e  th is  re in fo rc e  th e  n o t io n  o f  a  s e c o n d  
c h i ld h o o d  w h ic h  in  i t s e l f  is  a  n e g a tiv e  ste re o ty p e .
4.5.8 Categorising nurses who work in the care of older adults.
T h is  th e m e  w a s  c o n s id e re d  p e rt in e n t  to  th e  o v e r a l l  re s e a rc h  as th e re  is  a n e c d o ta l 
e v id e n c e  to  su g g e st th at the c a re  o f  o ld e r  a d u lts  s e tt in g  c o n t in u e s  to  b e  p e r c e iv e d  
as a n  a re a  s u ita b le  fo r  p e o p le  w h o  c a n ’ t q u ite  m a k e  the g ra d e  as a  re a l n u rse  a n d  it 
w a s w ith  th is  in  m in d  th at th e  to p ic  w a s  e x p lo r e d  b e c a u s e  it  w a s  fe lt  th at th is  
m ig h t  d is c o u ra g e  stu d e n ts  fro m  s e tt lin g  in to  th is  s p e c ia lty .
O n e  o f  th e  p a r t ic ip a n ts  f r o m  the le c tu re rs ’ in te r v ie w  stated  th at it w a s  s t il l  th o u g h t  
o f  as a  b a c k  w a te r  a n d  la c k in g  in  a  c a re e r  s tru c tu re  w h e re a s  th e  a c u te  a re a s  a re  
seen  to  b e  m u c h  m o re  e x c it in g . T h is  w a s th e  o n ly  re le v a n t c o m m e n t  m a d e  b y  th e m  
fo r  th is  th e m e .
H o w e v e r  th e  s tu d e n ts  f ro m  th e  f irs t  in te r v ie w  m a d e  c o m m e n t  a b o u t th is  issu e .
P  9 D efin ite ly  w hen y o u  h ear n urses qualify. I f  th ey  g e l a  j o b  in ca re  o f  the e ld e r ly . 
it 's like  se c o n d  best.
P  1 There ce r ta in ly  seem s to  be an  a ttitu d e
P 9 I f  y o u  're w ork in g  in ca re  o f  the e ld e r ly  then y o u  're not seen  as c lever.
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O t h e r  te rm s  th is  g ro u p  h a d  h e a rd  f r o m  th e  te a c h in g  s t a f f  w e re  the j o b  b e in g  c a l le d  
th e  C in d e r e l la  o f  N u r s in g ,  a n d  n u rse s  c o u ld  no t g e t o u t  o f  th e  a re a  o n c e  th e y  w e re  
e m p lo y e d  th ere . H o w e v e r ,  it w a s  n o t o n ly  th e  le c tu r in g  s t a f f  w h o  m a d e  c o m m e n ts .  
O n e  o f  th e  p a r t ic ip a n ts  w a s  to ld  b y  a  m e m b e r  o f  th e  n u rs in g  s t a f f  in  the a c u te  a re a  
that th e re  w o u ld  b e  n o  p r o b le m  g e tt in g  a j o b  b e c a u s e  n o -o n e  w a n ts  to  w o r k  th ere . 
O n e  o th e r  p a r t ic ip a n t  h a d  b e e n  to ld  th at he  w o u ld  lo s e  a ll h is  s k ills .
T h e  s e c o n d  stu d e n t g ro u p  in te r v ie w  w e re  a m b iv a le n t  a b o u t th is  q u e s t io n . T h e y  fe lt  
that th e re  w e re  fa u lts  o n  b o th  s id e s . T h e y  d id  state  th at n u rse s  o u t w ith  th e  c a re  o f  
o ld e r  a d u lts  d id  see  th o se  w h o  w o rk e d  in  th is  s p e c ia lt y  as h a v in g  n o  re a l a b ility .  
H o w e v e r  a n o th e r  p a r t ic ip a n t  fe lt  th at th e  s t a f f  in  c a re  o f  th e  o ld e r  a d u lt  w e re  p a r t ly  
to b la m e  fo r  th is
S  8 S om eon e n e e d e d  a  syr in g e  d r iv e r  f o r  a  m orph in e  pum p, y o u  know  h ow  (hey  
m ake (hem  up, a n d  n o b o d y  on the w a rd  knew  h ow  to  do  it, a n d  one o f  the s ta f f  
nu rses f r o m  a n o th er w a rd  cam e o v e r  to  sh ow  them . D o  y o u  know  n ot a  s in g le  s ta f f  
nurse w a s rem o te ly  in te re s te d  in how  to  do  it. They ju s t  le t h er do  it a n d  th a t w as  
it, f in e .
H o w e v e r  a ll o f  th e  p a r t ic ip a n ts  h a d  b e e n  w a rn e d  th at i f  th e y  w a n t p ro m o t io n  n o t to  
c o m e  in to  c a re  o f  th e  o ld e r  a d u lt  as it w a s a d e a d  e n d  jo b .
S  7 I f  y o u  lo o k  a t m ost o f  the s ta f f  th a t's  in the c a re  o f  the e ld e r ly  w ard, i t ’s  not 
(heir f i r s t  op tion  to  be there. I t ’s  a lw a ys  p e o p le  (hat a re  look in g  f o r  a  p a r t  tim e  
jo b . It's  the d e a d  en d  jo b  tha t n o b o d y  e lse  w an ts to  d o  a n d  it ’.v a  la s t resort.
S  5 There w a s one th a t q u a lif ie d  fro m  h ere  one o r  tw o  y e a r s  back  a n d  it w a s her  
first choice. They w ere  su rp r ise d  th a t sh e e n jo y e d  h e r se lf  a n d  it w a s h er f irs t  
ch o ice  to  g o  back  th ere  a n d  sh e  is s t il l  en joy in g  it
T h e  o v e r w h e lm in g  fe e lin g s  e x p re s s e d  b y  the n u rse s  w h o  w o rk  w ith  o ld e r  a d u lts  
a n d  th is  a c c o u n ts  fo r  b o th  g ro u p s , w a s the im p re s s io n  o f  b e in g  s e c o n d  c la s s  
c it iz e n s  a n d  th is  is  c o m in g  fro m  b o th  th e  n u rs in g  a n d  m e d ic a l s t a f f  o u t  w ith  the
c a re  o f  o ld e r  a d u lts  area . W h e n  a s k e d  h o w  th e y  k n e w  that th e y  a re  a lm o s t  s e c o n d  
c la s s , as th e y  d e s c r ib e d  it, b o th  g ro u p s  s a id  th a t it w a s  the w a y  th e y  w e re  s p o k e n  
to . O n e  o f  th e  p a r t ic ip a n ts  o f  th e  s e c o n d  g ro u p  f r o m  th e  c a re  o f  o ld e r  a d u lts  g ro u p  
d e s c r ib e d  it  th us
V  2 I th ink it com es o v e r  in the w a y  th ey  sp ea k  to  you . I think th ey  trea t y o u  like  
le sse r  c itizen s , i f  th a t's  a  g o o d  enough p h ra se  a s  though y o u  don  V know  w h at y o u  
a re  ta lk in g  about.
V  1 I t's  d isd a in  to  a  cer ta in  ex ten t a s w e ll a n d  a t f i r s t  I thought, no th a t's  not
h a ppen in g  a t all, bu t a s  e v e ry b o d y  in the g ro u p  h ere  is saying , i f  y o u  m ake a  
te lep h o n e  c a ll to  sa y  the a cu te  h o sp ita l (N am ed) fo r  exam ple  y o u  can  h ea r th is 
ic in ess a n d  y o u  can  h ear th is change in the ton e  w hen y o u  sa y  w h ere  y o u  're 
f ro m ...................... D isdain , n on ch alan ce a n d  so m etim es la ck  o f  in terest ...............
L a t e r  in  th e  in te r v ie w  th e  c o n c e p t  o f  s e c o n d  c la s s  c a m e  b a c k  in to  th e  c o n v e rs a t io n  
a n d  o n e  o f  the p a r t ic ip a n ts  fe lt  v e ry  s t ro n g ly  a b o u t  the im p o r ta n c e  o f  p a t ie n c e  
w h e n  w o r k in g  w ith  o ld e r  a d u lts .
V  4  The fa v o u r ite  p h ra se  I a lw a ys  h ear w hen I sa y  I w ork  in ca re  o f  the e lderly . 
You m ust h ave w on derfu l p a tien ce . W hat p a tie n c e  do  I  h ave th a t I w ou ldn  7 h ave  
in m ed ica l assessm en t. I t's  ex a c tly  the sam e.
V  2 A n oth er p e rc e p tio n  is on ce y o u  g e t  in to ca re  o f  the e lderly , y o u  a re  stuck
V  3 You a re  to  an exten t
V  2 i f  y o u  a re  d e te rm in ed  enough to  g e t ou t y o u  w o u ld  m an age it.
T h is  g ro u p  th en  p ro c e e d e d  to  d is c u s s  th e ir  v a r io u s  e x p e r ie n c e s  o f  a p p ly in g  fo r  
jo b s  o u t w ith  c a re  o f  th e  o ld e r  a d u lt  a n d  h o w  w o r k in g  w ith  o ld e r  a d u lts  w a s  n o t  
c o n s id e re d  le g it im a te  e x p e r ie n c e  fo r  the g e n e ra l a re a s  u n le ss  th e y  w e re  w i l l in g  to 
d ro p  g ra d e s.
T h e  f irs t g ro u p  fro m  ca re  o f  the o ld e r  a d u lt  w e re  a s k e d  h o w  th e y  fe lt  a b o u t the  
p e rc e p t io n  o f  b e in g  s tu c k  in  the ca re  o f  o ld e r  a d u lts .
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A  1 ........  They th ink th a t y o u  w eren  7 g o o d  enough to  w o rk  an yw h ere  e lse  a n d  y o u
g o t a  jo b  in ca re  o f  the e lderly , a n d  i f  p o s s ib le  y o u  're w ish in g  a ll th e  tim e to  g e t  a
jo b  so m ew h ere  e lse ....................w e ll o b v io u s ly  sh e 's  ru bb ish  a n d  cou ldn  7 g e t a  jo b
a n yw h ere  else.
T w o  p a r t ic ip a n ts  f r o m  th is  g ro u p  h a d  g o n e  in to  th e  S c h o o l o f  N u r s in g  a n d  
M id w i f e r y  to  s p e a k  to  th ird  y e a r  s tu d e n ts  a b o u t w o r k in g  in  th e  a re a  to  e x p la in  to  
stu d e n ts  th at n u rs e s  c o m e  in to  th is  f ie ld  as th is  is  w h e re  th e y  w a n t to  w o rk . O n e  o f  
the o th e r  p a r t ic ip a n ts  d e s c r ib e d  th e  p e rc e p t io n  o f  n u rse s  in  th e  c a re  o f  o ld e r  
a d u lts  as d u n c e s  w h o  c o u ld n ’ t g et a j o b  a n y w h e re  e lse . O n e  o f  th e  p a r t ic ip a n ts  
th e n  sa id
A  4  It g e ts  to  the stage , I  ju s t  w ou ldn  7 s a y  w h ere I  am  b eca u se  y o u  kn ow  the  
resp o n se  y o u  a re  g o in g  to  get.
A  3 You k in d  o f f in d  y o u  a re  m aking excu ses f o r  you rse lf. We do  th is a n d  w e  do  
that, y o u r  excuses, w e ll I  K n o w  it's  n o t e v e ry b o d y 's  cup o f  tea  but I  en jo y  it. 1 do  
fin d  m y se lf  sa y in g  th in gs like  that.
A  1 When I w as d o in g  m y P. S. P s  (P ro fess io n a l S tu dies) th ere  w ere  tra in e d  s ta f f  
from  the a cu te  a rea s  a n d  y o u  know  y o u  h a ve  to  g o  ro u n d  a n d  in trodu ce y o u r s e l f  
a n d  that, everyo n e  's sa y in g  / 'm b lah  a n d  I  w o rk  in I. T. U. I sa y  I w ork  in (nam e o f  
H osp ita l) ca re  o f  o ld e r  a d u lts  h osp ita l, a n d  it w as when it w as a ro u n d  the co rn er  
a n d  th ey  w o u ld  say, oh y o u  w ork  here, oh.
A  3 (laughs) They fe e l  s o n y  fo r you , b eca u se  y o u  a re  the du m ber o f  the c la ss  
{everyon e la u g h s ) ...............
A  1 It w as w orse  w hen it w as here, b eca u se  th ey  w o u ld  look  out the w in dow  a n d  
go, oh right. It looks a  b it d ep ress in g  d o esn  7 it?
4.5.9 Clinical staff influences on students attitudes to older adults
T h e  le c tu re rs  w e re  a s k e d  h o w  c l in ic a l  s t a f f  in f lu e n c e d  stu d e n ts  in  th e ir  a ttitu d e s. 
T h e y  id e n t if ie d  th e  im p o r ta n c e  o f  the n u rs e  as ro le  m o d e l,  a n d  th e y  a c c o u n te d  fo r  
th is  th ro u g h  n u rs e s ’ v a lu e s  a n d  b e lie fs  s y s te m s  w h e re  the p h ilo s o p h y  o f  the w a rd  
in t im a te d  that a ll p a t ie n ts  a re  to  b e  re s p e c te d  re g a rd le s s  o f  age. T h is  is  d e s c r ib e d
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in  m o r e  d e ta il b y  o n e  o f  th e  p a rt ic ip a n ts .
L  6 ..........a n d  th ey  w ill  g o  through the ty p e  o f  w a rd  w h ere the p h ilo so p h y  is good , it
is v e ry  p a tie n t cen tred , w h ere  p e o p le  a re  p u llin g  ou t a ll the s to p s  a n d  the  
in d iv id u a l p a tie n ts  a re  v a lu ed
W h e n  a s k e d  d ir e c t ly  a b o u t th e  r e la t io n s h ip  b e tw e e n  c l in ic a l  s t a f f  a n d  s tu d e n t  
attitu d es, o n e  o f  th e  le c tu re rs  s u g g e s te d  th at stu d e n ts  d id  n o t n e c e s s a r ily  c o m e  in to  
n u rs in g  w ith  n e g a tiv e  a tt itu d e s  b u t,
L  1 .............. it c e r ta in ly  is the a ttitu d es  o f  the s ta f f  on the w ards, th a t h a s an
influence on the n ew  stu den t com in g  in a n d  th ey  see  ro le  m o d e ls  trea tin g  e ld e r ly  
p a tien ts , h ow  th ey  se e  them, h ow  th ey  ta lk  to  them, how  th ey  se e  th e  im portan ce  o f  
the w o rk  th a t th ey  a re  doing.
O n e  p a r t ic ip a n t  a d d e d  that th e  ro le  o f  th e  p re c e p to r  w a s in s tru m e n ta l in  c o lo u r in g  
s tu d e n ts ’ v ie w s . H o w e v e r  th e  p e r c e iv e d  la c k  o f  re s o u rc e s  a n d  th e  w o r k lo a d  w e re  
a ls o  se e n  as in h ib ito r s  to  n u rse s  w a n t in g  to  w o r k  w ith  o ld e r  a d u lts . T h e  s e tt in g  w a s  
a ls o  c o n s id e re d  as b e in g  in f lu e n t ia l a n d  th e  e x a m p le  g iv e n  w a s  c o m m u n it y  n u rs in g  
w h e re  th e  v a s t m a jo r ity  o f  th e  p a t ie n ts  w e re  o ld  b u t  th e  s tu d e n ts  e n  jo y e d  th e ir  
n u rs in g  e x p e r ie n c e . T h e  sp e e d  at w h ic h  o ld e r  a d u lts  re c o v e re d  w a s a ls o  th o u g h t to  
b e  im p o r ta n t  w h e re  th e  lo n g e r  p e o p le  to o k  to  re c o v e r  f r o m  il ln e s s ,  th e  m o r e  l ik e ly  
th e y  w e re  to  b e  d e v a lu e d .
T h e  firs t  c a re  o f  o ld e r  a d u lts  g ro u p  sta ted  that tra in e d  s t a f f  w ith in  th e  a cu te  a re a s  
w e re  w o rs e  th a n  th e  n u rs in g  a u x il ia r ie s  w h e n  it c a m e  to  in f lu e n c in g  stu d e n t  
n u rs e s ’ v ie w s . T h is  w a s  seen  to b e  d u e  to  p r io r it ie s  b e in g  d if fe r e n t  w h e re  th ere  
w e re  so  m a n y  i l l  p e o p le  re q u ir in g  c a re  a n d  n u rs e s  n o t m e a n in g  to  b e  n e g a tiv e .
A  1 I f  y o u 're  a  s tu d en t on a w a rd  a n d  y o u  se e  how  p e o p le  a re  tr e a te d  then, y o u  
ju s t  take th a t on h o a rd  don  7 yo u ?
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A  c o m m e n t  c o n f ir m in g  th is  v ie w  w a s  m a d e  la te r  in  the in t e r v ie w  b y  o n e  o f  the  
o th e r  p a rt ic ip a n ts .
A  3 E ven i f  th ey  a re  un aw are o f  it, w hen th ey  a re  in p lacem en t, th ey  a re  p ic k in g  
up the v ib es  even  th ou gh  it is n o t obvious.
W h e n  a s k e d  a b o u t c h a n g in g  a tt itu d e s  th e y  e x p la in e d  h o w  it  w a s  so  m u c h  e a s ie r  
g o in g  w ith  th e  f lo w . W h e n  a s k e d  d ir e c t ly  a b o u t  g o in g  w ith  th e  f lo w  in  th e  c a re  o f  
o ld e r  a d u lts
A  1 A lo t o f  th ings a re  tak in g  a  lo t lo n g er to  change, than m a yb e  (h ey sh o u ld  h ave  
don e beca u se  p e o p le  g o  w ith  the f lo w .
T h e  s e c o n d  c a re  o f  o ld e r  a d u lts  g ro u p , w h e n  a s k e d  a b o u t th e  in f lu e n c e  o f  s t a f f  
a ttitu d e s , m e n t io n e d  that a tt itu d e s  n o t o n ly  c a m e  f r o m  s t a f f  b u t  f r o m  p a t ie n ts  a lso .
V  1 ..................som etim es p a tie n ts  th em se lves  don  7 w ant to  com e in to  th is area . They
are  horrified , th is la d y  w as borderlin e, sh e w as h o rr if ied  a n d  sh e  \s sa y in g  “a ll  
th ese  w om en a re  e ld e r ly  ” You kn ow  th ere  is th is a ttitu d e  a s  w ell. N ow  w h ere d id  
sh e g e t th a t fro m ?
T h e  in te re s t in g  a s p e c t  o f  th is  re s e a rc h  h a s  b e e n  h o w  the c l in ic a l  s t a f f  fro m  the  
ca re  o f  o ld e r  a d u lts  v ie w  the s t a f f  f ro m  th e  a c u te  a re a s  in  m u c h  th e  s a m e  lig h t  as 
th e y  a c c u s e  th e  a c u te  s t a f f  o f  v ie w in g  th e m  a n d  v ic e  v e rsa . O n e  o f  th e  p a r t ic ip a n ts  
fro m  the a c u te  a re a s  re c a lle d  h e r e x p e r ie n c e  w ith in  the c a re  o f  o ld e r  a d u lts  se ttin g  
as a  s tu d e n t
N  4  / rem em b er a s a  s tu den t w orkin g  in (n am ed  ca re  o f  o ld e r  a d u lt h o sp ita l) a n d  
like a  m a jo r ity  o f  th e  nu rses w ere  re a lly  g o o d , but y o u  g e t on e o r  tw o  re a lly  q u ite  
sh ort tem pered . You couldn  7 u n derstan d  w h y  a t that tim e b eca u se  y o u  w ere  re a lly  
ju s t  in the door. You w o n d ered  how  fo lk  c o u ld  he like that.
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T h is  g ro u p  r e f le c t e d  th e  s e n tim e n ts  p u t  fo rw a r d  b y  th e  le c tu re rs  w h e n  th e y  
d is c u s s e d  h o w  th e  ta s k s  stu d e n ts  w e re  a llo c a t e d  m a y  in f lu e n c e  th e ir  v ie w s  as w e ll  
as a tt itu d e s  “ r u b b in g  o f f ’ f r o m  e x is t in g  n u rs in g  s t a f f  T h e y  a ls o  d is c u s s e d  th e  
im p o r ta n c e  o f  g o o d  ro le  m o d e ls . T h is  is  e x p la in e d  b y  o n e  o f  th e  g ro u p
N  1 But y o u  do  h ea r  ab o u t p e o p le  a b u sin g  the e lderly . I don  7 m ean th a t...b u t em, 
i f  p e o p le  g o  in to a  s itu a tio n  a n d  se e  p e o p le  trea tin g  an yon e bad ly , a n d  th ey  th ink  
th a t's  a lr ig h t f o r  m e to  d o  tha t a s  w ell. They m igh t n o t even  re a lise  th ey  a re  
th inking that. So l  th in k  a ro le  m o d e l is v e ry  im portant.
T h is  g ro u p  h o w e v e r  d id  n o te  th at th e re  c o u ld  b e  p ro b le m s  w ith  le ss  th an  
s y m p a th e t ic  p re c e p to rs . M o t iv a t io n  fro m  the c h a rg e  n u rse  w a s  a ls o  c o n s id e re d  
im p o rta n t  n o  m a tte r  w h a t ty p e  o f  a reas.
P a rt ic ip a n ts  in  th e  f ir s t  stu d e n t in te r v ie w  s p o k e  in  d e ta il a b o u t s t a f f  in f lu e n c e s .
O n e  o f  the p a r t ic ip a n ts  sta ted  th at h e  d id  n o t l ik e  th e  a tt itu d e s  to w a rd s  s t a f f  a n d  
p a tie n ts  w ith in  th e  lo c a l a cu te  h o s p ita l. H o w e v e r  o n e  o f  th e  o th e r  p a r t ic ip a n ts  w a s  
s c a th in g  a b o u t a tt itu d e s  a n d  no t n e c e s s a r ily  tra in e d  s t a f f  in  o n e  o f  th e  lo c a l c a re  o f  
o ld e r  a d u lts  h o s p ita ls . T h is  w a s e la b o ra te d  u p o n  b y  a n o th e r  p a r t ic ip a n t
P 8 / think the n u rsin g  a ssis tan ts  on the e ld e r ly  w ards, th ey don  7 w an t to  change. 
The a ttitu d e  is, w e  g e t  a  n ew  s ta f f  nurse , (h ey com e in h ere  w ith  b ig  ideas, bu t 
w e 'll soon  g e t h er s o r te d  out a n d  I fe e l  th a t th ere  is too  m uch tim e s ittin g  a ro u n d  
drinking  tea.
P a tro n is in g  o ld e r  a d u lts  b y  the s t a f f  th ro u g h  in fa n t il is in g  th e m  w a s  a ls o  d is c u s s e d .  
O n e  o f  th e  p a r t ic ip a n ts  h o w e v e r  h a d  a d if fe r e n t  e x p e r ie n c e  in  th e  c a re  o f  o ld e r  
a d u lts  w h e re  p a t ie n ts  w e re  not p a tro n ise d . S h e  th o u g h t that th is  w a s  d u e  to  th e  
team  le a d e r, a n  o p in io n  re f le c te d  in  th e  a c u te  c a re  in te rv ie w .
H o w e v e r  o n e  o f  the p a rt ic ip a n ts  f ro m  th is  s tu d e n t g ro u p  fe lt  that th e re  w a s  a 
c o m p le te  m ix
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P  2 There w ere  so m e  like  th a t y e s  b u t so m e w ere  re a lly  m otiva tin g . You c o u ld  see  
th ey  lo v e d  w hat th ey  w ere  d o in g  a n d  th ey  w ere  g o o d  a t it.
P  6 /  th ink en thusiasm  b rin g s ou t th e  b e s t in the e ld e r ly  w ard. I  th ink it ta k es  qu ite  
a  sp e c ia l  k in d  o f  p e r so n  re a lly  to  h a ve  the p a tie n c e  a n d  everyth in g . I 'v e  w o rk e d  in 
an a re a  w h ere the w a rd  s is te r  w as ve ry  en th u sia stic  a n d  the p a tie n ts  a d o r e d  her. 
She w a s  fu n  a n d  tr e a te d  them  w ith  re sp ec t a n d  it re a lly  en h a n ced  the w h o le  area.
W h e n  c o n s id e r in g  a re a s o u t w ith  th e  c a re  o f  o ld e r  a d u lts , th e  s tu d e n ts  a g a in  h a d  
m ix e d  e x p e r ie n c e s  w h e re  th e y  w e re  s e e in g  e x a m p le s  o f  c a r in g  b e h a v io u r  a n d  n o t  
so  c a r in g  b e h a v io u r  O n e  p a r t ic ip a n t  p u t th e  v a r ia t io n s  d o w n  to  th e  p e rs o n a lity  o f  
th e  n u rse . A n o t h e r  p a r t ic ip a n t  fu rth e r  e x p lo r e d  p e rs o n a lity
P  6 S o m etim es th ey  don  7 even  m ake an effort to  sm ile. I know  th ey  h ave p e rso n a l
p ro b le m s  a n d  take them  to  w o rk  a n d  can  7 p u t them  a w a y ............... I  re a lly  f e e l  w e
can  7 be n eg a tive  a n d  so m etim es p e o p le  a re  re a lly  unpleasan t to  w ork  with. It's  
rea lly , it's  awful. 1 know  th ey  n e e d  the m oney, o r  w h atever, bu t it ju s t  w on  7 do. It 
red u ces  m ora le  a n d  is r e a lly  unpleasant.
S t a f f  in  a cu te  ca re  a re  a ls o  a c c u s e d  o f  w a n t in g  “ s u p e r  e f f i c ie n c y ,, o v e r  “ g o o d  
q u a lit y  c a r e 1’. O n e  p a r t ic ip a n t  w h o  h a d  m o v e d  fr o m  th e  m e n ta l h e a lth  b r a n c h  to  
th e  a d u lt  b ra n c h  a s k e d  p e o p le  sh e  m e t  w h e th e r  th e y  e n jo y e d  th e ir  j o b  a n d  sh e  
sta te d  th at m o s t  n u rs e s  w ith in  th e  c a re  o f  o ld e r  a d u lts  a c t u a lly  l ik e d  it. T h e y  
d is c u s s e d  th e  re le v a n c e  o f  a g e  to s t a f f  n u rs e s  w h o  e n jo y  w o r k in g  w ith  o ld e r  a d u lts  
h o w e v e r  th e y  d id  n o t re a c h  a  c o n s e n s u s .
4.5.10 Lecturers’ Influences on Student Nurses’ Attitudes towards older 
Adults.
C o n s id e r a t io n  is  g iv e n  to  the f irs t  stu d e n t in te r v ie w  to  start th is  th e m e  as th e  
o v e r w h e lm in g  im p re s s io n  fr o m  o n e  o f  th e  p a rt ic ip a n ts  w ith in  th is  g ro u p  h a d  w h a t  
s e e m e d  to  h im  re a l c o n c e rn s  a b o u t the m e th o d s  u s e d  in  te a c h in g  a b o u t o ld e r
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a d u lts . H e  fe lt  th at te a c h in g  s ta ff , as he  d e s c r ib e d  it, im p la n t  v ie w s  p r io r  to  th e m  
e v e n  b e in g  c o n s id e re d .
P  2 W ell I  th ink w e o r ig in a lly  g o t  it from  the c o lleg e  p erso n a lly , b e fo re  w e w en t 
out on p la cem en t. It w a s the c o lleg e  th a t s a id  a  lo t o f  p e o p le  don  V like  w ork in g  
w ith  the e lderly . They f e e l  th ey  'll e n d  th e ir  career. That u sed  to  b e  the a ttitu de , but 
w e w o u ld  n ever  h a ve  though t o f  it i f  it hadn  V been  brou gh t up in the f i r s t  p la c e  in 
c o lleg e
W h e n  a s k e d  to  e la b o ra te  h e  sta ted  th at h e  th o u g h t it  w a s  u n n e c e s s a ry  to  g o  b a c k  to  
th e  w a y  p e o p le  u s e d  to  th in k  a b o u t th e  c a re  o f  o ld e r  a d u lts  a n d  th e n  in d ic a te  th at 
it h a d  a ll  ch a n g e d . H e  fe lt  th is  c re a te d  a  n e g a tiv e  im a g e  o f  th e  p la c e m e n t  a n d  
a s k e d  w h y  it  w a s  m e n t io n e d  in  th e  f irs t  p la c e . T h e  c o n v e rs a t io n  m o v e d  o n .
P  5 A n d  th ey  're (lec tu rers) p re a c h in g  a t us to  be  non- ju d g m e n ta l a s  w e ll but on  
the o th er  h a n d  th ey  're sa y in g  th a t to  us, so  w h at a b o u t them  b e in g  non- 
ju d g m e n ta l
P 2 A n d  a lso  ju s t  a  f e w  w eeks ago, one o f  th e  tu to rs in the co lle g e  m entioned , w e  
d o n '( w an t to  g o  a n d  w ork  in ca re  o f  (he e lderly , so  it's  s t i l l  (here now, th ey  are  
s ti l l  sa y in g  that. T h at's re in forc in g  w hat I  s a id  before.
M o d  So one o f  the tea ch ers  s a id  re cen tly  “I w ou ldn  V like to  w ork  in ca re  o f  the 
e ld e r ly ’
P  8 I ju s t  g o t to ld  la s t w eek  fro m  one o f  the se n io r  tutors, when 1 s a id  I w a n te d  to  
w ork  in ca re  o f  the e ld e r ly  he went, w e ll th a t's  a  s ta r t a n d  I s a id  it's  w h at I w ant to  
do. H e s a id  “w e ll th e re 's  not m uch to  d o  in w a rd s  th a t a re  d in g y  a n d  d o n '(do  
anything, do  y o u  th in k  y o u  can  m ake a  d ifferen ce?  " Well, i f  p e o p le  d o n '(g o  into it 
then it w o n '( m ake a  d ifference. So tha t w a s la s t week, that is the a ttitu d e  o f  m ost 
teachers.
W h e n  a s k e d  i f  th e y  w is h e d  to  c o m m e n t  o n  o th e r  is su e s  s u rr o u n d in g  te a c h in g , o n e  
o f  the p a rt ic ip a n ts  sta te d  that th ere  w a s  a  la c k  o f  le c tu re s  in  th e  c a re  o f  o ld e r  
a d u lts , b o th  in  th e  C o m m o n  F o u n d a t io n  P r o g ra m m e  a n d  the B r a n c h  P r o g ra m m e
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a b o u t  th e  im p o r ta n c e  o f  th e  su b je c t . H o w e v e r ,  o n e  o f  the p a r t ic ip a n ts  d id  n o t  a g re e  
w ith  s o m e  o f  th e  c o m m e n ts  m a d e  a b o u t th e  te a c h in g  s t a f f  a n d  h a d  fe lt  th at s o m e  
o f  th e  te a c h e rs  w e lc o m e d  a n  in te re st in  th e  su b je c t . O n e  o f  th e  te a c h e rs  d id  c a l l  
th e  s p e c ia l it y  th e  “ C in d e r e l la '1 j o b  o f  n u rs in g , a jo b  th at n o b o d y  w a n te d  to  d o . 
T h e r e  w e re  s o m e  m ix e d  c o m m e n ts  w ith in  th is  g ro u p  b u t o n e  o f  th e  p a r t ic ip a n ts  
h a d  o b v io u s ly  b e e n  a n g ry  a n d  u p se t a b o u t h o w  th e  s p e c ia l it y  w a s  p o rtra y e d  a n d  
th is  w a s  e x p re s s e d  in  th e  f o l lo w in g  c o m m e n t
P  2 I  re sen ted  it b eca u se  l  don  7 see  h ow  a n y  tu to r in th is co lle g e  can  sa y  y o u  're 
n o t b e in g  a  p r o p e r  nurse i f  y o u  're w ork in g  in c a re  o f  the e ld e r ly  w hich  w a s an  
im pression  I got, n o t too  good , w h ereas I en jo y  it, I lo ve  it, l  th ink it's  g re a t a n d  
how  d a re  a n yb o d y  e lse  sa y  l  am  not b e in g  a p r o p e r  nurse.
T h e  s e c o n d  g ro u p  o f  s tu d e n ts  d id  n o t h a v e  th e  s a m e  fe e lin g s  a b o u t le c tu re rs ' 
p o rtra y a l o f  o ld e r  a d u lts  o th e r  th a n  to  id e n t ify  th o se  w h o  w e re  e n th u s ia s t ic  a b o u t  
th e  s u b je c t  a n d  th o s e  w h o  la c k e d  e n th u s ia s m . O n e  c o m m e n t  w a s  m a d e  a b o u t  
le c tu re rs  m a k in g  j o k e s  a b o u t o ld e r  a d u lts , h o w e v e r  a d d e d  to  th is  w a s  th e  re m a rk  
“ is  h u m o u r  a b a d  th in g ? "
T h e y  d id  c o m m e n t  th at fe w  te a ch e rs  ra is e d  th e  c a re  o f  o ld e r  a d u lts  as a  se p a ra te  
is su e  o r  s to o d  u p  f o r  th e m  a n d  th e re  w a s  a la c k  o f  e d u c a t io n  as to  h o w  il ln e s s e s  
a ffe c te d  o ld e r  a d u lts . T h e r e  w a s a ls o  ig n o ra n c e  a m o n g  th is  g ro u p  o f  s tu d e n ts  to  th e  
fa c t that i l ln e s s e s  c o u ld  p re se n t d if fe r e n t ly  in  a n  o ld e r  age  g ro u p .
T h e  le c tu re rs  w e re  a s k e d  w h e th e r  th e y  h a d  a n y  in f lu e n c e  o n  stu d e n t n u rs e s ' 
a ttitu d e s. T h e y  t a c k le d  th is  q u e s t io n  fr o m  th e  p o in t  o f  v ie w  o f  th e  n e e d  to  c h a n g e  
a ttitu d es.
L I  I t's  in cred ib ly  d ifficult. It seem s a ttitu d es  a re  a  d ifficu lt th in g  to  ch an ge once  
th ey  are  em bedded , a n d  w e can  try  very  h a rd  a s tea ch ers to  g iv e  a  p o s it iv e  
a ttitu d e  over  to w a rd s  carin g  f o r  e ld e r ly  p eo p le . We can try  a n d  h igh ligh t the sk ills  
y o u  can  g iv e  ca r in g  f o r  e ld e r ly  p e o p le  a n d  (he rew a rd s  y o u  g e t  p ro fe s s io n a lly  f o r
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ca rin g  f o r  e ld e r ly  p e o p le .
L  6 A n d  I  th ink w e a lw a y s  s ta r t b y  b e in g  on the defensive, b y  sa y in g  e ld e r ly  p e o p le  
aren  V a ll  co n tin u a lly  incon tinen t a n d  can tan kerou s but y o u  a re  a lw a y s  s ta r tin g
o f f  from  w ork in g  a g a in s t the n eg a tive  im a g es .......................  Y ou've a lw a y s  g o t to  ta lk
abou t p e rcep tio n s , the n eg a tive  a sp e c ts  a n d  th a t seem s to  b e  w hat sticks.
H o w e v e r  o n e  o f  th e  p a r t ic ip a n ts  q u e s t io n e d  w h e th e r  th e re  w a s  a n y  e f f e c t  f r o m  th e  
te a c h in g  sta ff, o th e r  th a n  th e  e x p e r t 's  w o rd . H e  fe lt  that in f lu e n c e  c a m e  f r o m  th e ir  
e x p e r ie n c e s  w o r k in g  w ith  o ld e r  a d u lts  a n d  th e  p re ce p to rs . W h e n  q u e s t io n e d  a b o u t  
th e  s t a f f  v ie w  f r o m  th e  c a re  o f  o ld e r  a d u lt , th a t is , le c tu re rs  e n c o u ra g in g  a  
n e g a tiv e  a tt itu d e , o n e  o f  th e  p a rt ic ip a n ts  a g re e d  th at th e re  w a s  a  m is m a tc h  
b e tw e e n  th e  tw o  s id e s  b u t th e  m is m a tc h  w a s  c o m in g  fro m  th e  c l in ic a l  s t a f f  w h o  
d id  n o t  w a n t c h a n g e  in  th e ir  a reas a n d  th e  e x a m p le  g iv e n  w a s  p r o m o t in g  
c o n t in e n c e  in  o ld e r  a d u lts  w h e re a s  th is  w a s  s e e n  as a n  im p o s s ib le  ta s k  in  th e  c a re  
o f  o ld e r  a d u lts  se ttin g . O n e  le c tu re r  d id  v o ic e  the ro le  o f  th e  c l in ic a l  te a c h e r  w h e n  
m o re  t im e  c o u ld  b e  s p e n t w ith  th e  s tu d e n t d o in g  ta sk s  a n d  a c t in g  as a g o o d  ro le  
m o d e l.
T h e r e  w a s lit t le  c o m m e n t  a b o u t the s u b je c t  f ro m  the a cu te  c a re  s ta ff. H o w e v e r  o n e  
p a r t ic ip a n t  sta ted  th a t c o l le g e  in p u t  w a s  im p o r ta n t  fo r  y o u n g e r  p e o p le  b e c a u s e  th e y  
" h a v e  n e v e r  re a lly  c o m e  in to  c o n ta c t  w ith  e ld e r ly  p e o p le  b e fo r e ”  T h e y  a ll  fe lt  th at 
th e  c o l le g e  in f lu e n c e  w a s  p o s it iv e  a n d  o n e  p a r t ic ip a n t  w h o  h a d  g o n e  to  th e  lo c a l  
T e c h n ic a l  C o l le g e  to  c o m p le te  h e r n u rs e  e d u c a t io n  v ia  d e g re e  sta te d  th at the  
le c tu re s  w e re  b r i l l ia n t  o n  c a re  o f  th e  o ld e r  a d u lt  th u s  g iv in g  p u rp o s e  to  the  
p la c e m e n t.
T h e  s t a f f  f ro m  th e  f ir s t  ca re  o f  o ld e r  a d u lts  in te r v ie w  w e re  q u ite  s c a th in g  a b o u t  
n u rse  e d u c a t io n  a n d  i t ’ s e ffe c t. O n e  o f  th e  p a r t ic ip a n ts  c o m p la in e d  th a t th e re  w a s  
to o  m u c h  e m p h a s is  o n  p ro b le m s  o f  o ld e r  a d u lts  so  that w h e n  stu d e n ts  c o m e  to  the  
are a , th e y  a re  s u rp r is e d  that p e o p le  c o u ld  b e  n o r m a l a n d  o ld ,  a lth o u g h  th e y  d id  
a g re e  that th e re  w a s  le ss  e m p h a s is  o n  in s t itu t io n a lis a t io n  in  the s c h o o l a n d  le ss  
c o n c e rn  th at th e  c a re  o f  o ld e r  a d u lts  w a s  p e r c e iv e d  to  b e  a p r o b le m  area . T h e y ,
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h o w e v e r , d id  fe e l th at th e  c a re  o f  o ld e r  a d u lts  s h o u ld  b e  a  s p e c ia lty  th e re fo re  
te a c h e rs  s h o u ld  h a v e  th e  a p p ro p r ia te  s k i l l s  a n d  k n o w le d g e  to  te a c h  th e  su b je c t . 
T h e y  a ls o  fe lt  th at le c tu r in g  s t a f f  as th e y  h a d  lit t le  e x p e r ie n c e  in  th e  s p e c ia lty  w e re  
n o t u p  to  d ate  w ith  th e ir  k n o w le d g e . O n e  o f  the p a r t ic ip a n ts  d id  d e s c r ib e  an  
in c id e n t  o n  h o w  a te a c h in g  s e s s io n  w a s  e n l iv e n e d  b y  a  le c tu re r  ro le  p la y in g  an  
o ld e r  p e rso n . S h e  fe lt  th at th is  w a s  a  p o s it iv e  p o rtra y a l.
T h e  o n ly  c o m m e n t  m a d e  b y  the p a r t ic ip a n ts  f ro m  th e  s e c o n d  c a re  o f  o ld e r  a d u lts  
in te r v ie w  re ite ra te d  w h a t w a s d is c u s s e d  in  th e  f irs t  in te rv ie w , th a t a  lo t o f  le c tu re rs  
h a d  n o t b e e n  in  c a re  o f  th e  o ld e r  a d u lt  in  y e a rs  a n d  w e re  p r o b a b ly  g iv in g  o u t  the  
w r o n g  in fo r m a t io n  a n d  sh e  p u t o u t  a  g e n e ra l in v ita t io n  fo r  le c tu re rs  to c o m e  d o w n  
o n  to  th e  s h o p  f lo o r  to  h a v e  a lo o k  at th e  p la c e  in  a c t io n .
4.6 Conclusion
A lt h o u g h  th e  a im  o f  th is  re s e a rc h  h a s  b e e n  to  p ro d u c e  a q u e s t io n n a ire  f ro m  the  
fo c u s  g ro u p  d ata  th e re  is  n o  d o u b t th a t fo c u s  g ro u p  d is c u s s io n s  p r o v id e  s o m e  
in te re s t in g  a n d  w o r t h w h ile  data. T h e  d a ta  a re  r ic h  in  d e s c r ip t io n  a n d  c o m p a t ib le  
w ith  w h a t o c c u rs  w ith in  the c l in ic a l  a re a s  p ro m o t in g  the c o n c e p ts  o f  t ra n s fe ra b ility  
a n d  d e p e n d a b ility . T h e  ju s t i f ic a t io n  fo r  p r o d u c in g  a  q u e s t io n n a ire  w a s  d is c u s s e d  as 
a c o m p o n e n t  o f  th e  lite ra tu re  re v ie w  w h e n  p re v io u s  to o ls  w h ic h  h a v e  b e e n  u s e d  to  
m e a s u re  a tt itu d e s  to w a rd s  o ld e r  a d u lts  w e re  c r it iq u e d . T h e  ra t io n a le  fo r  re je c t in g  
th o se  to o ls  in c lu d e  a  q u e s t io n  o v e r  th e ir  a b il i t y  to  e v a lu a te  n u rs e s ’ a ttitu d e s. T h is  
re s e a rc h  h a s  a rg u e d  that n u rse s , b e c a u s e  o f  th e ir  u n iq u e  r e la t io n s h ip s  w ith  o ld e r  
a d u lts  a n d  th e  c o n te x t  in  w h ic h  th e y  c o m e  in  to  c o n ta c t  w ith  th e m , e n c o u ra g e s  
n u rse s  to h o ld  d if fe r e n t  a ttitu d e s. T h o s e  a tt itu d e s  h a v e  b e e n  d e v e lo p e d  fro m  
p ro fe s s io n a l s o c ia lis a t io n .
T h e  re s u lts  fro m  th e  th e m a t ic  a n a ly s is  a p p e a rs  to  s u p p o rt th is  n o t io n  in  that th e re  
a re  a  n u m b e r  o f  fa c to rs  w h ic h  w e re  id e n t if ie d  d u r in g  th e  fo c u s  g ro u p  in te rv ie w s  
e n c o u ra g in g  n u rs e s  to  e v a lu a te  o ld e r  a d u lts  n e g a tiv e ly . T h e  n e x t step  w i l l  b e  to  
id e n t ify  a n d  o p e r a t io n a lis e  the m o s t  f re q u e n t ly  o c c u r r in g  fa cto rs . T h o s e  fa c to rs  
w ill  b e  v a lid a te d  th ro u g h  th e  d e v e lo p m e n t  a n d  d is t r ib u t io n  o f  th e  q u e s t io n n a ire .
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H o w e v e r ,  it  is  w o rth  n o t in g  that a  n u m b e r  o f  v e ry  im p o r ta n t  fa c to rs  w e re  id e n t if ie d  
d u r in g  th e  fo c u s  g ro u p  in te rv ie w s  w h ic h  a re  im p o r ta n t  to  n u rs e s  a n d  to  n u rs in g  
p ra c t ic e . T h o s e  fa c to rs  a re  n o t p re se n t in  a n y  o f  th e  c u rre n t  to o ls  w h ic h  a re  u s e d  to  
m e a s u re  a tt itu d e s  to w a rd  o ld e r  a d u lts . T h u s  th e re  a re  n o  re fe re n c e s  to  o ld e r  a d u lts  
b e in g  in c o n t in e n t/  c o n t in e n t  o r  th e  w o rk  b e in g  r o u t in is e d  a n d  te d io u s . O t h e r  
fa c to rs  w h ic h  d o  n o t a r is e  a re  th o se  u n d e rp in n in g  th e  b a s ic  n u rs in g  c a re  v e rs u s  
t e c h n o lo g ic a l s k i l l s  d e b a te  a n d  th e  in f lu e n c e  o f  in f a n t i l is in g  o ld e r  a d u lts . T h o s e  
fa c to rs  w i l l  b e  te s te d  fo r  re le v a n c e  d u r in g  th e  n e x t  p h a se  o f  th e  re se a rch .
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Chapter 5: Development of the Questionnaire from Focus
Group Data
5.1 Introduction
O n c e  th e  q u a lita t iv e  a n a ly s is  w a s c o m p le te d  a n d  th e m e s  w e re  id e n t if ie d ,  th e  n e x t  
p h a s e  o f  th e  p ro je c t  w a s  to  p ro d u c e  a  q u e s t io n n a ire . T h e  p u rp o s e  o f  th e  
q u e s t io n n a ire  w a s  to  te st f iv e  h y p o th e s e s  lis te d  b e lo w .
T h is  c h a p te r  sets o u t  th e  p ro c e s s  w h ic h  w a s  u s e d  to  fo rm u la te  the q u e s t io n n a ire  
f r o m  th e  fo c u s  g ro u p  data . T h e  p ro c e s s  o f  p r in c ip a l  c o m p o n e n ts  a n a ly s is  is  
d is c u s s e d  w ith  re fe re n c e  to  th e  e x p lic a t io n  o f  ite m s  fo r  th e  q u e s t io n n a ire . F in a l ly ,  
c o n s id e ra t io n  w i l l  b e  g iv e n  to  th e  su b s e q u e n t d is t r ib u t io n  o f  the q u e s t io n n a ire  fo r  
p ilo t in g  a n d  r e f in in g  p u rp o se s .
5.2 The Survey method
F if e - S c h a w  (1 9 9 5 )  d e s c r ib e s  the q u e s t io n n a ire  a s  th e  m o s t  c o m m o n  re s e a rc h  to o l 
w h e re a s  O p p e n h e im  (1 9 9 2 )  d e s c r ib e s  it as a n  im p o r ta n t  in s tru m e n t  o f  re s e a rch  
w h ic h  has th e  fu n c t io n  o f  m e a s u re m e n t. F i f e - S c h a w  (1 9 9 5 )  c ite s  s o m e  o f  th e  m a n y  
a d v a n ta g e s  as in c lu d in g  th e ir  a p p a re n t  s im p l ic it y ,  th e ir  v e rs a t il ity  a n d  th e ir  lo w  
c o s t  as a  m e th o d  o f  d a ta  c o lle c t io n .  H o w e v e r  h e  g o e s  o n  to  state that d e s ig n in g  a 
p e rfe c t  q u e s t io n n a ire  is  u n a c h ie v a b le  in  that n e ith e r  a ll  y o u r  re s p o n d e n ts  n o r  y o u r  
p e e rs  w i l l  b e  e n t ir e ly  s a t is f ie d  w ith  th e  d e s ig n . O p p e n h e im  (1 9 9 2 )  d e s c r ib e s  the  
in te n s ity  o f  th o u g h t a n d  a c t io n  w h ic h  is u se d  in  th e  d e s ig n  o f  a  q u e s t io n n a ire  a n d  
th is  b e lie s  th e ir  a p p a re n t  s im p lic it y .
H o w e v e r  th e re  a re  in h e re n t  p ro b le m s  a s s o c ia te d  w ith  th e ir  d e s ig n . W o o lf f ,
K n o d e l  a n d  S itt itra i (1 9 9 3 )  d e s c r ib e  the b ia s  w h ic h  s o m e t im e s  ca n  b e  in h e re n t  
w ith in  the s u rv e y  a n d  w h ic h  c a n  b e  p e r c e iv e d  as u n re p re s e n ta t iv e  as th e  ite m s  
s e le c te d  fo r  in c lu s io n  in  th e  q u e s t io n n a ire  a re  u n d e r  th e  c o n tro l o f  th e  re s e a rc h e r  
th e re fo re  the b ia s  o f  the re se a rch e r. H o w e v e r ,  th is  a rg u m e n t ca n  b e  le v e lle d  at a ll
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re s e a rc h  as o b je c t iv it y  is  d i f f i c u l t  to  a c h ie v e  w h e th e r  it  is  in  th e  q u a lit a t iv e  o r  
q u a n t ita t iv e  p a ra d ig m .
M o r g a n  (1 9 9 6 )  d e s c r ib e s  the p ro p e n s ity  o f  re s e a rc h e rs  to  b o r r o w  q u e s t io n n a ire s  
a n d  to  b o r r o w  q u e s t io n s  fro m  q u e s t io n n a ire s  o r  in d e e d  a d d  q u e s t io n s  in to  th e  
q u e s t io n n a ire s . P r o b le m s  w ith  in te rn a l r e l ia b i l i t y  m a y  o c c u r  e s p e c ia l ly  i f  th e  last  
tw o  o p t io n s  are  s e le c te d .
5.3 Formulating questionnaire items fro m  focus group data
A  n u m b e r  o f  a u th o rs  in c lu d in g  K r u e g e r  ( 1 9 9 4 ) ;  C a r e y  ( 1 9 9 4 ) ;  a n d  M o r g a n  
(1 9 9 6  ) state th at fo c u s  g ro u p  d ata  a re  u s e fu l fo r  the d e v e lo p m e n t  o f  a  s u rv e y  
in s tru m e n t. M o r g a n  (1 9 9 6 )  d e v e lo p s  th is  a rg u m e n t  b y  e x p la in in g  h o w  fo c u s  g ro u p  
d a ta  c a n  b e  c o m b in e d  w ith  s u rv e y  m e th o d s  b u t  h e  d o e s  su g g e st th a t th e re  is  a la c k  
o f  s y s te m a t ic  m e t h o d o lo g ic a l p u b lic a t io n s  o n  th is  th e m e . H o w e v e r ,  o n e  o f  the  
stre n g th s  o f  fo c u s  g ro u p  in te rv ie w s  is  th e ir  u t i l i t y  in  c o u n te ra c t in g  th e  b ia s  w h ic h  
m a y  b e  fo u n d  u s in g  th e  s u rv e y  a p p ro a c h  a lo n e  ( K ru e g e r , 1994  ; C a r e y ,  1 9 9 4  ; 
M o r g a n ,  1996 ).
T h e  c o u n te r  a rg u m e n t  c o u ld  be p u t fo rw a rd  that re s e a rch e r  b ia s  m a y  be  
p e rp e tu a te d  th ro u g h  b o th  th e  fo c u s  g ro u p s  a n d  th e  s u rv e y  a n d  it  is  th is  p o te n tia l 
p r o b le m  w h ic h  m a k e s  it  a ll  th e  m o re  im p e r a t iv e  that, i f  re s e a rc h e rs  a re  to  
tr ia n g u la te  fo c u s  g ro u p  d a ta  w ith  s u rv e y  d a ta , th e y  e x p la in  th e  p r in c ip le s  o r  
p ro to c o ls  o n  w h ic h  th e y  m a k e  th e ir  ju d g e m e n ts . T h e  fo l lo w in g  a re  e x a m p le s  o f  
re s e a rc h  w h e re  d a ta  has b e e n  tr ia n g u la te d .
M c K in l e y  et al ( 1 9 9 7 )  u se d  tw o  fo c u s  g ro u p s  w ith  th e  a im  o f  p r o d u c in g  a  v a l id  
a n d  re l ia b le  m e a s u re  in  the fo rm  o f  a q u e s t io n n a ire . In th e ir  fo c u s  g ro u p s  th e y  
in c lu d e d  a ra n g e  o f  a g e s , e th n ic , c u ltu ra l a n d  s o c ia l g ro u p s  p lu s  p a re n ts  a n d  
g u a rd ia n s  o f  c h ild r e n . T h e y  g o  o n  to  d is c u s s  th e ir  q u e s t io n n a ire  b u t th e y  d o n 't  
e x p la in  h o w  th e y  e x p lic a t e d  the s ta te m e n ts  f r o m  the data.
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A m in z a d e h ,  P lo t n ik o f f  a n d  E d w a r d s  (1 9 9 9 )  u se d  fo u r  fo c u s  g ro u p s  to g e n e ra te  
ite m s  fo r  a  q u e s t io n n a ire  b u t th e y  d o  n o t  e x p la in  th e  p r in c ip le s  o n  w h ic h  th e y  
d e v e lo p e d  th e ir  4 2  ite m  q u e s t io n n a ire  o th e r  th a n  th e ir  u se  o f  in te rv ie w s  a n d  
p re v io u s  e m p ir ic a l  a n d  th e o re t ic a l lite ra tu re . T h is  is  a  c o m m o n  th e m e  th ro u g h o u t  
d is c u s s io n s  o n  t r ia n g u la t in g  fo c u s  g ro u p  in te rv ie w s  w ith  q u e s t io n n a ire  
d e v e lo p m e n t  in  th at th e  m e th o d  fo r  e x p l ic a t in g  s u rv e y  ite m s  fro m  fo c u s  g ro u p s  
d a ta  has n o t b e e n  w id e ly  d is c u s s e d  in  a n y  g re a t d e ta il. Y e t  th e re  a re  so  m a n y  
p ro p o n e n ts  o f  th is  p a r t ic u la r  stra te g y  ( M o r g a n ,  1996).
5.4 Identifying the Statements
T h e  d a ta  w e re  re -c o n te x tu a lis e d  u n d e r  th e ir  m a in  th e m e s  in  p re p a ra t io n  fo r  th e  
e x p lic a t io n  o f  a p p ro p r ia te  sta te m e n ts  fo r  in c lu s io n  in  th e  q u e s t io n n a ire .
T h e  c r it e r io n  d is c u s s e d  b y  T r ip p -  R e im e r  (1 9 8 5 )  w a s  a d o p te d . S h e  c o n s id e re d  a 
v ie w  e x p re s s e d  o n c e  b y  a n y  g ro u p  o u t o f  102 g ro u p  in te rv ie w s  as id io s y n c r a t ic .  
T h u s  c o m m e n ts  w h ic h  w e re  sta ted  b y  m o r e  th an  o n e  g ro u p  w e re  c o n s id e re d  
re le v a n t  to  h e r  re s e a rc h . T h is  c r it e r io n  c o in c id e s  w ith  th e  a d v ic e  p u t fo rw a r d  b y  
P r ie s t , M c C o l l ,  T h o m a s  a n d  B o n d  (1 9 9 5 )  w h o  state that w h e n  d e v e lo p in g  a 
q u e s t io n n a ire  it  is w is e  to e rr  on  th e  s id e  o f  o v e r - in c lu s iv it v  so  that th e  firs t  ite m  
p o o l is re la t iv e ly  la rg e .
In co n tra s t, F i f e - S c h a w  (1 9 9 5 )  a d v is e s  th at the g u id in g  p r in c ip le  in  d e v e lo p in g  a  
q u e s t io n n a ire  is  to  b e  m in d fu l o f  th e  a im s  o f  th e  re s e a rc h  as th e re  is  the te m p ta t io n  
to m e e t a n u m b e r  o f  a im s  w h ile  f u l f i l l in g  n o n e  o f  th e m  w e ll.  F u r th e rm o re ,  
C o o l ic a n  (1 9 9 4 )  su g g e sts  th at th e  p r in c ip le  o f  p a r s im o n y  is  w o rth  fo l lo w in g  w h ic h  
he  d e f in e s  as ' ‘ l im it in g  e f fo r t  to  th e  n e c e s s a ry  w h ile  m a in t a in in g  e f f i c ie n c y ”
(p. 136) H e  a d v is e s  th at an  in te re s t in g  c o n c e p t  is  to o  v a g u e  a b a s is  fo r  in c lu s io n  
h o w e v e r  te m p tin g  it m a y  be. T h is  is  th e  te m p ta t io n  w h ic h  c a n  be a f fo rd e d  to  the  
re s e a rc h e r  w h e re  th e re  a re  in te re s tin g  c o n c e p ts  ra is e d  th ro u g h  the fo c u s  g ro u p s  
w h ic h  are  s e e m in g ly  ir re le v a n t  to  th e  re s e a rc h  o r  ra is e d  in  o n ly  o n e  g ro u p . 
C o n s e q u e n t ly ,  c o n c e p ts  w h ic h  w e re  d is c u s s e d  b y  p a r t ic ip a n ts  o v e r  tw o  fo c u s  
g ro u p s  w e re  in c lu d e d  w ith in  the q u e s t io n n a ire . B y  d o in g  so , th e re  w a s  a  re la t iv e ly
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la rg e  p o o l o f  ite m s  (8 0 )  w h ic h  m e e ts  th e  g u id in g  p r in c ip le  o f  P r ie s t  et a l (1 9 9 5 )  
w h ils t  e n s u r in g  th at th e  m o re  id io s y n c r a t ic  c o n c e p ts  w e re  e x c lu d e d .
F o l lo w in g  th is  p r in c ip le ,  a n  ite m  w h ic h  w a s  ra is e d  b y  m o r e  th a n  o n e  g ro u p  w a s  th e  
is su e  o f  th e  p e rc e p t io n  o f  in c o n t in e n c e  in  o ld e r  ad u lts . T h is ,  th e re fo re , w a s  
c o n s id e re d  a  r e le v a n t  ite m  fo r  th e  q u e s t io n n a ire  w h e re a s  o n ly  o n e  g ro u p  
m e n t io n e d  th e  ro le  o f  g o v e rn m e n t  in  th e  p r o v is io n  o f  b e d s  fo r  o ld e r  a d u lts  a n d  it  
w a s c o n s e q u e n t ly  e x c lu d e d  fro m  th e  ite m  p o o l. E a c h  s ta te m e n t, w h ile  fo l lo w in g  
th e  a b o v e  c r it e r ia  w a s  a ls o  v ie w e d  w it h in  th e  c o n te x t  o f  th e  re s e a rc h  q u e s t io n  a n d  
th e  to p ic  g u id e  to  e n s u re  re le v a n c e . ( B a b b ie ,  1990)
5.5 Constructing the questionnaire
H a v in g  f o r m a lis e d  a  m e th o d  fo r  g e n e ra t in g  an  ite m  p o o l,  that is  f ir s t ly , the  
c o n c e p t  o c c u r r in g  a c ro s s  tw o  fo c u s  g ro u p s  a n d  s e c o n d ly , m e e t in g  th e  a im s  o f  the  
re s e a rc h , o th e r  p ra g m a t ic  is su e s  re q u ire d  d e c is io n s . A s  o n e  o f  th e  a im s  o f  th is  
q u e s t io n n a ire  w a s  to  m e a s u re  a tt itu d e s , s ta te m e n ts  w e re  d e v e lo p e d  a n d  th e  
in s t ru m e n t  o f  m e a s u re  w a s a  f iv e  p o in t  L ik e r t  sc a le . T h e  L ik e r t  s c a le  ra n g e d  fro m  
s tro n g ly  a g re e  to  a g re e , to u n su re , to  d is a g re e  a n d  f in a l ly  s t ro n g ly  d isa g re e .
C o o l ic a n  (1 9 9 4 )  d e s c r ib e s  th e  u n d e c id e d  s c o re  as u n c le a r  in  in te n t io n  as it  ca n  
m e a n  th at th e  re s p o n d e n t  is  u n su re  o r  in d e e d  it  m a y  m e a n  th a t th e y  a re  s it t in g  o n  
the fe n c e . H o w e v e r ,  S c h u m a n  a n d  P re s s e r  (1 9 9 6 )  h a v e  d e m o n s tra te d  that the  
in c lu s io n  o f  a  m id d le  a lte rn a t iv e  d o e s  in c re a s e  the s iz e  o f  th at c a te g o ry  b u t it d o e s  
n o t a f fe c t  the “ f o r "  v e rsu s  th e "  a g a in s t”  re sp o n se s . P e o p le  w h o  d o  n o t  fe e l s t ro n g ly  
a b o u t an  is su e s  a re  m o re  l ik e ly  to  use th e  m id d le  c a te g o ry  b u t S u d m a n  a n d  
B r a d b u m  (1 9 8 2 )  a d v is e  the in c lu s io n  o f  a  m id d le  c a te g o ry  as it w i l l  g iv e  as m u c h  
in fo r m a t io n  o n  th e  g e n e ra l fa v o u ra b le n e s s  o r  u n fa v o u ra b le n e s s  o f  a n  issu e . T h e y  
a ls o  in d ic a te  that th e  s iz e  o f  the m id d le  re s p o n s e  m a y  g iv e  e x tra  in fo rm a t io n  a b o u t  
th e  in tensity ' o f  a n  a tt itu d e  w h ic h  w o u ld  b e  lo s t  fro m  a fo r c e d  c h o ic e  
q u e s t io n n a ire . A  f iv e  p o in t  s c a le  w a s  u s e d  in te n t io n a lly  as th e  q u e s t io n n a ire  w a s  
u lt im a te ly  d is t r ib u te d  to  stu d en t n u rs e s  w h o  h a d  n e w ly  c o m m e n c e d  n u rse  
e d u c a t io n , s o m e  o f  w h o m  h a d  n o  p re v io u s  e x p e r ie n c e  o f  n u rs in g  w o rk . T h e r e  w a s
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a n  e x p e c ta t io n  th at, at th is  stage , th e re  w o u ld  b e  a  s u b sta n tia l n u m b e r  o f  
re s p o n d e n ts  u s in g  th e  m id d le  re s p o n se  d u e  to  a  la c k  o f  k n o w le d g e  o r  o p in io n .  
H o w e v e r ,  it  w a s  h y p o th e s is e d  th at th e re  w o u ld  b e  a  s h ift  in  a tt itu d e s  d u r in g  n u rs e  
e d u c a t io n . C o n s e q u e n t ly  c o l le c t in g  d a ta  a b o u t  th e  m id d le  re s p o n s e  w a s im p o r ta n t  
fo r  th e  re se a rch .
O p p e n h e im  (1 9 9 2 )  a n d  P r ie s t  et a l (1 9 9 5 )  d is c u s s  th e  use o f  p o s it iv e  a n d  n e g a tiv e  
w o rd e d  sta te m e n ts . P r ie s t  et a l fu rth e r  e x p la in  th at u s in g  a  c o m b in a t io n  o f  b o th  
ty p e s  o f  sta te m e n ts  h e lp s  to  m in im is e  a f f ir m a t io n  b ia s . T h is  s u rv e y  w a s  d e s ig n e d  
u s in g  th e  c o m b in a t io n  o f  b o th  p o s it iv e  a n d  n e g a t iv e  sta te m e n ts . S c o r e s  w e re  
a llo c a t e d  a c c o r d in g  to  th e  m o s t  p o s it iv ity .  In o th e r  w o rd s  i f  th e  s ta te m e n t w a s  
p o s it iv e , s t ro n g ly  a g re e  re c e iv e d  th e  h ig h e s t  s c o re  a n d  i f  th e  s ta te m e n t w a s  
n e g a tiv e , s t ro n g ly  d is a g re e  r e c e iv e d  th e  h ig h e s t  sc o re . ( O p p e n h e im , 1992) T h e  
ite m s  fro m  the th e m e s  w e re  a ls o  m ix e d  so  th a t re s p o n s e  set b ia s  w a s  a ls o  
m in im is e d .
A n o t h e r  is su e  w h ic h  re q u ire d  c o n s id e ra t io n  in  c o n s tru c t in g  th e  q u e s t io n n a ire  w a s  
the la n g u a g e  w h ic h  w a s  u s e d  d u r in g  th e  fo c u s  g ro u p  in te rv ie w s . T h e  la n g u a g e  o f  
th e  g ro u p s  w a s in c o rp o ra te d  in to  th e  m e a s u re . A  n u m b e r  o f  a u th o rs  in c lu d in g  
O ’ B r ie n  (1 9 9 3 )  a n d  M o r g a n  (1 9 9 3 )  d e s c r ib e  th e  p o te n t ia l fo r  fo c u s  g ro u p s  to  
id e n t ify  th e  la n g u a g e  u s e d  b y  p a rt ic ip a n ts . O p p e n h e im  (1 9 9 2 )  d e s c r ib e s  h o w  
in te rv ie w s  p ro v id e  th e  v iv id  e x p re s s io n s  w h ic h  a re  u se d  to  d e s c r ib e  a tt itu d e s  a n d  
w h ic h  m a k e s  th e m  so  s u ita b le  fo r  use. O p p e n h e im  fu rth e r  d is c u s s e s  th e  n e e d  to  
ta k e  in to  a c c o u n t  th e  p r e v a i l in g  c u ltu re  a n d  fa s h io n  o f  the d a y , w h ic h  ca n  b e  
re in fo rc e d  th ro u g h  c o n te n t io u s  la n g u a g e . A  sta te m e n t w h ic h  w a s  in c lu d e d  in  the  
f ir s t  tw o  q u e s t io n n a ire s  w h ic h  w a s  c o n te n t io u s  a n d  d re w  c o m m e n t  fro m  a n u m b e r  
o f  re s p o n d e n ts  w a s  M o st stu den t n u rses a re  su rp r ise d  that o ld e r  adu lts  a re  
"normal". H o w e v e r  th is  sta te m e n t w a s  u se d  in  a  n u m b e r  o f  th e  fo c u s  g ro u p s  in  th e  
c o n te x t  o f  w e lln e s s  a n d  il ln e s s  w h e re  th e re  is  o fte n  an  e x p e c ta t io n  fro m  stu d e n ts  
that o ld e r  a d u lts  in  a n  in s t itu t io n  a re  in c a p a b le  th ro u g h  d e m e n t ia  o r  o th e r  
d iso rd e rs .
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F in a l ly ,  re le v a n t  d e m o g r a p h ic  d a ta  w e re  in c lu d e d  in  the q u e s t io n n a ire . T h e  
re le v a n t d a ta  c o l le c t e d  w e re  ag e  u s in g  th re e  a g e  b a n d s , g e n d e r  a n d , f o r  the  
s tu d e n ts  o n ly ,  p a s t e x p e r ie n c e s  w it h in  n u rs in g , in c lu d in g  n u rs in g  h o m e s ,  
re s id e n t ia l h o m e s , h o s p ita ls  a n d  c o m m u n it y .  Q u e s t io n n a ir e s  to  th e  c l in ic a l  s t a f f  
w e re  c o d e d  w ith  t h e ir  a re a s  o f  c l in ic a l  p ra c t ic e  th e re fo re  it  w a s  p o s s ib le  to  id e n t ify  
th e  ty p e s  o f  w a rd s  th e  n u rs e s  w h o  c o m p le t e d  th e  q u e s t io n n a ire  w e re  e m p lo y e d .  
D e m o g r a p h ic  d a ta  w e re  c o lle c t e d  at th e  e n d  o f  the q u e s t io n n a ire . F i f e - S c h a w  
(1 9 9 5 )  d e s c r ib e s  th is  as a  g ro w in g  c o n v e n t io n . B o t h  F ife -  S c h a w  (1 9 9 5 )  a n d  
O p p e n h e im  (1 9 9 2 )  ra t io n a lis e  th is  as it  a l lo w s  re s p o n d e n ts  w h o  a re  b e c o m in g  
t ire d  o f  f i l l in g  in  th e  q u e s t io n n a ire  to  h a v e  s o m e  s t ra ig h t fo rw a rd  q u e s t io n s  at th e  
e n d  w h ic h  a re  le s s  t ir in g .
5.6 Overview of the Questionnaire
T h e  f ir s t  q u e s t io n n a ire , ( A p p e n d ix  III 8 0  ite m  q u e s t io n n a ire )  c o n s is te d  o f  a  to p  
c o v e r  w h ic h  h a d  th e  t it le  o f  th e  q u e s t io n n a ire  A tt itu d e s  to  W o r k in g  w ith  O ld e r  
A d u lt s ,  d e f in it io n s  o f  th e  ca re  o f  th e  o ld e r  a d u lts , a cu te /g e n e ra l a re a s  a n d  o ld e r  
a d u lts . T h e r e  w e re  a ls o  in s t ru c t io n s  o n  c o m p le t in g  a n d  re tu rn in g  th e  
q u e s t io n n a ire . A n  a s s u ra n c e  o f  c o n f id e n t ia l it y  w a s  in c lu d e d  in  th e  q u e s t io n n a ire . 
T h e r e  w a s  a  s p a c e  f o r  an  in d iv id u a l  c o d e  n u m b e r . T h is  w a s  n o t u t il is e d  d u r in g  th e  
p ilo t  w o rk , b u t fo r  th e  f in a l fo rm a t, a ll q u e s t io n n a ire s  h a d  a u n iq u e  c o d e  n u m b e r . 
T h is  w a s  c a r r ie d  o u t  fo r  a  n u m b e r  o f  re a s o n s , in c lu d in g  b e in g  a b le  to  c o l le c t  d ata  
a b o u t n u m b e rs  o f  re tu rn s  fro m  c l in ic a l  s p e c ia lt ie s ,  a b o u t n o n  re tu rn s  fo r  f o l lo w  u p  
a n d  a ls o  b e in g  a b le  to  m a tc h  u p  th e  p re  a n d  p o s t test s c o re s  fo r  th e  stu d e n ts  w h o  
p a r t ic ip a te d  in  th e  re se a rch .
T h e r e  w e re  e ig h ty  sta te m e n ts  o n  th is  q u e s t io n n a ire , a n u m b e r  o f  ite m s  w e re  
re v e rs e d  a n d  in c lu d e d  in  the q u e s t io n n a ire , fo r  e x a m p le  th e re  w a s  a  s ta te m e n t (4 2 )  
M ost o ld e r  a d u lts  h ave  the sen se  o f  hum our th ey  h ave a lw a ys  h a d  w h e re a s  fu rth e r  
o n  in  th e  q u e s t io n n a ire  (4 6 ) th e  s ta te m e n t M o st o ld e r  a d u lts  h a ve  lo s t th e ir  sen se  
o f  humour. F in a l ly  d e m o g ra p h ic  d a ta  w e re  so u g h t at th e  e n d  o f  th e  q u e s t io n n a ire  
w ith  a ra t io n a le  fo r  c o l le c t in g  th e m .
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5.7 Principal Components Analysis (1)
T h e  q u e s t io n n a ire  w a s  se n t o u t to  68 t h ir d  y e a r  s tu d e n t n u rs e s  a fte r  p e r m is s io n  w a s  
so u g h t f ro m  th e  P r o g r a m m e  L e a d e r  o f  th e  A d u l t  P ro g ra m m e . T h is  c o h o r t  w e re  
a p p r o a c h e d  in f o r m a l ly  b y  th e  re s e a rc h e r  a n d  a s k e d  to  p a r t ic ip a te  in  th e  p i lo t  w o rk . 
T h e y  w e re  a ls o  re q u e s te d  to  h ig h lig h t  a n y  d i f f i c u l t  o r  in c o m p r e h e n s ib le  
sta tem en ts. T h e r e  w e re  a  fe w  c o m m e n ts , tw o  o f  w h ic h  re la te d  to  th e  re p e t it iv e  
n a tu re  o f  s o m e  o f  th e  sta te m e n ts . T w o  re s p o n d e n ts  a ls o  c o m m e n te d  o n  th e  u se  o f  
th e  p h ra s e  “ b a s ic  n u rs in g  s k i l l s ” . A  n u m b e r  o f  re s p o n d e n ts  d id  n o t l ik e  th e  u se  o f  
th e  w o rd  “ m o s t”  S o m e  o f  th e  c o m m e n ts  w e re  in c o rp o ra te d  in to  th e  n e w  
q u e s t io n n a ire  f o r  e x a m p le , th e  use  o f  th e  w o r d  m o s t  w as re d u c e d  a n d  th e  n u m b e rs  
o f  re p e t it iv e  s ta te m e n ts  w e re  re d u c e d . H o w e v e r ,  th e  w o rd  b a s ic  n u r s in g  ca re / s k ills  
w a s d e lib e r a te ly  u s e d  as th e re  is a c o m m o n  p e rc e p t io n  th at w o r k in g  in  c a re  o f  the  
o ld e r  a d u lt  re q u ire s  o n ly  o f  b a s ic  n u rs in g  c a re / s k ills . T h e r e  w a s  a  re tu rn  ra te  o f  51 
(7 5% ) q u e s t io n n a ire s . S tu d e n ts  w e re  re q u e s te d  to  re tu rn  the q u e s t io n n a ire  th ro u g h  
th e  in te rn a l m a il.
T h e  q u e s t io n n a ire s  w e re  s c o re d  fro m  1-5 a c c o r d in g  to  th e ir  p o s it iv it y  a n d  th en  
e n te re d  o n  to  a  d a ta b a s e  fo r  s ta tis t ic a l a n a ly s is  u s in g  S ta t is t ic a l P a c k a g e  fo r  the  
S o c ia l S c ie n c e s  fo r  W in d o w s  R e le a s e  6.1 ( S P S S )  M is s in g  d ata  w e re  m in im a l a n d  
d id  n o t re a c h  the c r it e r io n  o f  5%  p u t fo rw a r d  b y  P r ie s t  et a l (1 9 9 5 ). C o n s e q u e n t ly  
v a r ia b le s  w h e re  m is s in g  d ata  o c c u rre d  w e re  id e n t if ie d , th e  to ta l p e rc e n ta g e  fo r  
e a ch  c e l l  w a s  c a lc u la t e d . W h e re  a  c le a r  m a jo r ity  o f  o p in io n  fo r  o n e  c e l l  w a s  
o b v io u s  , th e  m is s in g  d ata  w e re  s c o re d  a c c o r d in g  to that ca te g o ry . T h e r e  w a s no  
o n e  sta te m e n t w h e re  th e re  w a s  c o n s is te n c y  fo r  m is s in g  d ata . I f  th is  h a d  o c c u r r e d ,  
it w o u ld  h a v e  ra is e d  c o n c e rn s  a b o u t th at p a r t ic u la r  sta tem ent.
O n c e  th e  d ata  w e re  e n te re d  o n  to  th e  d a ta b a se , a  r e l ia b il it y  a n a ly s is  p ro d u c e d  a 
s ta n d a rd is e d  ite m  a lp h a  o f  .8 1 4 7  w h ic h  a c c o r d in g  to  O p p e n h e im  (1 9 9 2 )  is an  
a c c e p ta b le  v a lu e  f o r  a r e l ia b il it y  c o e f f ic ie n t .
T h e  d ata  w e re  th en  fu rth e r  a n a ly s e d  u s in g  th e  m u lt iv a r ia te  te c h n iq u e  o f  p r in c ip a l  
c o m p o n e n ts  a n a ly s is  (P  C  A ) .  E v e r it t  (1 9 9 6 ) , su g g e sts  th at, a lth o u g h  th e  lite ra tu re
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s o m e tim e s  d o e s  n o t  d if fe re n t ia te  b e tw e e n  fa c to r  a n a ly s is  ( F A )  a n d  P  C  A ,  th e y  
s h o u ld  b e  tre a te d  as tw o  se p a ra te  c o n c e p ts . T h is  b e c o m e s  im p o r ta n t  w h e n  fu rth e r  
in v e s t ig a t io n  in d ic a te s  th a t th e y  h a v e  d if fe r e n t  p u rp o se s . F e r k e t ic h  a n d  M u l le r
(1 9 9 0 )  d if fe r e n t ia te  b e tw e e n  the tw o  c o n c e p ts  b y  d e s c r ib in g  p r in c ip a l  c o m p o n e n ts  
a n a ly s is  as b e in g  b a s e d  o n  th e  n o t io n  th a t a ll m e a s u re m e n t e r ro r  is  ra n d o m  
th e re fo re  v a r ia n c e  is  u n iq u e  to  a n  in d iv id u a l  ite m  a n d  n o t  s h a re d  w ith  a n o th e r  
ite m , w h e re a s  in  fa c to r  a n a ly s is , m e a s u re m e n t  e rro r  is  c o n s id e re d  to  b e  b o th  
ra n d o m  a n d  h a v e  a s y s te m a t ic  c o m p o n e n t  w h ic h  has a n  in f lu e n c e  o n  the c o m m o n  
v a r ia n c e  o f  fa c to rs  A n t h o n y  (1 9 9 9 ) , fu rth e r  su g g e sts  th at fa c t o r  a n a ly s is  is  a 
m e th o d  o f  o b ta in in g  m e a n in g fu l fa c to rs  f r o m  the d a ta  set w h e re a s  P  C  A  is  u se d  to  
re m o v e  d a ta  th at a re  e ith e r  ir re le v a n t  o r  c o n ta in  lit t le  u s e fu l in fo rm a t io n .
P r in c ip a l  c o m p o n e n ts  a n a ly s is  c a n  b e  c o n s id e re d  to  h a v e  th re e  m a in  p u rp o s e s , as  
p u t fo rw a rd  b y  B r y m a n  a n d  C r a m e r  (1 9 9 7 ). T h e y  in c lu d e ,  f ir s t ly ,  to  a ssess th e  
d e g re e  to  w h ic h  ite m s  a re  ta p p in g  in to  th e  sa m e  c o n c e p ts . S e c o n d ly ,  th e  d e g re e  to  
w h ic h  th e  d a ta  ca n  b e  re d u c e d  to  a  s m a lle r  set o f  v a r ia b le s  c a n  b e  d e te rm in e d  . 
F in a l ly ,  it  ca n  b e  u se d  to  m a k e  se n se  o f  th e  “ b e w ild e r in g  c o m p le x it y  o f  s o c ia l  
b e h a v io u r '  (p. 2 7 7 )  b y  re d u c in g  th e  ite m s  to  m o re  m a n a g e a b le  fa cto rs . H o w e v e r ,  
th e  p u rp o s e  o f  p r in c ip a l c o m p o n e n ts  a n a ly s is  fo r  th is  re s e a rc h , is  to  t ra n s fo rm  the  
e ig h ty  v a r ia b le s  e x tra p o la te d  fro m  th e  fo c u s  g ro u p  d a ta  in to  a  s m a lle r  set o f  
u n re la te d  o r  u n c o rre la te d  v a r ia b le s , th e re b y  re d u c in g  the n u m b e r  o f  v a r ia b le s  
( E v e r it t ,  19 9 6 ); ( P o lit ,  1996). P o l i t  d o e s  d e s c r ib e  th is  p ro c e s s  as c o n tro v e rs ia l as 
it is m o re  s u b je c t iv e  th a n  is  n o r m a lly  ty p ic a l in  s ta tis t ic a l a n a ly s is .
T h e  m a in  c o n c e r n  u s in g  th is  p ro c e d u re  is the s a m p le  s iz e  w h ic h  a c c o r d in g  to  
F e rg u s o n  a n d  C o x  (1 9 9 3 )  s h o u ld  b e  a  m in im u m  o f  n o  le s s  th a n  100 w h e re a s  P o lit
(1 9 9 6 )  r e c o m m e n d s  that the s a m p le  s iz e  s h o u ld  b e  la rg e  to  a v o id  c a p it a l is in g  o n  
s m a ll ra n d o m  d if fe r e n c e s  a n d  sh e  p u ts  fo rw a rd  the s u g g e s t io n  o f  5 p e r v a r ia b le .  
H o w e v e r ,  a lth o u g h  H a m m o n d  (1 9 9 5 )  su p p o rts  th e  c o n c e p t  o f  la rg e  s a m p le  s iz e s  
fo r  fa c to r  a n a ly s is , he  d o e s  g o  o n  to  state th e  m in im u m  s h o u ld  b e  at le a st m o re  
n u m b e rs  in  th e  s a m p le  as c o m p a r e d  to  th e  v a r ia b le . T h is  w a s  a c h ie v e d  fo r  the  
s e c o n d  p ilo t  q u e s t io n n a ire  b u t n o t fo r  th e  first. F in a l ly ,  B r y m a n  a n d  C r a m e r
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(1 9 9 7 )  state  th a t th e re  is a la c k  o f  c o n s e n s u s  as th e  a p p ro p r ia te  s iz e  o f  s a m p le .  
T h e y  d o  g o  o n  to  su g g e st th a t th e  s m a lle r  s a m p le s  m a y  n o t p ro d u c e  th e  s a m e  
fa c to rs , b u t  th is  p r o b le m  se e m s to  b e  re la te d  to  a  n u m b e r  o f  d e c is io n s  w h e n  u s in g  
fa c t o r  a n a ly s is  a n d  th e  w h o le  p ro c e d u re  h a s  c a u s e d  d o u b ts  to  b e  ra is e d  o v e r  
v a l id it y  ( E h r e n b e r g , 1991). A n t h o n y  (1 9 9 9 )  su g g e sts  th at d a ta  a n a ly s is  u s in g  
p r in c ip a l  c o m p o n e n ts  a n a ly s is  is  n o t  g e n e r a lis a b le  a n d  th is  is  e c h o e d  b y  M u n r o  
a n d  P a g e  (1 9 9 3 )  w h o  su g g e st th at th e  n e e d  fo r  r e p lic a t io n  o f  fa c to r  a n a ly s is  is  
b e in g  in c r e a s in g ly  e m p h a s is e d . F u r th e rm o r e , A n t h o n y  su g g e sts  th at th e  fa c to rs  
id e n t if ie d  are  n o t n e c e s s a r ily  th e  m o s t  u s e fu l, ra th e r  th e y  a re  s im p ly  th o se  th at  
d e s c r ib e  th e  d a ta  a t th at t im e .
C o n s e q u e n t ly ,  th e  a im  o f  the p r in c ip a l  c o m p o n e n ts  a n a ly s is  is  to  m a k e s  n o  c la im s  
as to  th e  n a tu re  o f  a tt itu d e s  to  o ld e r  a d u lts , n o r  is  th a t th e  in te n tio n , b u t m e re ly  to  
s u m m a r is e  th e  n u m b e rs  o f  ite m s  fo l lo w in g  q u a lit a t iv e  a n a ly s is . F o l lo w in g  P  C  A ,  
a n u m b e r  o f  th e  ite m s  w e re  d e le te d  a c c o r d in g  to  th e  re s u lts  fro m  th e  o r ig in a l  
s a m p le  o f  51 re s p o n d e n ts . T h u s  80  s ta te m e n ts  w e re  re d u c e d  to  33  s ta te m e n ts , 
w ith  a  s ta n d a rd is e d  a lp h a  c o e f f ic ie n t  o f  .8 3 0 8 . T h is  w o u ld  in d ic a te  that u s in g  P  C  
A  as a  m e th o d  o f  d a ta  re d u c t io n  c o in c id e s  w ith  m a in t a in in g  in te rn a l c o n s is te n c y
5.8 Selecting the principal components
M u n r o  a n d  P a g e  (1 9 9 3 )  state th at th e  c r it e r ia  fo r  cu t o f f  p o in ts  fo r  in c lu s io n  o f  
fa c to rs  v a r ie s  fro m  re s e a rc h e r  to  re s e a rc h e r. E v e r it t  (1 9 9 6 )  d e s c r ib e s  th e m  as  
a rb itra ry  p ro c e d u re s  w h ic h  c a n  b e  u se d  to  id e n t ify  th e  n u m b e r  o f  p r in c ip a l  
c o m p o n e n ts  w 'h ich  a re  re q u ire d  to  a d e q u a te ly  re p re s e n t a  set o f  m u lt iv a r ia te  data . 
H o w e v e r  th e re  a re  s o m e  c o m m o n a l it ie s  w ith in  th e  lite ra tu re . T h e  f irs t  is s u e  w h ic h  
w ill  b e  c o n s id e r e d  is  th e  lo a d in g  w h ic h  is  th e  c o r re la t io n  o f  the v a r ia b le  w ith  the  
fa cto r. S u g g e s t io n s  fo r  th e  c u t  o f f  p o in t  fo r  fa c to r  lo a d in g  h a s  v a r io u s ly  ra n g e d  
fro m  0 .3  ( P o lit ,  199 6 ), th ro u g h  0 .3 5  ( M u n r o  a n d  P a g e , 1993) to  0 .4  (F e rg u s o n  
a n d  C o x ,  1993). T h e  fa c to r  lo a d in g  f o r  th is  re s e a rc h  w a s 0 .4  as r e c o m m e n d e d  b y  
F e rg u s o n  a n d  C o x ,  the p u rp o s e  o f  w h ic h  is  to  in c re a s e  fa c to r  sa tu ra tio n .
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T h e  s e c o n d  is su e  to  b e  c o n s id e r e d  is  th e  n u m b e r  o f  fa c to rs  a n d  th e re fo re  th e  
n u m b e r  o f  v a r ia b le s  w h ic h  w e re  to  b e  re ta in e d  a n d  th e  m e th o d s  p u t fo rw a r d  a re  
the u se  o f  the e ig e n v a lu e s , th e  p e rc e n ta g e  o f  v a r ia n c e  a n d  th e  sc re e  p lo t. M o s t  o f  
th e  lite ra tu re  q u o te s  a n  e ig e n v a lu e  o f  >1 as d e s ir a b le ,  th e  e ig e n v a lu e  b e in g  th e  
to ta l a m o u n t  o f  the v a r ia n c e  e x p la in e d  b y  a  fa c t o r  ( M u n r o  a n d  P a g e , 1993; 
A n t h o n y ,  1999; B r y m a n  a n d  C r a m e r ,  199 7 ). P o l it  (1 9 9 6 )  su g g e sts  th at th e  
e ig e n v a lu e  acts  as a  u s e fu l m e a s u re  a n d  th at a  fa c t o r  w ith  a n  e ig e n v a lu e  le ss  th a n  1 
c a n  b e  c o n s id e re d  u n im p o rta n t . H o w e v e r  B r y m a n  a n d  C r a m e r  (1 9 9 7 )  h a v e  
su g g e s te d  that th e  e ig e n v a lu e  as a  re te n t io n  c r it e r io n  la c k s  a  s c ie n t if ic  b a s is .
T h e  s c re e  p lo t  e x h ib it in g  fa c to rs  g r a p h ic a l ly  c a n  b e  u se d  to  fu rth e r  su g g e st w h ic h  
fa c to rs  m a y  b e  u s e fu l ly  re ta in e d  o r  d is c a r d e d  b y  u s in g  th e  e lb o w  as a  g u id e  as 
d e s c r ib e d  b y  E v e r it t  ( 1 9 9 6 ) In o th e r  w o rd s , w h e re  th e  sc re e  p lo t  starts to  e v e n  o u t  
c a n  b e  c o n s id e re d  th e  c u t  o f f  p o in t . P o l i t  (1 9 9 6 )  su g g e sts  th at th e  s c re e  p lo t , 
a lth o u g h  c r it ic is e d  fo r  i t ’ s s u b je c t iv ity  is  at i t ’ s m o s t  u s e fu l w h e n  th e re  is  a  la rg e  
s a m p le  s ize .
F in a l ly ,  p ro p o r t io n  o f  v a r ia n c e  m a y  a c t as a  g u id e  a n d  s h o u ld  c o r re s p o n d  to  a 
re a s o n a b le  s o lu t io n  ( E v e r it t ,  1996  ). P o l it  (1 9 9 6 )  su g g e sts  th at a  fa c to r  w h ic h  
a c c o u n ts  fo r  le ss  th a n  5%  o f  the to ta l v a r ia n c e  s h o u ld  b e  e x c lu d e d . E x c lu d in g  
fa c to rs  are  id e n t if ie d  b y  A n t h o n y  (1 9 9 9 ) , as f ir s t ly ,  v a r ia b le s  lo a d in g  o n  to  m o re  
th an  o n e  fa c to r  w h e n  th e  p u rp o s e  o f  o rth o g o n a l ro ta t io n  is  to  id e n t ify  v a r ia b le s  
w h ic h  u n iq u e ly  lo a d  o n  to  c e r ta in  fa cto rs . F e rg u s o n  a n d  C o x  (1 9 9 3 )  d e s c r ib e  th is  
as c ro s s  lo a d in g  a n d  th e y  g o  in to  m o re  d e ta il a b o u t  th is  c o n c e p t . S e c o n d ly ,  
A n t h o n y  (1 9 9 9 )  states that i f  v a r ia b le s  are  h ig h ly  c o r re la te d  th e n  o n e  ca n  p ro b a b ly  
b e  re m o v e d , as o n e  v a r ia b le  is  la rg e ly  p re d ic t a b le  fro m  th e  oth er.
5.9 Procedure for principal components analysis
P r in c ip a l c o m p o n e n ts  a n a ly s is  w a s  c a r r ie d  o u t u s in g  v a r im a x  o rth o g o n a l ro ta tio n . 
F a c t o r s  are  ro ta te d  to  m a x im is e  lo a d in g s  th e re b y  in c re a s in g  in te rp re ta b ility . T h e y  
ca n  b e  ro ta te d  o r t h o g o n a lly  o r  o b liq u e ly .  O b l iq u e  ro ta t io n  p ro d u c e s  fa c to rs  w h ic h  
are  c o rre la te d  w h e re a s  o rth o g o n a l ro ta t io n  p ro d u c e s  fa c to rs  w h ic h  a re  u n re la te d .
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H o w e v e r ,  th e  d is a d v a n ta g e  o f  o rth o g o n a l ro ta t io n  is  that fa c to rs  m a y  b e  fo r c e d  to  
b e  u n re la te d  w h e n  in  re a lity  th e y  a re  n o t  ( B r y m a n  a n d  C r a m e r ,  1 9 9 7 ; A n t h o n y ,
1 9 9 9 ) N e v e r t h e le s s ,  M u n r o  a n d  P a g e  (1 9 9 3 )  d e s c r ib e  o rth o g o n a l ro ta t io n  a s b e in g  
u s e fu l f o r  in s t ru m e n t  d e v e lo p m e n t  w h ic h  is  c o n g ru e n t  w ith  th e  p u rp o s e  o f  th is  
re s e a rch .
T h e r e  w e re  80  v a r ia b le s  fo r  P  C A  a n d  51 ca se s . T h e y  w e re  e n te re d  o n  to  th e  
d a ta b a s e  u s in g  S . P . S . S . F a c to r s  w e re  e x tra c te d  u s in g  v a r im a x  o rth o g o n a l  
ro ta t io n . T h e  P  C  A  e x tra c te d  2 5  fa c to rs  u s in g  lo a d in g s  o f  > 0 .4. C o r r e la t io n s  fo r  
th e  r e l ia b i l i t y  a n a ly s is  w e re  a ls o  id e n t if ie d  as > 0 .4. A f t e r  s c r u t in is in g  the tw e n ty  
f iv e  fa c to rs  fo r  c o r re la t io n s  a n d  v a r ia n c e s , o n ly  12 fa c to rs  w e re  c o n s id e re d .
In it ia l s ta t is t ic s  fo r  th e  12 fa c to rs  w e re  as f o l lo w s .  E ig e n v a lu e  2 .4  a n d  c u m u la t iv e  
p e rc e n ta g e  6 0 .7 . S c r e e  p lo t  in d ic a te d  th a t 9  fa c to rs  w e re  re le v a n t  (se e  a p p e n d ix  
I V )  T h e  re le v a n t  ite m s  lo a d in g  o n  to  s e v e n  o f  th e  n in e  fa c to rs  a re  a s  fo llo w s ,
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Table 5.1 Rotated Factor Matrix for the Principal Components Analysis of the 80 item Questionnaire
Factor Loading
Items F I F 2 F3 F 4  F5 F6 F7
Looking after older adults
12. N u rs e s  w h o  w o rk  in  c a re  o f  th e  e ld e r ly  re q u ire  lit t le  .49
m o re  th an  b a s ic  n u rs in g  s k i l ls
13. N u rs e s  h a v e  to  ta k e  m o re  t im e  lo o k in g  a fte r  o ld e r  a d u lts  as .47  
th e y  a re  s lo w
15. A n y  n u rs e  w ith  a  b it  o f  c o m m o n  se n se  c a n  lo o k  a fte r  .43
o ld e r  a d u lts
17. C a r e  o f  th e  e ld e r ly  is  re p e t it iv e  a n d  b o r in g  .44
21. C a r e  o f  th e  e ld e r ly  is  n o  m o re  th a n  w a s h in g  fe e d in g  .51
a n d  to ile t t in g
23. W o r k in g  in  c a re  o f  th e  e ld e r ly  is  in te re s t in g  .56
2 6 . W h e n  n u rse s  a re  b u s y  th e  p r io r it y  fo r  c a re  .4 7
s h o u ld  b e  g iv e n  to  y o u n g e r  p a t ie n ts
2 7 . L o o k in g  a fte r  o ld e r  a d u lts  in  th e  a c u te  a re a s  w i l l  - .4 3
e n c o u ra g e  th e m  to  re c o v e r  m o re  q u ic k ly
28. O ld e r  a d u lts  are  e n t it le d  to  th e  s a m e  le v e l o f  c a re  as .59
y o u n g e r  a d u lts
34. In c a re  o f  the e ld e r ly ,  p a t ie n ts  a re  m o t iv a te d  .45
to  b e  in d e p e n d e n t
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Items F 1
35. N u rs e s  in  c a re  o f  the e ld e r ly  w i l l  e n c o u ra g e  .55
p a tie n ts  to  s e l f  c a re
36. M o s t  p a t ie n ts  in  c a re  o f  the e ld e r ly  a re  in c o n t in e n t  . 6 1
o f  u r in e
37. T h e r e  is  as m u c h  n u rs in g  c a re  in  a c o n t in u in g  c a re  w a rd  .43
as th e re  is  in  a  m e d ic a l w a rd
38. M o s t  p a t ie n ts  in  c a re  o f  the e ld e r ly  a re  u n a b le  to  w a lk  .6 0
4 1 . M o s t  o ld e r  a d u lts  te n d  to  use  th e ir  a g e  as a  m e a n s  o f  .48
ta k in g  a d v a n ta g e  o f  y o u n g e r  a d u lts
43. M o s t  o ld e r  a d u lts  a re  c a n ta n k e ro u s  .62
4 4 . A l l  o ld e r  a d u lts  a re  d if fe r e n t  fro m  e a c h  o th e r  .4 8
46. M o s t  o ld e r  a d u lts  h a v e  lo s t  th e ir  se n se  o f  h u m o u r  .55
53. T h e r e  is  n o th in g  to  le a rn  in  c a re  o f  th e  e ld e r ly  .41
57. It is  in te re s t in g  to  ta lk  w ith  o ld e r  a d u lts  .43
67. M o s t  n u rse s  w h o  w o rk  in  ca re  o f  th e  e ld e r ly  .5 4
are  n o t c le v e r
Staff influences on student nurses’ attitudes
4. Y o u n g e r  p e o p le  n o w a d a y s  h a v e  lit t le  t im e  fo r  
o ld e r  a d u lts
22. A l l  w a rd s  n o  m a tte r  th e ir  s p e c ia lty  ca n  b e  
re p e t it iv e  a n d  b o r in g
24. O ld e r  a d u lts  in the a c u te  w a rd s  are  m o re  l ik e ly  to be  
ig n o re d  than  y o u n g e r  a d u lts
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Factor Loading 
F 2 F 3 F 4 F 5 F 6 F 7
.41
-.41
.53
Items F 1
50. M o s t  s tu d e n t n u rse s  th in k  c a re  o f  the e ld e r ly  is a b o u t  
b a s ic  n u rs in g  ca re
54. M o s t  s tu d e n t n u rs e s  a re  s u rp r is e d  that m o s t  o ld e r  
a d u lts  ca n  h o ld  a s e n s ib le  c o n v e r s a t io n
56. T h e r e  is  m o re  to  le a rn  in  c a re  o f  th e  e ld e r ly  th a n  
b a s ic  n u rs in g  s k i l ls
58. M o s t  n u rse s  w i l l  ta k e  t im e  to  c h a t w ith  o ld e r  p a t ie n ts
61. M o s t  n u rse s  ten d  n o t to la u g h  a n d  jo k e  w ith  o ld e r  a d u lts
63. M o s t  n u rse s  p re fe r  to ta lk  w ith  y o u n g e r  a d u lts
64. Y o u n g  p e o p le  h a v e  a  lo t  o f  t im e  fo r  o ld e r  a d u lts
65. O n c e  in  c a re  o f  th e  e ld e r ly ,  n u rs e s  w i l l  n o t g et a  j o b  
o u t o f  ca re  o f  th e  e ld e r ly
72. O n ly  le c tu re rs  w h o  are  e x p e rts  s h o u ld  te a c h  
c a re  o f  th e  e ld e r ly
80. It is  e ss e n t ia l that s t a f f  n u rs e s  w h o  w o rk  w ith  o ld e r  
a d u lts  are  g o o d  ro le  m o d e ls
Interpersonal relationships
9. N u rs e s  w h o  w o rk  w ith  o ld e r  a d u lts  n e e d  to  k n o w  
th e  a g e in g  p ro c e s s
2 5 .It is  e a s ie r  fo r  o ld e r  a d u lts  to  b e  n u rs e d  in  s id e  ro o m s  
in  the a cu te  a re a s  ra th e r th an  in  th e  m a in  w a rd s
3 0 .O ld e r  a d u lts  a re  m o re  p ro n e  to  is o la t io n  i f  th e y  
are  n u rs e d  in  s id e  ro o m s
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Factor Loading
F 2 F 3 F 4 F 5 F  6 F 7
.4 4
.59
,5 2
.41
.45
.43
.70
.4 7
,44
-.56
.72
-.5 2
-.45
Items F 1 F
34. In c a re  o f  the e ld e r ly  p a t ie n ts  a re  m o t iv a te d  
to  b e  in d e p e n d e n t
39. O ld e r  a d u lts  are  tre a te d  as c h ild r e n  as th e y  b e c o m e  o ld e r
60. It’ s a  m y th  that o ld e r  a d u lts  d is l ik e  y o u n g e r  a d u lts
62 . W o r k in g  in  c a re  o f  th e  e ld e r ly  ca n  re a lly  e n h a n c e  
c o m m u n ic a t io n  s k i l ls
Interpersonal relationships
8. P a t ie n c e  is  a  v e ry  im p o rta n t  q u a lit y  w h e n  
w o r k in g  w ith  o ld e r  a d u lts
9. N u rs e s  w h o  w o rk  w ith  o ld e r  a d u lts  n e e d  to  k n o w  the  
a g e in g  p ro c e s s
3 0 . O ld e r  a d u lts  a re  m o re  p ro n e  to  is o la t io n  i f  th e y  are  
n u rs e d  in  s id e  ro o m s
3 9  O ld e r  p e o p le  are  tre a te d  as c h i ld r e n  as th e y  b e c o m e  o ld e r
53. T h e r e  is  n o th in g  to  le a rn  in  c a r e  o f  the e ld e r ly
60. It's  a  m y th  that o ld e r  a d u lts  d is l ik e  y o u n g e r  a d u lts
62. W o r k in g  in  c a re  o f  th e  e ld e r ly  c a n  re a lly  e n h a n c e  
c o m m u n ic a t io n  s k i l ls
Student nurses expectations
4 8 . M o s t  o ld e r  a d u lts  lo s e  th e ir  p e rs o n a lity  as 
th e y  g ro w  o ld e r
4 9 . M o s t  stu d e n t n u rs e s  h a v e  lit t le  id e a  w h a t to e x p e c t  
in  c a re  o f  the e ld e r ly
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Factor Loadin 
F 4 F 5 o
.61
.71
.5 7
.65
.5 7
.4 7
.61
-.5 8
.5 9
-.4 2
-.5 2
.41
* C
TQ
Items
50. M o s t  stu d e n t n u rse s  th in k  c a re  o f  the e ld e r ly  is  a b o u t  
b a s ic  n u rs in g  ca re
51. M o s t  stu d e n t n u rse s  are  s u rp r is e d  th at o ld e r  
a d u lts  a re  ‘ 'n o r m a l’ '
71. M o s t  le c tu re rs  p ro m o te  an  in te re s t in  
c a re  o f  th e  e ld e r ly
Organisation of care
29. O ld e r  p e o p le  a re  tre a te d  as in d iv id u a ls  
in  th e  a c u te  a re a s
31. L o o k in g  a fte r  o ld e r  a d u lts  m e a n s  ta k in g  th e m  fo r  
w a lk s  a n d  p la y in g  g a m e s  w ith  th e m
32. O ld e r  a d u lts  in  c a re  o f  the e ld e r ly  
are  tre a te d  as in d iv id u a ls
Skills and knowledge required for care of older adults
7. W h e n  w e  b e c o m e  o ld e r  w e  a re  le ss  a b le  
to d o  a d a y s  w o rk
14. A l l  g e n e ra l w a rd s  w h e re  th e re  a re  o ld e r  p e o p le  s h o u ld  
h a v e  n u rse s  w h o  s p e c ia l is e  in  c a re  o f  the e ld e r ly
7 4 . M o s t  le c tu re rs  are  o u t o f  d ate  w ith  th e  a d v a n c e s  
in  c a re  o f  th e  e ld e r ly
77. S o m e  s t a f f  n u rse s  ca n  b e  s h o rt  te m p e re d  w ith  o ld e r  a d u lts
7 1 F 2
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Factor Loading
F 3 F 4 F 5 F 6 F7
.46
.44
.41
.4 6
.4 0
.4 8
-.4 6
.44
. 4 1
.41
Factor Loading
Items F 1 F 2 F 3 F 4 F 5 F 6 F 7
Eigenvalue 8.0 6.4 5.2 5.1 3.8 3.2 2.9
%of variance explained 10.2 8.1 6.6 6.5 4.8 4.2 3.7
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T h e  fa c to r  t it le s  r e f le c t  th e  th e m e s  u s e d  in  th e  q u a lita t iv e  a n a ly s is  a lth o u g h  th e y  
are  n o t so  r e a d ily  e x p lic a te d . F a c to rs  3 a n d  4  h a d  a lm o s t  id e n t ic a l ite m s  lo a d in g  
on  to  th o se  fa c to rs  th e re fo re  it  s e e m e d  s e n s ib le  to  la b e l th e m  in  th e  s a m e  m a n n e r .  
Item s fo r  fa c to rs  7  a n d  8 a ls o  lo a d e d  o n  to  o th e r  fa c to rs  th e re fo re  th e y  w e re  
c o n s id e re d  u n d e r  th e ir  o r ig in a l fa c to rs . U s in g  p r in c ip a l  c o m p o n e n ts  a n a ly s is  
a lo n e  y ie ld e d  51 ite m s  th e re fo re  th e  q u e s t io n n a ire  re m a in e d  u n w ie ld y .
5.10 Further reducing the item pool
T o  re d u c e  th e  ite m  p o o l s t ill fu rth e r , th e  stra te g y  p u t fo rw a r d  b y  P r ie s t  et a l 
(1 9 9 5 )  w h ic h  e x c lu d e s  ite m s  w h e re  th e re  is  a n  o v e r a l l  re s p o n s e  ra te  o f  o v e r  80%  
fo r  o n e  ce ll/ 'ca te g o ry , w a s  u t ilis e d . T h is  w a s  d o n e  b y  a d d in g  th e  p o s it iv e  re s p o n s e s  
to g e th e r i.e  s t ro n g ly  a g re e  a n d  a g re e  w e re  c o m b in e d  as w e re  th e  s t ro n g ly  d is a g re e  
a n d  d isa g re e . O v e r  80%  a g re e m e n t o c c u r r e d  fo r  th e  f o l lo w in g  ite m s :-
9. N u rs e s  w h o  w o rk  w ith  o ld e r  a d u lts  n e e d  to  k n o w  th e  a g e in g  p ro c e s s
10. P a tie n ts  c o m e  in to  c a re  o f  th e  e ld e r ly  w ith  a  v a r ie ty  o f  n u rs in g  p ro b le m s .
11. P a t ie n c e  is im p o rta n t  n o  m a tte r w h e re  y o u  nu rse .
20 . T h e r e  is  as m u c h  n u rs in g  c a re  o n  a  s u rg ic a l w a rd  as th e re  is  o n  a  c a re  o f  
e ld e r ly  w a rd .
28. O ld e r  a d u lts  a re  e n t it le d  to  th e  s a m e  le v e l o f  ca re  as y o u n g e r  a d u lts .
37. T h e r e  is  as m u c h  n u rs in g  ca re  o n  a c o n t in u in g  c a re  w a rd  as th e re  is  in  a  
m e d ic a l w a rd
.44. A l l  o ld e r  a d u lts  are  d if fe r e n t  f r o m  e a c h  o th e r.
56. T h e r e  is  m o re  to le a rn  in  ca re  o f  th e  e ld e r ly  th an  b a s ic  n u rs in g  s k ills .
57. It is  in te re s t in g  to  ta lk  to  o ld e r  a d u lts .
62  W o r k in g  in  ca re  o f  th e  e ld e r ly  c a n  r e a lly  e n h a n c e  c o m m u n ic a t io n  s k ills .
T h e  p u rp o s e  o f  u s in g  th e  80%  ru le  w a s  to  e x c lu d e  ite m s  w h e re  th e re  w a s  
o v e r w h e lm in g  a g re e m e n t. H o w e v e r ,  it is  w o rth  n o t in g  th e  ty p e s  o f  s ta te m e n ts  
w h ic h  w e re  a ttra c t in g  th o se  re su lts  fro m  the stu d e n ts  w h o  c o m p le te d  the  
q u e s t io n n a ire s  in  th at th e re  is re c o g n it io n  a m o n g  th e  c o h o r t  th at w o r k in g  w ith  
o ld e r  a d u lts  w a s  re w a rd in g  a n d  v a lu a b le .
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O v e r  80%  d is a g re e m e n t  o c c u r r e d  fo r  th e  fo l lo w in g  sta tem en ts:
17. C a r e  o f  th e  e ld e r ly  is  re p e t it iv e  a n d  b o r in g .
21. C a r e  o f  th e  e ld e r ly  is  n o  m o re  th a n  w a s h in g , to ile t t in g  a n d  fe e d in g  p a tie n ts .
2 5 . It is  e a s ie r  fo r  o ld e r  a d u lts  to  b e  n u rs e d  in  s id e  ro o m s  in  th e  a c u te  a re a s  ra th e r  
th an  in  th e  m a in  w a rd s .
26. W h e n  n u rse s  a re  b u s y , the p r io r ity  fo r  c a re  s h o u ld  b e  g iv e n  to y o u n g e r  
p a tie n ts .
4 6 . M o s t  o ld e r  p e o p le  h a v e  lo s t  th e ir  se n se  o f  h u m o u r.
48. M o s t  o ld e r  a d u lts  lo s e  th e ir  p e rs o n a lity  as th e y  g ro w  o ld e r .
59. C o m m u n ic a t io n  s k i l l s  a re  le s s  im p o r ta n t  in  c a re  o f  th e  e ld e r ly  th a n  o th e r  areas. 
67. M o s t  n u rs e s  w h o  w o rk  in  c a re  o f  th e  e ld e r ly  a re  n o t c le v e r .
69. N u rs e s  w h o  w o rk  in  c a re  o f  th e  e ld e r ly  w i l l  lo s e  a ll th e ir  n u rs in g  s k ills .
A s  w ith  th e  p o s it iv e ly  a n s w e re d  sta te m e n ts , th e  m a jo r ity  o f  th e  stu d e n ts  w h o  
p a r t ic ip a te d  in  th e  te s t in g  o f  th e  q u e s t io n n a ire  w e re  s ta u n c h  in  th e ir  d e fe n c e  o f  th e  
c a re  o f  o ld e r  a d u lt  se ttin g s  as b e in g  u s e fu l p la c e m e n ts . T h e y  a ls o  d e m o n s tra te d  
that th e y  d id  n o t  s u p p o rt  s o m e  o f  th e  c o m m o n  s te re o ty p e s  a n d  m y th s  a b o u t o ld e r  
a d u lts .
Item s 10, 1 1, 2 0 ,  59  a n d  6 9  h a d  n o t  lo a d e d  o n  to  th e  fa c to rs  so  th e y  h a d  a lre a d y  
b e e n  e lim in a t e d  fro m  th e  ite m  p o o l d u r in g  p r in c ip a l c o m p o n e n ts  a n a ly s is . O u t  o f  
the a b o v e  lis t , o n ly  ite m s  9 , 2 5 , 4 8  a n d  62  w e re  re m o v e d  fr o m  the ite m  p o o l  
re s u lt in g  in  4 7  sta te m e n ts  r e m a in in g  in  th e  q u e s t io n n a ire . T h e  p u rp o s e  o f  k e e p in g  
so  m a n y  h ig h  s c o r in g  ite m s  re la te d  to  th e  a im s  o f  th e  re se a rch . P i lo t in g  o f  the  
q u e s t io n n a ire  w a s c a r r ie d  o u t o n  s tu d e n t n u rse s  th e re fo re  it  w a s  im p o rta n t  to  
re m e m b e r  th at o th e r  g ra d e s  o f  s t a f f  w o u ld  b e  in v o lv e d  in  th e  m a in  stud y. 
F u r th e rm o re  th e  ite m s  w h ic h  h a d  b e e n  s e le c te d  fo r  the q u e s t io n n a ire  a ro se  o u t o f  
in te rg ro u p  a g re e m e n t / d is a g re e m e n t d u r in g  the q u a lita t iv e  a n a ly s is . C o n s e q u e n t ly ,  
it w o u ld  b e  u s e fu l to  e v a lu a te  w h e th e r  th e  stre n g th  o f  a g re e m e n t c o n t in u e s  o v e r  
b o th  p h a se s . A d d e d  to  that th e re  is  an  e x p e c ta t io n  th at th e re  w i l l  b e  in te r  g ro u p  
d if fe r e n c e s  in  the m a in  stud y. T h u s  s o m e  h ig h  s c o r in g  ite m s  w e re  re ta in e d .
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T h e  ite m  p o o l w a s  re d u c e d  fu rth e r  b y  e x a m in in g  th e  d if fe r e n c e s  a n d  s im ila r it ie s  
b e tw e e n  ite m s . W h e r e  th e re  w e re  s im ila r it ie s ,  ite m s  w e re  d e le te d . M o s t  re v e rs e  
ite m s  w e re  a ls o  d e le te d  b u t s o m e  w e re  re ta in e d  to  m in im is e  a f f ir m a t io n  b ia s .
T w o  re v e rs e  ite m s  w e re  re ta in e d  in c lu d in g  th e  re v e rs e  o f  ite m s  3 6  a n d  4 4 . A n  
e x a m p le  o f  a n  ite m  w h ic h  w a s  d e le te d  a lth o u g h  it  lo a d e d  o n  to  fa c t o r  1 w a s  m ost 
o ld e r  a d u lts  a re  s im ila r  as it w a s th e  re v e rs e  o f  A ll o ld er  a d u lts  a re  d ifferen t fro m  
each  other. O t h e r  re v e rs e d  ite m s  w h ic h  w e re  e x c lu d e d  fr o m  th e  s e c o n d  
q u e s t io n n a ire  w e re  ite m s  4 , 3 8  a n d  6 0  A n  e x a m p le  o f  a n  ite m  w h ic h  w a s  s im ila r  
w a s su rg ic a l is m ore  in terestin g  than ca re  o f  the o ld e r  adu lt w a s  d e le te d  a n d  (here  
is a s  m uch n u rsin g  ca re  in a  con tin u in g  c a re  w a rd  a s a  m ed ica l w a rd  w a s  
re ta in e d . O v e r a l l ,  ite m s  w h ic h  w e re  s im i la r  a n d  th e re fo re  d e le te d  a c c o u n t e d  fo r  
ite m s  8, 14, 2 2 , 2 4 , 2 9 , 3 0 , 3 1 , 3 2 ,4 9 ,  5 0  a n d  6 3 , T h o s e  d e c is io n s  w e re  ta k e n  in  
a n  a tte m p t to  b a la n c e  b o th  p o s it iv e  a n d  n e g a t iv e  sta te m e n ts  so  that th e re  w a s  an  
e q u a l p ro p o r t io n  o f  b o th  ty p e s  o f  s ta te m e n ts .
T h e  a im s  o f  the s tu d y  a n d  th e  h y p o th e s e s  r e m a in e d  u n d e r  c o n s id e ra t io n  w h e n  
re ta in in g  a n d  d e le t in g  ite m s  fro m  th e  f irs t  q u e s t io n n a ire  fo r  in c lu s io n  in  th e  
s e c o n d  q u e s t io n n a ire . C o n s e q u e n t ly  tw o  sta te m e n ts  w e re  r e m o v e d  fr o m  th e  ite m  
p o o l as th e y  w e re  la c k in g  re le v a n c e  w ith  th e  re s e a rc h , o n e  ite m  re la t in g  to  w o rk  
a n d  a n o th e r  ite m  re la t in g  to  n u rse s  in c a re  o f  th e  o ld e r  a d u lt  b e in g  s h o rt  te m p e re d . 
T h e  re s u lt in g  a n a ly s is  a c c o u n te d  fo r  33  sta te m e n ts  f ro m  8 0  a n d  3 sta te m e n ts  w e re  
a d d e d  to  the q u e s t io n n a ire  g iv in g  a to ta l o f  3 6  sta tem en ts. T h e  sta te m e n ts  w h ic h  
w e re  a d d e d  in c lu d e d  o n e  m o r e  re v e rs e  ite m  w h ic h  w a s  n o t  o n  th e  o r ig in a l  
q u e s t io n n a ire . T h is  ite m  w a s a d d e d  as th e  p a r t ic ip a n ts  in th e  p i lo t  s tu d y  w e re  
u n h a p p y  a b o u t th e  w o r d in g  o f  th e  q u e s t io n  so  it w a s  re v e rs e d  to  m a k e  th e  
sta te m e n t m o re  a c c e p ta b le  a n d  b o th  sta te m e n ts  w e re  th en  in c lu d e d  in  th e  s e c o n d  
q u e s t io n n a ire . T h e  sta te m e n ts  re fe rre d  to  a re  ite m s  3 0  a n d  3 6  in  th e  s e c o n d  
q u e s t io n n a ire  w ith  3 6  b e in g  the s ta te m e n t w h ic h  w a s a d d e d  to  a ct as a  c h e c k  fo r  
b ia s . S ta te m e n ts  70  a n d  75 w e re  a ls o  w a s  in c lu d e d  as the a im  o f  th e  re s e a rc h  w a s  
to  in v e s t ig a te  the in f lu e n c e  o f  p ro fe s s io n a l s o c ia lis a t io n  a n d  th e re  w a s  o n ly  tw o  
sta te m e n ts  re la t in g  to  the le c tu r in g  s t a f f  e x tra c te d  th ro u g h  p r in c ip a l c o m p o n e n ts
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a n a ly s is . C o n s e q u e n t ly  a  fu rth e r  tw o  sta te m e n ts  w e re  a d d e d  to  th e  q u e s t io n n a ire . 
(S e e  a p p e n d ix  V  f o r  th e  3 6  ite m  q u e s t io n n a ire )
5.11 Principal Components Analysis (2)
T h e  s e c o n d  q u e s t io n n a ire  w a s  p ilo te d , u s in g  d if fe r e n t  c o h o rts  o f  th ird  y e a r  
s tu d e n t nu rse s . T h e r e  a re  n o r m a lly  tw o  c o h o r ts  in  e a c h  y e a r  th u s  b o th  c o h o r ts  in  
th ird  y e a r  w e re  u s e d  to  im p r o v e  s a m p le  s iz e . B o t h  c la s s e s  w e re  a p p ro a c h e d  
in f o r m a l ly  a n d  th e ir  p a r t ic ip a t io n  in  th e  s e c o n d  p i lo t  s tu d y  w a s  re q u e ste d . 9 8  
q u e s t io n n a ire s  w e re  d is t r ib u te d  a n d  71 (7 2 % ) w e re  re tu rn e d . T h e  s e c o n d  s a m p le  
s t il l  r e m a in s  lo w  fo r  P  C  A  b u t  th e re  is  a lm o s t  a  s a m p le  s iz e  o f  tw o  p e r  v a r ia b le .  
A  s e c o n d  P  C  A  w a s  p e r fo rm e d  u t i l is in g  th e  sa m e  m e th o d  as fo r  th e  firs t  
q u e s t io n n a ire , th at is , v a r im a x  o rth o g o n a l ro ta t io n  fo r  the s a m e  re a s o n s  as b e fo re . 
T h e  s ta n d a rd is e d  ite m  a lp h a  w a s  .7 8 5 2  w h ic h  is  w ith in  th e  a c c e p ta b le  ra n g e  a n d  
th e  d a ta  w e re  s c ru t in is e d  f o r  c o r re la t io n s  o f  >  0 .4  a n d  v a r ia n c e s  o f  
> 0 .4 . as w o u ld  b e  e x p e c te d  th e re  w e re  fe w  c o r re la t io n s  as a  n u m b e r  o f  th e m  h a d  
b e e n  d e le te d  fro m  th e  f ir s t  s ta t is t ic a l a n a ly s is . T h e  P  C  A  e x tra c te d  13 fa c to rs  
w h ic h  w e re  e x a m in e d  fo r  c o r re la t io n s  a n d  v a r ia n c e s . Item s w h ic h  w e re  n o t  
e x tra c te d  w e re  d e le te d  a n d  ite m s  w h e re  th e re  w e re  c o r re la t io n s , w e re  e x a m in e d  
fo r  re le v a n c e  to  th e  a im s  o f  the s tu d y  a n d  w e re  re ta in e d  o n  th at c r ite r io n .  
T h e r e fo r e  ite m s  f r o m  9 fa c to rs  w e re  in c lu d e d  in  th e  f in a l q u e s t io n n a ire , re s u lt in g  
in  a n  e ig e n v a lu e  o f  1.3 a n d  a  c u m u la t iv e  p e rc e n ta g e  o f  5 8 .7 . T h e  s c re e  p lo t  
in d ic a te d  7/8 fa c to rs  w e re  re le v a n t.(  A p p e n d ix  V I )  Item s lo a d e d  o n  to  the fa c to rs  
as s h o w n  o n  ta b le  5 .2
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Table 5.2 Rotated Factor Matrix for the principal components analysis of the 36 item questionnaire
Items FI F 2 F 3
Looking after older adults
1. O ld e r  a d u lts  te n d  to  use th e ir  a g e  as a m e a n s  fo r  .51
ta k in g  a d v a n ta g e  o f  y o u n g e r  p e o p le .
2. O ld e r  a d u lts  a re  c a n ta n k e ro u s  .58
3. C a r e  o f  th e  e ld e r ly  is re p e t it iv e  a n d  b o r in g  .60
4. N u rs e s  w h o  w o rk  w ith  th e  e ld e r ly  re q u ire  o n ly  .52
b a s ic  n u rs in g  s k i l ls
7. W o r k in g  in  c a re  o f  the e ld e r ly  is  in te re s t in g  .5 7
13. W h e n  n u rs e s  a re  b u s y  in  a n  a c u te  w a rd  p r io r ity  .54
s h o u ld  be g iv e n  to y o u n g e r  p atie n ts .
15. N u r s e s  in  c a re  o f  th e  e ld e r ly  e n c o u ra g e  p a t ie n ts  .45
to s e l f  ca re
17. N u rs e s  h a v e  to  ta k e  th e ir  t im e  w ith  o ld e r  a d u lts  .56
as th ey  are  so  s lo w
18. It is  in te re s t in g  to  ta lk  to  o ld e r  a d u lts  .50
19. A n y  le c tu re r  c a n  te a c h  a b o u t o ld e r  a d u lts  .54
20. C a r e  o f  th e  e ld e r ly  is n o  m o re  th an  w a s h in g , .62  
to i le t t in g  a n d  fe e d in g  o ld e r  p a tie n ts .
22 . O n ly  le c tu re rs  w h o  a re  e x p e rt  in  th e  s u b je c t  .50
s h o u ld  te a ch  c a re  o f  the e ld e r ly
Factor Loading 
F 4 F 5 F 6 F 7
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Items F I  F 2
24. T h e r e  is  m o re  to  le a rn  in  c a re  o f  th e  e ld e r ly  .64
than  b a s ic  n u rs in g  s k il ls
25. I h a v e  a  lo t o f  t im e  fo r  o ld e r  a d u lts  .52
Staff influences on student nurses’ attitudes
11. In c a re  o f  the e ld e r ly  o ld e r  a d u lts  a re  .55
m o t iv a te d  to  b e  in d e p e n d e n t
12. T h e r e  is  as m u c h  n u rs in g  c a re  o n  a  c o n t in u in g  .42
c a re  w a rd  as th e re  is  in  a  m e d ic a l  w a rd
21. M o s t  n u rse s  w i l l  ta k e  t im e  to  c h a t  w ith  o ld e r  p a t ie n ts  .41
26 . I w a s  s u rp r is e d  to  f in d  that o ld e r  a d u lts  a re  ‘“n o r m a l”  .41
2 8 . M o s t  le c tu re rs  w i l l  p ro m o te  a n  in te re st in  c a re  .45
o f  th e  o ld e r  a d u lt
29. N u rs e s  w h o  w o rk  w ith  o ld e r  a d u lts  a re  g o o d  ro le  m o d e ls  .52
30. I w a s  s u rp r is e d  th at p a t ie n ts  in  c a re  o f  the e ld e r ly  - .5 8
ca n  h o ld  a n o rm a l c o n v e r s a t io n
33. M o s t  le c tu re rs  th in k  c a re  o f  th e  e ld e r ly  is s e c o n d  rate  .42
Stereotyping the work
3. C a r e  o f  th e  e ld e r ly  is  re p e t it iv e  a n d  b o r in g
8. M o s t  o ld e r  a d u lts  a re  in c o n t in e n t  o f  u r in e
2 1. M o s t  n u rse s  w i l l  tak e  t im e  to  ch a t w ith  o ld e r  p a tie n ts
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Factor Loading
F 3 F 4 F 5 F 6 F 7
- .5 2
.46
.48
Educational influences
27. O n c e  in  ca re  o f  th e  e ld e r ly ,  n u rs e s  w i l l  no t  
get o u t o f  the area
29. N u rs e s  w h o  w o rk  w ith  o ld e r  a d u lts  are  
g o o d  ro le  m o d e ls
32. M o s t  le c tu re rs  a re  o u t o f  d ate  w ith  a d v a n c e s  
in  c a re  o f  the e ld e r ly
33. M o s t  le c tu re rs  th in k  ca re  o f  th e  e ld e r ly  is  s e c o n d  rate.
Student expectations
26 . I w a s  s u rp r is e d  to  f in d  o ld e r  a d u lts  a re  ' ‘n o r m a f ’
30 . I w a s  s u rp r is e d  th at o ld e r  a d u lts  c a n  h o ld  a 
n o rm a l c o n v e rs a t io n
Interpersonal relationships
6. A l l  o ld e r  a d u lts  a re  d if fe r e n t  f r o m  e a c h  o th e r
25. 1 h a v e  a  lo t  o f  t im e  fo r  o ld e r  a d u lts .
32 . M o s t  le c tu re rs  are  o u t  o f  d ate  w ith a d v a n c e s  
in  c a re  o f  the e ld e r ly
35. M o s t  o ld e r  a d u lts  a re  c o n t in e n t  o f  u r in e
Items F I  F 2
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.42
-.4 6
.50
.59
Factor Loading
F 3 F 4 F 5 F 6 1 7
.52
-.4 2
.49
.41
.42
.52
Items F I
Miscellaneous
9. M o s t  o ld e r  a d u lts  re ta in  th e ir  se n se  o f  h u m o u r  
24. T h e r e  is  m o re  to  le a rn  in  c a re  o f  th e  e ld e r ly  
th an  b a s ic  n u rs in g  s k il ls
Eigenvalue
%of variance explained
5 .4
15.1 to
 t
o
Factor Loading
F  3 F  4 F  5 F  6 F  7
.41
-.4 4
2 .3 2.0 1.9 1.7 1.5
6 .4 5 .6 5 .3 4 .9 4 .3
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F a c to r s  8 a n d  9 h a d  o n e  ite m  o n ly  lo a d in g  o n  to  th o s e  fa c to rs  th e re fo re  th e y  w e re  
d is c o u n te d . O n  fu r th e r  e x a m in a t io n  th e re  w a s  a s im ila r it y  in  ite m s  lo a d in g  o n  to  
th e  r e m a in in g  fa c to rs  as w o u ld  b e  e x p e c te d . H o w e v e r ,  ite m  lo a d in g  w a s  n o t  
e x a c t ly  th e  s a m e  fo r  a  n u m b e r  o f  re a so n s . Ite m s w e re  in c lu d e d  in  the  
q u e s t io n n a ire  w h ic h  h a d  n o t  lo a d e d  o n  to  fa c to rs  in  the o r ig in a l q u e s t io n n a ire  
th e re fo re  th e  in c lu s io n  o f  th o s e  ite m s  w o u ld  c h a n g e  a sp e cts  o f  th e  s e c o n d  
q u e s t io n n a ire . T h e  o b v io u s  e x a m p le  w a s  fa c t o r  4  w h ic h  h a s  b e e n  n a m e d  te a c h in g  
in f lu e n c e s . It w i l l  b e  r e c a lle d  f r o m  th e  p r e v io u s  d is c u s s io n  th at tw o  ite m s  o n  
te a c h in g  in f lu e n c e s  w e re  p u r p o s iv e ly  in c lu d e d  in  a c c o r d a n c e  w ith  th e  a im s  o f  the  
re s e a rc h , th e re fo re  th e y  w e re  b o u n d  to  a f fe c t  th e  lo a d in g  o f  th e  ite m s .
F u r th e rm o re , fa c t o r  7  w a s  n a m e d  m is c e lla n e o u s . T h is  c a m e  a b o u t a s, o n c e  a g a in  
ite m  9 , a  n e w  ite m  w a s  in c lu d e d  in  th is  q u e s t io n n a ire  as a  re v e rs e  ite m , th u s  it 
lo a d e d  o n  to  a  fa c t o r  w h ic h  w a s  d if f i c u l t  to  n a m e .
T h is  re s u lte d  in  r e t a in in g  2 8  ite m s  in  th e  p o o l at th is  m o m e n t. Ite m s e x c lu d e d  
th ro u g h  th e  p r in c ip a l  c o m p o n e n ts  a n a ly s is  w e re  a s  fo llo w s , ite m s  5 , 10, 14, 16, 2 3 , 
3 1 ,3 4  a n d  36. F u r th e r  ite m s  w e re  r e m o v e d  w h e re  th ere  w e re  re v e rs e  o r  s im ila r  
ite m s . E x a m p le s  o f  th is  p ro c e s s  c a n  b e  fo u n d  w h e n  c o n s id e r in g  th e  f o l lo w in g  
sta te m e n ts . Item  3 C a re  o f  the e ld e r ly  is r e p e titiv e  a n d  bo rin g  is  th e  re v e rs e  o f  
ite m  7 W orking in ca re  o f  the e ld e r ly  is in terestin g . Item  35 M o st o ld e r  a d u lts  are  
con tin en t o f  urine  w a s  re ta in e d  w h e re a s  th e  re v e rs e  o f  th is  ite m  w a s  re m o v e d  i.e . 
ite m  8. Item  36 w a s  re ta in e d  b u t re v e rs e d  to  b e c o m e  m o re  p o s it iv e  a n d  it  re p la c e d  
ite m s  2 6  a n d  30. Item  15 w a s  re m o v e d  w h e re a s  ite m  11 w a s  re ta in e d . Item  2 2  w a s  
re ta in e d  w h e re a s  ite m  19 w a s  re m o v e d . Item  33 w a s  r e m o v e d  as it w a s  a p o o r ly  
w o rd e d  s ta te m e n t in  th at it w a s  a s k in g  p e o p le  to  p re d ic t  h o w  le c tu re rs  th in k . Item  
2 4  w a s  re v e rs e d  to  b e c o m e  There is n o th in g  to  learn  in ca re  o f  the e lderly . 
R e m a in in g  sta te m e n ts  w e re  re m o v e d .
F in a l ly ,  s ta te m e n ts  w e re  e x a m in e d  fo r  th e  80%  ru le  (P r ie s t et a l, 1995). Item s  
2 ,3 ,4 ,6 ,8 ,1 0 ,1 3 ,1 8 ,1 9 ,2 0 ,2 4 ,2 5 ,2 9 ,3 2 ,3 3  a n d  3 6  re a c h e d  o v e r  80%  a g re e m e n t o r  
d is a g re e m e n t  b y  c o m b in in g  th e  s tro n g ly  a g re e / d isa g re e  a n d  agree/ d is a g re e
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to g e th e r  th u s  e x p re s s in g  th e  p o s it iv it y  o r  n e g a t iv ity  o f  an  ite m . S o m e  o f  th o se  
ite m s  h a d  a lre a d y  b e e n  r e m o v e d  th ro u g h  p r in c ip a l c o m p o n e n ts  a n a ly s is  a n d  
th ro u g h  th e  re m o v a l o f  re v e rs e d  o r  s im ila r  ite m s . H o w e v e r  6 ite m s  w e re  re ta in e d  
w h ic h  w e re  o v e r  80%  a n d  th o s e  a re  as fo llo w s :-
4. N u r s e s  w h o  w o rk  in  c a re  o f  th e  e ld e r ly  re q u ire  o n ly  b a s ic  n u rs in g  s k ills .
13. W h e n  n u rse s  are  b u s y  in  an  a cu te  w a rd  p r io r ity  s h o u ld  b e  g iv e n  to  y o u n g e r  
p a tie n ts .
18. It is  in te re s t in g  to  ta lk  to  o ld e r  a d u lts .
20. C a r e  o f  the e ld e r ly  in  n o  m o re  th a n  w a s h in g , to i le t t in g  a n d  fe e d in g  p atie n ts .
2 9 . N u r s e s  w h o  w o r k  w ith  o ld e r  a d u lts  a re  g o o d  ro le  m o d e ls .
3 2 . M o s t  le c tu re rs  are  o u t o f  d ate  w ith  a d v a n c e s  in  c a re  o f  th e  e ld e r ly .
Item s w h ic h  w e re  r e m o v e d  a c c o r d in g  to  th e  80%  ru le  b u t id e n t if ie d  in  th e  
p r in c ip a l  c o m p o n e n ts  a n a ly s is  a c c o u n t  f o r  th e  f o l lo w in g  sta te m e n ts:-
2. M o s t  o ld e r  a d u lts  are  c a n ta n k e ro u s
3. C a r e  o f  th e  e ld e r ly  is  re p e t it iv e  a n d  b o r in g
6. A l l  o ld e r  a d u lts  a re  d if fe r e n t  f r o m  e a c h  other.
9. M o s t  o ld e r  a d u lts  h a v e  re ta in e d  th e ir  se n se  o f  h u m o u r
19. A n y  le c tu re r  c a n  te a c h  a b o u t o ld e r  a d u lts .
2 4 . T h e r e  is  m o re  to  le a rn  in  c a re  o f  th e  e ld e r ly  th a n  b a s ic  n u rs in g  s k ills .
2 5 . 1 h a v e  a  lo t o f  t im e  f o r  o ld e r  a d u lts .
33 . M o s t  o ld e r  le c tu re rs  th in k  c a re  o f  th e  e ld e r ly  is  s e c o n d  rate.
T h e  d e c is io n  to  a c c e p t  o r  re je c t ite m s  w h ic h  re a c h e d  m o re  th a n  80%  agreem ent/' 
d is a g re e m e n t  w a s c o n f ir m e d  th ro u g h  th e  c o r re la t io n  m a tr ix  i.e  i f  ite m s  c o rre la te d  
w ith  e a c h  o th e r  th e n  th e y  w e re  m o re  l ik e ly  to  b e  re je c te d . Item  4  N u rses w ho  
w ork  in cu re o f  the e ld e r ly  req u ire  o n ly  b a s ic  nu rsin g  sk ills  c o r re la te d  w ith  ite m  
2 4  th ere  is m ore to  learn  in care  o f  the e ld e r ly  than b a sic  n u rsin g  sk ills . T h u s  ite m  
4 w a s re ta in e d  a n d  ite m  2 4  w a s c h a n g e d  to  There is n o th in g  to  lea rn  in ca re  o f  the  
elderly . Item  13 c o r re la te d  w ith  ite m  19. T h e r e fo r e  th is  c o n f ir m e d  th e  re je c t io n  o f  
th is  ite m  a n d  the re te n tio n  o f  ite m  13. Item  2 0  w h ic h  re fe rs  to  c a re  o f  th e  o ld e r
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a d u lt  b e in g  n o th in g  m o r e  th a n  w a s h in g , to ile t t in g  a n d  fe e d in g  p a tie n ts  c o r re la te d  
w ith  ite m  2  w h e re  o ld e r  a d u lts  a re  ca n ta n k e ro u s . Item  2 0  w a s  re ta in e d  a n d  ite m  2 
w a s re je c te d . T h e  re te n t io n  o f  a l l  ite m s  w h ic h  re c e iv e d  o v e r  80%  ag re e m e n t/  
d is a g re e m e n t  w e re  s c ru t in is e d  in  th is  m a n n e r  .T h is  b ro u g h t  th e  to ta l o n  th e  f in a l  
q u e s t io n n a ire  to  18. T h e  a lp h a  c o - e f f ic ie n t  o f  the f in a l  18 ite m s  re v e a le d  a  
s ta n d a rd is e d  a lp h a  o f  .7 0 5 5  w h ic h  is  s t il l  w e ll  w it h in  a c c e p ta b le  l im its . H o w e v e r  
tw o  ite m s  w e re  in c lu d e d  f r o m  th e  f irs t  q u e s t io n n a ire  w h ic h  h a d  n o t m e t th e  
o r ig in a l c r ite r ia  b u t w e re  in c lu d e d  fo r  in te re st, a lth o u g h  lite ra tu re  a d v is e s  a g a in s t  
th is  ra t io n a le . ( A p p e n d ix  V II  f in a l 2 0  ite m  q u e s t io n n a ire )  N e v e rth e le s s , o n e  o f  th e  
fo c u s  g ro u p  p a r t ic ip a n ts  w a s  so  a d a m a n t a b o u t h o w  p a t ie n c e  w a s  se e n  as th e  
p re ro g a t iv e  o f  th e  n u rs e  w h o  w o rk s  w ith  o ld e r  a d u lts , it w a s  se e n  as b e in g  a  
ju s t i f ia b le  in c lu s io n . T h e  o th e r  ite m  w h ic h  w a s  in c lu d e d  re la te d  to  n u rse s  
p re fe r r in g  to  ta lk  w ith  y o u n g e r  a d u lts  w a s  a ls o  in c lu d e d  as a  n u m b e r  o f  th e  
p a r t ic ip a n ts  in  th e  f irs t  s tu d e n t g ro u p  h a d  o b v io u s ly  b e e n  s u rp r is e d  at h o w  o ld e r  
a d u lts  w e re  ig n o re d  a n d  s id e l in e d  in to  s id e  ro o m s .
5.12 Conclusion
in  s u m m a ry , the o r ig in a l q u e s t io n n a ire  w a s  fo rm u la te d  fro m  fo c u s  g ro u p  d ata  a n d  
in c o rp o ra te d  80 sta te m e n ts . T h e  q u e s t io n n a ire  w a s  p ilo t e d  tw ic e  w ith  su b s e q u e n t  
re d u c t io n s  in  the ite m  p o o l. C o n v e n ie n c e  s a m p le s  o f  th ird  y e a r  stu d e n t n u rse s  
fro m  b o th  c a m p u s e s  w e re  u t il is e d  to  test th e  q u e s t io n n a ire s  a n d  th e  re s u lt in g  d ata  
w e re  s u b m itte d  to  p r in c ip a l c o m p o n e n ts  a n a ly s e s  u s in g  v a r im a x  o rth o g o n a l 
ro ta t io n . F in a l ly  a q u e s t io n n a ire  w ith  tw e n ty  s ta te m e n ts  w a s  p ro d u c e d , re a d y  fo r  
the f in a l stage  o f  the re se a rch .
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Fig. 6.1 Overview of design Phase II 
(Quantitative Phase)
June 1998 - October 1998 October 1998- March 1999
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Chapter 6: Study Design Phase II
6.1 Introduction
In o rd e r  to  e v a lu a te  a t t itu d in a l re s p o n se s  to w a rd s  o ld e r  p e o p le  w ith in  th e  h o s p ita l  
se tt in g , th e  a p p ro p r ia te  g ro u p s  o f  n u rs e s  w e re  id e n t if ie d  a n d  s e l f  - c o m p le t io n  
q u e s t io n n a ire s  se n t out. T h is  c h a p te r  c o m m e n c e s  w ith  c h a rt in g  th e  p ro c e s s  o f  
id e n t ify in g  th e  s a m p le s  a n d  c o l le c t in g  th e  data . T h e  q u e s t io n n a ire  re tu rn s  a re  
c o n s id e r e d  a n d  th e  r a t io n a le  f o r  th e  s e le c t io n  o f  th e  s ta t is t ic a l a n a ly s e s  a re  
p re se n te d .
6.2 Sampling Strategy
N o n  p r o b a b il it y  c o n v e n ie n c e  s a m p le s  w e re  d ra w n  f r o m  th e  f o l lo w in g  p o p u la t io n s
1. F ir s t  le v e l re g is te re d  n u rs e s  f r o m  tw o  c a re  o f  o ld e r  a d u lt  h o s p ita ls .
2 . F ir s t  le v e l re g is te re d  n u rs e s  f r o m  g e n e ra l m e d ic a l a n d  s u rg ic a l w a rd s
3. T w o  c o h o rts  o f  f ir s t  y e a r  s tu d e n t nu rses.
a) C o h o r t  ( A )  w e re  c o m m e n c in g  a  p ra c t ic e  p la c e m e n t .
b ) C o h o r t  ( B )  h a d  ju s t  c o m m e n c e d  n u rs e  e d u c a t io n
4. N u r s in g  le c tu re rs  fro m  o n e  U n iv e r s it y ,  a l l  k n o w n  to  the re s e a rch e r.
T h e  c l in ic a l  s t a f f  w e re  d ra w n  fr o m  h o s p ita ls  w ith in  a c ity  in  S c o t la n d  
w h e re a s  b o th  th e  le c tu r in g  s t a f f  a n d  the stu d e n ts  w e re  d ra w n  fro m  tw o  c a m p u s e s  
s itu a te d  n e a r ly  fo rty  m ile s  apart.
N o n  p r o b a b il ity  c o n v e n ie n c e  s a m p lin g  w'as u s e d  fo r  p ra g m a tic  re a s o n s , o n e  o f  
w h ic h  w;a s to  o b ta in  re a s o n a b ly  h ig h  s a m p le  s iz e s . A c c o r d in g  to  B r y m a n  a n d  
C r a m e r  (1 9 9 7 )  a  g re a t d e a l o f  re s e a rc h  c a r r ie d  o u t b y  s o c ia l s c ie n t is ts  d o e s  n o t  
d e r iv e  f r o m  p ro b a b il ity  s a m p lin g . In o th e r w o rd s  n o n  p r o b a b il ity  s a m p lin g  se e m s  
to  b e  th e  n o rm  as o p p o s e d  to  th e  e x c e p t io n . T h e y  g o  o n  to  state  th at th e  d if fe r e n c e  
b e tw e e n  re s e a rc h  b a s e d  o n  ra n d o m  s a m p lin g  a n d  c o n v e n ie n c e  s a m p lin g ,  
e s p e c ia l ly  in  th e  lig h t  o f  low ' re tu rn  rates is n o t a lw a y s  as g re a t as s o m e t im e s  
im p lie d .  F u r th e rm o re , H i l t o n  (1 9 9 5 )  states th at it is  a lm o s t  im p o s s ib le  to  o b ta in  a  
tru ly  re p re s e n ta t iv e  s a m p le  n o  m a tte r  the s a m p lin g  stra te g y , w h e re  e v e ry  
c h a ra c te r is t ic  o f  the s a m p le  m a tc h e s  the p o p u la t io n  c h a ra c te r is t ic s . H o w e v e r ,  it is
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im p o r ta n t  th a t th e  s a m p lin g  p ro c e d u re  is  m a d e  e x p l ic i t  so  th at o th e r  re a d e rs  ca n  
m a k e  a  ju d g e m e n t  o n  s y s te m a t ic  b ia s . F in k  (1 9 9 5 )  d e s c r ib e s  a  g o o d  s a m p le  as 
b e in g  a  “ fa ith fu l re p re s e n ta t io n  o f  th e  ta rg e t g r o u p ”  (p  3 ). A s  w e ll a s  c o n s id e r in g  
a s a m p lin g  s tra te g y , a  p re re q u is ite  is  a n  a d e q u a te  s a m p le  s ize . B r y m a n  a n d  C r a m e r
( 1 9 9 7 )  e x p la in  th at a  la rg e r  s a m p le  s iz e  w i l l  im p r o v e  a c c u r a c y  w h ile  B u m s  a n d  
G r o v e  (1 9 9 5 )  e q u a te  s m a ll  s a m p le  s iz e  w ith  s a m p lin g  erro r.
B r y m a n  a n d  C r a m e r  p u t fo rw a r d  th e  stra te g y  o f  o v e r  r e c ru it in g  to  c o u n te ra c t  n o n ­
re s p o n s e . H o w e v e r ,  n o n -  re s p o n s e , in  it s e lf ,  m a y  b e  a n  im p o r ta n t  is s u e  as th e re  
m a y  b e  v a l id  re a s o n s  fo r  n o n -re s p o n s e , fo r  e x a m p le  p o s s ib le  r e le v a n c e  o f  th e  
s u b je c t  m a tte r  to  a  p a r t ic u la r  s a m p le . In  th is  c irc u m s ta n c e , o v e r  re c ru itm e n t  w i l l  
n o t  o v e r c o m e  p o te n t ia l re s p o n d e n ts ’ w il l in g n e s s  o r  u n w il l in g n e s s  to  p a r t ic ip a te  in  
th e  re s e a rch . M e t h o d s  u s e d  fo r  id e n t ify in g  o p t im a l s a m p le  s iz e s  in c lu d e  p o w e r  
a n a ly s is  ( B u m s  a n d  G r o v e ,  1 995) o r , as F in k  (1 9 9 5 )  su g g e sts , th irty' p e o p le  p e r  
g ro u p  as a ru le  o f  th u m b  fo r  e s t im a t in g  th e  d e s ire d  le v e l o f  s ig n if ic a n c e .  B r y m a n  
a n d  C r a m e r  (1 9 9 5 )  s u g g e s t th e  u se  o f  c e l ls  w h e re  a n s w e rs  a re  m u lt ip l ie d  b y  the  
n u m b e rs  o f  c a te g o r ie s  a n d , d e p e n d in g  o n  th e  to ta l, g iv e s  a  ta b le  o f  c e l ls .  U s in g  th is  
f o r m u la  a n d  ta k in g  c o g n is a n c e  o f  th e  in d e p e n d e n t  v a r ia b le s  fo r  a g e  (3 ), g e n d e r  (2) 
a n d  p r io r  e x p e r ie n c e  p r io r  to  c o m m e n c in g  n u rs e  e d u c a t io n , th e  a im  is  fo r  10 
s u b je c ts  p e r  c e l l ,  a n d  th e re  a re  3 0  c e l ls ,  g iv in g  an  o p t im a l s a m p le  s iz e  o f  3 0 0 .
3 x  2 x  5 x  1 0 = 3 0 0
6 .3  E x c lu s io n  a n d  I n c lu s io n  C r i t e r i a
T h e  e x c lu s io n  c r it e r ia  u se d  fo r  f ir s t  le v e l re g is te re d  n u rse s  in  th e  a c u te  a re a s  a n d  
th e  c a re  o f  o ld e r  a d u lts  a re a s  w e re  s im ila r  in  th at o n ly  f irs t  le v e l n u rs e s  w e re  to  be  
ta rg e te d , w h ic h  e x c lu d e d  s e c o n d  le v e l re g is te re d  nu rse s . C h a r g e  n u rs e s  a n d  n u rse s  
w h o  w o rk e d  p r e d o m in a n t ly  o n  n ig h t  d u ty  w e re  a ls o  e x c lu d e d . T h o s e  e x c lu d e d  h ad  
m in im a l c o n ta c t  w ith  the stu d e n t n u rse s  in  th e ir  ro le  as p re ce p to r . T h e  in c lu s iv e  
c r ite r ia , th e re fo re , w e re  f irs t  le v e l n u rse s  w h o  sp e n t the m a jo r ity  o f  th e ir  w o r k in g  
t im e  o n  d a y  d u ty  a n d  w h o  w e re  p re c e p to rs  to  th e  stud ents. T h e  r a t io n a le  fo r  th o se
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c r it e r ia  w e re  th e  s a m p le  id e n t if ie d  w o u ld  s p e n d  m o r e  t im e  w ith  s tu d e n ts  n u rse s . 
F u r th e rm o r e , th e  lo c a l  e d u c a t io n a l a u d it  d o c u m e n t  w h ic h  is  u s e d  to  e v a lu a te  th e  
le a r n in g  e n v ir o n m e n t  as a  s u ita b le  p la c e m e n t  fo r  s tu d e n t n u rs e s  h a s  a  re q u ire m e n t  
th at p re c e p to rs  w i l l  b e  a v a ila b le  to  th e  s tu d e n ts  f o r  4 0 %  o f  th e  to ta l w o r k in g  w e e k . 
H o w e v e r ,  th at d o e s  n o t  n e c e s s a r ily  m e a n  th a t th e  p re c e p to rs  s p e n d  th a t a m o u n t  o f  
t im e  w ith  th e  stud ents.
I n c lu s io n  c r ite r ia  fo r  th e  f ir s t  y e a r  s tu d e n t n u rs e s  w e re  th at th e y  w e re  f o l lo w in g  th e  
a d u lt  p ro g ra m m e . T h u s  th e  e x c lu s io n  c r it e r ia  w e re  stu d e n ts  w h o  w e re  f o l lo w in g  
th e  m e n ta l h e a lth , le a rn in g  d is a b il it ie s ,  c h i ld  a n d  m id w if e r y  p ro g ra m m e s . S tu d e n ts  
f r o m  m e n ta l h e a lth  a n d  le a rn in g  d is a b i l it ie s  h a v e  a  p la c e m e n t  in  w h a t is  te rm e d  
lo n g  te rm  p s y c h o -  g e r ia t r ic s  w h e re a s  th e  stu d e n ts  f r o m  the m id w if e r y  p ro g ra m m e  
d o  n o t  a tte n d  a n y  o ld e r  a d u lt  p la c e m e n ts .
A l l  n u r s in g  le c tu re rs  w e re  in c lu d e d  in  th e  s tu d y  as th e y  a ll  h a v e  c o n ta c t  w ith  a ll  
s tu d e n ts  d u r in g  th e  e ig h te e n  m o n th  C o m m o n  F o u n d a t io n  P ro g ra m m e . T h e  
m id w if e r y  le c tu re rs  w e re  e x c lu d e d  as th e ir  w o r k  is  p re d o m in a n t ly  w ith  th e  
m id w if e r y  stud ents.
6.4 Accessing the populations
S e n io r  m a n a g e rs  o f  th e  A c u t e  C a r e  a n d  P r im a r y  C a r e  T ru s ts  a n d  th e  S c h o o l o f  
N u r s in g  a n d  M id w i f e r y  w e re  c o n ta c te d  b y  le tte r a n d  p e rm is s io n  w a s  s o u g h t to  
a p p r o a c h  p o te n t ia l su b je c ts  to  ta k e  p a rt  in  th e  re s e a rc h  a n d  in  a ll  in s ta n c e s  
p e r m is s io n  w a s  g ra n te d  ( A p p e n d ix  V III  f o r  a  c o p y  o f  a  letter).
T h e  n e x t  sta g e  w a s to id e n t ify  the a p p ro p r ia te  s a m p le s . T h e  n u rs e  m a n a g e rs  w h o  
s u p e r v is e d  th e  ta rg e te d  a re a s  w e re  c o n ta c te d  fo r  a n  u p  to  d ate  lis t  o f  s t a f f  n a m e s . 
T h is  w a s  fo r t h c o m in g  f r o m  th e  c a re  o f  th e  o ld e r  a d u lt  a re a s , b u t  n o t  th e  a cu te  
areas. C o n s e q u e n t ly ,  th e  N u r s in g  P e rs o n n e l d e p a rtm e n t in  the A c u t e  C a r e  T r u s t  
w a s c o n ta c te d  b y  te le p h o n e  a n d  th e y  v e ry  k in d ly  se n t o u t a  lis t  o f  a ll  f irs t  le v e l 
n u rs e s  w ith in  the g e n e ra l m e d ic a l a n d  s u rg ic a l a reas. H o w e v e r  th e  lis t  d id  n o t
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indicate where in the hospital the nurses worked, therefore the names were 
collected by visiting each of the targeted wards and asking permission to copy the 
list of names from the off duty. This had a hidden benefit which was not 
appreciated at the time. The list collected by visiting the wards provided an 
accurate and up to date list of the people who were on permanent night duty or 
who were or who were second level registered nurses whereas the list sent by the 
Primary Care Trust was a little out of date and this had repercussions on the return 
of questionnaires.
Once the respondents had been identified via class or ward lists each questionnaire 
was given a unique identification number for two main reasons, one, to permit 
more efficient entry on to the data base and two, to permit the follow up of 
respondents if there was a poor return from any of the groups. All respondents 
were given a covering letter, explaining the purpose of the study and asking them 
for their cooperation while ensuring their anonymity and promising 
confidentiality. (Appendix IX letter to potential recruits)One participant who 
completed the questionnaire did underline the code number and insert a question 
mark.
Using the exclusion criteria, there was a total of 91 potential respondents working 
in the two care of older adult hospitals, therefore the whole population was 
targeted. Those numbers can be broken down into specialties within the units, 27 
questionnaires to assessment, 34 to continuing care and 30 to rehabilitation.
There was a total of 165 possible respondents from the acute areas, 78 from the 
medical areas and 87 from the surgical areas. To improve congruence with the 
numbers from the care of older adults, every second first level nurse in each of 
the areas were selected. This procedure was not followed for High Dependency 
where there was a greater number of first level nurses, therefore, every fourth 
nurse was selected, commencing at the first ward and counting from the first name 
on the list. The total sample identified numbered 76 (40 medical and 36 surgical).
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Lists for students were accessed from the Records Office within the School of 
Nursing and Midwifery. Two cohorts were targeted as the intention was to collect 
data from the students at different time periods within the first six months of 
nurse education. To be able to do this within the time frame of the study a cross 
sectional approach was utilised. Cohort (1) had completed a practice placement 
and were about to commence on their second placement therefore data were 
collected from this cohort prior to them commencing placement and immediately 
on return to the school from placement. The second cohort (2) had just 
commenced nurse education, therefore they were targeted at the beginning of their 
theory and again at the end of the theory input (ten weeks). All students who met 
the criteria were approached both informally in the lecture theatre and formally by 
letter seeking their cooperation in the research. Questionnaires were put into their 
pigeon holes in the School therefore they had the choice whether to complete 
them. The numbers for each cohort on the first distribution numbered 114 for 
cohort (1) and 132 for cohort (2).
6.5 Return of the questionnaires
6.5.1 The care of Older Adult: A total of 63 (69%) questionnaires out of 91 
questionnaires were returned, 18 (60%) from rehabilitation, 24 (70%) from 
continuing care and 21 ( 78%) from assessment. From the total respondents age 
was distributed across the three age bands. 12 respondents( 19%) were in the age 
range 18-29, 34 (54%) were in the age range 30-44 and 16 (25.4%) were in the age 
range 45-59. One respondent did not complete this section. As would be expected, 
w'hen considering gender 56 respondents (88.9%) were female and 5 were male 
(7.9%) Two respondents did not complete this statement. (See table 6.1 for return 
rates for questionnaires.)
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Population Questionnaires sent Questionnaires 
returned (%)
Care of older adults 91 63(69%)
Acute Staff 76 63 (82%)
Lecturers 59 55 (93%)
Cohort (1) pre practice 114 82 (72%)
post practice 82 64 (78%)
Cohort (2) pre theory' 132 81 (61%)
post theory 80 50(63%)
Table 6.1 Numbers of questionnaires sent out and returned from the 
population
6.5.2 Acute care: At the first attempt, 22 (55%) questionnaires out of 40 from the 
medical areas and 17 (47%) from surgical were returned giving a total of 37 
(48%) returns. This was considered to be quite a low return, therefore the nurses 
who had not returned their questionnaires were contacted again and asked to 
return them. This resulted in an overall return rate of 63 (82%) out of 76 divided 
into 35 (87.5%) out of 40 medical and 28 (78%) out of 36 which was really an 
excellent return. The poor response first time may well be due to a perceived lack 
of relevance about ageing matters to nurses who work in the acute areas, however 
that is mere speculation. The reasons may well be more mundane in that there may 
be a disinterest in the whole research process, a perceived lack of time to 
participate etcetera. However the re-sending of the questionnaires certainly 
improved the return rate. Age range for this group was 32 (50.8%) were between 
the ages 18-29, 21 (33.3%) were between the ages of 30-44 and 8 (12.6%) were 
between the ages of 45-59. 2 participants did not answer this question.
Distribution according to gender was 3 (4.8%) were males whereas 57 (90.4%) 
were females and 3 (4.8%) did not complete this answer.
6.5.3 Lecturing Staff: 55 (93%) out of 59 questionnaires were returned which
was another excellent return. Distribution for age range was 15 (27.3%) were in 
the range 30-44 and 40 (72.7%) were in the age range 45-59. Distribution by sex 
was 21 (38.2%) were male and 34 (61.8%) were female. The distribution by 
gender reflects the trend for men who enter nursing to move into the more 
managerial jobs and reinforces the disproportionate ratios for men coming into 
nursing.
6.5.4 The student groups: For cohort (1), a total of 114 questionnaires were 
distributed prior to this cohort going out on placement. Of the 114 distributed 
there was a return rate of 82 (72%). Data on age and gender were collected for 
this cohort. Age distribution, as would be expected, accounted for the majority of 
the students being in the lowest age range in that 47 (57.1%) were between the 
ages 18-29 whereas 30 (36.6%) were in the 30-44 age range. 4 (4.9%) were in the 
age range 45-59 and 1 student declined to circle this response. For gender 
distribution, 4 (4.9%) were male and 69 (84%) were female 9 (11%) did not 
answer.
The 82 respondents who had returned their questionnaire were then targeted for 
post clinical experience testing. From the 82 questionnaires distributed 64 (78%) 
were returned. Age distribution for the post test were 34 (53.1%) from the 18-29 
age range, 24 (37.5%) from the middle age range and the number of returns from 
the top age range remained the same as for the pretest 4 (6.3%) and two this time 
declined to circle their age. 5 (7.8%) were male and 52 (81.3%) were female and 
there were 7 no responses.
Pre and post testing was also carried out on cohort (2) but with less success than 
cohort (1). There were fundamental reasons why this occurred and in retrospect 
the return rates could have been improved. Recruitment for this phase of the study 
had commenced on the second day of a three year course for this cohort. A 
number of them were new to nursing, new to University and were unaware of what 
was expected of them where the course was concerned. Furthermore, they were
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expected to listen to a number of lecturers imparting a lot of information. They 
had also received letters at their home address asking them to volunteer for 
another study. There was also a real and unexpected difficulty in having the 
questionnaires distributed and returned as the students were unaware of the School 
postal system in place for them, nor did they know the internal system used for 
mail to be returned to lecturing staff. Considering the problems cited, the return 
rate could be considered adequate. The cohort was therefore tested on 
commencement of the theoretical input and then again approximately two weeks 
prior to the end of theory. This accounted for the first eight weeks of the course. 
132 questionnaires were distributed at the commencement of theory and 81 (61%) 
were returned . Age range for cohort (2) were 57 (70.3%) between the ages 18-29 
and 23 (28.4%) for ages 30-44 and 1 (1.2%) between the age of 45-59.
Distribution by gender is very similar to cohort (1) where there were 5 (6.2%) 
males and 71 (87.7%) females with 5 (6.2%) declining to answer. Eighty 
questionnaires were distributed near the end of theory and 50 (63%) were 
returned Age distribution was 32 (64%) were between the ages 18-29 and 16 
( 32%) were between the ages 30-44 and 1 (2%) was 45-59 and one respondent 
declined to answer.
6.6 Non parametric tests
Kruskall-Wallis //test is normally used with three or more unrelated samples. 
This test was used to compare scores of more than two unrelated independent 
variables, those being identity and age. The rationale for this test was its utility in 
evaluating the differences among the average ranks to determine whether they are 
disparate. However, it does not identify where the disparity lies i.e which groups 
are different and indeed how many groups are different. A further non parametric 
test therefore was employed for direct intergroup comparisons using identity as an 
independent variable. The test which was used was the Mann- Whitney 7/ test for 
two unrelated samples.
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The other main non parametric test used was the Wilcoxon matched-pairs signed- 
ranks test for two related samples. The rationale for this test was to measure 
whether there were any changes between pre and post clinical or theoretical 
experience. This test takes into consideration the size of differences between the 
two sets of related scores. Data were analysed for each cohort so that there was a 
comparison for pre and post testing for each cohort pre clinical and pre theoretical 
and comparing with post clinical and post theoretical experience. This test was 
also carried out on the two cohorts as one group.
6.7 Parametric tests.
The equivalent parametric tests were also conducted on both data sets. Munro and 
Page (1993) describe the parametric equivalent test for the Kruskall-Wallis H test 
as the One way Analysis of variance (ANOVA). The one way ANOVA was 
utilised with both identity and age as grouping variables, the purpose of which 
was to estimate the between groups variance and then compare this to the within 
groups variance (Bryman and Cramer, 1997). The equivalent for the Mann- 
Whitney is the unrelated t test. However, Munro and Page (1993) discuss the 
danger of using multiple comparisons of pairs of means using the t test as there is 
the risk of a type I error, where the rate of error increases exponentially by the 
number of tests conducted. Furthermore, the Mann-Whitney test, according to 
Siegel and Castellan (1988), is about 95% as powerful as the l test. A possible 
resolution for this problem is the use of a post hoc comparison to identify where 
the differences lie between the groups. This can be achieved by doing a secondary 
analysis on the ANOVA results using the Scheffe test.
The related / test for paired samples which is the equivalent of the Wilcoxon 
matched-pairs signed-ranks test (Munro and Page, 1993) was used for comparing 
data prior and post theory/practice.
6.8 Parametric or nonparametric tests
Data were analysed using both parametric and non parametric procedures. As in 
many spheres of research there seems to be fundamental disagreements among
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authors and researchers about the use of specifically parametric tests and the 
appropriate level of data. Bryman and Cramer (1997) put forward three criteria 
for using parametric tests, one being, the level of measurement should reach 
interval or ratio scaling. However, they go on to state that the three criteria have 
been strongly questioned and they argue that parametric tests may be used on 
ordinal data as the tests apply to numbers not their meaning. Furthermore, they 
claim that parametric tests are routinely used on attitudinal variables. Polit (1996) 
however adopts a more moderate position in the argument by stating that, when 
deviations from the normal are modest and when the measures are at 
approximately interval level, then it is probably safe to use a parametric test. 
Approximate in this context is not defined. However, Polit (1996) also makes 
explicit when parametric tests should not be used, the reasons including markedly 
skewed data, especially with small samples, although small sample size is not 
specified. Bryman and Cramer (1997) define small sample size as being less than 
15. Anthony (1999) is absolutely opposed to the use of parametric tests on non 
interv al data. Furthermore, he suggests the philosophy of always using parametric 
tests is wrong and he puts this practice down to the desire for getting a positive 
result rather than a valid one and furthermore, they will give more apparently 
significant results but this may be through type I errors. The only excuse he sees as 
valid for using parametric tests on non interval data are for exploratory reasons 
whereas Bryman and Cramer (1997) suggest that both parametric and on 
parametric tests are used on the same data and the results then compared. The 
strategy followed here is to use both parametric and non parametric tests on the 
two data sets for the very reason put forward by Anthony (1999) as acceptable and 
that is as an exploratory exercise. However, the results from the parametric tests 
only will be presented in the next chapter with reference made to the non 
parametric tests only if there are notable differences between the two sets of 
results.
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6.9 Data Analyses.
Five hypotheses were to be tested, thus the analyses must be selected 
appropriately. The hypotheses were based on the premise that each population has 
differing attitudes and beliefs towards older adults in the hospital setting.
Consequently, the purpose of the analyses were , firstly, to compare the attitudes 
of student nurses with those of nursing lecturers and those of clinical nurses; 
secondly, to compare the attitudes and beliefs of staff who work with older adults 
to those who work in the acute settings; thirdly to use a pre and post test design to 
compare student nurses attitudes before and after either theory' or practice. The 
tests used were as follows;
Cronbach alpha and test re-test reliability were utilised to measure internal 
consistency and principal components analysis with varimax rotation were used to 
measure validity.
The Kruskall-Wallis /-/test and the ANOVA plus Scheffe test to test intergroup 
relationships for the factors, items and the independent variable of age, whereas 
the unrelated / test and Mann- Whitney U test were utilised to evaluate the 
differences between the clinical nurses from the care of older adults and those of 
nurses working in the acute settings.
Finally the related t test and Wilcoxon matched-pairs signed-ranks test for two 
related samples are useful for testing the same sample pre and post an 
intervention. In this case the interventions were either a clinical placement or 
theoretical input.
Both parametric tests and non parametric tests were used on the data for a number 
of reasons. Non parametric tests are acceptable for the type of data collected, in 
other words on ordinal data. However, Bryman and Cramer (1997) justify the use 
of parametric tests on ordinal data as they are primarily applied to numbers not
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meanings. Furthermore, the purpose of the questionnaire was to measure attitudes 
and beliefs thus the use of parametric tests on this type of data is routine.
Finally the rationale for using both parametric and non parametric tests was as a 
confirmation that results were significant using rigorous methods. Interestingly 
there were very few differences between the two sets of tests thus confirming that 
both types of tests can be used on ordinal data, certainly in this instance.
6.10 Setting up the data sets
Data were entered on to SPSS as per principal components analysis. However, two 
separate data sets were constructed, the first data set consisted of all 458 
questionnaires, including the pre and post scores for the two student cohorts 
( data set 1) whereas a smaller data set (data set 2)was constructed using only the 
matched pre and post scores of students so that direct comparisons could be made 
between their scores prior to the relevant experience. Consequently, appropriate 
statistical tests were identified for each data set.
Descriptive statistics were used on both data sets, particularly for the demographic 
data to permit a summary of the demographic data. They were also used as a 
preliminary exploration of the data, particularly for any glaring differences among 
the groups.
6.11 Conclusion
A summary of the results are presented consisting of a table of means for each 
experiments group on the scale items and a mean for each group on the total scale 
score.(appendix X) The scores for each group are considered with reference to the 
interpreted factors, identified by principal components analysis The groups are 
then subsumed into three subgroups, that of nursing lecturers, clinical staff and 
nursing students. The subgroups are compared using both parametric and non 
parametric tests of Kruskall- Wallis H test and ANOVA This stage provides an 
overview of the data and also the evidence to accept or reject the null 
hypotheses, that students are expected to change their attitudes and beliefs over a
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period of time relating to the intervention of either a clinical experience or 
theoretical experience. It is also suggested that student nurses’ attitudes become 
more negative over this period of time. Finally, it is hypothesised that the 
attitudes and beliefs of clinical staff and lecturing staff influence student nurses 
attitudes and beliefs in a negative direction. To further evaluate the hypotheses the 
data sets are finally examined using comparisons across all groups and with 
reference to the items on the scale.
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Chapter 7: Results of Phase II
7.1 Introduction
The properties of the scale are firstly considered with reference to reliability as 
indicated by the alpha co-efficient and a test re-test correlation. Validity is 
evaluated using Principal Components analysis with Varimax rotation. According 
to Bryman and Cramer (1997) factorial validity is indicated when the questions 
or, in this case, items seem to be measuring the same concepts or variables. 
Absolute values under 0.4 are suppressed. Next, a summary of the results is 
presented using the full data set, (data set 1, which was constructed using the 
results from all populations).
The populations were combined into three main subgroups, that is, clinical 
nursing staff, ( the staff from the care of older adults and those from acute care 
were combined under one subgroup), student nurses (both cohorts) under the 
second subgroup and nursing lecturers made up the third subgroup. Significant 
results are discussed by comparing the responses from the subgroups with the 
factors which were identified through the principal components analysis. 
Subsequently, intergroup differences are considered for the items. Discussion 
focuses on whether the analyses justify accepting or rejecting the null 
hypotheses.
Significant results are presented from the second data set, (data set 2) that is the 
data from both student cohorts, using a pre and post test design. Discussion takes 
place at the end of each phase of the data analyses including consideration of the 
acceptance or rejection of the hypotheses.
7.2 Reliability of the questionnaire
Reliability using Cronbachs alpha resulted in a standardised item alpha of .6195. 
This result was calculated from the first data set where scores were evaluated 
using samples which excluded those whose scores are recorded at two different
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time periods. Thus the first set of results from the two student cohorts were 
retained and the second set of results were excluded. Cronbachs alpha was within 
acceptable limits given the heterogeneity of the samples and the breadth of the 
instrument. Anthony (1999) suggests a result of between 0.7 and 0.8 as increasing 
reliability. However Gibbon (1995) suggests that a co-efficient is generally 
acceptable over 0.6. Furthermore, the measure has had a higher co-efficient when 
evaluating the individual groups, therefore, with such diverse groups a high alpha 
co-efficient may be an unrealistic expectation as the hypotheses predict that there 
will be intergroup differences.
The results for data set (2) where test retest reliability was calculated using 
Pearson's correlation produced a result of .657 at time 1 and time 2, that is before 
the intervention and after the intervention. The correlation was significant at the
0.01 level.
7.3 Validity of the questionnaire
Evidence of factorial validity was sought through principal components analysis 
with Varimax rotation and suppressing scores of less than 0.4. 8 factors over 0.4 
were extracted, resulting in an eigenvalue of 1.006 and they accounted for 60.7 of 
the cumulative percentage. (See table 7.1 for the results of the factor analysis)
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Table 7.1 Rotated Factor Matrix for Principal Components Analysis of the 20 item questionnaire
Items
Learning Opportunities
9. It is interesting to talk with older adults
17.There is nothing to learn in care of the elderly
8 In care of the elderly older adults are
motivated to be independent
12. There is as much nursing care in a continuing
care ward as there is in a medical ward
2. Working in care of the elderly is interesting 
Communication skills
20.Most nurses prefer to talk with younger adults 
14. Nurses who work with older adults are usually 
good role models
11. Most nurses will take time to chat with older adults 
Practical skills
3. Nurses who work in care of the elderly require only 
basic nursing skills
17. There is nothing to learn in care of the elderly 
6. Care of the elderly is no more than washing, 
feeding and toiletting older adults
Factor Loading
F I F 2 F 3 F 4 F5 F6 F7 F8
.72
.50
.48
.69
.63
.80
.71
.41
.78
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Items
Stereotypes and myths
13. Most older adults are able to hold a sensible 
conversation
7. Most older adults are continent of urine
4. Only lecturers who are expert should teach 
care of the elderly
Lecturing input
15. Most lecturers are out of date with
advances in care of the elderly
10. Most lecturers will promote an interest in care
of the elderly
Time factors
19. Patience is a more important quality in care of
the elderly than in the acute areas
18. Nurse have to take their time with older adults
as they are so slow
Age related relationships
1. Older adults tend to use their age as a means of
taking advantage of younger people
8. In care of the elderly older adults are motivated 
to be independent
5. When nurses are busy priority should be given 
to younger patients
Factor Loading
FI F 2 F 3 F 4 F 5 F6 F7 F8
.70
.77
.51
.77
.79
.76
.66
.66
.41
.64
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Items
Employment
16.Once in care of the elderly nurses find it 
difficult to find employment in the acute areas
Eigenvalue
% of variance explained
Factor Loading
FI F 2 F 3 F 4 F 5 F 6 F 7 F 8
.80
3.1 1.9 1.6 1.4 1.2 1.1 1.0 1.0
15.4 9.4 7.8 6.8 5.8 5.4 5.2 5.0
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The principal components analysis demonstrates clear relationships between 
groups of items in the questionnaire, therefore, the production of psychologically 
interpretable solutions attests to the factorial validity of scale. Consequently, 
there are important factors which are being tested. Those factors influence how 
nurses perceive the care of older adults setting and were originally identified as 
important in the literature review. Issues which affect nurses’ views of working 
with older adults were also considered important in the focus group interviews. 
The factors can also be linked to some of the themes originally explicated from 
the focus group interviews. (See table 7.2 for comparison between the factors and 
the themes)
Factor Theme
Factor 1 Student learning opportunities
Factor 2 Interpersonal/communication skills
Factor 3 Skill and knowledge required for c/e
Factor 4 Labelling older adults
Factor 5 Lecturers’ influences
Factor 6 Looking after older adults
Factor 7 Interpersonal relationships
Factor 8 Categorising nurses
Table 7.2 A comparison of the factors identified through principal components 
analysis with the themes identified explicated from the focus group interviews
Only two themes have been lost from the original focus groups and they account 
for socialisation influences and clinical staff influences. It is also difficult to 
justify- the continued inclusion of a one item factor, in other words factor 8, but 
this item has had continued importance throughout the research. There is 
anecdotal evidence to suggest that nurses who work in the care of older adults 
perceive that they are unlikely to progress in their career out with this specialty 
and only with great difficulty. This perception was borne out in comments made
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in the focus group interviews and will be demonstrated in the results presented 
later in the chapter when significant intergroup differences were extrapolated. It 
would be useful in future research to explore factor 8 in more detail with 
additional items.
7.4 Comparing the results from the three subgroups using the factors
Prior to computing the results of the statistical tests, the samples were subsumed 
into three subgroups, that is, the two student groups were analysed as one group as 
were the two groups of clinical staff plus the nursing lecturers. Consequently the 
three groups were analysed as subgroups. The rationale for this was to be able to 
analyse the differences between the main subgroups as this was relevant to 
accepting or rejecting hypotheses 1 and 2. Hypothesis 1 states that the attitudes 
and beliefs of nursing lecturers will be more negative than those of student nurses 
and hypothesis 2 states that the attitudes and beliefs of clinical nurses will be more 
negative than those of student nurses. Thus it was expedient to bring the groups 
together to test the hypotheses. The subgroups became group 1, student nurses, 
group 2, lecturers and group 3, clinical staff. The student group was composed of 
those who completed the questionnaire prior to theoretical/ clinical experience .
An overview of any significant intergroup relationships will be considered with 
reference to the factors.
7.5 Analyses of the subgroups with the factors as variables.
Only analyses using parametric tests will be presented as stated in chapter 6. Thus 
ANOVA and Scheffe test were used on the sub groups using the factors as 
independent variables, (see appendix XI for ANOVA results for this comparison) 
What is most striking about the results, is that all factors were found to be 
significant, factors 1, 2, 3, 4, 5 and 7 are significant at p .000 whereas factors 6 
and 8 are significant atp .05. The ANOVA indicates only that there are 
significant intergroup differences, however the Scheffe test indicates where the 
intergroup differences occur. A majority of the factors follow the same pattern for 
distribution of means as identified by the Scheffe test.
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Furthermore three factors are interesting in that they follow a very different 
pattern.
The mean intergroup differences using the Scheffe test were significant at the 
level p < 0.05 where the significance occurred between subgroups 1 and 2 and 
subgroups 1 and 3. In other words significant differences can be found between 
the student nurses and lecturers as well as the student nurses and staff nurses. 
Those differences accounted for factors 1,3,4,6 and 7. Consequently the 
intergroup differences accounted for factors which were labelled learning 
opportunities (1); practical skills (3); stereotypes and myths (4); time factors (6); 
and age related relationships (7). Those results are interesting as hypotheses 1 and 
2 state there will be differences between those two sets of groups.
Using the bar chart as an indication of the relationship between the means for 
each factor, the following pattern emerged for factors 1, 3, 4, 6 and 7. Fig 7.1 
exemplifies the distribution of means for the three subgroups where the student 
groups had the lowest mean, the clinical staff had the middle means and the 
lecturing group had the highest mean.
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Fig 7.1 Comparing the means for student nurses, lecturers and clinical staff 
for student learning opportunities
Thus the conclusions which can be drawn are that student nurses are least 
positive for most factors. The factors where they are least positive account for 
learning opportunities, practical skills, stereotypes and myths, time factors and age 
related relationships. Students are therefore coming in to nursing with relatively 
neutral or more negative views about older adults than the groups found within 
nursing practice and education.
Furthermore, they are not developing those attitudes and beliefs from the nursing 
and lecturing staff. This may be accounted for by considering some of the issues 
raised in the literature review, where the real nursing is carried out in medical and 
surgical wards but not in the care of older adults areas. (Kiger, 1993 ) However 
this will be explored in more detail later in the chapter.
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Sum of 
Squares
df Mean
Square
F Sig.
Between groups 158.18 2 79.09 12.15 0.000
Within groups 2219.53. 341 6.51
Total 2377.71 343
Table 7.3 Analysis of variance comparing student nurses, lecturers and 
clinical staff on communication skills
Factor 2 , labelled communication skills, was also found to be significant at 
p 0.00 (see table 7.3 For ANOVA results for factor 2). The Scheffe test indicated 
that significance (p < 0.05) occurred between groups 1 and 3 and groups 2 and 3, 
(student nurses and clinical staff and lecturers and clinical staff respectively) for 
this factor.
Thus there are significant differences between the student cohorts and the clinical 
staff and between the lecturers and the clinical staff. Factor 2 therefore 
demonstrates a different distribution of intergroup means. (See fig. 7.2) The 
subgroup means for factor 2 reflected a pattern where the lecturing group had the 
lowest mean, followed by the students with the clinical staff having the highest 
mean.
The mean scores would indicate that the lecturing staff are less positive or more 
negative as to whether nurses will take time with and prefer to work with older 
adults whereas the other two groups are more positive about this issue. Research 
has indicated in the past that nurses do overestimate the time they spend 
communicating with any adults in hospital and this issue is compounded in the 
care of older adults areas (Caris- Verhallen et al, 1999).
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Fig. 7.2 The distribution of means for the student nurses, lecturers and 
clinical staff for the factor communication skills
The lecturers may well be describing the norm as opposed to the rule whereas the 
clinical staff may be seen as being overly generous in their estimations. The 
students are obviously less certain about communication in those areas.
The ANOVA once again demonstrated that factor 5 which relates to lecturing 
input was significant (see table 7.4 for ANOVA results for factor 5).
Sum of 
Squares
df Mean
Square
F Sig.
Between groups 104.52 2 73.03 33.55 .000
Within groups 1474.06 341 4.32
Total 635.76 343
Table 7.4 Analysis of variance comparing student nurses, lecturers and 
clinical nurses for the factor lecturing input
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Fig. 7.3 The distribution of means for student nurses, lecturers and clinical 
nurses for lecturing input
A different distribution of means yet again occurs for factor 5 where the lecturing 
staff once again achieved the lowest means whereas there was a reversal for the 
clinical staff and the students when comparing the results with factor 2 i.e. the 
students achieved the highest means. (See fig 7.3)
Mean intergroup differences were significant (p .05 )for groups 1 and 2 and 
groups 1 and 3 once again using the Scheffe test. Thus significant intergroup 
differences occurred between the students and the lecturing staff and the students 
and the clinical staff. The students therefore seemed to be much more positive 
about lecturing input than were the clinical staff and the lecturers 
them selves. Finally factor 8 or item 8 had a different distribution of means and 
with significant intergroup differences (p 0.05). (see fig 7.4) The ANOVA 
results for this item can be found in table 7.5.
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Sum of 
Squares
df Mean
Square
F Sig
Between groups 11.22 2 5.61 7.28 0.001
Within groups 262.96 341 .77
Total 274.18 343
Fig. 7.5 Comparing the means of student nurses, lecturers and clinical nurses 
for the item relating to employment
ID2
T able 7.5 Analysis of variance comparing student nurses, lecturers and 
clinical staff for the item on employment
The clinical staff were the least positive whereas the lecturing staff took a middle 
course while the student nurses were the most positive about this item.
The result confirms the suspicion that the clinical staff, no matter whether they 
are in the acute areas or care of older adults, they perceive difficulties in leaving
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the specialty to work elsewhere. This therefore must be considered a very real 
problem for clinical nurses.
It is the clinical staff, whether they are clinical nurse managers or charge nurses, 
as they all come under the broad umbrella of clinical staff, who are the people 
interviewing candidates to fill nursing posts. Consequently, they are not going to 
employ nurses from the care of older adults if they believe that nurses who work 
in those settings are unemployable in acute areas. There may also be very real 
concerns for leaving disenfranchised nurses in areas which they feel they cannot 
leave. They will perceive the attempt to move as hopeless.
7.6 Discussion relating to the results from the analyses of the factors
The factors which followed the same pattern for distribution of means i.e. the 
student having the lowest means, the clinical staff the middle means and the 
lecturing staff the highest means included, factor 1 relating to learning 
opportunities, factor 3 which related to the skills required to work in care of the 
older adults, factor 4 relating to the stereotypes, factor 6 relating to time factors 
and factor 7 relating to interpersonal relationships. This pattern would suggest 
support for rejecting hypotheses one and two where the student nurses are 
displaying more negative attitudes than both the clinical staff and the lecturing 
staff. However, the hypotheses cannot be completely dismissed as lecturing staff 
have the lowest means both factor 2 and factor 5. Factor 2 relates to 
communication skills in the care of older adults and factor 5 which relates 
directly to the role of the lecturer in teaching skills for nursing older adults. The 
results from the lecturing staff would support the notion that younger nurses prefer 
to work with and communicate with younger adults and this is supported in the 
literature (Knowles and Sarver, 1985; Dellasega and Curriero, 1991).
What is interesting is that the lecturing staff seem to support the notion that they 
are out of date with advances in the care of older adults as well as not promoting 
an interest in this specialty, but those assumptions require further examination.
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However the student nurses were much more positive about the lecturing input. 
An explanation for those distribution of means could be accounted for using two 
arguments, one being, that the lecturing staff genuinely perceive themselves to be 
out of date or, two, they are modest about their own abilities. The students are 
relatively new to nurse education therefore they have little past experience upon 
which to base their judgements. However, it is worth noting that the researcher is 
also their lecturer.
The means for factor 8, investigating nurses’ views about employment prospects 
having worked in care of older adults, demonstrated very different returns where 
the clinical staff had the lowest means. The clinical staff obviously felt that 
working in care of the older adult reduced the likelihood of employment in other 
more acute areas. This level of response (mean = 2.6 ) was very low leaving the 
impression, as anecdotal evidence suggests that, once nurses commit themselves 
to the care of older adults setting, they are stuck in that specialty. The lack of 
opportunities for employment out of the area may well contribute to a lack of 
interest in working with older adults (Edwards and Foster, 1998). ft also confirms 
the assumption that the skills learned and used in this area are irrelevant for other 
areas. However, this discussion is based upon the combinations of items and of 
populations thus providing an overview. The next stage involves giving a more 
detailed account using the individual groups’ responses to specific significant 
items. There has been a tentative rejection of hypotheses one and two as the 
students on the whole are more negative than both the lecturing staff and the 
clinical staff.
7.7 Comparison of the results using the individual groups and items
The evidence so far suggests that hypotheses I and 2 can be rejected after 
comparing the results across the subgroups using the factors within the 
questionnaire to come to this conclusion. The subgroups as entities have been 
useful as they have given an overall view of the attitudes and beliefs held towards 
older adults. To produce a more complete view, the individual groups were
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examined in relation to items in the questionnaire. The only group which had not 
been combined was the lecturers, however this was not so for the student cohorts 
and the clinical staff Both of those subgroups were measured to evaluate their 
overall attitudes and beliefs. The purpose of which was to confirm or reject 
hypotheses 1 and 2.
Once again, ANOVA and the Scheffe test were used to analyse the data, (see 
appendix XII for complete table of results from the Kruskall-Wallis H test and 
ANOVA comparing each group for all items.) Using the ANOVA for 
comparisons, firstly, it will be noted that thirteen items reach a significance p
0.00 and a further five items are significant atp  - 0.05. When examining the data, 
using the Scheffe test, individual group significance becomes more obvious. 
Furthermore, when means and standard deviations are compared, the most striking 
observation is the similarities between the lecturing staff and the clinical staff who 
work in the care of older adults in that there is broad agreement between the two 
groups. Those two groups are the most likely to be significantly different from the 
other groups.
Considering the lecturing group first, there were significant intergroup differences 
between the lecturers and both student groups, including before and after either 
practical or theoretical experience, for item 7 which states that most older adults 
are continent of urine.(see table 7.6 for ANOVA results for this item)
Sum of 
Squares
df Mean
square
F Sig
Between groups 46.23 6 4.13 6.211 .000
Within groups 559.54 451 1.03
Total 605.77 457
Table 7.6 ANOVA comparing all groups on item 7 Most older adults are 
continent of urine
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The group with the lowest mean and standard deviation were cohort 2( A) (mean 
2.73, SD .91 ) whereas the lecturers had a mean of 3.78, SD 1.38. Interestingly the 
care of older adults group for this item reached a mean of 3.25, SD 1.32. As can 
be seen by table 7.6, the F ratio was 6.211 and significancep< 0.00
Item 5, When nurses are busy in an acute ward priority should be given to younger 
patients, reflected similar results where the lecturing staff differed significantly 
from all student cohorts where the mean for the lecturing group is 4.75, SD .48 
whereas the lowest mean was recorded for 4.22 SD .79 for student cohort 2 (B) 
which means those students have completed their first theoretical experience. The 
ANOVA results indicated an F ration of 5.29 and a significance ofp 0.00. For 
both those items the lecturers had the highest mean scores in comparison to all 
other groups. Both of those items whether related to urinaiy continence or 
prioritising care in relation to age have an effect on the appropriateness of care 
which older people will receive.
The lecturing group also differed significantly from three student groups for item 
13, most older adults are able to hold a sensible conversation. This time there was 
no significance with cohort 2 (B), the lecturing group having a mean score of 4.44 
SD .63 and the lowest mean score was for student cohort 1 (B) (mean 3.81 SD 
.83). The f ratio for item 13 was 5.81 and the significancep 0.000 The three 
items identified will all have an impact on the quality of care given towards older 
people.
Interestingly the lecturers differed significantly from one student group only for 
item 3 which states that nurses who work with older adults require only basic 
nursing skills. The F ratio was 6.36 and the significance p 0.00 However, on 
closer examination of the means, although the item was significant the mean for 
the lecturers reached 4.67 and the student cohort w'ho were tested prior to and 
post practice had a mean of 4.12 prior to practice and a mean of 4.03 post practice 
therefore the mean is falling as after practice.
Both the lecturing group and the care of older adults group differed significantly 
from the student groups for the following items, 10, (Most lecturers will promote 
an interest in care of the elderly) 12, (There is as much nursing care in a 
continuing care ward as there is in a medical ward) and 15 (Most lecturers are out 
of date with care of the elderly). Item 12 is considered first as both the lecturers 
and the care of older adults group were most positive about this item when 
compared to the student cohorts. There was also a significant intergroup difference 
for the lecturers and the acute care group which is not reflected in the scores 
between the care of older adults group and the acute care group. Nevertheless, the 
scores for this mean and SD for this item can be seen in table 7.7
Identity Mean SD
Cohort 1 A 3.35 0.81
Cohort 1 B 3.44 1.04
Cohort 2 A 3.4 0.82
Cohort 2 B 3.46 0.73
Acute care 3.73 0.88
Care of older adult 4.02 0.98
Lecturers 4.4 0.63
(F ratio 13.01,/; 0.00)
Table 7.7 Comparison of the means for each group relating to item 12 There 
is as much nursing care in a continuing care ward as there is in a medical 
ward
This trend was reversed for items 10 and 15 although both the lecturers and the 
care of older adults staff differed significantly from the student cohorts. 
Interestingly both groups agree that lecturers are out of date and experts should 
teach the care of older adults whereas the student groups do not agree with those 
statements.
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Fig 7.5 Comparison of means for all groups for item 10 Most lecturers will 
promote an interest in care of the elderly
As fig. 7.5 demonstrates the nurses for the care of older adults and lecturers had 
the lowest means for item 10. The results for item 15 were similar. Thus they were 
the most negative about the impact of the role of the lecturer whereas the student 
nurses were more positive.
The care of older adults group however, did not always agree with the lecturers.. 
For items 8 ( In care of the elderly, older adults are motivated to be independent) 
and 14 ( Nurses who work with older adults are usually good role models) the 
care of older adults group differed significantly from cohort 1 (A) and also with 
the lecturers. T he means demonstrated that the clinical staff were more positive 
whereas the student cohort and lecturers were more negative. (See table 7.8 for 
mean scores and standard deviations for the significant intergroup differences.) 
Indeed the table demonstrates that the lecturers were the most negative for 
item 14.
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Identity Item 8 Item 14
Lecturers Mean 3.33 SD 1.04 Mean 2.89 SD .86
Cohort 1 A Mean 3.27 SD .98 Mean 2.91 SD .83
Care of older adult group Mean 4.00 SD 1.06 Mean 3.56 SD .89
(Item 8 F ratio 4.00 andp  = 0.001 and item 14 F Ratio 4.93 andp  = 0.00)
Table 7.8 Comparison of means for significant group differences for the item 
8; In care of the elderly, older adults are motivated to be independent and 
item 14; Nurses who work with older adults are usually good role models
The staff who worked with older adults therefore saw their roles as motivating 
older adults to be independent and they also thought that they were good role 
models. The other two groups were less positive that they were good role models.
The acute clinical staff differed significantly with other groups for three items, 
those being items 2, 16 and 20. They differed significantly with all other groups 
for the item working in care of the elderly is interesting (2) however they differed 
only with three student cohorts and the care of older adults group for item 16 
(Once in care of the elderly, nurses find it difficult to find employment in the acute 
areas). Finally for item 20 ( Most nurses prefer to talk with younger adults), they 
differed with one student cohort (cohort 1 A ) and the lecturers. Discussion will 
take place for items 2 and 16. For item 2 the acute care staff were notable in their 
neutrality in comparison to all other groups (see tig. 7.6)
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Fig. 7.6 Comparison of means for all groups for item 2 relating to Working in 
care of the elderly is interesting.
The mean scores for the least positive i.e. the acute staff was 3.38 SD .98 whereas 
the care of older adults group reached a mean score of 4.33 SD .88. For item 16 
the acute staff once again had the most negative mean response but this time they 
were significantly different from three student cohorts, with the acute group means 
2.33 and SD .86 while the most positive mean was achieved by student cohort 2 B 
with a mean score of 3.08 SD .49 (F ratio 6.06 andp 0.00)
7.8 Discussion of the intergroup results
It can readily be identified that the lecturing staff and the clinical staff in the care 
of older adults are scoring more positive scores for a number of items. 
Furthermore, student nurses appear to be coming in to nursing with more negative 
or at best neutral attitudes and beliefs, although for occasional items they reach a 
mean score of 4 for some items, an example of which has already been discussed
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in the analyses, the item being referred to relating to item 3 which states that 
nurses who work in care of the elderly require only basic nursing skills.
However, the discussion will now follow the results section by considering how 
the lecturing group differs from the student groups, then on to consider the 
similarities between the care of the older adult group and the lecturing group.
The main intergroup differences for the students and the lecturing staff occurred 
for the item stating that most older adult are continent of urine. The students 
responded relatively negatively to this statement whereas the older adult group 
responded in a more neutral manner yet the lecturers were the most positive.
The more neutral score from the nurses who work with older adults is a cause for 
concern as it leaves doubt as to whether they believe older adults are continent of 
urine. Those results also have implications for older adults if the nurses who work 
predominantly with older people are unsure as to whether most older adults are 
continent of urine as they are the people who should be preventing and minimising 
the occurrence of the problem instead of managing the problem if and when it 
occurs. Those mean scores also reflect the concern of a number of authors, 
including Edwards and Forster (1998), who discuss the assumption that 
incontinence is a natural consequence of ageing. If this perception is perpetuated, 
then nurses will make little attempt to re-educate those older adults who may have 
incontinence and thus condemn them to a preventable and more than likely very 
embarrassing condition. The lecturing staff were also most positive for the item 
relating to giving priorities to younger people in busy wards in that they disagreed 
relatively strongly with this statement. The students at this stage were also 
disagreeing that younger patients should be given priority which does not support 
Grant's (1996) assertion that older adults are less valuable members of society 
when it comes to priorities. Nor are students at this stage reflecting Melia’s (1987) 
findings where working with older adults w'as seen as basic nursing care.
It could be argued that the nurses who work with older adults should be the most
positive about those items yet this is not always reflected in the results. Nor is it 
reflected for the item which states that most older adults are able to hold a sensible 
conversation. Both items 7 and 13 are stereotypes of ill older people where older 
adults are sometimes seen as incontinent and confused or demented. The staff who 
are caring for those people should be working to reduce the negative images and 
promote positive images of older people. However this may be difficult if nurses, 
themselves, are neutral about those images.
Both the lecturers and the care of older adults staff were most positive for a 
number of items except for the role of the lecturing staff in teaching about older 
adults. There seems to be agreement in both groups that lecturers are out of date 
and that they are not promoting an interest in the specialty. A number of studies 
have emphasised the importance of educational preparation and the influence on 
shaping student nurses' attitudes (Wade, 1999; MacDowell et al, 1999; Angiullo et 
al, 1996). This issue becomes more critical if the findings from this study are 
accepted where students seem to be coming in to nurse education with less 
positive/ more neutral attitudes and beliefs, in contrast, the lecturing staff are 
doubting their effectiveness in being up to date and promoting positive images of 
older adults and they are not alone in this as, relatively negative views relating to 
their effectiveness are also being put forward by the nurses who work with older 
adults. This general dissatisfaction from the clinical staff relating to the 
knowledge that students bring to the care of older adults was expressed during the 
qualitative interviews. There is a perception that the lecturing staff are not 
teaching up to date issues, nor are they teaching relevant issues for this specialty.
Meanwhile, the perception that lecturers are out of date and do not promote an 
interest may not so much rest with what is taught in the school but what students 
bring to the placement via the media. If, as Snyder and Miene (1994); and 
Bytheway (1995) suggest, the media are putting forward the stereotypes of older 
adults as being cantankerous or as having Alzheimer's then students are bound to 
bring those stereotypes to their placements which is why the clinical staff doubt
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the veracity of lecturers’ knowledge and keenness to promote the specialty. 
However it is difficult to argue with the results from the lecturing staff unless, they 
do genuinely doubt the relevance of their skills and knowledge. This aspect does 
require further exploration. The role of the clinical staff in the care of older adults 
also requires further examination when considering their neutrality in answering 
the items relating to stereotypes in that are they perpetuating the stereotypes or, are 
they justified in maintaining that it is a problem within the School of Nursing and 
Midwifery?
Interestingly, the main difference between the care of older adults staff and the 
lecturers occurs in a statement relating to the clinical staff being good role models, 
where the clinical staff see themselves as good role models but the lecturing staff 
are more neutral.
The items where the acute care staff were most negative included the statements 
that; the care of older adults is interesting; most nurses will take time to chat with 
older patients. All other groups disagreed with them about the care of older adults 
being interesting. The assumption, by the nurses from acute care, that the specialty 
is not interesting, probably stems from the perception that it is no more than basic 
nursing care. This can be accounted for through the continuing debate relating to 
the basic versus technological skills where the care of older adults is about basic 
nursing skills only whereas the acute areas have the real nursing skills, that is the 
technological skills (Edwards and Forster, 1998).The acute care staff also agreed 
with the item relating to preferring to talk with younger adults and this is reflected 
in the literature by Knowles and Sarver (1985) who comment on how older adults 
are less preferred when compared with younger adults. The results reflect the 
divide between the acute care staff and the care of older adults staff where the 
acute care staff have little regard for the work of nurses who work with older 
adults. This is affirmed in the item where nurses who work predominantly with 
older adults will have difficulties with employment elsewhere, the assumption 
being that the skills learned and practised in the care of older adults are of little
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value within the acute areas, as they are only basic nursing skills.
There are decided intergroup differences according to the results of the 
questionnaire where the student groups on the whole are less positive than the 
other groups for most items thus rejecting hypotheses 1 and 2.
7.9 Age as an independent variable
The ANOVA resulted in there being 7 items significant atp  .001 and 2 items 
being significant at p <  0.05. Intergroup differences for age were calculated using 
the Scheffe test with a significance of p <  .05 and D. F. 2 . The 18-29 year old age 
group differed most frequently from both the 30-44 age group and the 45-59 age 
group. The differences occurred on the following 6 items, items 1,2, 3, 7, 15 and 
17. (See table 7.9)
ITEM F RATIO F. PROS
1. Older adults tend to use their age as a means 
of taking advantage of younger people
17.2207 .000
2. Working in care of the elderly is interesting 7.0435 .001
3. Nurses who work in care of the elderly 
require only basic nursing skills
12.3626 .000
7. Most older adults are continent of urine 7.7619 .005
15. Most lecturers are out of date with 
advances in care of the elderly
7.1470 .009
17. There is nothing to learn in care of the 
elderly
11.6706 .000
Table 7.9 The F ratio and F probability for the items where age 18-29 age 
groups differed significantly from the other two age groups
The 18-29 age group differed from the other two groups on issues such as the 
work, whether it is a learning experience and whether it is interesting. Once again
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the issue as to whether the care of older adults is about basic nursing skills or 
more, differs significantly when associated with age. On examination of means 
for each age group, once again there is a notable pattern for all the above items 
except 15 Most lecturers are out of date with advances in care of the elderly ( see 
fig 7.7). where they are arranged in the same order in that the age group 18-29 is 
more neutral/ less positive than the 30-44 age group who are less positive than the 
45-60 age group.
age
(F ratio 7.14 p  =. 00 0 9 )
Fig 7.7 Comparison of the distribution of means by age group for item 15 Most 
lecturers are out of date with advances in care of the elderly
The tentative conclusion which can be drawn for those statements are, that age 
does have seem to have an effect on perceptions according to the quality and the 
interest of the work in that the younger age groups are more neutral/less positive 
than the older age groups. However, there are caveats, in that the results must be 
interpreted cautiously as there was an unequal distribution across the age range
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where the 18-29 year old age group accounted for 214 of the population, the 30- 
44 year age group accounted for 163 and the 45-59 age group accounted for only 
74 with 7 respondents leaving age blank. Furthermore the range of age differences 
for the lecturers were skewed in that most of them were in the upper age group 
(40), 15 in the middle age group whereas none were in the 18-29 age group. For 
all other groups, ages primarily ranged over the first two age groups. This in turn is 
reflected in item 15 which follows previous patterns where the older the age group 
the less positive so that there is an exact reverse for the age groups. Nevertheless, 
it is useful to consider age as an independent variable. (See Appendix XII for 
significant results of Kruskall Wallis H  test and ANOVA for both identity and age 
as independent variables)
7.10 Sex as an independent variable
It was felt that sex as an independent variable could not be carried out due to the 
disproportionate distribution between males and females returning the 
questionnaire where a total of 45 males and 381 females returning the 
questionnaire with 32 participants not completing this section. The other issues 
which skews the numbers of males and females returning questionnaires are the 
disproportionate lecturers who are male.
7.11 Comparing the attitudes and beliefs of nurses working in the acute 
clinical areas with those in the care of older adults
Hypothesis 3 states that the attitudes and beliefs of nurses working in the acute 
clinical areas will be more negative than those of nurses working in care of the 
older adult areas.
A comparative analysis was calculated using the data from the acute clinical staff 
and the care of older adults staff seeking differences between the two groups.
Both parametric ( unrelated t test) and nonparametric (Mann Whitney V  ) tests 
were used. However, the unrelated t test results will be presented at this time.
(See Appendix XIII for significant results of the Mann Whitney (/test and the 
unrelated t test)
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The t test (d f 124) was significant (2 tailedp  \ 0.05) for items 1, 2, 3, 8, 9, 10, 14, 
15, 16, 17 and 19.
Interestingly, the items identified as significant can be considered in two main 
groupings, that of the actual skills required for caring for older adults (items 
1,2,3,8,9, and 19) and that of role of learning where older adults are concerned. 
(Items 10, 14,15, 16 and 17)
The items which considered the skills required for caring for older adults are as 
follows:-
1. Older adults tend to use their age as a means of taking advantage of younger 
people
2. Working in care of the elderly is interesting
3. Nurses who work in care of the elderly require only basic nursing skills.
8. In care of the elderly nurses are motivated to be independent.
9.It is interesting to talk with older adults.
19. Patience is a more important quality in care of the elderly than in the acute 
areas.
The second grouping identified the role of learning in this specialty and the items 
were identified as follows:-
10. Most lecturers promote an interest in care of the elderly.
14. Nurses who work with older adults are usually good role models
15. Most lecturers are out of date with advances in care of the elderly
16. Once in care of the elderly, nurses find it difficult to find employment in the 
acute areas
17. There is nothing to learn in care of the elderly.
The items are thus considered under those main headings for ease of discussion. 
The acute staff were less positive/ neutral about a number of aspects associated 
with looking after looking after older people. (See fig 7.8)
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Fig. 7.8 Comparison of means for the care of older adults group and the acute staff for items 1,2,3,8,9 and 19
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Working in the care of older adults was not seen as interesting according to the 
acute care staff, mean 4.33, SD .88 for the care of older adults staff and 3.38 SD
1.04 for the acute care staff ( t 5.55 andp  = 0 .0 0 ) but the statement about care of 
the elderly being no more than basic nursing care, although significant (t = 44.378, 
p  .000) the means for both groups were generally positive, in that the care of 
older adults group had means of 4.68, SD .67 whereas the mean scores for the 
acute care staff were 4.14 SD .72.
The item stating that it is interesting to talk to older people although significant 
( t = 2.465,/?= .015) was also generally positive (see table 7.10)
Identity Mean SD
Care of older adult 4.57 1.06
Acute care 4.35 1.11
(/ -2.46 andp  = 0 .016 )
Table 7.10 Mean and SD for the care of older adults and the acute care 
groups for item 9 It is interesting to talk with older adults
The one item where the means were reversed was for patience being important in 
the care of older adults ( t -3.140,/? .002). The care of older adults staff agreed 
that it was more important than for other areas whereas the acute care staff were 
more neutral (sees table 7.11 for mean and standard deviation)
Identity Mean SD
Care of the older adult 2.65 1.32
Acute care 3.38 1.29
Table 7.11 Comparison of means and SD between the care of older adults 
group and the acute care group for item 19 patience is a more important 
quality in care of the elderly than the acute areas.
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The acute care staff were more neutral when asked about nurses in the care of 
older adults being good role models. The care of older adults staff fell short of 
being positive in that the / test was 3.768,/? - 0 .00  but the means and SD were 
3.56 and .89 for the care of older adults staff. However the scores were 3.03 and 
SD .65 for the acute care staff. Where fig 7.9 is concerned, it can be seen that the 
care of older adults staff were less positive than the acute care staff for two items, 
those being lecturers promoting an interest (7 is -2.095, p  = .038) in care of the 
older adult and lecturers being out of date (/ is -2.460, p  .015/. The scores for 
both statements were more negative than the acute care staff who can be described 
as being neutral at best for both of those statements. Scores for each statement 
respectively were for the care of older adults mean 2.75, SD .88 and mean 2.71 
and SD .91 whereas the acute care staff had scores of mean 3.06 SD .82 and mean
3.05 and SD .58.
-219-
(lecturers promote in 
terest
usually good role mo 
dels
IH lecturers out of dat
e
■ ■ difficulty with empl 
oyment
H I nothing to learn
id
Fig 7.9 A comparison of the means between the care of older adults staff and the acute care staff for items 10,14,15,16 and 17
Once again, on further scrutiny of the results it is comforting to realise that both 
the acute care staff and the care of the older adult staff disagree with the statement 
that there is nothing to learn in care of the older adult, (/ 2.597, p  .011) Both 
mean scores are positive. (See table 7.12)
Identity Mean SD
Care of older adult 4.65 .90
Acute care staff 4.29 .66
Table 7.12 A comparison of the Means and standard deviations between the 
care of the older adult staff and the acute care staff for item 17, there is 
nothing to learn in care of the elderly
The final item which is considered is item 16 where the acute care staff were less 
positive than the care of the older adult staff but once again they had lower scores 
than would be expected. The statement, once in care of the elderly, nurses find it 
difficult to find employment in acute areas (( 2.821,/; .006) had scores of mean 
2.87 for the care of older adults staff and 2.33 for the acute care staff, SD 
respectively was 1.25 and .86 Both sets of scores were less than neutral and 
moving towards the negative scores. This demonstrates that the perception of 
both groups was that there would be difficulty in finding employment out with the 
care of older adults.
7.12 Discussion relating to the trained staff results
There are significant differences between the two groups of nurses. However the 
two groups are not as far apart as would be first thought as there were significant 
differences for only eleven items. The nurses from the acute areas agreed that the 
care of older adults is more than basic nursing care. This notion requires further 
exploration as the focus group interviews and anecdotal evidence lend credence to 
the view that the care of older adults areas are perceived to be about little more 
than basic nursing care.
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The care of older adults staff were more negative on only three occasions when 
compared to the acute care staff, firstly concerning the importance of patience in 
their area whereas the acute staff were more neutral about this issue. It could be 
argued that patience is important no matter the area, not necessarily because 
nurses are dealing with older adults.
The other two occasions when the care of the older adult staff were more negative 
than the acute care staff occurred in relation to what is being taught by the 
lecturers. The results would indicate that there seems to be a very strong 
perception that the lecturing staff are both out of touch with what is happening in 
the care of older adults and not preparing students appropriately for those areas. 
Those results are reflected in the answers put forward by the lecturers who seem to 
be voicing the same concerns that they are out of touch with current practice in 
those areas and they are not promoting the interests of the elderly. If this is so, 
then it is a very unsatisfactory situation as it was stipulated at the commencement 
of this thesis that the older age group is the fastest growing group and will 
therefore require high quality realistic nursing care for them to achieve or 
maintain a level of independence in the community. However this may well be a 
perception as opposed to an actuality therefore this issue requires further 
investigation. Furthermore, the care of older adults staff were less than 
convincing about their influence as good role models although the acute care staff 
were more neutral about this aspect. It could be argued that they should be able to 
portray their role positively so that student nurses would be attracted back to their 
areas. It is unfortunate that they are so neutral about this issue.
The final issue which attracted more neutral and indeed negative scores for both 
groups, although the acute care staff were negative as opposed to neutral, was for 
employment. There is a perception from both groups that employment out of the 
area is a potential problem. Anecdotal evidence certainly suggests that both 
groups of nurses do believe this but this issue does require more formal research to 
confirm or negate the perception.
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Sharpe (1995) discusses nurses’ unwillingness to specialise in this area, 
postulating, that it may be associated with our unwillingness to accept the 
seemingly inevitable decline associated with ageing, however it would be feasible 
to suggest that it may well be linked with the reluctance to accept nurses with 
skills which are transferable from the care of older adult areas.
The null hypothesis for there being no difference between the clinical staff of 
both areas can be rejected as there were significant differences, however the 
hypothesis itself has not been accepted as both sets of nurses are more negative for 
some items but not others.
Having considered the differences between the acute care staff and the care of the 
older adult staff, the final aspect to be considered is the influence of theoretical 
and clinical placements on student nurses’ attitudes and beliefs
7.13 Comparing the student cohorts before and after a theoretical and a 
practical experience
This final section considers hypotheses 4 and 5, where hypothesis 4 states that 
student nurses attitudes and beliefs will become more negative after an experience 
in a clinical placement and, 5 further states that student nurses attitudes and 
beliefs will become more negative after their theoretical input. The Wilcoxon 
Signed ranks test and the related t test were used for each cohort. There were few 
significant differences for either cohort. However the differences are demonstrated 
and discussed as there were interesting changes of view for the cohorts.
Considering cohort (1) first, this being the students who were evaluated pre and 
post a clinical experience. There were significant differences when comparing this 
cohort before and after their clinical experiences for three items. 2 tailed 
significance was p <  .05 (see table 7.13, for Wilcoxon and t test for those items)
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Cohort (1) Z statistic P t value P
Most nurses will take time to 
chat with older adults.
-2.116 0.034 2.13 0.037
Once in care of the elderly, 
nurses find it difficult to find 
employment in the acute areas
-1.98 0.047 2.03 0.047
Most lecturers will promote an 
interest in care of the elderly
-1.975 0.048 2.07 0.042
Table 7.13 Results using the Wilcoxon and the t test for cohort (1) identifying 
the items where there was a significant difference after clinical experience
The results for cohort (2), the students who were evaluated pre and post theory 
input, for both parametric and non parametric tests yielded a significance for two 
items ( d f 66, 2 tailed significance /?<05) The items which were significant were 
items 7 and 9 (see table 7.14 for results of both Wilcoxon and related t tests for 
those items)
Cohort (2) Z statistic P t value P
Most older adults are continent -1.994 0.046 -2.04 0.047
of urine
It is interesting to talk with -2.448 0.014 2.59 0.013
older adults
Table 7.14 Results using the Wilcoxon and t test for cohort (2) where there 
was a significant difference in the items theoretical experience
7.14 Discussion of the student nurse results
There is the temptation to draw the conclusion that there is little change in 
attitudes and beliefs when comparing the before and after clinical experience for 
cohort (1) as the obvious myths and stereotypes such as older adults being
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incontinent show no significant change. However, if the means for the significant 
items are examined, there is a downward trend in all three items. Thus for those 
items the students are becoming less positive over time and clinical experience. 
The students therefore seem to be seeing nurses who are not taking time to chat 
with older adults and more worrying, they are starting to pick up the cues from the 
clinical staff that employment prospects are not enhanced by working with older 
adults. From the lecturer’s point of view, there is a real concern that lecturers are 
contributing to the lack of interest in specialising in the care of older adults and it 
seems that the students are starting to realise that there may be penalties 
associated with working in this area.
Cohort (2) demonstrated a slightly different trend where the item relating to 
continence was evaluated more positively post theoretical experience, however the 
means for the item pertaining to it is interesting to talk with older adult decreased. 
It could be argued that the students are reevaluating their perceptions of issues 
such as continence but where do they start learning that older adults are not very 
interesting? Are attitudes and beliefs such as this transmitted through lectures and 
tutorials?
The items where significant differences occur have been identified and discussed. 
However, there has been little change associated with either the clinical 
placements or the theoretical input. It is encouraging in one way that students are 
not becoming more negative, but it is also disheartening that they are not 
becoming more positive but remaining relatively neutral in the light of clinical or 
theoretical experiences. One could argue that this neutrality is a reflection of the 
comments put forward by Edwards and Foster (1998) in that nurses are 
inadequately prepared for their roles in caring for older adults, while Sheffler 
(1995) states that nursing lecturers also lack preparation to teach gerontological 
content. Therefore this lack of preparation by the two main protagonists of 
professional socialisation is bound to result in producing neutral student nurses. 
Furthermore, it is unlikely that students will be positive about this specialty unless
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we move away from the dedication to technological skills and embrace the 
comments put forward by the National League of Nursing(1992) where nursing 
practice aimed at older adults needs to be innovative and dynamic and important 
in its own right.
Hypothesis 4 must be rejected as there is some evidence to support that there are 
changes in attitudes and beliefs, but the changes are more concerned with the 
perceptions of the interest in the work. Hypothesis 5 must also be rejected as there 
is no evidence to support that students are becoming more negative towards older 
adults
7.15 Conclusion
The quantitative analyses have disclosed some very interesting and compelling 
results. Students certainly appear to be coming in to nurse education with neutral/ 
less positive attitudes and beliefs. The conclusion which can be drawn would 
support the assumption that students’ beliefs and attitudes do reflect those of 
society. The clinical staff who work with the acute patients, that is medical and 
surgical patients, seem to be portraying relatively neutral to less positive attitudes 
and beliefs whereas the lecturers and the care of older adults groups on the whole 
are the most positive about a number of items. Furthermore, the results from each 
of those two groups are very similar. However there are very real intergroup 
differences relating to employment, up to date teaching, the ambivalence towards 
nurses in the care of older adult setting as good role models, in particular as the 
importance of this is contextualised by Davies (1993). The work in the care of 
older adult setting on the whole has been evaluated positively in that it is not 
perceived as just basic nursing care nor is it seen as a place where student nurses 
do not learn.
However, nurses who work with older adults are not as positive about some issues 
as would be expected. They are the people who are working with older patients 
and they should be up to date with their knowledge and striving to promote the
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image of older adults as alert, independent human beings. They are prepared to 
level the accusation of not being up to date with current practice at the lecturing 
staff whereas they may need to examine their own practice.
The results from the nurses who worked with acute patients were not entirely 
surprising. There is a conceptual divide between the two groups of nurses, which 
was first demonstrated through the focus group interviews and was further 
explicated in the quantitative analyses but this will be further explored when the 
results from both the focus groups and the questionnaires will be compared and 
contrasted. However, it is reasonable to conclude that the nurses from the acute 
areas are more neutral/ less positive than those who work in the care of older 
adult.
There is little doubt that there are conceptual differences between the two groups 
of clinical nurses as each group have elected to enter different specialties. 
Nevertheless, those ideological differences need to be considered when students 
are in the acute clinical areas. They are exposed to nurses who are neutral/ less 
positive about the care of older adults setting as a learning experience, as an 
interesting experience or as an area where nurses will learn more than basic 
nursing care. Student nurses are well able to identify good role models and poor 
role models within nursing practice (Davies, 1993) therefore they may be 
internalising those perceptions from good role models in the acute clinical areas.
Finally, the students do seem to be changing in their attitudes and beliefs towards 
certain items. They are starting to internalise the negative items from the clinical 
staff such as employment out of the older adult setting and that lecturers do not 
promote an interest in the care of older adult. Whereas the students who have 
completed a theoretical module are changing their views on the myths and 
stereotypes of older adults.
The conclusion which could be drawn is that lecturers are encouraging more
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positive attitudes and beliefs, while in the clinical areas, students are internalising 
the attitudes and beliefs of the clinical staff.
7.16 Limitations and recommendations for the quantitative method
This study was carried out in one small region within Scotland, involving one 
School of Nursing and Midwifery. It would be useful to compare the results for 
this area with another area to evaluate whether the results obtained were typical of 
other institutions. The School of Nursing and Midwifery have had an unchanging 
teaching population until recently due to the employment situation and the staff 
are very well known to the researcher which may have influenced the results, 
therefore it would be useful to compare views of lecturing staff from different 
campuses.
The age range also varies considerably from the other groups and it is not known 
whether this is typical in other schools although there is a suspicion that this is the 
norm. The obvious intergroup differences in age range may account for the results, 
therefore it would have been useful to have matched samples. There are 
implications for matched samples in that they will inevitably reduce the size of the 
samples.
Random sampling was also an option but once again this would have reduced 
sample sizes as the only group large enough to sample randomly were the nurses 
from the acute areas. All nurses from continuing care who fitted the criteria were 
asked to participate as were all lecturers and all students from both cohorts who 
once again matched the criteria.
Preparation of the cohort who had newly commenced their nursing education 
could have been much improved with a little forethought, nevertheless there was a 
reasonable response from both groups. It would have been unethical to force the 
students to complete the questionnaires in the class and this would have made it 
difficult to match the pre and post samples. Only two cohorts were included in the
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research, but this project would lend itself to a longitudinal study especially now 
that there is a baseline from the different groups of teaching and clinical staff for 
comparisons. It would be interesting to track through the changes which certainly 
seems to be occurring between clinical and theoretical experiences. Furthermore it 
would be reasonable to try and match the questionnaires from the relevant staff in 
the clinical areas to those of the students who have completed an experience in 
that area. Consequently, there is much comparative work which is feasible with 
the questionnaire, including further testing and refinement of the questionnaire 
itself, certainly to try and improve the internal reliability and validity.
There are some interesting results which warrant more investigation including the 
perceptions of the lecturing staff and the care of older adults staff relating to 
whether nurse lecturers are up to date with advances as this is a critical issue in 
nurse education. The literature review has previously considered the importance of 
educational preparation on attitudes and beliefs but few authors except Fielding 
(1986) have explicitly attempted to measure if there is bias in the educational 
component. There is evident bias in the ageing game put forward by Pacala et al 
(1995) but other authors do not explain the content of their educational 
preparation. This aspect requires further in depth examination as one could 
speculate as to the causes of this anomaly but it would be just that, speculation.
Another interesting result which would benefit further investigation is the 
perception relating to employment in settings out with the care of older adults 
setting. It would be reasonable to measure whether nurses who wish to move out 
of this setting meet the selection criteria for interview, whether they are actually 
called for interview and if they are on what grounds are they accepted or rejected. 
This might encourage nurses to respect each other's skills.
Finally, nurses who work with older adults need to examine the skills that they 
have in their clinical settings, how do they differ from those of nurses in other 
areas and then they need to emphasise those skills to student nurses. They also
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need to demonstrate their up to date, relevant knowledge and maybe measure their 
own attitudes and beliefs about older adults, thereby moving away from some 
stereotypical practices such as accepting incontinence as an inevitable aspect of 
ageing.
A number of interesting results have been explicated from the research but there is 
still much work to do to move away from the stereotypical images nurses have of 
older adults. Those include embracing innovative approaches to teaching student 
nurses about ageing which do not emphasise degeneration and where nurses who 
work with older adults demonstrate good interpersonal skills towards older adults 
which are then internalised by the student nurses.
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Chapter 8 Evaluation o f the utility o f both methods
8.1 Introduction
It was identified at the beginning of the chapter on the quantitative results that 
there were clear relationships between the principal components analysis and the 
themes explicated from the qualitative analyses. This chapter will further explore 
those relationships by comparing and contrasting the results from each paradigm, 
to evaluate whether the groups are consistent in their attitudes and beliefs under 
the different circumstances. The discussion will follow the quantitative themes 
outlined in table 7.1 set out on page 183. Items which were not significant 
quantitatively will be considered if they were important in the qualitative data. 
Finally, there will be an exploration of the utility of the concept of triangulation 
for this research.
8.2 Factor 1/ theme:- Learning Opportunities.
Factor 1 followed the theme of learning opportunities. All items for this factor 
were significant using the ANOVA. However, there was no intergroup 
significance for item 17. The items will be considered in the order that they appear 
on the questionnaire.
The results for item (2) w ork in g  in ca re  o f  the e ld e r ly  is in te res tin g  were similar 
for both methods. Where the quantitative analyses were concerned, the acute care 
staff were the least positive and significantly so from all other groups. This was 
reflected in the qualitative analysis where some members of the acute care staff 
indicated that nurses in the care of older adults settings were barely able to cope 
with much more than basic nursing skills. It was also felt by this group of 
participants, that much of the learning in the care of older adults setting could be 
"hands on'" learning i.e. the "sitting by Nellie” syndrome where learning is by 
doing. This method of learning, in a way was seen as a negative aspect of learning 
by American students in the study by McCracken et al (1995). The participants in 
that study commented on the emphasis of clinical learning experiences as opposed
-231-
to classroom learning experiences. It was seen to contribute to negative attitudes 
by implying that looking after older adults did not really require classroom input 
but it could be learned in the care setting.
Although there are similarities in the results from the two analyses for item (2), it 
is not so evident in the qualitative analysis whereas the significant difference 
quantitatively is quite marked. There may have been a reluctance on the part of the 
participants from the acute areas to express their true thoughts relating to how 
interesting the specialty was and this is certainly one of the failings of qualitative 
research especially if the participants are unwilling to have their opinions 
recorded. Indeed one of the participants from this particular interview at one 
stage indicated that she felt the questions were too probing. She commented,
N 1. These a re  ve ry  p e r so n a l th ings (Laughing)
The quantitative results for item (8) in c a re  o f  th e  e lderly , o ld e r  a d u lts  a re  
m o tiv a te d  to  be in depen den t do not do justice to the diversity of opinions and 
discussion which were demonstrated in the focus group interviews. Where the 
quantitative results were concerned, significant differences arose between both the 
lecturing staff and one student group as compared to the care of older adult staff.
In other words the care of older adults staff were more positive than those two 
groups
However, attitudes were much more wide ranging within the focus groups and 
discussion occasionally resorted to an '‘us and them'’ attitude especially between 
the staff who worked with older adults and the staff who worked in the acute 
sector. However, this was not reflected within the student focus group interviews. 
One of the participants in the second student focus group interview very much 
gave the impression of doing things to patients e.g. toiletting and washing. This 
concept of “doing" was expressed by a participant in the second care of older 
adult interview where the participant indicated that lecturers taught this concept of
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“doing”. This perception was reiterated by the lecturers in that there is an 
assumption that nurses “do” to older people. The implication of “doing to” is that 
patients are not being encouraged to help themselves. However, the most 
interesting comments were put forward by the participants from the first care of 
older adults interview when they discussed how it was the nurses who worked in 
acute care created dependence by allowing patients to become immobile under 
their care, especially with regard to taking people in chairs as opposed to 
accompanying them while they mobilised and this was identified variously by 
Clark, (1998); Courtney et al, (2000) where the pace in an acute hospital does 
not allow for the pace of an older person. Lack of time is not confined to nurses 
only but to other professionals within the health service including radiographers 
( Fowler, 1997). To give the acute staff their due they admitted that it was due to 
time factors that sicker people took priority thereby encouraging dependence in 
older people by doing things for them.
The disagreement between the staff who worked with older adults and the 
participants from the acute areas as to who created dependence, both sides 
accorded each other with the same nursing attributes where the care was compared 
to a conveyor belt and there was a lack of motivation to encourage older adults to 
maintain independence. The students in the first interview had also become aware 
of how older adults were ignored in the acute areas and sensorily deprived 
resulting in a cycle of depression and dependency. Nurses working with older 
people were considered to have more time therefore were able to put this time to 
good use. The nurses from those areas emphasised the importance not only of 
maintaining independence but actively encouraging it. The staff who worked with 
older adults therefore viewed themselves as motivating patients to remain 
independent as reflected in both the qualitative and quantitative results, however 
not all groups agreed with this evaluation, as once again the staff who worked with 
older adults were much more positive than the other groups.
Item (9) It is in terestin g  to  ta lk  w ith  o ld e r  a d u lts  was also significant
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quantitatively. This was reflected in most of the focus group interviews where 
older adults were valued for their past experience and knowledge. One of the 
students were actually quite poignant in their description,
P 6 Som e o f  them  h a ve  l iv e d  through things, a n d  h ave h is to ry  th ey  can  on ly  share. 
T h e y ’ve seen  it f i r s t  hand. When the e ld e r ly  die, f irs t h an d  ex p erien ce  can  7 b e  to ld  
b y  an yon e e lse
This respect for older adults’ history was not always reflected by the other groups. 
The acute care staff indicated that patience was required to listen to their stories.
The next item for this factor relates to item (12) th ere  is a s  m uch n u rsin g  ca re  in a  
con tin u in g  ca re  w a r d  a s  th ere  is in a  m e d ic a l w ard. Participants from the second 
student group reflect the student views expressed in the quantitative analyses 
where there is a level of doubt relating to the nursing care in a continuing care 
ward. There is also an indication that some participants from this interview felt 
that patients were in fact not getting the same standard of care as they would in an 
acute ward. The work was seen as monotonous and they indicated that patients 
sometimes had to wait several hours for treatment. This unchallenging nature of 
continuing care was identified by Heiskanen (1988). There was concern also from 
students and this came from both the student interviews, that the nursing 
assistants were negative and they wielded a lot of power in their ability to shape 
nursing staff attitudes. This power base is not identified as an issue in the process 
of professional socialisation whereas the hierarchy of skills is acknowledged 
(Melia, 1987). The perceived power base may be worthy of further exploration at 
a later date. However the students from both interviews felt that there was more 
leeway to sit down and talk to patients in the care of older adults wards whereas 
this opportunity was not only missing but felt to be frowned upon in the acute 
areas. The comment was made during the second care of older adults interview 
that patients coming in to continuing care now reflected the changes within 
assessment where they were more acutely ill.
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The lack of intergroup significance for item (17) th ere  is n o th in g  to  learn  in ca re  
o f  the e ld e r ly  was reflected in the qualitative data where there was a lack of 
unanimity both inter and intragroup in those results. Some of the students did see 
it as a learning opportunity whereas other students did not. The students gave 
valid reasons as to why they felt there were few learning opportunities. However 
the students who did value the placements felt that they would see things in this 
placement which they would not have the opportunity for in other placements. 
There was little evidence in the student focus groups which bore out the view of 
Spier (1992) who describes how the sights, sounds and odours of the care of older 
adults settings can traumatize student nurses. The lecturing staff were 
unconvinced that the students saw the placement as a learning opportunity as they 
become more senior. The care of older adults staff from both focus groups, on the 
other hand, stated that there were many opportunities for learning in this 
speciality.
8.3 Factor 2/ Theme: Communication Skills
Communication skills was a category which was subsumed into the theme of 
Skills and Knowledge for the reasons stated in the discussion relating to the 
qualitative analysis. All three items were significant for the quantitative analyses. 
Interestingly, the staff from the acute areas were the most positive for items (11)
A lost n u rses w ill take  tim e to  chat w ith  o ld e r  a d u lts and (20) m ost nu rses p r e fe r  to  
ta lk  w ith  y o u n g e r  adu lts. Issues from the qualitative analysis do not concur with 
those answers as the students in their interviews were aware that they were not 
encouraged to chat/talk with any patients no matter their age in the acute clinical 
areas. They indicated that chatting with patients in the acute areas was well down 
the list of priorities. Furthermore they perceived that the implication from staff 
seemed to be that older patients were not worth the time. The students also 
expressed concern that older people in the acute areas were being ignored and 
becoming depressed due to a lack of sensory stimulation. However, on the care 
of older adults wards, the students felt that the staff took time with the patients, 
listening to them and to their relatives. One of the students from the first focus
-235-
group interview identified what would be lost if people did not listen to older 
adults in the way of history' and experience. However, this portrayal of older adults 
as historians is described as stereotypical by Lookinland and Anson (1995). In 
contrast, it could be argued that older older people are historians and as such, 
much information will be lost through death. One could speculate as to why there 
is an obvious discrepancy between the quantitative and qualitative results. There 
may be a number of reasons why it has occurred, including, the issue which arose 
during the focus group interview with the acute staff, where there was an 
expressed concern that the staff did not feel they have the time to speak with 
anybody let alone older adults due to the numbers of priorities competing with 
their limited time and resources. There was an expressed concern that physical 
needs were taken care of at the expense of psychological needs and indeed 
psychological needs were often allocated to the nurse specialists. Reed (1993), 
however, regards the lack of psychological care as not necessarily a prerogative of 
nurses in the acute areas, but can be found in continuing care areas where 
satisfaction is felt by nurses who give good geriatric care and which is epitomised 
as physical care. The other issue in relation to communication skills has been 
raised in a previous section but research indicates that nurses espouse the 
importance of interpersonal relations but this is not borne out by research (Nolan 
and Grant, 1993). Furthermore Philipose, Tate and Jacobs (1999) describe how the 
majority of interactions were restricted to the minimum demanded by the need for 
the physical care which instigated them.
The final item for this factor was item (14) n u rses w ho w o rk  w ith  o ld e r  a d u lts  a re  
u su a lly  g o o d  ro le  m odels. The quantitative analysis indicated that there was a 
significant difference between the care of older adults staff and both Cohort 1 A 
and the lecturing group. Interestingly this student group’s results improved after 
their placement although they did not equal the results of the cohort who had just 
commenced nurse education nor was there a significant improvement. Although 
the difference for this statement between the lecturing group and the new cohort
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was not significant, what is interesting is that after the theoiy module for this 
cohort there is little difference in the results.
One of the participants in the second student interview identified that the quality 
of work would be affected if nurses did not enjoy what they were doing and 
students seemed to be well able to identify nurses who were not interested in their 
day to day work. They described how those nurses have an effect on the standard 
of care given by the students. However, the opposite was also true where there 
were nurses who did care and did attempt to influence practice. There is an 
important issue here especially if, as suggested in the literature review, that 
stereotypes can be learned through imitation and observation (Mackie et al, 1996). 
The student learns by imitating and observing the role model, therefore if the role 
model is disinterested in the work, then students may well come to see that 
working with older adults is uninteresting. This attitude towards work must also 
be considered within the cultural context where students may have had limited 
contact with older adults out with nursing and the contact they may have had are 
through media images. It is imperative that one of the tasks of the role model will 
be to emphasise the positive aspects of working with older people.
The powerful image of the nurse as role model probably encourages the 
continuance of the hierarchy of skills where the real nurse is carrying out the 
technical aspects whereas the auxiliaries are carrying out the care that anyone can 
do. This is reflected in the numbers of less skilled workers in the care of older 
adults settings. If nurses who work with older adults acknowledge the importance 
of the role model, then they need to examine why they emphasise the technical 
over the basic skills and go back to exploring what they do and how it differs from 
other specialties.
8.4 Factor 3/ Theme: Practical Skills
The quantitative results indicated that only one out of the three statements for this 
factor was not significant. The statements which were significant related to item
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(3) N u rses w ho w o rk  in ca re  o f  the e ld e r ly  req u ire  on ly  b a s ic  n u rsin g  sk ills  and 
item (17) th ere  is n o th in g  to  learn  in ca re  o f  th e  e lderly . The statement which 
was not significant quantitatively related to item (6) ca re  o f  the e ld e r ly  is no  m ore  
than w ashing, f e e d in g  a n d  to ile ttin g  o ld e r  a d u lts  Item (17) has already been 
discussed under factor 1 as it loaded with that factor as well as factor 3. Therefore 
it will not be considered again. However the other two items will be compared 
with the qualitative results as both were very much contentious issues during the 
focus group interviews.
Item (3) was significant quantitatively, specifically with the lecturers and the care 
of older adults staff who differed with other groups. Furthermore, although lacking 
significance, the first cohort of students who went out to their placement came 
back into the school more negative whereas the students who had theoretical input 
only were becoming more positive. However the issue of basic nursing skills was 
discussed extensively in the qualitative data and by all groups. It is indeed 
heartening that all groups were positive in their disagreement that working with 
older adults is no more than basic nursing care. It is difficult for nurses and 
lecturers, for that matter, to verbalise what makes the care of older adults a 
specialty other than communication skills and the effects of ageing on illness plus 
the inter relatedness of disease. Watson (1992) has stated that it is important for 
nurses who work in this specialty to try and move away from current perceptions 
of the area through the use of evidence based nursing. Nurses also need to 
highlight prevalent problems and counterbalance them wherever possible with 
research. Only by doing this can the true nature of nursing older adults which 
involves highly developed technical and personal skills be revealed. (Watson,
1992) There was some evidence in the focus group data that nurses in the acute 
areas as well as student nurses did see the specialty as basic but this is not 
refected in the quantitative results. The opinion that nurses working with older 
adults lose skills was expressed during the acute care focus group interview and 
that nurses in those areas could barely cope with more than basic nursing care. 
Students in both interviews expressed how they thought of the specialty as tedious
-238-
and boring. Conversely, other students felt that the ability' to deliver basic nursing 
care was at the core of nursing practice. The breadth and depth of opinion is not 
so explicit in the quantitative data and the item becomes rather bland with little 
range in the answers.
Item (6) demonstrated no intergroup significance, although, a number of the 
groups expressed the opinion that the care of older adults is viewed in this manner. 
One of the students in the second student interview was very unhappy with the 
area due to this routine of washing, feeding and toiletting while the lecturers stated 
that this is the view of this specialty. The work by Pursey and Luker (1995) 
emphasised the unhappiness of student nurses with specifically toiletting regimes.
Nevertheless, the quantitative results do not support the views that the work is 
basic or tedious and it was iterated earlier in the thesis that the scores may or may 
not be significant but they are not overly negative with the minimum mean being 4 
for basic nursing care and 4.2 for item (6). Therefore it can be safely postulated 
that all grades of nurses do not necessarily view the specialty as being about basic 
nursing as suggested by Wade (1999) and seems to confirm the view of Carr and 
Kazanowski, (1994) that it is not necessarily the work which engenders 
dissatisfaction but other issues such as working conditions and relationships.
8.5 Factor 4 / Theme: stereotypes and myths
Three items make up this factor, those items being item (13) m ost o ld e r  a d u lts  are  
a b le  to  h o ld  a  sen sib le  co n versa tio n , item (7) m ost o ld er  a d u lts  a re  con tin en t o f  
urine and item (4) o n ly  lec tu rers w ho a re  ex p erts  in the su b jec t sh o u ld  teach  care  
o f  the e lderly . All three items were significant quantitatively. The qualitative 
results for item (4) were ambivalent as to the utility' of experts teaching the 
subject. The main complaints from both the students and the staff who worked 
with older adults related to the lack of input in the subject and where the staff 
were concerned, the heightening of student nurses’ expectations that all they 
would see in those areas are demented, incontinent old crones. Therefore their
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main complaint was the inappropriateness of some of the educational input. Some 
of the students, on the other hand, were upset about the portrayal of the specialty 
by the academic staff. However those results are not reflected in the quantitative 
responses where there is evidence of ambivalence in that results for each group 
where means range from 2.7 to 3.5. Over all, the group results can be considered 
neutral. Both Scheffler (1995); and Angiullo et al, (1996) suggest that specific 
gerontological educational preparation can improve student attitudes.
Furthermore, Wade (1999) suggests that gerontological input should be taught by 
teachers who have a demonstrated interest in the subject. The literature supports 
the view that lecturers who teach the subject should at least have an interest if not 
an expertise, however the ambivalence demonstrated in the results may be an 
outcome of the belief that anybody can teach the subject. The other argument that 
could be considered is the apparent lack of visibility of the subject, in the 
curriculum at a local level but that issue is beyond the scope of this study. 
However, in retrospect it might have been more prudent to use the word interest as 
opposed to expert when wording the item. Nevertheless, I am of the opinion that 
student nurses deserve to be taught by lecturers who at least have a strong 
evidence base in the subject and this issue is worthy of further exploration at a 
later date.
The other two items ( 7 and 13) were significant quantitatively, where the 
lecturers differed significantly from the other student groups. The lecturers were 
also the most positive for both items and indeed, if the means are further explored 
the acute care staff had higher means for both those statements when compared to 
the care of older adult groups, although the mean differences were slight and 
therefore by no means significant. Those two results in many ways confirm both 
the common ageing stereotypes perpetuated by the media in how they portray 
older adults. Therefore it is not surprising that student nurses come into the 
occupation with those stereotypes. It is evident, on those results, that trained 
nurses obviously change their views through contact with older adults and are 
therefore less inclined to view them as being incontinent and insensible. On
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examining the means for both statements, there is an interesting albeit minor and 
insignificant change for the two student groups where clinical experience has 
influenced the attitude in a negative direction for the first student group, however 
post theoretical input for the second student group there is a change to a more 
positive attitude. Is it fair to draw the conclusion then that the lecturers are 
encouraging a positive change in attitude whereas clinical experience at this stage 
is encouraging a negative change in attitude?
The qualitative results reflected the portrayal of older people as being confused 
and as having Alzheimer's disease. This was discussed by a number of groups.
The clinical staff in the care of older adults settings identified that student nurses 
came in with preconceived ideas relating to incontinence and dementia. They 
suggested that it was the fault of the lecturing staff, but this is not supported by the 
quantitative results as students were coming into nursing with those ideas already 
which tends to confirm the view that they were already socialised into viewing 
older people as incontinent and insensible. However, Speir (1992) argues that it is 
contact with high numbers of patients with dementia and the inability to 
communicate in long term facilities which encourage student nurses to see this as 
the norm. Both Edwards and Foster (1998); and French (1990) confirm the 
consequences of stereotyping older people in this way in that they will delay 
seeking help as it is perceived as an inevitable consequence of ageing. This 
perceived inevitability about incontinence is evidenced in the qualitative results by 
the discussion among a number of the groups relating to the chore of toiletting 
where toiletting is routinely carried out to minimise incontinence instead of 
examining the possibility of preventing incontinence. Adverts are now screened on 
television proclaiming the worth of particular urinary incontinence devices which 
is important in that the topic is aired on prime time television but they are 
accompanied by a sense of futility and inevitability.
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8.6 Factor 5/ Theme: Lecturing input
Two items loaded on to this factor, those being, items (10) m o st lec tu rers  w ill  
p ro m o te  an  in terest in ca re  o f  the e ld e r ly  and (15) m ost lec tu rers  a re  ou t o f  d a le  
w ith  a d va n ces  in ca re  o f  the e lderly . The two items were significant 
quantitatively where both the lecturers and the care of older adult staff differed 
significantly from most of the student groups. Both groups also had very similar 
means for both items. In other words, the results for the care of older adults group 
almost mirrors the results from the lecturers. The qualitative results confirm that 
the care of older adults staff were unhappy with the input from the school of 
nursing and midwifery. Indeed, they accused the lecturers of being out of date with 
advances in gerontology and not promoting an interest in the specialty. One of the 
student groups were in agreement, although by no means unanimously, that 
lecturers were certainly not promoting an interest. They gave examples of how 
lecturers promoted the idea that the speciality was difficult to leave once working 
in the area and the wards were dingy. It is pertinent at this point to recall that the 
students used in the group interviews were senior students as opposed to junior 
students therefore the quantitative results may change as the course advances.
Much of the literature supports the notion that lecturers are an important factor in 
the formation of positive attitudes but very little research actually examines the 
content of what lecturers teach. There is the assumption, that because lecturers 
are teaching the subject then there will be a positive impact on attitudes. However, 
the nurses who are working in the wards cast doubt on this relationship. 
Furthermore they have difficulty in explaining how lecturers are impacting on the 
knowledge student nurses bring to the clinical areas. Fielding back in 1986 
identified that teaching input relied heavily on the medical model with a 
decremental approach taken to the specialty. Flowever, if current research is to be 
believed, the topic is invisible, justifying the argument that they are not promoting 
an interest nor are they demonstrating an up to date knowledge. This may be what 
the lecturers are expressing in this statement. On further examination of the 
qualitative data the lecturing staff are well aware that they are trying to undo the
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stereotypes which accompany student nurses in to nurse education but this may be 
why the accusation of being out of date can be levelled at them. As one of the 
students in the group interview identified, why plant images and stereotypes of 
older people and nursing practice as it was done and iterate the changes, instead of 
starting as practice is now.
8.7 Factor 6/ Theme: Time factors
The following two items loaded on to this factor, item (18) nurses have to take 
more time with them as they are so slow and item (19) patience is a more 
important cjuality in care o f the elderly than in the acute areas. The quantitative 
results indicate no significant differences for item (18). On examination of item
(19) there was a significant difference between the students at the onset of their 
nursing career and the staff who work in the acute areas. During the qualitative 
interviews, most groups identified that patience was an important attribute, 
however it was felt by one of the care of older adults groups that they required no 
more patience than any other patient. They also identified how older people were 
slower. The conception of older people as slower can have a deleterious effect on 
their nursing care as the staff in the clinical areas identified. The staff in the 
acute areas were inclined to encourage dependence by using wheeled chairs to 
transport them from one part of the ward to another instead of mobilising and 
accompanying them while they walk. This attitude is further reflected in a 
comment relating to continuing care where a student alluded to wheeling patients 
in and out of the toilets. Consequently, it is not only staff in the acute areas who 
were guilty of using wheelchairs for transport. However it was the participants 
from the care of older adults who gave example of how older patients were 
allowed to become dependent through enforced immobility . The rationale for this 
included time factors and lack of specialist knowledge. The group from the acute 
areas had agreed that older adults did become more dependent in their areas once 
the acute phase of their illness passed and they were waiting for a bed in another 
area. The students also felt the pressures from lack of staff and lack of time. All 
groups agreed that there were time pressures and therefore care was rationed for
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those people who were perceived to require it and this excludes older adults past 
the acute phase of the illness. The quantitative results reinforce the intergroup 
unanimity with which those items were answered.
8.8 Factor 7/theme: Age related relationships
Three items loaded on to this factor, firstly item (1) older adults tend to use their 
age as a means o f taking advantage o f younger people, secondly, item (8) in care 
o f the elderly, older adults are motivated to be independent and, finally, item (5) 
when nurses are busy in an acute ward, priority should be given to younger 
patients. All three items had intergroup significance. Item (8) has loaded on to 
factor 1, thus was considered at that stage.
In comparing the qualitative data with the quantitative data the student groups, on 
the whole, were less positive for item (1) than the trained nurses although the 
nurses from the acute areas were slightly less positive than the students who were 
going out on placement. This is reflected in the qualitative data where the 
students discussed how interpersonal relationships influenced how they viewed 
older adults. The issues they raised related to whether one should give up their 
seat on a bus if the person was old and jumping queues. Viewing older adults as 
patients and as members of society was also raised by Fowler, (1997) whose study 
used radiographers, which would imply that student nurses are not alone in this 
view. The lecturers also identified how older patients expected to have things done 
for them rather than doing for themselves. However, this may well be due to the 
interpretation of what nurses do and nurses themselves have developed the notion 
that they do for patients as opposed to encouraging patients to do for themselves. 
The qualitative results very' much reflected the quantitative results where the 
students, on the whole viewed older adults as taking more advantage.
The time factor also influenced priorities and this is identified by the students, 
nursing lecturers as well as the clinical staff. The quantitative results demonstrated 
that the responses from the lecturers were significantly different from both student
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groups and also more positive than both the trained groups. Therefore they were 
against the notion that priorities should be given to younger patients whereas both 
sets of trained staff were less positive about this issue which is surprising in a way 
as you would expect the nurses who work with them to support the concept of 
allocating them a fair time. However on examination of the qualitative data 
students were made to feel that standing chatting was “skiving” although they felt 
that communication was an important aspect of nursing care. The staff in the acute 
clinical areas admitted that their priorities were really related to getting through 
the workload. Furthermore, they admitted that priorities were geared to giving 
physical care as opposed to psychological care. Consequently, if patients do not 
require physical care then they receive the bare minimum attention and this is the 
situation in which some older patients find themselves when they are waiting on 
beds out of a busy acute area. One could argue that the educational system 
colludes with this approach to nursing practice in that an emphasis is put on 
prioritising care according to needs and communication may be well down on the 
list of priorities when other aspects of the work requires completion. However it is 
sad, that nurses choose to spend time with younger patients rather than make an 
effort to communicate with older people.
8.9 Factor 8/Theme: Employment
The final factor relates to one item only for which the rationale for its retention 
has already been discussed. This item (16) states once in care o f the elderly, 
nurses find it difficult to find employment in the acute areas. The quantitative 
results revealed that the acute care staff were significantly more negative than the 
student .groups and the care of older adults staff. There is a perception therefore 
that nurses who work with older adults will have a problem gaining employment 
out with their own sphere. There is little doubt that nurses who work with older 
people need to justify their choices as it is not perceived to be the most dynamic 
area in which to work and as one of the participants who work in this field, 
describes it as a conversation stopper. The literature describes how continuing 
care is perceived as lacking in glamour, can lead to a sense of isolation and a
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feeling of being undervalued (Wade, 1999). This sense of inferiority was evident 
in a number of the focus group interviews. One participant from the acute areas 
stated that nurses who work with older people cannot cope with much more than 
basic nursing care. Consequently, it is not surprising that scores are so low for this 
group of nurses. Nor is it any wonder that nurses who work with older adults feel 
that they are inferior to the “real nurses”. The lecturing staff also stated that it was 
down to the perception of the work whether it was seen as routine toiletting, 
cleaning and washing. This is reflected in the remark about the specialty being a 
backwater. One group of student participants had also picked up the idea that the 
care of older adults setting was second best. However the other group of student 
participants felt that the specialty was partly to blame in their perceived 
unwillingness to learn new skills.
It is unfortunate too that the nurses who work with older adults feel that they are 
looked upon as second best. Cheah and Moon (1993) argue that nursing has been 
obscured by assertions that working in care of older adults settings will lead to 
stagnation and obscured opportunities for promotion in comparison with other 
more glamorous high technological fields It is up to the people who work within 
the specialty to establish their unique and valuable contribution to nursing and to 
move away from the concern for being second best.
8.10 Conclusion
Having compared the qualitative and quantitative results there are a number of 
similarities between the quantitative and the qualitative data and they are 
reflective of the different groups. However, the actual themes although broadly 
similar in title did not necessarily fit across the two paradigms. For example, an 
item which was categorised under a theme using principal components analysis 
was not necessarily found under the same theme in the qualitative analysis. This 
may have occurred for a number of reasons. Firstly, it may be down to the 
different interpretive processes, where one process is intellectual whereas the 
other process is statistical. Secondly, it may be as stated by other researchers, that
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triangulation is impossible due to the opposing philosophical approaches or, 
thirdly, it may simply be due to the number of refinements carried out to the 
measure so that the items no longer fitted under the same themes.
I would tend to favour the final suggestion as the measure went through three 
main refinements therefore there was bound to be slippage from the qualitative 
themes. The most important issue was that there were similarities in intergroup 
responses across the paradigms which in many ways helps to enhance the validity 
of the questionnaire.
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Chapter 9 Implications from the Findings
9.1 Introduction
This concluding chapter examines the relationship between the work done, the 
original research questions and the previous work discussed in the literature 
review. The implications for both clinical nursing staff and lecturers in relation to 
their role in educating student nurses about aspects of looking after older adults 
are then considered. Finally, the limitations and the recommendations of the study 
are identified.
In order to address the research question this study has adopted a two phase 
approach. The overall aim of the study was to examine how professional 
socialisation impacts on student nurses’ attitudes and beliefs towards hospitalised 
older adults. To achieve this aim, a questionnaire was developed by identifying the 
commonalities extrapolated from focus group interviews with clinical, lecturing 
and student groups. Thus this research has combined both qualitative and 
quantitative data. The qualitative data were collected through the focus group 
interviews, from which the questionnaire was developed. The quantitative phase 
involved refining and distributing the questionnaire.
This chapter considers the extent to which the study has provided the answers 
postulated.
9.2 Discussion relating to the results of the research with the previous work 
done
The research demonstrated that there was little change in the attitudes of student 
nurses either after theoretical or practical experience. Indeed student nurses are 
coming into the occupation with attitudes less positive and more neutral than the 
nurses who work with older adults and nursing lecturers. Other researchers have 
found positive correlations between nurses attitudes before and after a placement 
and also after theoretical experience (Gomez et al, 1985; King and Cobb, 1983; 
Galbraith and Suttie, 1987). However those results have not been replicated here.
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This may be due to the use of generic measures in previous research. The minimal 
change in attitudes and beliefs does not augur well for the future of the care of 
older adults. If student nurses continue to covet mastering technological skills as 
opposed to essential skills, this will be to the detriment of the care of older people. 
Student nurses take their cues from the nurses in the acute areas who create 
dependency in older people by discouraging them from helping themselves. 
Furthermore, student nurses as in Fowler's (1997) study of radiographers 
identified the need to separate social life from work life, thus they recognised that 
they may or may not like older people but that would not interfere with how they 
nursed older people.
The results also do not correlate with research by Trehame (1990) or by Slevin
(1991) who found that student nurses were less negative than trained nurses. The 
student nurses in this research were more negative for a number of the items when 
compared with the trained nurses and the lecturers. It would be interesting to 
further investigate the attitudes and beliefs of nurses who work in the acute areas 
where older adults are concerned, to ascertain in more depth, their conceptions of 
older people. There would be an opportunity to explore further whether they 
would agree with the perception that they create dependence as opposed to 
minimising the risk. Both the literature review and student nurses identified that 
government priorities are not in the best interests of older people due to the 
emphasis on increased throughput. Furthermore student nurses identified how 
priorities differed between the care of older adults wards and the acute care wards. 
The examples given were communication, taking time and the use of restraints.
Very few studies were found w'here nursing lecturers’ attitudes and beliefs were 
measured other than in the context of gerontological input within the curriculum. 
Thus it was interesting to find that the lecturers attitudes and beliefs were on the 
whole relatively positive when compared to the other groups. However, that does 
not imply that they have no work to do in examining their attitudes. There needs to 
be consideration relating to how gerontological nursing should be taught and in
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what quantity. Therefore the curriculum requires monitoring for innovation and 
appropriateness. It also needs to be monitored in relation to how both nursing 
lecturers and clinical staff talk about older people. In other words, the positive 
aspects of ageing should be emphasised. Therefore, rather than stating that so 
many older people will develop dementia, it would be much more realistic to 
emphasise the numbers who do not, as they vastly outweigh the numbers of people 
who do. It is important that the U.K.C.C. (1999) report which acknowledges the 
numbers of older adults is implemented so that nurses are fit to practise nursing 
older adults.
9.3 Discussion of the Qualitative Phase
The literature relating to attitudes toward older adults has been neglectful of the 
use of qualitative approaches in collecting data. Most research has utilised a 
quantitative approach except for a few studies such as the seminal work by 
Fielding as long ago as 1986 when she used interviews and tape recordings to 
collect data. The research suffered from a lack of explanation about how the 
results were explicated from the data. However, the research allowed more in 
depth exploration of the subject. Not only have researchers under utilised 
qualitative methods, they have limited their research measures to a handful of 
generic measures.
This research relied on the use of focus group interviews. All that was written and 
critiqued about this method in the chapter on focus group interviews was justified. 
There remains a lack of consistency in how focus group can and should be used, 
how the data should be analysed and the relevance of interaction. However, 
notwithstanding, they were an excellent source of information, they were 
enlightening and they were thought provoking. The smaller groups for interview 
were much more manageable. They did not seem to suffer from heterogeneity 
relating to gender and most participants contributed full to the discussion. Only 
one focus group interview failed to materialise and the reasons for that were 
discussed. However for the moderator, there is a great deal of anxiety until
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everyone arrives so that the interview can proceed.
It would have been useful to complete more interviews so that their utility could 
be evaluated more fully but they do produce a lot of data for transcription and 
analysis. Now that the interviews have been completed, transcribed, analysed and 
evaluated, there is no doubt they are a useful method for collecting qualitative 
data. Some of the richness was lost from the adaption of the data to a quantitative 
measure but this is a consequence of this process. Nevertheless, when the analyses 
from each paradigm are explicated there is congruence between both sets of 
results which confirms validity between the methods.
The literature review has demonstrated that a great number of research studies 
into nurses’ attitudes towards older people have relied heavily upon generic 
questionnaires developed in the 1950's, 1960's and 1970’s. Not only were they 
developed a number of years ago, most of the commonly used measures were 
developed in the U. S. A. Therefore there are issues both with age and with 
cultural aspects which at least one set of authors did acknowledge (Tuckman and 
Lorge, 1953). Most of the studies have been ambiguous in their findings and it is 
suggested that this ambiguity is related to using inappropriate tools. The 
inappropriateness lies with what researchers have been trying to measure. The 
premise of this research has been based on the view that nurses view older people 
differently from society due to the specific context in which they meet older 
people, that is, they meet ill older people. Thus the notion put forward by Eiser 
(1986) that attitudes are both situation and object dependent is important. This 
notion has been demonstrated through the qualitative research.
Student nurses were able to identify that there were nurses who were working with 
older adults who very obviously did not want to be there. However, the issues 
which did affect their views of working with hospitalised older adults included the 
work itself, the perceived lack of resources and the high numbers of untrained 
staff who were carrying out the care. Those factors have been identified in the
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literature review as crucial in influencing nurses whether to come and work in the 
area. Thus it was not older people themselves that precipitated less positive 
attitudes but extraneous factors which impinge on the everyday work with older 
people. One of the student participants also identified how the views of lecturers 
influenced their attitudes and beliefs. This was not an isolated incident as staff 
from one of the care of older adults wards also implicated the lecturing staff in 
preparing students in such a way as to expect only incontinent, demented old 
people who were unable to sustain a normal conversation. Throughout the 
qualitative phase there was evidence to support the notion that attitudes are 
situation and object dependent.
Due to the nature of the generic measures used, there are issues which arose from 
the qualitative research which could not have been collected using the 
conventional tools. However, as a caveat, this research must be considered in light 
of the data gathered in it’s qualitative format, therefore, is not necessarily 
transferable.
Anecdotal evidence has always suggested that working with older adults is second 
rate or that nurses who work with older adults are not necessarily as able as those 
working in the acute areas. The nurses who worked with older adults identified, 
through the focus group interviews, that this was how they perceived other people 
viewed them, giving examples of how this perception was conveyed. Anecdotal 
evidence has also suggested that nurses who work with older adults lose important 
technological skills, thus the skills they have in older adults settings are non 
transferrable as they are less valuable. Therefore, the groups did indicate that there 
was a perception that the skills used in the care of older adults settings were seen 
as less valuable by both some of the students, some of the lecturers and by the 
acute care staff. It could also be suggested that one of the care of older adults 
groups perceived the introduction of technological skills enhanced their standing 
with students. This should come as no surprise as all first level nurses go through 
much the same training/education where there is a hierarchy of skills. Thus, it 
could be argued that nurses who work with older adults feel that they use only
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basic nursing skills. Furthermore, this disregard for their skills is felt to result in 
the unlikelihood of promotion or employment out of the care of older adults 
clinical setting. Attitudes to older adults are therefore, not just about whether older 
people are liked or disliked. But it is the situation which has an effect on the 
object, not just the object itself.
The mutual antipathy between the groups of clinical nurses is also not identified in 
the literature where both groups of nurses accuse each other of poor standards of 
practice. This standard of practice can take the form of not assessing patients 
adequately in the acute areas and creating dependence or not being able to carry 
out much more than basic nursing care in the care of older adults areas. These 
conflicts do not augur well for the harmony of the different nursing groups whose 
collective goals is to educate student nurses appropriately for first level 
registration. The literature, due to the methods utilised to collect data, can be seen 
to have a number of gaps of knowledge relating to nurses' attitudes.
One further issue which does not seem to occur in the literature in any great detail 
is the issue of looking after older adults as a speciality. The results were 
ambiguous with some intergroup disagreement concerning nurses’ conceptions of 
gerontological nursing as a speciality. This issue needs to be explored in much 
greater depth. It is reasonable for the National League of Nursing (1992) to 
suggest that there is an opportunity for nurses to be innovative and dynamic in 
their approach to nursing older people but for it to qualify as a specialty, it should 
have definable skills that make it thus. Therefore nurses need to identify those 
skills or should care of older adults be moved within mainstream nursing? The 
answer to this question has not been adequately explored in this research and does 
require further study. However, if it is a specialty, then serious consideration needs 
to be given to providing nurses with this specialist background to wards which 
nurse predominantly older people and this will include most of the adult wards in 
any hospital.
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As has been stated previous research has relied on measures which have 
principally set out to measure society’s views of older adults, and indeed, that is 
why they were designed. Consequently, there is no real surprise that there were 
varying results in the literature. Furthermore, a number of previous researchers 
who have developed other measures for evaluating attitudes have given very little 
detail about the developing and testing of these measures. Relatively few authors 
have indicated the content of the questionnaires so it has been very difficult to 
make judgements on the evidence presented.
9.4 Comparing the developed questionnaire with the generic measures
The questionnaire used for this study was developed from the focus group 
interviews and was tested for reliability and validity during the piloting work and 
as a result of the piloting and testing an eighty item questionnaire was further 
refined to a 20 item questionnaire.
The differences between the generic questionnaires and the questionnaire for this 
study can be readily appreciated when the measures are compared. The Tuckman 
and Lorge (1953) scale has only one item which is similar to the questionnaire 
developed as a result of this research and it accounts for item 67 which states that 
they walk slowly and which can be compared to item 18 on the new scale nurses 
have to take more time with older adults as they are so slow. There is also one 
fairly similar item on the KOP (1961) scale when comparing that scale with the 
measure developed for the research. Item 16 on the KOP (1961) scale states Most 
older people are constantly complaining about the behaviour o f the younger 
generation. The similarity occurs for item 1 Older adults tend to use their age to 
take advantage o f younger people. There are no similarities for Palmore’s FAQ 
(1977). Thus a measure has been produced which has little in common with the 
generic measures used to evaluate attitudes towards older adults. This confirms 
the view that nurses come into contact with older people under unique 
circumstances and it is those circumstances which were extrapolated from the 
focus group interviews. The conclusion which can be drawn from this discussion,
therefore, is that the focus group interviews were useful in identifying the 
contextual factors which influence nurses' attitudes.
Thus those factors were used to formulate the questionnaire.
9.5 The Quantitative Results
There is a clear relationship between the quantitative phase and the qualitative 
phase when comparing the themes and the factors. Furthermore, the themes are 
related to the literature review which was used to guide the questions asked during 
the focus group interviews.
The quantitative results demonstrate significant intergroup differences across a 
number of items some of which are inconsistent with the literature. For instance, 
the students were least positive across a number of items when compared to the 
clinical staff and to the lecturers. Both Trehame (1990) and Slevin (1991) found 
the opposite where students were more positive than the clinical staff. Although 
studies have been found comparing student nurses’ attitudes with those of clinical 
staff, none have been found which directly evaluate the attitudes and beliefs of 
lecturers except for Sheffler (1995) who made her judgements on a sample size of 
three. Most studies have concentrated on type of theoretical content, whether it 
was aimed at wellness or illness. The results relating to the comparison between 
the lecturers and the students were unexpected, using the focus group interviews 
plus anecdotal evidence as indicators. The students in two interviews clearly found 
the lecturers making comments about the futility of working with people in a care 
of older adults setting. Anecdotal evidence also suggests that lecturers do label 
student nurses as being suitable for working in the care of older adult areas but not 
in the acute areas.
What has also been striking and to a certain extent unexpected is the similarities 
across the results for both the lecturers and the nurses who work with older adults. 
This was an unexpected finding and had not been considered as one of the 
hypotheses. Once again the literature is lacking on this aspect of attitudes, namely
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because lecturers are not considered, which is surprising as they do have a role to 
play in the preparation and socialisation of students.
Finally, when comparing the nurses who work with older adults and those who 
work in the acute areas, on the whole the nurses who work with older adults were 
significantly more positive than those who work in the acute areas. There seems to 
be a lack of literature once again comparing groups who work in older adult 
settings and those who do not. Each type of group has been evaluated individually 
but not comparatively. Thus it is interesting that there are significant differences 
between the two groups.
Having considered the intergroup differences and having established that the 
literature has neglected some aspects associated with attitudes towards 
hospitalised older adults, the final part of the research is considered, that is the 
hypotheses expecting changes in student nurses attitudes between pre and post 
theory/ practice. There was little significant change item for item although there 
was some negative movement. Most of the literature has indicated that there was 
a positive movement in student nurses’ attitudes and knowledge for both theory 
and practice but this movement has not been found in this research. In fact there 
was little change in attitudes and beliefs.
What conclusions can we therefore draw from those results? There are conceptual 
differences between society’s attitudes toward older adults and nurses’ attitudes as 
explicated from the focus group interviews which are situation dependent as well 
as object dependent.
From that aspect, we can conclude that student nurses’ attitudes and beliefs are 
significantly the least positive when compared to the other groups. It would be 
unrealistic to label their attitudes and beliefs as negative, as very few items were 
outright negative but varied from barely neutral to fairly positive.
We can conclude that the lecturers and the nurses who work in the care of older
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adults settings have relatively similar attitudes and beliefs. While there are notable 
differences between the attitudes of nurses who work in acute areas when 
compared to those who work in care of older adults settings.
9.6 Implications of the study
There are a number of implications which can be drawn from this study 
concerning primarily the work nurses do, whether in the acute settings or the care 
of older adults settings. There are also wide reaching implications for nursing 
practice in both types of areas as it has already been established that high 
numbers of older adults form the workload of most nurses. Finally gerontological 
education needs to be examined and evaluated to ensure that it meets the needs of 
nurses working with older adults. However the work will be considered first.
Clinical nurses need to be more aware of the effects of role modelling on student 
nurses. Students come in to nurse education with the mind set that nursing in 
surgical ward is the norm. The disregard for basic nursing skills creates the 
illusion that nursing is about technological skills and students see more senior 
nurses doing them while the health care assistants and auxiliaries are doing the 
basic skills. The technological skills assume more importance thus the comforting 
skills become less important and are therefore dismissed as menial. Older people 
require an array of nursing skills, but some of those skills are labelled basic, thus 
they are viewed as menial. The whole area then becomes somewhere that nurses 
can learn basic nursing skills, instead of examining the complex skills which are 
required to carry out good nursing practice. The blame cannot be laid solely on the 
shoulders of nurses in the acute areas especially when there are nurses in the care 
of older adults settings extolling the virtues of becoming more acute and 
technological.
A much more serious issue is associated with how older people in hospital are 
viewed. The evidence from this study suggests that ageing is being viewed as 
synonymous with decline especially with regard to incontinence. This is a major
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concern in that nurses who work with older people are making the assumption 
that there are common problems associated with ageing. Myths such as this will 
therefore be perpetuated. There are also implications for the notion of evidence 
based learning in that nurses must keep up to date with changes in practice.
Myths and stereotypes which occur in the media must also be exposed for what 
they are. They have a negative effect on student nurses who are bringing those 
stereotypes in to nurse education. The work for the lecturers should then be aimed 
at dispelling those myths and stereotypes, but the problem may then be that they 
are replacing societal attitudes and beliefs with those of other nurses. Furthermore, 
there are significant intergroup differences between nurses who work with older 
adults and nurses who work in the acute areas. If nurses are not aware of how they 
are portraying older people or how they are nursing older people, then no wonder 
student nurses will not wish to return to care of older adults placements.
Nurse education also needs to start looking at how gerontological issues can be 
taught using innovative and creative methods. These issues must also be visible in 
the curriculum with committed lecturers teaching the subject. There must be a 
commitment to teaching evidence based practice and to stop apologising for liking 
the subject. Added to this nurses who work with older adults need to start 
publishing innovations which they have implemented within their areas. Nobody 
will know what is occurring in those settings unless the information is 
disseminated.
Finally there has to be a change in the way we view older people and talk about 
them from an organisational stance. They are deserving of best practice as are 
younger people and there is really no excuse for not providing it. Longevity as 
Sutherland (1999) said requires celebration not derogation.
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9.7 Limitations of the research
The research was carried out in one area of Scotland and involved only one School 
of Nursing and Midwifery plus a number of hospitals surrounding the area. Thus it 
would be useful to widen out the research to other areas within Scotland if not the 
United Kingdom.
Six focus group interviews were carried out however it would have been useful to 
carry out at least two group interviews with each type of participant. The group 
interv iews where the same type of participant were useful in that different data 
were gathered from each group.
The internal reliability decreased on each refinement of the questionnaire. The 
internal reliability was well within acceptable limits when the questionnaire was 
made up of 80 items, but dropped to an only adequate level by the third 
questionnaire. The reliability might have been improved by increasing the 
numbers of students who completed the questionnaire prior to principal 
components analysis. It would be worth repeating the distribution of the 
questionnaire when there were eighty items to a bigger population to evaluate 
whether sample size influenced the principal components analysis.
Differences for gender were not completed due to the skewed distribution of 
males in each of the samples. Random sampling may have improved distribution 
thus allowing intergroup comparisons to be made. Transcultural differences were 
also not explored due a very small minority of the populations being from 
multicultural backgrounds. It has already been acknowledged that the study took 
place in one region of Scotland which does not have an ethnically diverse 
population. However this is not typical of other areas in the United Kingdom. 
Therefore this issue needs to be taken into account when considering the 
generalisability of the results.
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Only two student groups were used in the survey phase. It might have been useful 
to follow one group through over at least a period of a year to evaluate any 
changes within the one group, in other words to take a longitudinal approach.
9.8 Recommendations for further research
Further study using focus group interviews would enhance transferability'.
Further testing and refinement of the questionnaire would improve reliability and 
validity
Further investigation into whether nurses who work in care of older adult settings 
are discriminated against when applying for employment out with the specialty.
Evaluating student nurses’ attitudes and beliefs over a longer period of time 
especially in relation to the attitudes and beliefs of the clinical nurses in acute care 
and the clinical nurses in the care of older adult settings would have been useful. It 
would also be worth following them through to registration to investigate where 
they apply for employment and link this back to their attitudes.
Comparisons with other schools of nursing and midwifery in other areas across the 
United Kingdom would indicate whether there is a uniformity' in attitudes and 
beliefs in different parts of the country.
Further investigation into the influence of gender and ethnicity and their effects on 
attitudes and beliefs towards caring for older people.
9.9 Contribution of the study to Gerontological Nursing in Scotland
This study raises an awareness to the ongoing problem of less than positive 
attitudes and beliefs towards working with older adults. There is little doubt that 
the findings indicate that ageism whether manifest or latent continues in nursing 
practice.
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However this study has identified that both nurses who work with older people and 
lecturers who teach student nurses are positive about working with older people. 
This has not been identified in previous studies where nurses who work with older 
people have been viewed as less positive than student nurses. This has been a very 
useful finding as it indicates that nurses who are working with older people and 
lecturers who are teaching student nurses are portraying the appropriate attitudes 
and beliefs during the socialisation process. Obviously work still needs to be 
done in relation to this particular issue but at least attitudes and beliefs are 
heading in the right direction. The negative aspect of this is that nurses who are 
working in the acute areas are less positive. Student nurses who spend most of 
their time in the acute areas are therefore exposed to nurses with less positive 
attitudes and beliefs. There is no doubt that the vast majority of the patients in the 
acute areas are in the older age groups which calls into question their quality of 
care. This needs to be addressed and one way of tackling the apparent ageism in 
the acute areas is through the role of the gerontological nurse specialist. There is a 
need for nurses to acknowledge the care of older people as a speciality and one 
way of doing it is through this route.
The evidence from the study suggests that there are two sets of attitudes and 
beliefs towards older adults, those that student nurses bring in to nurse education, 
therefore society’s beliefs, and those of nurses who work with older people. This 
is not surprising when attitudinal researchers suggest that attitudes are context 
dependent. This then adds to the body of gerontological nursing knowledge 
through the explication of nurses' attitudes and beliefs towards older people. This 
informs nurses and educators so that efforts are aimed at nullifying the relevant 
attitudes and beliefs as opposed to those of society.
Contrary to other studies, student nurses positively evaluate the learning 
experiences in the care of older adults areas. Nurses who work in those areas 
therefore deserve to take the credit for ensuring that the care of older adults areas 
are learning environments. They also need to tty and move away from the concept
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of being second class nurses and to celebrate their unique and valuable 
contribution to nursing practice.
9.10 Recommendations for promoting improvements in practice
It is recommended that:-
There is consolidation of partnerships between the Schools of Nursing and 
Midwifery and clinical experts in teaching the parts of the curriculum pertaining 
to older adults.
Schools of Nursing and Midwifery audit how education addresses the subject of 
older adults in the curriculum.
Nurse management ensures that there is further education for both clinical nurses 
in the acute areas and the care of older adults areas relating to their exploring their 
beliefs about older people. There also needs to be a concerted effort in helping 
nurses respect each other’s speciality. The qualitative results certainly suggested 
that there was a lack of respect for the roles.
It is the responsibility of nurses to speak out when they become involved in ageist 
practice, thus they need the skills to be able to recognise and deal effectively with 
those incidents.
Nurses who work predominantly with older people share good practice relating to 
their work with other nurses in Scotland and indeed the United Kingdom.
Consideration is given by nurse management and policy makers whether 
gerontological nurse specialists have a role to play in the acute areas, in the same 
way that there are continence or cancer specialists. This study is suggesting that 
the nurses who work in the acute areas are more negative so the introduction of 
nurse specialists could be a way forward.
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There is a need for policy makers to be honest about the issues of ageism as there 
is evidence within the research to suggest that there are negative attitudes among 
nurses about older adults.
The policy makers themselves need to consider the terms they use when talking 
about older people, in words in terms of resources, delayed discharges and 
burdens. There remains to be seen some evidence of policy makers celebrating old 
age.
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Appendix I
Sample letter to managers seeking to recruit participants for focus
group interview s
School of Nursing and Midwifery
University of Dundee
2/4/97
Dear
As you know I am a nursing lecturer at the school of Nursing and 
Midwifery, Dundee. At present, I am enrolled at the University of Abertay where I 
am undertaking a post graduate research degree.
The title of my research is “An investigation into the influence of professional 
socialisation on the attitudes, beliefs and values of student nurses towards the care 
of the elderly in hospital.” I intend using focus group interviews to generate a 
questionnaire to distribute to students. The focus group interviews would normally 
require the attendance of six to eight people. The reason that I am writing to you is 
to ask for your permission to approach first level registered nurses in the 
Assessment Unit of (named hospital) to take part in the interviews.
The interviews would take the form of questions and discussion on attitudes to the 
elderly, influencing factors and also the impact that nurse teachers have on 
attitudes. The information given would be as anonymous as possible as only nurses 
willing to take part in the interviews would be used. There would also be no 
interference with the normal workload on the wards.
I look forward to hearing from you 
Yours Sincerely
Mrs. Ella McLaffertv
Appendix II
Sample letter to potential recruits seeking participation in focus
group interview s
School of Nursing and Midwifery 
University of Dundee 
10/9/97
Dear
As you will probably know, 1 am a nursing lecturer at the School of Nursing and 
Midwifery (previously Tayside College). 1 am attending the University of Abertay 
where T am carrying out a research degree. The aim of the research is to identity 
the effects of professional socialisation on student nurses" attitudes towards elderly 
people. To do this i am going to give the students a questionnaire at different 
stages of their training to try an measure the influence of socialisation. The 
questionnaire will be based on the information I obtain from a group interview.
This type of interview is called a focus group interview because we will be 
focussing on a number of issues associated with older people. There will be 4-6 
people in the group. My role is to ask the questions ans to ask for any explanations 
if required. Other than that 1 sit back and allow the group to talk about the issues. 1 
am not supposed to show any bias and anything that is said within the group is not 
considered right or wrong. The interview will be taped using a video recorder but 
the only people who will see the tape will be myself and my supervisor and the 
information will be kept as confidential as possible.
The topics which I hope to cover are; how attitudes to the elderly are portrayed; 
how they affect working with older people, both in the care of elderly setting and 
the acute setting. I also want to talk about work in care of the elderly and how the 
staff who work there are perceived. Finally, I want to talk about how the elderly 
are portrayed bv lecturers.
The interview will last approximately one hour and 1 intend to arrange it during an 
afternoon when everyone is able to attend. 1 am writing to ask if you would be 
willing to participate in the interview. 1 would be grateful if you could let me 
know as soon as possible if you would participate. Please reply using the enclosed 
envelope,
Yours Sincerely
Appendix III
80 item questionnaire
Questionnaire
Care of the Elderly:-
Attitudes Towards Older Adults 
Definitions
any in-patient areas where one of the criteria is 
that they must be over sixty to sixty five years old
Acute/General Areas:- Normally areas where people are admitted due to
Older Adults:-
a disorder e.g. they require medical treatment or 
they require surgery
Old age is regarded as starting at around sixty or 
sixty five years old. (Thompson, 1990)
Instructions
Please tick the box for each statement which is closest to your opinions and try
to be as honest as possible
Once you have completed the questionnaire, will you return it to Ella 
McLafferty as soon as possible
All answers will be confidential.
Thank you very much for your cooperation in completing this questionnaire
Code.
Strongly
agree
Agree Uncertain Disagree Strongly
disagree
1 .There are very few 
older adults on television
2. Television normally 
portrays older adults as 
not being able to look 
after themselves
3. B and Q have the right 
idea, employing older 
adults before younger 
adults
4. Younger people 
nowadays have little time 
for older adults
5. The media presents 
images of well and happy 
older adults
6. Most younger people 
enjoy contact with older 
adults
7. When we become older 
we are less able to do a 
days work
8. Patience is a very 
important quality when 
working with older adults
9. Nurses who work with 
older adults need to know 
the ageing process
10. Patients come into 
care of the elderly with a 
wide variety of nursing 
problems
11. Patience is important 
no matter where you 
nurse
12. Nurses who work in 
care of the elderly require 
little more than basic 
nursing skills
13. Nurses have to take 
more time looking after 
older adults as they are 
slow
14. All general wards 
where there are older 
adults should have nurses 
who specialise in care of 
the elderly
15. Any nurse with a bit 
of common sense can 
look after older adults
16. To work in care of the 
elderly, nurses need a 
good knowledge of 
technology
17. Care of the elderly is 
repetitive and boring
18. Surgical is much more 
interesting than care of 
the elderly
19. The less nursing 
attention older adults 
receive the more likely 
they are to become 
dependent
20. There is as much 
nursing care on a surgical 
ward as there is on a care 
of the elderly ward
21. Care of the elderly is 
no more than washing, 
toiletting and feeding 
patients
22. All wards, no matter 
their specialty can be 
repetitive and boring
23. Working in care of the 
elderly is interesting
24. Older adults in the 
acute wards are more 
likely to be ignored than 
younger adults
25. It is easier for older 
adults to be nursed in side 
rooms in the acute areas 
rather then in the main 
wards
26. When nurses are busy, 
priority for care should be 
given to younger adults
27. Looking after older 
adults in the acute areas 
will encourage them to 
recover more quickly
28. Older adults are 
entitled to the same level 
of care as younger adults
29. Older people are 
treated as individuals in 
the acute areas
30. Older adults are more 
prone to isolation if they 
are nursed in side rooms
31. Looking after older 
adults means taking them 
for walks and playing 
with them
32. Older adults in care of 
the elderly are treated as 
individuals
33. Older adults in the 
acute areas take up beds 
for much longer periods 
of time than they need
34. In care of the elderly 
patients are motivated to 
be independent
35. Nurses in care of the 
elderly will encourage 
patients to self care
36. Most patients in care 
of the elderly are 
incontinent of urine
37. There is as much 
nursing care in a 
continuing care ward as 
there is in a medical ward
38. Most patients in care 
of the elderly are unable 
to walk
39. Older adults are 
treated as children as they 
become older
40. Most older adults look 
similar
41. Most older adults tend 
to use their age as a 
means of taking 
advantage of younger 
adults
42. Most older adults 
have the same sense of 
humour they have always 
had
43. Most older adults are 
cantankerous
44. All older adults are 
different from each other
45. Most older adults are 
patronised by nursing 
staff
46. Most older adults 
have lost their sense of 
humour
47. Personality remains 
the same as we grow 
older
48. Most older adults lose 
their personality as they 
grow older
49. Most student nurses 
have little idea what to 
expect in care of the 
elderly
50. Most student nurses 
think care of the elderly is 
about basic nursing care
51. Most student nurses 
are surprised that older 
adults are “normal”
52. Most student nurses 
are pleasantly surprised at 
how many acutely ill 
patients there are in care 
of the elderly
53. There is nothing to 
learn in care of the elderly
54. Most student nurses 
are surprised that older 
adults can hold a sensible 
conversation
55. Student nurses are 
well prepared for working 
in care of the elderly
56. There is more to learn 
in care of the elderly than 
basic nursing skills
57. It is interesting to talk 
to older adults
58. Most nurses will take 
time to chat to older 
patients
59. Communication skills 
are less important in care 
of the elderly than in 
other areas
60. It is a myth that older 
adults dislike younger 
people
61. Most nurses tend not 
to laugh and joke with the 
older adults
62. Working in care of the 
elderly can really enhance 
communication skills
63. Most nurses prefer to 
talk with younger adults
64. Young people have a 
lot of time for older adults
65. Once in care of the 
elderly, nurses will not 
get a job out of care of the 
elderly
66. Most nurses who work 
in care of the elderly want 
to be there
67. Most nurses who work 
in care of the elderly are 
not clever
68. Most nurses who work 
in care of the elderly have 
excellent interpersonal 
skills
69. Most nurses who work 
in care of the elderly will 
lose their nursing skills
70. Most lecturers think 
care of the elderly is 
second rate
71. Most lecturers will 
promote an interest in 
care of the elderly
72. Only lecturers who 
are experts should teach 
care of the elderly
73. Lecturers who teach 
about older adults should 
spend some time in care 
of the elderly
74. Most lecturers are out 
of date with advances in 
care of the elderly
75. Any lecturer can teach 
about older adults
76. Most lecturers will be 
fully supportive of nurses 
who want to work with 
older adults
77. Some staff nurses can 
be short tempered with 
older adults
78. It is essential that staff 
nurses motivate students 
to feel positively about 
older adults
79. Most staff nurses who 
work with older patients 
are enthusiastic about 
their work
80. It is essential that staff 
nurses who work with 
older adults are good role 
models
Demographic Information
Finally, will you complete the following information by circling the most 
appropriate answers. This information will aid analysis of the data.
1. Age;- 18-29
30-39
40-49
50-59
2. Sex:- Male
Female
3. If you are a student nurse, have you worked in any of the following 
environments prior to commencing nurse education? If you have worked 
more than one of those areas, will you circle the most recent area
Hospital 
Nursing Home 
Residential Home
Community Nursing
Appendix IV
Scree plot from first principal components analysis
Ei
ge
nv
al
ue
Scree Plot
Component Number
Appendix V
36 item questionnaire
Questionnaire
Care of the Elderly:-
Attitudes Towards Older Adults 
Definitions
any in-patient areas where one of the criteria is 
that they must be over sixty to sixty five years old
Acute/General Areas:- Normally areas where people are admitted due to
Older Adults:-
a disorder e.g. they require medical treatment or 
they require surgery
Old age is regarded as starting at around sixty or 
sixty five years old. (Thompson, 1990)
Instructions
Please tick the box for each statement which is closest to your opinions and try
to be as honest as possible
Once you have completed the questionnaire, will you return it to Ella 
McLafferty as soon as possible
All answers will be confidential.
Thank you very much for your cooperation in completing this questionnaire
Code.
Strongly
agree
Agree Uncertain Disagree Strongly
disagree
1. Most older adults tend 
to use their age as a 
means of taking 
advantage of younger 
people
2. Most older adults are 
cantankerous
3. Care of the elderly is 
repetitive and boring
4. Nurses who work in 
care of the elderly require 
only basic nursing skills
5. Nurses who are clever 
are not attracted to care of 
the elderly
6. All older adults are 
different from each other
7. Working in care of the 
elderly is interesting
8. Most older adults are 
incontinent of urine.
9. Most older adults have 
retained their sense of 
humour
10.Older adults are 
entitled to the same level 
of care as younger adults.
11 .In care of the elderly 
older adults are motivated 
to be independent.
12.There is as much 
nursing care on a 
continuing care ward as 
there is in a medical 
ward.
13. When nurses are busy 
in an acute ward priority 
should be given to 
younger patients
14. Looking after older 
adults in the acute areas, 
encourages them to 
recover more quickly
15. Nurses in care of the 
elderly encourage patients 
to self care.
16. Any nurse with a bit 
of common sense can 
look after older adults.
17. Nurses have to take 
more time with older 
adults because they are so 
slow.
18. It is interesting to talk 
to older adults.
19. Any lecturer can teach 
about older adults.
20. Care of the elderly is 
no more than washing, 
toiletting and feeding 
patients
21. Most nurses will take 
time to chat with older 
patients
22. Only lecturers who 
are experts in the subject 
should teach care of the 
elderly
23. Most nurses tend not 
to laugh and joke with 
older adults
24. There is more to learn 
in care of the elderly than 
basic nursing skills.
25. I have a lot of time for 
older adults.
26. I was surprised to find 
that older adults are 
“normal”
27. Once in care of the 
elderly, nurses will not 
get out of the area.
28. Most lecturers 
promote an interest in 
care of the older adult
29.Nurses who work with 
older adults are good role 
models.
30. I was surprised that 
patients in care of the 
elderly can hold a normal 
conversation.
31. Older adults are 
treated like children as 
they grow older.
32. Most lecturers are out 
of date with the advances 
in care of the elderly
33. Most lecturers think 
care of the elderly is 
second rate.
34. Older adults lose their 
sense of humour as they 
grow older
35. Most older adults are 
continent of urine
36. Most older adults are 
unable to hold a normal 
conversation
Demographic Information
Finally, will you complete the following information by circling the most 
appropriate answers. This information will aid analysis of the data.
1. Age;- 18-29
30-39
40-49
50-59
2. Sex:- Male
Female
3. If you are a student nurse, have you worked in any of the following 
environments prior to commencing nurse education? If you have worked 
more than one of those areas, will you circle the most recent area
Hospital 
Nursing Home 
Residential Home
Community Nursing
Appendix VI
Scree plot from second principal components analysis
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Appendix Yll
Final 20 item questionnaire
Questionnaire
Care of the Elderly:-
Attitudes Towards Older Adults 
Definitions
any in-patient areas where one of the criteria is 
that they must be over sixty to sixty five years old
Acute/General Areas:- Normally areas where people are admitted due to
Older Adults:-
a disorder e.g. they require medical treatment or 
they require surgery
Old age is regarded as starting at around sixty or 
sixty five years old. (Thompson, 1990)
Instructions
Please tick the box for each statement which is closest to your opinions and try
to be as honest as possible
Once you have completed the questionnaire, will you return it to Ella 
McLafferty as soon as possible
All answers will be confidential.
Thank you very much for your cooperation in completing this questionnaire
Code,
Strongly
agree
Agree Unsure Disagree Strongly
Disagree
1. Older adults tend 
to use their age as a 
means of taking 
advantage of 
younger people
2. Working in care 
of the elderly is 
interesting.
3.Nurses who w;ork 
in care of the elderly 
require only basic 
nursing skills
4. Only lecturers 
who are experts in 
the subject should 
teach care of the 
elderly
5. When nurses are 
busy in an acute 
w'ard priority should 
be given to the 
younger patients
6. Care of the 
elderly is no more 
than washing, 
feeding and 
toiletting older 
adults
7. Most older adults 
are continent of 
urine
8. In care of the 
elderly, older adults 
are motivated to be 
independent
9. It is interesting to 
talk with older 
adults
Strongly
agree
Agree Unsure Disagree Strongly
Disagree
10.Most lecturers 
will promote an 
interest in care of 
the elderly
11. Most nurses will 
take time to chat 
with older adults
12.There is as much 
nursing care in a 
continuing care 
ward as there is in a 
medical ward
13. Most older 
adults are able to 
hold a sensible 
conversation
14. Nurses who 
work with older 
adults are usually 
good role models
15. Most lecturers 
are out of date with 
advances in care of 
the elderly
16.Once in care of 
the elderly, nurses 
find it difficult to 
find employment in 
the acute areas
17. There is nothing 
to learn in care of 
the elderly.
18. Nurses have to 
take more time with 
older adults as they 
are so slow
Strongly
agree
Agree Unsure Disagree Strongly
Disagree
19. Patience is a 
more important 
quality in care of the 
elderly than in the 
acute areas
20. Most nurses 
prefer to talk with 
younger adults.
Once again, thank you very much for taking the time to complete this 
questionnaire
Demographic Information
Finally, will you complete the following information by circling the most 
appropriate answers. This information will aid analysis of the data.
1. Age;- 18-29
30-39
40-49
50-59
2. Sex:- Male
Female
3. If you are a student nurse, have you worked in any of the following 
environments prior to commencing nurse education? If you have worked 
more than one of those areas, will you circle the most recent area
Hospital 
Nursing Home 
Residential Home
Community Nursing
Appendix VIII
Sample letter to manager seeking permission to distribute
questionn aires
School of Nursing and Midwifery 
University of Dundee 
Dear
You may be aware that I am in the process of completing a study into the influence 
of professional socialisation on student nurses’ attitudes, beliefs and values 
towards working with older adults in the hospital setting.
The study is being carried out in two stages. Firstly views were sought from First 
Level nurses in both care of the elderly and in the acute general areas as well as 
nursing lecturers and third year student nurses in the form of Focus group 
interviews. From the Focus group interviews an instrument measuring attitudes to 
working with older adults has been developed. The measure has been piloted and 
is now ready for distribution to the same populations as for the focus group 
interviews. The aim of the second part of the study is to compare the responses 
given by the different populations and to evaluate for similarities and differences.
1 am therefore writing to ask your permission to send out questionnaires to first 
level nurses in your directorate seeking their views on attitudes toward older 
adults. There would be no interference with the normal work of the area.
Yours Sincerely.
Ella McLafFertv
Appendix IX
Sample letter to potential recruits which accompanied the
questionnaire
School of Nursing and Midwifery 
University of Dundee 
Dear
You may be aware that I am in the process of completing a study into the influence 
of professional socialisation on student nurses' attitudes, beliefs and values 
towards working with older adults in the hospital setting.
The study is being carried out in two stages. Firstly views were sought from 
First Level nurses in both care of the elderly and in the acute general areas as well 
as nursing lecturers and third year student nurses in the form of Focus group 
interviews. From the Focus group interviews an instrument measuring attitudes to 
working with older adults has been developed. The measure has been piloted and 
is now ready for distribution to the same populations as for the focus group 
interviews. The aim of the second part of the study is to compare the responses 
given by the different populations and to evaluate for similarities and differences
Therefore I am asking for your cooperation in the completion of the questionnaire 
which will take no more than five minutes. All information given will be 
confidential and I will be very grateful for the help. Please return the completed 
questionnaire in the envelope provided.
Yours Sincerely,
Mrs Ella McLaffertv
Appendix X
Table of means and standard deviation for each group in the final
questionnaire
C /E L c c s S tu d .(la ) S tu d .( lb ) S tu d .(2 a) S tu d .(2 b ) A cut
M ean M ean M ean M ean M ean M ean M ean
SD SD SD SD SD SD SD
1. O ld e r  a d u lts  te n d  to  u se 3 .9 0 5 4 .0 3 6 3.561 3 .3 2 8 3 .1 1 1 3 .3 8 0 3 .4 9 2
th e ir  a g e  as  a  m e a n s  o f  
ta k in g  a d v a n ta g e  o f  
y o u n g e r  p e o p le
.9 6 2 .8 1 6 .931 1 .128 .9 4 9 .8 7 8 9 8 2
2. W o rk in g  in c a re  o f  th e 4 .3 3 3 4 .1 2 7 3 .9 0 2 3 .9 6 9 3 .901 3 .9 2 0 3 .381
e ld e rly  is in te re s tin g .8 8 0 .721 .7 9 5 .6 8 9 .8 0 0 .7 2 4 1 .038
3. N u rs e s  w h o  w o rk  in 4 .6 8 3 4 .6 7 3 4 .1 2 2 4 .0 3  1 4 .1 9 8 4 .2 6 0 4 .1 4 3
c a re  o f  th e  e ld e rly  re q u ire  
o n ly  b asic  n u rs in g  sk ills .6 6 8 .7 4 7 .9 0 8 1 .0 5 4 .7 9 7 853 .715
4. O n ly  le c tu re rs  w h o  a re 3 .2 0 6 3 .4 5 5 3 .2 3 2 3 .1 8 8 2 .9 7 5 2 .7 6 0 2 9 6 8
e x p e r ts  in th e  su b jec t 
sh o u ld  te a c h  c a re  o f  th e  
e ld e rly
1 .259 1.102 1 .046 1 .0 8 2 .9 4 8 9 6 0 1.107
5. W h en  n u rs e s  a r e  b u sy 4 .5 5 5 4 .7 4 5 4 .2 5 6 4 .2 6 6 4 .2 9 6 4 2 2 0 4 .4 6 0
in an  a c u te  w a rd  p r io r ity  
sh o u ld  b e  g iv e n  to  
y o u n g e r  p a tie n ts
.6 1 6 .4 8 0 .6 4 4 .6 4 8 .715 .7 9 0 643
6. C a re  o f  th e  e ld e rly  is  n o 4 .5 8 7 4 .5 4 5 4 .3 1 7 4 .2 5 0 4 .3 8 3 4 .5 6 0 4 .3 0 2
m o re  th an  w a sh in g , 
fe e d in g  an d  to i le t t in g  
o ld e r  a d u lts
1 .102 1.068 .8 4 4 .9 7 6 .815 .611 .9 4 4
7. M o s t o ld e r  a d u lts  a re 3 .2 5 4 3 .7 8 2 2 .9 8 8 2 .9 0 6 2 .7 2 8 2 .9 0 0 3 .3 0 2
c o n tin e n t o f  u r in e 1 .319 1.384 .975 i.OSO .908 1.055 I .l  16
8. In c a re  o f  th e  e ld e rly . 4 .0 0 0 3 .3 2 7 3 .2 6 8 3 .3 7 5 3 .6 0 5 3 .4 6 0 3 .3 6 5
o ld e r  a d u lts  a re  m o tiv a te d  
to  b e  in d e p e n d e n t 1.063 1 .0 3 7 .9 8 2 .6 7 2 SI 7 1 .034 1.112
9 . It is  in te re s t in g  t o  ta lk 4 .571 4 .5 4 5 4 .3 5 4 4 .3 4 4 4 .3 8 3 4 180 4 3 4 9
w ith  o ld e r  a d u lts .4 9 9 .6 8 9 .5 3 0 511 .514 .748 513
10. M o s t le c tu re rs  w ill 2 .7 4 6 2 .8 0 0 3 .451 3 281 3 .4 2 0 3 4 0 0 3 063
p ro m o te  an  in te re s t in 
c a re  o f  th e  e ld e rly .8 7 9 t 0 2 6 .723 .8 0 6 .589 6 7 1'.1 821
1 1. M o s t n u rs e s  w ill ta k e 3 .3 9 7 3 .0 5 5 3 .0 0 0 2 .8 2 8 3 .4 3 2 3 S 00 I 3 6 1 9
tim e  to  c h a t w ith  o ld e r  
a d u lts 1 .009 .951 .903 1.107 .7 7 4 .814
1
| .974
12. T h e re  is as  m u ch 4 .0 1 6 4 .4 0 0 3 3 5 4 3 .4 3 8 3 .3 9 5 3 .4 6 0 j  3 .7 3 0
n u rs in g  c a re  in a  
c o n tin u in g  c a re  w a rd  as  
th e re  is in a m ed ica l w ard .
.975 .6 2 7 .8 0 7 1 .037 .8 1 7 ” 34 884
i
i
13. M o s t o ld e r  a d u lts  a re 4 .0 6 3 4 .4 3 6 3 .8 5 4 3 .8 1 3 3 .S 5 2 4 0 2 0 • 4 238
ab le  to  h o ld  a se n s ib le  
c o n v e rs a tio n .8 9 6 .631 .833 .833 .7 0 9 .6 8 5
1
j 615
C/E Lees S tu d .(la ) S tu d .( lb ) S tu d .(2a) S tu d .(2 b ) A cut
M ean M ean M ean M ean M ean M ean M ean
SD SD SD SD SD SD SD
14. N u rs e s  w h o  w o rk 3 .5 5 6 2 .891 2 .9 1 5 3 .0 6 3 3 .2 2 2 3 .2 2 0 3 .0 3 2
w ith  o ld e r  a d u lts  a re  
u su a lly  g o o d  ro le  m o d e ls .8 9 4 .8 3 2 .8 6 4 1 .006 .7 2 5
.7 9 0 .6 4 7
15. M o s t le c tu re rs  a re  o u t 2 .7 1 4 2 .7 2 7 3 .3 1 7 3 .2 9 7 3 .4 0 7 3 .5 6 0 3 .0 4 8
o f  d a te  w ith  a d v a n c e s  in 
c a re  o f  th e  e ld e rly .9 0 6 .9 5 2 .7 1 8 .5 8 2 . 543
.611 .8 8 4
16. O n c e  in c a re  o f  th e 2 873 2 .8 0 0 2 .9 2 7 2 .781 3 .0 7 4 3 .0 8 0 2 .3 3 3
e ld e rly , n u rse s  find  it 
d ifficu lt to  find  
e m p lo y m e n t in  th e  a c u te
1.251 .8 9 0 .6 9 9 .7 8 6 .5 8 7 .4 8 8 .861
a re a s
17. T h e re  is n o th in g  to 4 .6 5 1 4 .6 9 1 4 .1 9 5 4 .2 6 6 4 .2 5 9 4 .4 6 0 4 .2 8 6
le a rn  in c a re  o f  th e  
e ld e rly .901 .8 3 6 .8 0 8 .6 7 2 .9 1 9
.7 8 8 .6 5 8
18. N u rs e s  h a v e  to  ta k e 3 .1 4 3 3 ,1 8 2 3 .0 4 9 2 .9 3 8 2 .9 2 6 3 .0 2 0 3 .1 7 5
m o re  tim e  w ith  o ld e r  
a d u lts  a s  th e y  a re  so  s lo w 1.229 1 .038 1 .1 6 4 1.153 1 .046 1 .078 1 .056
1 9 .P a tie n c e  is a  m o re 2.651 3 .3 4 5 2 .7 8 0 3 .0 1 6 2 .6 0 5 3 .0 0 0 3 .3 8 1
im p o r ta n t q u a li ty  in c a re  
o f  th e  e ld e rly  th a n  in th e
1 .322 1 .294 1,031 1 .188 1.221 1.143 1 .288
a c u te  a rea s .
20 . M o s t n u rs e s  p re fe r  to 3 524 3 .0 7 3 3 .2 6 8 3 .3 1 3 3 .3 9 5 3 .3 6 0 3 .841
ta lk  w ith  y o u n g e r  a d u lt 1 .120 1 .052 .9 1 7 .941 8 9 0 .921 .723
Appendix XI
AiVOVA results for the factors using the subgroups as independent
variables
ANOVA
Sum of 
Squares
df Mean
Square
F Sig.
F 1 Between groups 158.18 2 79.09 12.15 .000
Within groups 2219.53 341 6.51
Total 2377.71 343
F 2 Between groups 97.78 2 48.89 13.68 .000
Within groups 1219.10 341 3.57
Total 1316.88 343
F 3 Between groups 63.44 2 31.72 8.94 .000
Within groups 1209.86 341 3.55
Total 1273.30 343
F 4 Between groups 146.06 2 73.03 16.89 .000
Within groups 1474.06 341 4.32
Total 1620.11 343
F 5 Between groups 104.52 2 52.26 33.55 .000
Within groups 531.24 341 1.56
Total 635.76 343
F 6 Between groups 35.72 2 17.86 5.57 .004
Within groups 1093.28 341 3.21
Total 1128.99 343
F 7 Between groups 72.37 2 36.18 11.73 .000
Within groups 1051.40 341 3.08
Total 1123.76 J H J
F 8 Between groups 11.22 2 5.61 7.28 .001
Within groups 262.96 341 .77
Total 274.18 343
Appendix Xll
Results of the Kruskall-Wallis H  test and ANOVA for the 
independent variables of identity and age
K-W /ANOVA Identity Age
Chi-Sq. 
F Ratio
D. F. PF prob
Chi-Sq. 
F Ratio
D. F. PF Prob
1. O ld e r  a d u lts  te n d  to  
u s e  th e ir  a g e  a s  a m e a n s  
o f  ta k in g  a d v a n ta g e  o f  
y o u n g e r  p e o p le
4 5 .9 4 0 5
7 .4 6 7 7
6 .0 0 0 0
.0 0 0 0
3 3 .9 9 5 7
1 7 .2 2 0 7
*■> .0 0 0 0
.0 0 0 0
2. W o rk in g  in  c a re  o f  
th e  e ld e rly  is  in te re s tin g
4 6 .0 4 5 4
7 .8 9 3 2
6 .0 0 0 0
.0 0 0 0
15.0061
7 .0 4 3 5
2 .0 0 0 6
.0 0 1 0
3. N u rs e s  w h o  w o rk  in 
c a re  o f  th e  e ld e rly  
re q u ire  o n ly  b asic  
n u rs in g  sk ills
5 4 .5 5 6 7
6 .3 5 8 7
6 .0 0 0 0
.0 0 0 0
2 8 .S 3 4 2
1 2 .3 6 2 6
2 .0 0 0 0
.0 0 0 0
4. O n ly  le c tu re rs  w h o  
a re  e x p e r ts  in th e  
su b je c t sh o u ld  te a c h  
c a re  o f  th e  e ld e rly
1 5 .4 0 7 4
2 .5 4 1 5
6 .0 1 7 3
.0 1 9 8
4 .8 8 0 2
2 .0 8 6 5
2 .0 8 7 2
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5. W h e n  n u rs e s  a re  
b u sy  in an  a c u te  w ard  
p rio r ity  sh o u ld  b e  g iv en  
to  y o u n g e r  p a tie n ts
3 5 .4 5 2
5 .2 9 1 9
6 .0 0 0 0
.0 0 0 0
3 2 .3 6 5 7
12.2941
2 .0 0 0 0
.0 0 0 0
6. C a re  o f  th e  e ld e rly  is 
n o  m o re  th a n  w a sh in g , 
fe e d in g  a n d  to ile tt in g  
o ld e r  a d u lts
2 7 .4 9 3 7
1 .4 3 1 0
6 .0001
.2 0 1 0
2 3 .5 5 3 1
5 .3 1 6 0
2 .0 0 0 0
.0 0 5 2
7. M o s t o ld e r  a d u lts  a re  
c o n tin e n t  o f  u rin e
3 8 .8 9 5 3  
6 .21 10
6 .0 0 0 0
.0 0 0 0
1 6 .9 5 0 6
7 .7 6 1 9
.0 0 0 2
.0 0 0 5
8. In  c a re  o f  th e  e ld e rly , 
o ld e r  a d u lts  a re  
m o tiv a te d  to  b e  
in d e p e n d e n t
2 5 .3 2 2 9
4 .0 0 4 7
6 .0 0 0 3
.0 0 0 6
3 .4 4 9 6
1.4481
n .1 7 8 2
.2361
c). It is in te re s tin g  to  
ta lk  w ith  o ld e r  a d u lts
1 8 .9 1 5 9
3 .0 8 8 9
6 .0 0 4 3
.0 0 5 7
15.0061 
6  2 4 5 5
O .0 0 0 6
.0021
10. M o s t le c tu re rs  will 
p ro m o te  an  in te re s t in 
c a re  o f  th e  e ld e rly
4 6 .7 1 9 8
9 .2 5 2 3
6 .0 0 0 0
.0 0 0 0
6 .9 6 2 8
5 .7 0 1 9
T .0 3 0 8
0 2 5 4
11. M o s t  n u rs e s  w ill 
ta k e  t im e  to  c h a t w ith  
o ld e r  a d u lts
3 5 .8 0 9 6
6 .2 1 7 5
6 .0 0 0 0
.0 0 0 0
2 .7 9 3 2
1 .5 5 2 2 9
.2 4 7 4
.2 1 9 2
12. T h e re  is as  m u ch  
n u rs in g  c a re  in a 
c o n tin u in g  c a re  w a rd  as  
th e re  is in a m ed ica l 
w a rd .
7 5 .4 6 2 6
1 3 .0 1 2 6
6 .0 0 0 0
.0 0 0 0
3 7 .0 5 4 8
17 .4473
.0 0 0 0
.0 0 0 0
K~W /ANOVA Identity Age
13. M o s t  o ld e r  a d u lts  
a re  ab le  to  h o ld  a 
se n s ib le  c o n v e rs a t io n
4 0 .8 8 8 3
5 .8 1 8 2
6 .0 0 0 0
.0 0 0 0
2 9 .3 3 0 3
1 1 .1 0 2 0
O .0 0 0 0
.0 0 0 0
14. N u rs e s  w h o  w o rk  
w ith  o ld e r  a d u lts  a re  
u su a lly  g o o d  ro le  
m o d e ls
2 7 .8 4 7 9
4 .9 3 7 6
6 .0001
.0001
1 .8 0 8 7
.9 1 5 0
o .4 0 4 8
.4 013
15. M o s t  le c tu re rs  a re  
o u t  o f  d a te  w ith  
a d v a n c e s  in c a re  o f  th e  
e ld e rly
6 1 .8 0 9 3
1 3 .2 5 1 4
6 .0 0 0 0
.0 0 0 0
1 0 .8 4 4 0  
7 .1 4 7 0
2 .0 0 4 4
.0 0 0 9
16. O n c e  in c a re  o f  th e  
e ld e rly , n u rs e s  fin d  it 
d if f ic u lt to  find  
e m p lo y m e n t in th e  
a c u te  a re a s
3 9 .0 3 0 4
6 .0 6 1 3
6 .0 0 0 0
.0 0 0 0
1 .5 5 4 0
.5 4 4 5
O .4 5 9 8
5805
17. T h e re  is n o th in g  to  
le a rn  in  c a re  o f  th e  
e ld e rly
5 4 .1 9 8 7
3 .9 9 4 4
6 .0 0 0 0
.0 0 0 7
3 4 .9 3 1 5  
1 1 .6 7 0 6
.0 0 0 0
.0 0 0 0
18. N u rs e s  h a v e  to  ta k e  
m o re  t im e  w ith  o ld e r  
a d u lts  a s  th e y  a re  so  
s lo w
3 .8 4 9 7
.6 1 4 4
6 .6 9 7 0
.7 1 8 9
3 .3 7 7 5
1 .7 0 9 0
2 .1 8 4 7
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1 9 .P a tie n c e  is a m o re  
im p o r ta n t  q u a li ty  in 
c a re  o f  th e  e ld e rly  th a n  
in th e  a c u te  a rea s .
2 5 .1 7 0 4
4 .3 6 0 3
6 .0 0 0 3
.0 0 0 3
3 .0 0 0 0  
1 .4 9 9 4
O 'i ' l l  |
.2 2 4 4
20. M o s t  n u rs e s  p re fe r  
to  ta lk  w ith  y o u n g e r  
a d u lts .
2 3 .5 3 5 9
3 .9 8 2 2
6 .0 0 0 0
.0 0 0 7
6 .5 7 4 7
4 .2 7 4 3
2 .0 3 7 4
.0145
Appendix XIII
Significant results of the Mann-Whitncy U  tests and the unrelated 
t tests for the acute care staff and the care o f older adults staff
C are o f  older adults sta ff/ acute care sta ff Z  stat. 
t  value
P
P
O ld e r  a d u lts  te n d  to  u s e  th e ir  a g e  to  ta k e -2 .5 7 2 7 .0101
a d v a n ta g e  o f  y o u n g e r  p e o p le -2 .3 8 .0 1 9
N u rs e s  w h o  w o rk  in  c a re  o f  th e  e lderly  re q u ire -5 .0 2 8 4 .0 0 0 0
on ly  b a s ic  n u rs in g  sk ills -4 .3 8 .0 0 0
M o st n u rse s  will ta k e  tim e  to  ch a t w ith  o ld e r p y  .05
a d u lts P  .0 5
M o s t o ld e r  a d u lts  a re  c o n tin e n t o f  u rin e P  .05  
P  .05
O n c e  in c a re  o f  th e  e ld e rly , n u rse s  find  it -2 .5 0 8 1 .0121
d ifficu lt to  find  e m p lo y m e n t in th e  a c u te  a re a s 2 82 .0 0 6
O n ly  le c tu re rs  w h o  a re  e x p e r ts  in th e  su b je c t p  05
sh o u ld  te a c h  c a re  o f  th e  e ld e rly P  .05
It is in te re s tin g  to  ta lk  w ith  o ld e r  a d u lts -2 .3 7 7 4 .0 1 7 4
-2 .4 6 .0 1 6
T h e re  is n o th in g  to  le a rn  in c a re  o f  th e  e ld e rly -4 .6 7 3 1 .0 0 0 0
-2 .6 0 .011
T h e re  is as  m u ch  n u rs in g  c a re  in a  c o n tin u in g -2 .1 4 4 8 .0 3 2 0
c a re  w a rd  as  th e re  is in a  m ed ica l w ard p  .05
M o s t le c tu re rs  a re  o u t  o f  d a te  w ith a d v a n c e s  in -2 .3 6 6 1 .0 1 8 0
c a re  o f  th e  e lde rly 2 .4 6 .015
M o st n u rs e s  p re fe r  to  ta lk  w ith  y o u n g e r  a d u lts P 0 5  
P .05
W h e n  n u rse s  a re  b u sy  in an  a c u te  w a rd  p r io rity p  .0 5
sh o u ld  b e  g iv en  to  y o u n g e r  p a tie n ts P  . 05
C a re  o f  th e  e ld e rly  is n o  m o re  than  w ash in g , -3 .5 1 7 7 .0 0 0 4
feed in g  an d  to i le t t in g  o ld e r  a d u lts p  05
W o rk in g  in c a re  o f  th e  e ld e rly  is in te re s tin g -5 .4 2 5 2 .0 0 0 0
-5 55 00
In c a re  o f  th e  e ld e rly  o ld e r  a d u lts  a re  m o tiv a te d -3 .4221 0 0 0 6
to  b e  in d e p e n d e n t -3 28 .0 0 !
P a tie n c e  is a m o re  im p o r ta n t q u a lity  in c a re  o f -3 0 3 3 0 .0 0 2 4
th e  e ld e rly  th an  in th e  a c u te  a re a s 3 .1 4 .0 2 4
N u rse s  w h o  w o rk  in c a re  o f  th e  e ld e rly  a re -3.6018 .0003
u su a lly  g o o d  ro le  m o d e ls -3.77 .000
M o st o ld e r  a d u lts  a re  ab le  to  h o ld  a sen sib le p  .05
c o n v e rs a tio n r  .05
